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ABSTRACT

Teaching Croatian as a foreign or second language still lacks
a systematic theoretical and methodological approach to presenting
grammatical content. Therefore, the purpose of this paper is to
analyze noun morphology in beginner level textbooks for Croatian as
a foreign language in regard to a) the order of presentation and b)
didactic and methodological presentation of cases. The results of
comparative analysis show that textbooks are moving toward the
communicative approach. However, the structuralist approach has
not yet been abandoned. The order of presentation of cases is no
longer traditional. Rather, it is based on communicative needs. The
differences in methodology (the presentation of grammar rules,
grammar overviews, text and tasks interrelation, etc.) stem from
different concepts of the textbooks. The authors conclude that what
lacks in teaching Croatian as a foreign or second language is a
Threshold Level for Communication in Croatian as well as a concept
on guidelines for future research at national level.
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INTRODUCTION
When considering the four types of grammar, that is the linguistic,

normative, didactic or pedagogical and the grammar of acquisition, Goetze
(1990, p. 129) is right to say that the first two are not appropriate for foreign
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language teaching, unlike the didactic grammar which he sees as a sort of a
filter of “scientific and normative descriptions of language from the aspect
of didactics and the psychology of learning”. Didactic grammar is focused,
among other things, on language use (communication) as opposed to
knowing and reproducing rules, thus giving due attention to all language
functions and various language activities. Goetze (1990) points out that
didactic grammar adjusts itself to varying values of the learner, such as age,
first language, sociocultural background, proficiency level, motivation and so
on.

Grammar, seen as the skeleton of language, is not a phenomenon
that can be avoided in language learning, especially not with inflected
languages such as Croatian. Bearing in mind that didactic grammar is,
considering the medium of presentation, mainly a textbook grammar, the
problem that arises, and the way to its solution, is appropriate structuring of
grammatical content in the curriculum, textbooks and teaching with regard
to some of the aforementioned varying values (variables), especially to the
language proficiency level. It is important to note that grammar should not
serve a purpose in itself, but should be incorporated into wider
communicative patterns, which is the key point of didactic grammar.

GRAMMATICAL CONTENT IN THE TEXTBOOKS FOR CROATIAN AS A
FOREIGN LANGUAGE

Linguistic and glottodidactic research of Croatian as a foreign
language is relatively new. Despite important insights in the field, a grammar
handbook of Croatian for foreign learners has still not been published.? A
special problem for Croatian as a foreign language is the fact that we do not
have a Threshold Level for Communication in Croatian® which would define a

3 Here we refer to grammars such as Kratka gramatika hrvatskosrpskog

knjizevnog jezika za strance (A Concise Grammar of Croato-Serbian for Foreign
Learners) by Josip Hamm (1967) and, for example, Gramatika srpskog jezika za
strance (A Grammar of Serbian Language for Foreign Learners) by lvan Klajn (2006)
—these grammars do not take first language into consideration.

4 Threshold Level is a framework for B1 level in language teaching. The name
of the framework for B1 level marks a threshold, a boundary between the
possibilities of an elementary (A) and an independent foreign language user (B). It
entails a detailed list of micro-functions (seeking and giving information, informing,
enquiring, etc.), grammar forms, typical phrases and vocabulary appropriate to B1
level and sufficient for basic communication among non-native speakers of Croatian
(Nazalevi¢ and Korajac, 2010).
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grammatical minimum for the beginner level of language learning, as well as
for more advanced levels. Thus, non-native speakers learning Croatian rely
only on traditional grammars written for native speakers and/or on available
textbooks and handbooks adapted to foreign language teaching. Learning
and teaching grammar patterns is a precondition of communication in
Croatian and some basic grammar rules need to be acquired at beginner
level. Therefore, the question is how to present grammatical content in the
curriculum, textbooks and teaching. A foreign language speaker is expected
not only to have linguistic knowledge at the level of grammatical norm, but
also to possess communicative competence. That is why grammatical
approach, meaning the acquisition of the so-called declarative knowledge of
grammar, is being increasingly abandoned in favor of acquiring
communicative competence, by native as well as non-native speakers. For
non-native speakers, the acquisition of noun (and verb) morphology proves
to be the most difficult. Since approaches to teaching this grammatical
content in Croatian as a foreign language differ from those in teaching
Croatian as a first language, the following section of the paper offers an
overview of published research on teaching noun morphology.

NOUN MORPHOLOGY IN PUBLISHED RESEARCH

Calling for noun declension to be presented by case endings for each
of the seven cases rather than by declension type or noun gender, Jelaska
(2005) suggests a shift from traditional grammars in which declension is
presented for each of the four types of nominals according to the traditional
order of cases (NGDAVLI®). Similar approach is advocated by Udier, Gulesi¢-
Machata and Cilas-Mikuli¢ (2006) who talk about in-depth and surface cases
and associate the semantics of cases with grammar. They believe a solely
semantic approach would be unreasonable because learners would have to
acquire several case endings to express one meaning and thus would not
avoid grammatical approach. The authors' rich teaching experience showed
that the NALDIGV order of cases is more effective than NGDAVLI in teaching
foreign speakers at beginner level. However, the authors describe and
explain only the roles of cases they find basic®, leaving out its other roles.

> NGDAVLI stands for seven grammatical cases in Croatian language:

nominative, genitive, dative, accusative, vocative, locative, instrumental

® The paper is based on research conducted for the purpose of designing curriculum
at Croaticum — The Center for Croatian as a Second and Foreign Language at the
Faculty of Philosophy, University of Zagreb.
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Newer approaches to the order of teaching cases are in part also based on
the results of corpus research which show that, considering frequency as
criteria for selecting grammatical content, nouns of a- and e-declension
occur most frequently in text (Cviki¢ and Jelaska, 2007) and the most
frequent cases are N followed by A and G; those three cases make up for
about 80% of cases in a text (Kolakovi¢, 2007). According to the same
research, V is the rarest case and the frequency of other oblique cases
depends on text type’. According to the representation of case roles (Basi¢
and Jelaska, 2010), N and G are again the most frequent forms of inflected
words, followed by A, L, | and D. The principles of teaching cases are
discussed in other papers (Novak Mili¢, 2002; Cviki¢ and Jelaska, 2003;
HrZica, 2005; Jelaska and Cviki¢, 2005; Jelaska, 2006a; Jelaska, 2006b; Cesi
and Jelaska, 2007), but despite insights from these researches, we still do
not have a systematic approach to noun morphology for Croatian as a
foreign language.

NOUN MORPHOLOGY IN TEXTBOOKS FOR CROATIAN AS A
FOREIGN LANGUAGE

Research problem and aims

Although the role of grammar in language teaching methodology has
changed (some approaches have entirely ruled it out), today it is considered as
a “means” of establishing communication. In order to provide an answer to the
question of the interrelation between communication and grammar in teaching
Croatian as a foreign language, it is necessary to analyze which grammatical
content, and in what way, is presented in the textbooks for Croatian as a foreign
language — this paper focuses on the analysis of noun morphology. To acquire
the system of cases it is necessary to acquire declension types, endings, sound
changes in certain word forms and syntactic meanings and functions of certain

’ The same results, regarding the N, A and G cases of nouns, were obtained

in three previous researches of Croatian as a foreign language (Jelaska and
Kovacevi¢, 2001; Jelaska, Kovacevi¢ and Andel, 2002). It is interesting to note that
the new order (NAGDLIV) in teaching cases to native speakers is proposed in the
national curriculum (Nastavni plan i program za osnovnu skolu) from 2006. All cases
except N changed their position and from total of 12 approved textbooks, 7 use the
old order and 5 use the new order of presentation (Bjedov, 2009). Several papers
provide evidence in favor of the new order (Jelaska, 2006a, b; Cesi and Jelaska,
2007).
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cases. Therefore, in the presentation of the system of cases several linguistic
levels intertwine: phonological, morpho(no)logical, syntactic, lexical and
semantic. It is because of the complexity of learning/teaching the system of
cases in Croatian, especially for speakers of non-Slavic languages, that we were
interested in the way it is presented in the textbooks for Croatian as a foreign
language, particularly at beginner level. We only took explicit presentation into
consideration (by implicit presentation we understand a grammatical unit
appearing in the text but not presented in terms of grammar in the unit in
which the text appears). The aim of the paper was to analyze noun morphology
from the aspect of: a) the order of presentation of cases in beginner level
textbooks for Croatian as a foreign language® and b) didactic and
methodological presentation of cases in textbooks (methodological
instruments). We started with a presupposition that, despite the fact that most
textbooks are described as communicative, grammatical content still has many
(or even too many) structuralist elements, i.e. elements which are not
communicative enough.

Research corpus

The analysis included eight beginner level textbooks (see list in
Corpus) for learning Croatian, five of which were published in Croatia and
the three published abroad were written for speakers of non-Slavic
languages. Grammatical content is included in textbooks or grammar
handbooks, and tasks for practicing grammatical structures are found in
workbooks or textbooks themselves. In terms of whether a textbook was
published alone or with an accompanying handbook with which it forms a
complete set, there are several combinations:

0 a textbook which includes a presentation of grammar rules and
grammar exercises, without a workbook: Elementary Croatian,
Ucimo hrvatski 1, Colloquial Croatian, Sretan put

0 a textbook (with communicative exercises, without grammar
rules) and an overview of grammar with exercises: Horvdt nyelv
alapfokon

0 atextbook with a presentation of grammar rules and a workbook
with a grammar overview at the end: Hrvatski za pocetnike,
Razgovarajte s nama

8 Due to page limits the analysis of declensions and their order in the

textbooks has been omitted.
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0 a textbook with grammar exercises and a grammar handbook,
without exercises: Dobro dosli 1

This overview itself shows the importance of grammar at beginner
level. In morphologically (grammatically) developed Croatian language it
need not even be questioned whether grammar should be taught, i.e.
whether grammatical content should be presented in textbooks for Croatian
as a foreign language, but to what extent, in what order and in what way it
should be presented and approached in terms of methodology.

RESULTS AND DISCUSSION

The order of presentation of cases

Different textbooks for Croatian as a foreign language vary in their
approach to noun morphology. In an attempt to adapt it appropriately to
learners at beginner level, especially to speakers of analytical languages,
methodology can, to a greater or lesser degree, depart from traditional
approaches. One such approach refers to the order of presentation of cases.
Let us look at the results of the analysis:

Table 1. The order of cases in the textbooks for Croatian language

Textbook The order of cases

1 2. 3. 4. 5. 6 7.
Uc¢imo hrvatski 1 N G L A D / /
Dobro dosli 1 N G A L D I Vv
Hrvatski za pocetnike N A L D I G \Y
Razgovarajte s nama N A L Vv D | G
Elementary Croatian 1 N G D A \" L I
Colloquial Croatian N \" A G D L I
Sretan put N A G Vv L | D
Horvat nyelv alapfokon N A G L | \Y D

As can be seen in Table 1, nominative, a case of canonical form of
nominals, has an indisputable status of the first case. It is in this form that
words appear in dictionaries and are acquired because its function is to
name things (Sili¢ and Pranjkovié, 2005). Therefore, N is introduced as the
first case in all of the analyzed textbooks. Analyses of case representation in
written and spoken texts (Kolakovi¢, 2007; Basi¢ and Jelaska, 2010) showed
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that N occurs more often than other cases, so that too is an argument that
supports the claim. It is interesting to note that N pl. is not explicitly
mentioned — rather, what authors discuss is plural, long plural and so on,
referring exclusively to the form in N pl. (for example in Hrvatski za
pocetnike).

In accordance with the traditional order of cases, genitive as the
second case is presented after nominative in three textbooks: Ucdimo
hrvatski 1, Dobro dosli 1 and Elementary Croatian. In other textbooks it is
presented later, most often by only several of the many roles that it has. In
Sretan put and Horvdt nyelv alapfokon it comes after A thus being the third
case. In Colloquial Croatian it is presented after V and A as the fourth case.
In Hrvatski za pocetnike it appears and is explicitly dealt with as the sixth
case, whereas it surfaces implicitly in the first unit in the following phrase: ja
sam iz + G (I am from + G). In Razgovarajte s nama it is the seventh case.
The authors of the last two textbooks present G after other oblique cases
because of the complexity, discord and incoherence of its roles, positioning
it away from N. Genitive is the case with the widest and most general
meaning. Its position is opened up by the greatest number of prepositions,
more than all other cases together; according to Sili¢ and Pranjkovic¢ (2005),
G comes with 83 prepositions, 46 of which exclusively with G.

The differences between traditional grammars and the presentation
of cases in textbooks for foreign learners can also be seen in regard to
dative. Only one textbook (Elementary Croatian) assigned third position to
D, as in traditional grammars, whereas other textbooks put it somewhere
else down the list. In Hrvatski za pocetnike it takes fourth position, in U¢imo
hrvatski 1, Dobro dosli 1, Razgovarajte s nama and Colloquial Croatian it is
the fifth case and in Sretan put and Horvdt nyelv alapfokon it is presented as
the last case. Because D is formally, if not even functionally, the same as L,
in Dobro dosli 1 both cases are presented in the same unit.

What we notice is the tendency in textbooks to “move” accusative
toward N. Two textbooks published in Croatian, Hrvatski za pocetnike and
Razgovarajte s nama, and two published abroad, Sretan put and Horvdt
nyelv alapfokon, put A immediately after N. Two more textbooks (Dobro
dosli 1 and Colloquial Croatian) present it as the third case, which is still
further up the list than in traditional grammars. Arguments for putting A in
the second position in teaching Croatian morphology are based primarily on
its frequency (Jelaska and Cviki¢, 2005), i.e. on the communicative premise.
As a direct object and the case of directiveness, A is very frequent. Another
interesting argument in favor of moving it up the list is the principle of
simplicity; for example, Jelaska and Cviki¢ (2005) believe A is the easiest case
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to learn because foreign learners need to acquire only two case endings in
singular.

As a case that appears rather rarely in communication, vocative is
most often presented near or at the end of the list in beginner level
textbooks, which is further down the list than in traditional declension
paradigm. In Horvdt nyelv alapfokon it is presented as second to last, in
Dobro dosli 1 and Hrvatski za pocletnike as last and in U¢imo hrvatski it is not
explicitly presented at all. In Razgovarajte s nama and Sretan put it is the
fourth case.” It is interesting to note that the British textbook Colloquial
Croatian places it right after N. This is probably in line with the
communicative approach because V is primarily used in greetings and
cultural patterns of addressing — it is therefore the most independent case
from a syntactic standpoint. It serves to establish communication, i.e. to ask
the interlocutor to participate in the communicative act (Sili¢ and Pranjkovic,
2005).

As the comparative analysis shows, locative is another case which
has moved up on the textbook list of presentation of cases in regard to the
traditional order of cases. In Hrvatski za pocetnike and Razgovarajte s nama
it is explicitly presented as the third case, whereas in Dobro dosli 1 i Horvdt
nyelv alapfokon it is the fourth. In Sretan put it takes the fifth position and in
Colloquial Croatian and Elementary Croatian 1 it takes the sixth position just
as in traditional grammar. Because the case is exclusively tied to
prepositions, textbooks give prepositions that it accompanies, and these are
most frequently given with its basic, spatial meaning.

Moving up the list also applies to instrumental which is the fifth
case in two textbooks (Horvdt nyelv alapfokon, Hrvatski za pocetnike), the
sixth case in three textbooks (Dobro dosli 1, Razgovarajte s nama and Sretan
put) and the seventh case in two textbooks (Colloquial Croatian and
Elementary Croatian 1). Although instrumental, considering syncretism in
plural forms, can be taught alongside D and L, it is near the end of the list in
most textbooks.

We can conclude that the approach to declension by cases (each
case is presented in every gender and in both numbers) is characteristic of
most textbooks, whereas the approach by gender is present only in
Elementary Croatian. This textbook gives a structuralist presentation of the
system of cases via complete paradigm for every gender, which is not
appropriate for beginner level of language learning. Despite the fact that all
but one textbook (Elementary Croatian) departed from the traditional order

° Textbook Razgovarajte s nama follows on from Hrvatski za pocetnike

where V is the last case.
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in presenting individual cases, in table paradigms of grammar overviews at
the end of the textbooks, cases are presented in the NGDAVLI order. This
can be explained as a result of the influence of traditional grammar and
justified by the lack of a grammar for foreign learners. Because learners can
rely only on grammars for native speakers in their study, it is
understandable that grammar overviews in textbooks for non-native
speakers retain the same order.

Furthermore, most textbooks when covering a- and e-declension in
a single unit present one case with singular and plural endings for every
gender, and if two or more cases are presented, it is for the purpose of
differentiating the roles of individual cases (for example, G vs. A, Avs. L, L vs.
D). In declension of feminine nouns ending in a zero morpheme, i.e. in i-
declension, authors move away from a communicative to a structuralist
approach because every case is given in its entirety, probably because of the
simplicity of the paradigm. Apart from endings for | singular of those nouns,
which has several allomorph forms, the rest of the paradigm is not difficult
to acquire.

METHODOLOGICAL INSTRUMENTS™

Grammatical content in textbooks is presented in different ways
both technically and visually. In some, the content is in the form of rules, in
some it is presented in tables, and in some textbooks the authors use
illustrations. Most of the analyzed textbooks base grammatical content on
linguistic and methodological templates, i.e. texts (more or less convincing
and mostly unauthentic dialogue forms which simulate communicative
approach) or activities listed in tasks. Grammatical content is sometimes
pointed to right after the title of a unit, for example In this unit we will look
at (Colloquial Croatian), Language points (Colloquial Croatian) or We will
learn/We will revise (Razgovarajte s nama), but more often it is given after
the main text.

Grammar rules are most frequently explained explicitly and are
often graphically highlighted, for example with a glagolitic letter G (U¢imo
hrvatski), with the title Grammar (Hrvatski za pocetnike, Razgovarajte s
nama) or Revision: grammar (Razgovarajte s nama). They are presented as

10 Although the methodological instruments for textbooks of Croatian as a

foreign language should be a separate topic, we will take a brief look at some of its
features in the analyzed corpus.
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brief schematic overviews and highlighted in a certain color (for example,
case endings) or presented in shaded tables. Textbooks published abroad
mainly rely in terms of concepts and methodology on the structure of
grammars for native speakers and therefore some of them do not introduce
rules on cases gradually, but rather present at once all cases (Elementary
Croatian) or all the particularities of the declension type (Sretan put). Every
textbook covers a- and e-declension (entirely or partly) in all cases, whereas
i-declension is covered in only some of the textbooks (Hrvatski za pocetnike,
Dobro dosli 1, Elementary Croatian). The rules, which mostly concern only
case endings, are followed by examples of usage presented by simple
sentences. They point to syntax and the meaning of cases. However, even
that is sometimes excluded so, for example in Horvdt nyelv alapfokon, the
presentation of L does not have any examples for plural forms.

Grammar overview at the end of the textbooks or in special
grammar handbooks which accompany the textbooks offer an overview of
grammatical content covered in the units, and thus the system of cases is
presented in complete paradigms in the order used in traditional grammars.
The shift from structuralist teaching is best seen in the grammar supplement
of the textbook Razgovarajte s nama. It starts with the section on the roles
of cases, continues with tables that give not only case endings and case
questions but also verbs, adverbs and prepositions that each of the cases
accompanies, and ends with examples.

Despite the tendency of the textbooks to move towards the
communicative approach, the structuralist approach has often not been
overcome, which is most obvious in exercises and tasks that are set outside
the context or the theme of the text and the unit. Grammatical content that
appears in a certain lesson does not return to the text in the exercise but to
the sentence, disregarding thus the principle that the grammatical unit in
the text, which is explicitly covered, should return to a new text in the
exercise.

CONCLUSION

Cases, i.e. noun morphology, were used to analyze approaches to
grammatical content in beginner level textbooks for Croatian as a foreign
language. What can be concluded is that there is a noticeable move towards
the communicative/functionalist approach and, partially, a shift from the
structuralist approach. This is in line with the proposition of graduality in the
didactic grammar which takes the communicative principle in consideration.
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The order of cases no longer succumbs to the scheme of the traditional
structuralist grammar because the presentation stems from communicative
principles. The order of cases is presented in the same way as in traditional
grammars in only one textbook, whereas in other textbooks the order is
based on different principles.

The analysis also showed significant differences in the concepts of
textbooks, which is understandable considering that they were created
based on actual needs of various institutions where the status of Croatian
language and the number of classes differ, and it was in line with this that
grammatical content was selected and presented. That is why some
textbooks give an overview of relatively simplified grammar rules which are
most often based on grammars for native speakers, with actual needs of
their users thus taking the second place. Apart from that, we need to be
aware of the fact that it is impossible to design a universal textbook which
would address all the needs of learning/teaching Croatian at home and
abroad (let us just mention, for example, the difference between non-Slavic
and Slavic languages with students coming from the latter context with a
high level of understanding and passive knowledge when they start learning
Croatian).

It is unquestionable that teaching Croatian as a foreign language
needs a Threshold Level for Communication, as well as a grammar and/or a
handbook for non-native speakers which could address the communicative
needs of a wide range of users. Apart from that, it is necessary to develop
guidelines for future research on the principles of systematic, planned and
joint efforts of all those working in the field of Croatian as a foreign language
(which is what we have been pointing to for a long time). That is why we
hope the results of the analysis presented in this paper will be of use to
future authors of textbooks for Croatian as a foreign language.
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HRVATSKI S GRAMATIKOM ILI BEZ NJE

SAZETAK

Kako u hrvatskome kao stranom/drugom jeziku jos uvijek ne
postoji usustavljen teorijsko-metodoloski pristup obradi gramatickih
sadrZaja, cilj je rada analizirati imeni¢ku morfologiju u udzbenicima
hrvatskoga jezika kao stranoga namijenjenima pocetnomu stupnju
ucenja, i to s obzirom na: a) redoslijed obrade padeZa i b) njihov
didakti¢ki/metodicki prikaz. Rezultati komparativne analize pokazuju
da je u udZbenicima uocljiv pomak prema komunikacijskome
pristupu, ali strukturalisti¢ki pristup jo§ uvijek nije previadan. Sto se
redoslijeda padeZa tice, on se vise ne pojavljuje prema
tradicionalnome redoslijedu vec proizlazi iz komunikacijskih datosti.
Razlike se vide i u metodickome instrumentariju (prikaz gramatickih
pravila, gramaticki pregledi, odnos teksta i zadataka itd.) zbog
razlicitih  koncepcija pojedinih udzbenika. Zakljucuje se da
hrvatskome inojezicnome nedostaje Prag za sporazumijevanje na
hrvatskome jeziku kao i koncept o smjernicama buducih istraZivanja
na nacionalnoj razini.

Kljucne rijeci: gramatika, hrvatski jezik kao strani, imenicka
morfologija, padezi, udZbenik

uvobD

Razlikujuci cetiri tipa gramatike, tj. lingvisticku, normativnu,
didakticku odnosno pedagosku gramatiku i gramatiku usvajanja, za prva dva
tipa Goetze (1990, str. 129) s pravom tvrdi da nisu primjerena nastavi
stranih jezika, za razliku od didakticke gramatike koju vidi kao svojevrsno
cjedilo "znanstvenih i normativnih opisa jezika s obzirom na stajaliste
didaktike i psihologije ucenja". Didakticka gramatika usredotocena je,
izmedu ostaloga, na uporabu jezika (komunikaciju), a ne na poznavanje i
reproduciranje njegovih pravila, pridajuci vaznost svim jezi¢nim funkcijama i
razlicitim jezicnim djelatnostima. Ona se, istice Goetze (1990), ravna prema
promjenjivim veli¢inama onoga koji uci, kao Sto su npr. starost, jezik-
polaziste, sociokulturna uvjetovanost, stupanj nastave, motivacija i sl.
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Gramatika, shvacdena kao jezi¢ni kostur, nije fenomen koji se u
ucenju jezika moZe zaobici, a posebno to vrijedi za flektivne jezike, kakav je i
hrvatski. Ima li se u vidu da je didakticka gramatika u pravilu, s obzirom na
medij njezina predstavljanja, i udzbenicka gramatika, problem koji se nadaje,
a time i usmjerenost njegovu rjeSavanju, jest adekvatno strukturiranje
gramatickih sadrzaja u nastavnim programima, udzbenicima i samoj nastavi
s obzirom na neke od spomenutih promjenjivih veli¢ina (varijabala), a
posebice na stupanj ucenja jezika. Pri tome je vazno da gramatika ne bude
samoj sebi svrhom, nego uklopljena u Sire komunikacijske obrasce, na ¢emu
inzistira didakti¢ka gramatika.

GRAMATICKI SADRZAJI U UDZBENICIMA HRVATSKOGA JEZIKA KAO
STRANOGA

Jezikoslovna i glotodidakti¢ka istraZivanja inojezi¢noga hrvatskoga
relativno su novijega datuma. Unato¢ vaznim spoznajama na tom podrudju,
jo$ uvijek ne postoji (priru¢na) gramatika hrvatskoga jezika za strance.™
Poseban problem inojezi¢noga hrvatskoga jest ¢injenica da nemamo ni Prag
za sporazumijevanje na hrvatskome jeziku'* koji bi odredio gramaticki
minimum za pocetni stupanj ucenja, kao i za naprednije stupnjeve. Zato se
neizvorni govornici u uéenju hrvatskoga jezika mogu osloniti isklju¢ivo na
tradicionalne gramatike pisane za izvorne govornike i/ili inojezi¢noj nastavi
prilagodene te »dostupne« udzbenike i prirucnike. Kako je
uéenje/poucavanje gramatic¢kih zakonitosti preduvjet sporazumijevanja na
hrvatskome jeziku, ve¢ na pocetnome stupnju trebaju se usvojiti neka
osnovna gramaticka pravila. Namecde se stoga pitanje kako predstaviti
gramaticke sadrZaje u nastavnim programima i udZbenicima te u samoj
nastavi. Od govornika stranoga jezika, naime, ocekuje se ne samo
lingvisticko znanje na razini gramaticke normativnosti nego i posjedovanje

1 Ovdje mislimo na tip gramatike kakva je bila Kratka gramatika

hrvatskosrpskog knjizevnog jezika za strance Josipa Hamma (1967) i kakva je npr.
Gramatika srpskog jezika za strance lvana Klajna (2006) — rije¢ je naime o
gramatikama koje ne uzimaju u obzir nijedan jezik kao ishodisni.

2 Prag za sporazumijevanje (engl. Threshold Level) konkretan je okvir za
stupanj B1 u poucavanju jezika. Naziv okvira za B1 stupanj simbolicno oznaduje
prag, odnosno granicu izmedu moguénosti temeljnoga (A) i samostalnoga korisnika
stranoga jezika (B). On sadrzi detaljne popise mikrofunkcija (davanje i trazenje
informacije, obavjestavanje, raspitivanje i sl.), gramatickih oblika, prototipnih izraza i
vokabulara primjerenih stupnju B1 i dostatnih za osnovnu komunikaciju neizvornih
govornika na hrvatskome jeziku (Nazalevi¢ i Korajac, 2010).
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komunikacijske kompetencije. Zato se gramaticki se pristup, u smislu ucenja
tzv. deklarativnoga gramatickoga znanja, sve vise napusta u korist stjecanje
komunikacijskih sposobnosti, i to podjednako medu izvornojezicnim i
inojezicnim govornicima. Kada je rije€ o inojezi€nim govornicima, najteze je
svakako usvajanje imenicke (i glagolske) morfologije. Buduéi da se pristupi
poucavanju tih gramatickih sadrzaja u inojezicnome hrvatskome razlikuju od
poucavanja u hrvatskome kao prvom (materinskom) jeziku, u nastavku
donosimo pregled nekih od dosad objavljenih radova vezanih uz poucavanje
morfologije imenica.

IMENICKA MORFOLOGIJA U DOSADASNJIM PROUCAVANJIMA

Zalazuci se da sklonidba imenica, umjesto prema vrsti sklonidbe ili
rodu imenica, bude predstavljena padeZnim nastavcima za svaki od sedam
padeza, Jelaska (2005) predlaze odmak od tradicionalnih gramatika u kojima
je sklonidba prikazana posebno za svaku od cetiriju vrsta imenskih rijeci
prema uobi¢ajenome rasporedu padeia (NGDAVLI®). Slican pristup
zagovaraju i Udier, Guledi¢-Machata i Cilas-Mikuli¢ (2006) govoreéi o
dubinskim i povrSinskim padezima te povezujuéi njihovu semantiku s
gramatikom. Isklju¢ivo semanticki pristup bio bi, po njihovu misljenju,
nesvrhovit jer bi za izraZavanje jednoga znacenja ucenici morali usvojiti vise
padeZnih nastavaka i time ne bi izbjegli gramaticki pristup. Dugogodisnje
nastavno iskustvo tih autorica pokazalo je da je na pocfetnome stupnju
ucenja redoslijed poucavanja NALDIGV za strance ucinkovitiji negoli
NGDAVLI. No autorice opisuju i objasnjavaju samo one padeine uloge koje
same smatraju osnovnima'®, dok je obrada drugih padeinih uloga izostala.
Noviji pristupi redoslijedu poucdavanja padeZza utemeljeni su dijelom i na
rezultatima istrazivanja korpusa koji pokazuju da su, s obzirom na ¢estotnost
kao kriterij uvrStanja gramatickih sadrZaja, u tekstovima naj¢es¢e upravo
imenice a i e sklonidbe (Cviki¢ i Jelaska, 2007), a medu padeZznim oblicima N,
iza kojega slijede A i G; tim trima padeZima u tekstovima pripada oko 80 %
(Kolakovié¢, 2007). Prema istome istrazivanju V je najrjedi, a Cestota ostalih

3 NGDAVLI — skraéenica se odnosi na gramatic¢ku kategoriju padeza u

hrvatskom jeziku: nominativ, genitiv, dativ, akuzativ, vokativ, lokativ, instrumental

1 Rad se temelji na istraZivanju provedenom za potrebe izrade programa
Croaticuma — Centra za hrvatski kao drugi i strani jezik pri Filozofskom fakultetu
Sveucilista u Zagrebu.
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kosih padeZa ovisi o vrsti teksta™. | prema zastupljenosti padeinih uloga
(Basic i Jelaska, 2010) N i G najfrekventniji su oblici sklonjivih rijeci, a slijede
A, L, I, D. Nacelima poucavanja padeza posveéeno je jos radova (Novak Mili¢,
2002; Cviki¢ i Jelaska, 2003; Hrzica, 2005; Jelaska i Cviki¢, 2005; Jelaska,
2006a; Jelaska, 2006b; Cesi i Jelaska, 2007), no unato¢ spoznajama
proizaslima iz ovih istraZivanja, sustavnoga pristupa imenickoj morfologiji u
inojezicnome hrvatskome jo$ nema.

IMENICKA MORFOLOGIJA U UDZBENICIMA HRVATSKOGA JEZIKA
KAO STRANOG

Problem i ciljevi istrazivanja

lako se uloga gramatike u razli¢itim metodama ulenja jezika
mijenjala, neke su je metode potpuno iskljucivale), ona se danas smatra
"sredstvom" za ostvarivanje komunikacije. Da bi se odgovorilo na pitanje u
kakvu su suodnosu komunikacija i gramatika u poucavanju inojezi¢noga
hrvatskoga, nuzno je analizirati koji su gramaticki sadrzaji i kako prezentirani
u udzbenicima hrvatskoga jezika za strance u ovome je radu analiza
usmjerena na imeni¢ku morfologiju. Naime da bi se usvojio padezni sustav,
treba usvojiti tipove deklinacija, nastavke, glasovne promjene koje se u
pojedinim oblicima rije¢i pojavljuju te sintakticka znacenja i funkcije
pojedinih padeza. U tom se smislu u predstavljanju padeznoga sustava
ispreplice vise jezicnih razina: fonoloska, morfo(no)loska, sintakticka,
leksicka i semanticka. Upravo zbog kompleksnosti ucenja/poucavanja
padeZnoga sustava hrvatskoga jezika, pogotovo za govornike neslavenskih
jezika, zanimalo nas je na koji je nacin on predstavljen u udZbenicima
hrvatskoga jezika kao stranoga, i to na pocetnim razinama ucenja. Pri tome
smo uzeli u obzir samo eksplicithnu obradu (pod implicitnom
podrazumijevamo onu gramaticku jedinicu Sto se pojavljuje u tekstu, ali nije
u gramatoloskome smislu obradena u lekciji, odnosno nastavnoj jedinici u

15 Iste rezultate, kada je o N, A i G imenica rije¢, daju i tri prethodna

istraZivanja izvornojezi¢nog hrvatskog (Jelaska i Kovacevi¢, 2001; Jelaska, Kovacevic i
Andel, 2002). Zanimljivo je da nov poredak (NAGDLIV) u poucavanju padeza za
izvorne govornike predlaze i Nastavni plan i program za osnovnu skolu odobren
2008. godine. Svim je padeZima, osim N, promijenjeno mjesto, a od ukupno 12
odobrenih udzbenika, 7 ih sklonidbu obraduje prema staromu redoslijedu, a 5
prema novomu (Bjedov, 2009). Argumentaciju u prilog takvu novu redoslijedu daje
nekoliko objavljenih radova (Jelaska, 20064, b; Cesi i Jelaska, 2007).

194



V. Pozgaj Hadzi, M. Pledkovi¢ and T. CuZi¢: Croatian with or without grammar

kojoj se taj tekst pojavljuje). Cilj je rada analizirati imenicku morfologiju, i to
s aspekta: a) redoslijeda obrade padeZza u udZzbenicima hrvatskoga jezika
namijenjenima pocetnomu stupnju ucenja'® i b) njihova didakti¢koga
/metodickoga prikaza u udzbenicima (metodicki instrumentarij). Nasa je
polazna pretpostavka bila da, usprkos cinjenici da se vecina udzbenika
deklarira kao komunikacijski, gramaticki sadrzaji u njima jo$ uvijek imaju
podosta (ili cak previse) strukturalistickih elementa, tj. elemenata koji nisu
dovoljno komunikacijski.

Korpus istraZivanja

U analizu je uklju¢eno osam udzbenika (vidi popis u lzvorima)
namijenjenih pocetnim stupnjevima ucenja hrvatskoga jezika, od kojih je pet
objavljeno u Hrvatskoj, a tri koja su objavljena u inozemstvu pisana su za
govornike neslavenskih jezika. Gramaticki sadrzaji uvrsteni su u udzbenike ili
gramaticke priruénike, a zadaci za uvjeZbavanje gramatickih struktura
rasporedeni su u vjezbenice ili same udzibenike. S obzirom na to dolazi li
udzbenik samostalno ili s priru¢nikom s kojim ¢ini integralnu cjelinu, postoje
ove kombinacije:

o0 samostalan udzbenik koji ukljuuje prikaz gramatickih pravila i
gramaticke vjezbe, bez vjezbenice: Elementary Croatian, Ucimo
hrvatski 1, Colloquiall Croatian, Sretan put

o udzbenik (s komunikacijskim vjeZzbama, bez gramatickih pravila) i
pregled gramatike s vjezbama: Horvdt nyelv alapfokon

o udzbenik s prikazom gramatickih pravila i radna biljeznica
(vjezbenica) s pregledom gramatike na kraju: Hrvatski za pocetnike,
Razgovarajte s nama

o udzbenik s gramatickim vjezbama i gramaticki prirucnik, bez vjezbi:
Dobro dosli 1
Vec ovaj kratki pregled pokazuje koliku vaznost gramatika zauzima u

pocetnome stupnju. U morfoloski (gramaticki) relativho razvijenome
hrvatskome jeziku ne treba niti dovoditi u pitanje treba li gramatiku
poucavati, odnosno donositi |i njezine sadrzaje u udZzbenicima hrvatskoga
kao stranoga, nego u kojoj ih mijeri, kojim redoslijedom i na koji nacin
prezentirati te didakti¢ki/metodicki obraditi.

16 Zbog ograni¢ena obima rada izostala je analiza sklonidbi i njihova

redoslijeda u udzbenicima.
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REZULTATI | RASPRAVA

Redoslijed obrade padeza

U udzbenicima inojezi¢noga hrvatskoga na razlicéite se nacline
pristupa morfologiji imenica. U nastojanju da se ona S$to primjerenije
pribliZiti polaznicima pocetnih stupnjeva, posebno govornicima analitic¢kih
jezika, metodicka rjeSenja mogu, u vecoj ili manjoj mjeri, odstupati od
tradicionalnih. Jedno od takvih rjesenja odnosi se i na redoslijed obrade
padezZa. Pogledajmo rezultate analize:

Tablica 1.

U skladu s poretkom padeza u tradicionalnim gramatikama genitiv je
nakon nominativa, dakle kao drugi padeZ, obraden u trima udzbenicima:
Uc¢imo hrvatski 1, Dobro dosli 1 i Elementary Croatian. U ostalim je
udzbenicima predstavljen kasnije, najéesée tek dijelom mnogobrojnih uloga
koje ima. U udzbenicima Sretan put i Horvdt nyelv alapfokon dodijeljeno mu
je tre¢e mjesto, nakon A. Colloquiall Croatian obraduje ga kao Cetvrti padeZ,
nakon Vi A. U Hrvatskome za pocetnike pojavljuje se i eksplicitno obraduje
tek kao Sesti padez, jer se on implicitno javlja veé u prvoj lekciji u konstrukciji
ja sam iz + G. U Razgovarajte s nama objasnjen je kao sedmi. Autorice tih
dvaju udzbenika zbog sloZenosti, razvedenosti i nekoherentnosti njegovih
uloga obraduju ga poslije ostalih zavisnih padeza, pozicionirajuci ga dalje od
N. Naime G je padeZ koji ima najSire i najopcéenitije znacenje. Mjesto mu
otvara najvise prijedloga, viSe nego uza sve ostale padeZe zajedno; prema
Sili¢ i Pranjkovic (2005) s G dolazi ¢ak 83 prijedloga, od ¢ega 46 iskljucivo s G.

Razlike izmedu tradicionalnih gramatika i pristupa padeZima u
udzbenicima za strance uocljive su i kada je rije¢ o dativu. Od analiziranih
udzbenika nijedan osim Elementary Croatian nije D namijenio poziciju
trecega padeza, kao Sto je to obicaj u tradicionalnim gramatikama, nego
poziciju nizu od navedene. U Hrvatski za pocetnike D je zauzeo cCetvrto
mjesto, dok se u Uc¢imo hrvatski 1, Dobro dosli 1, Razgovarajte s nama i
Colloquiall Croatian objasSnjava kao peti, a u Sretan put i Horvdt nyelv
alapfokon obraduje se posljednji. S obzirom na to da je formalno, iako ne i
funkcionalno, jednak L, u Dobro dosli 1 u istoj se lekciji zapravo prikazuju
oba.

Upadljiva je tendencija udzbenickih prikaza "pomicanje" akuzativa
prema N. Cak dva hrvatska udibenika, Hrvatski za pocetnike i Razgovarajte s
nama, i dva strana udzbenika, Sretan put i Horvdt nyelv alapfokon A
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obraduju odmah nakon N. U jos dva udzbenika (Dobro dosli 1 i Colloquiall
Croatian) obraden je kao treci padeZ, Sto je i dalje visa pozicija od one koju
ima u tradicionalnim gramatikama. Argumentacija u korist A kao drugoga
padeZa u poucavanju hrvatske morfologije utemeljena je u prvome redu na
njegovoj ucestalosti (Jelaska i Cviki¢, 2005), dakle komunikacijskim
premisama. Kao izravni objekt i padezZ direktivnosti A je visoko frekventan.
Drugi zanimljiv argument u korist njegovu pomicanju jest nacelo
jednostavnosti; tako npr. Jelaska i Cviki¢ (2005) smatraju da je A najlakse
nauciti jer pri njegovu svladavanju stranci trebaju usvojiti samo dva nastavka
u jednini.

Kao padez koji se u komunikacijskoj praksi pojavljuje rjede, vokativ u
udzbenicima namijenjenima pocetnomu stupnju ucenja dolazi naj¢esée pri
kraju ili samome kraju, niZze od pozicije koju ima u tradicionalnoj
sklonidbenoj paradigmi.U Horvdt nyelv alapfokon obraden je kao
pretposljednji, u dva hrvatska udZbenika (Dobro dosli 1 i Hrvatski za
pocetnike) kao posljednji, dok u Uc¢imo hrvatski uopce nije eksplicitno
predstavljen. U Razgovarajte s nama i Sretan put stavljen je na cCetvrto
mjesto.”’ Zanimljivo je medutim da ga britanski udzbenik Colloquial Croatian
uvodi odmah iza N. Takvo je rjesenje vjerojatno u skladu s komunikacijskim
pristupom, jer se V prvenstveno koristi u pozdravnim formulama i
kulturoloskim obrascima obradanja te stoga Sto je sintaktic¢ki najsamostalniji
padeZz. On ponajprije sluzi za uspostavljanje komunikacije, odnosno kao
poziv sugovorniku da sudjeluje u komunikacijskome ¢inu (Sili¢ i Pranjkovi¢,
2005).

| lokativ je, kao Sto pokazuje ova komparativna analiza, jedan od
onih padeza koji se pomaknuo prema gore na "ljestvici" udzbenicke obrade
padeza u odnosnu na tradicionalni padezni slijed. U udZbenicima Hrvatski za
pocetnike i Razgovarajte s nama eksplicitno uveden je kao treci, dok je u
Dobro dosli 1 i Horvdt nyelv alapfokon obraden kao Cetvrti. U Sretan put
objasnjen je kao peti padez, a Colloquial Croatian i Elementary Croatian 1
daju mu Sestu poziciju koju ima i u tradicionalnoj gramatici. Kako je rije¢ o
isklju¢ivo prijedloZnome padezu, udzbenici navode prijedloge uz koje dolazi,
i to najcesce uz njegovo osnovno, prostorno znacenje.

Pomicanje "prema gore" vrijedi i za instrumental koji se obraduje
kao peti padeZ u dva udzbenika (Horvdt nyelv alapfokon, Hrvatski za
pocetnike), kao Sesti u tri (Dobro dosli 1, Razgovarajte s nama i Sretan put) i
kao sedmi padez takoder u dva (Colloquial Croatian i Elementary Croatian 1).

v Udzbenik Razgovarajte s nama nastavlja se na Hrvatski za pocetnike gdje je

V obraden posljedniji.
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lako se, s obzirom na sinkretizam za oblike mnoZine, moZe poucavatiuzDi L,
on se u vecini udzbenika pojavljuje medu posljednjim padezima.

MoZemo zakljuditi da je pristup sklonidbi po padeZima (pojedini se
padez donosi u svim rodovima i u oba broja) karakteristican za vecinu
udzbenika, dok je pristup prema rodovima prisutan jedino u Grubisi¢evu
udzbeniku Elementary Croatian. U njemu je padeini sustav prikazan
strukturalisticki, kroz cjelovitu paradigmu za svaki od rodova, $to nije
primjereno pocetnoj razini u€enja jezika. Unato¢ tomu $to nijedan udzbenik
nije, uz iznimku udZbenika Elementary Croatian, slijedio tradicionalni
poredak pri pojedinacnoj obradi padeza, oni su u tabli¢cnim paradigmama,
danima u gramatickim prikazima na kraju udZbenika, poredani u slijedu
NGDAVLI. To se moZe tumaciti utjecajem tradicionalne gramatike, ali i
opravdati nepostojanjem gramatike za strance. Bududi da se u uc¢enju mogu
osloniti jedino na gramatike namijenjene izvornim govornicima, i u
gramatickim je pregledima u udzbenicima za neizvorne govornike zadrZan
isti redoslijed.

Nadalje, u vedini udzbenika se pri obradi sklonidbe sklonidbe aie u
jednoj lekciji obraduje po jedan padez, i to jedninski i mnozinski nastavci za
sve rodove, a ako se obraduju dva ili viSe padeza, to je obicno u funkciji
razlikovanja uloga koji imaju pojedini padezi (npr. Gvs. A, Avs. L, Lvs. D). U
sklonidbi imenica Zenskoga roda koje zavrSavaju nultim morfemom,
odnosno pri sklonidbi i vrste, s komunikacijskoga pristupa uglavhom se
prelazi na strukturalisticki jer su svi padezi odmah dani u cijelosti, vjerojatno
zbog jednostavnosti paradigme. lzuzmu li se nastavci za | jednine tih
imenica, za koji postoji viSe alomorfnih oblika, ostatak paradigme nije tezak
za usvajanje.

METODICKI INSTRUMENTARI*®

Gramaticki sadrzaji na razliéite su nadine u udzbenicima
tehnicki/vizualno prikazani. Neki su saZeti u pravila, drugi doneseni u
tablicama, a u pojedinim su se udZbenicima autori posluZili ilustracijama. U
vecini analiziranih udZbenika oni uglavnom proizlaze iz lingvometodickih
predloZaka, odnosno tekstova (visSe ili manje uvjerljivih i uglavnom
neautenticnih dijaloskih formi koje simuliraju komunikacijski pristup) ili iz

18 lako bi metodicki instrumentarij udzbenika hrvatskoga inojezi¢noga trebao

biti posebnom temom, osvrnimo se samo ukratko na neke njegove karakteristike u
analiziranome korpusu.
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aktivnosti navedenih u zadacima. Na njih se ponegdje upozorava odmah
nakon naslova nastavne cjeline, npr. In this unit we will look at (Colloquiall
Croatian), Language points (Colloquiall Croatian) ili U¢it ¢emo/Ponovit cemo
(Razgovarajte s nama), a Cesce poslije polaznih tekstova.

Gramaticka pravila najceSce su objasnjena eksplicitno, a nerijetko i
graficki drugacije istaknuta, npr. uz glagoljicko slovo G (U¢imo hrvatski), uz
naslov Gramatika (Hrvatski za pocetnike, Razgovarajte s nama) ili Ponovimo:
gramatika (Razgovarajte s nama). Prezentirana su u kratkim shematskim
prikazima i posebno istaknuta odredenom bojom (npr. padeZni nastavci) ili
prikazana u osjen¢anim tablicama. Kako se udzbenici tiskani u inozemstvu
uglavnom koncepcijski i metodoloski oslanjaju na strukturu gramatika za
izvorne govornike, neki pravila vezana uz padeZze ne uvode postupno, nego
se odmah ili navode svi padeZi (Elementary Croatian) ili sve posebnosti
sklonidbenoga tipa (Sretan put). U svim su udzbenicima obradene a i e
sklonidbe (u cijelosti ili djelomi¢no) kroz gotovo sve padeze, a i sklonidba tek
u nekima od udzbenika (Hrvatski za pocetnike, Dobro dosli 1, Elementary
Croatian). lza pravila, koja se uglavhom ti¢u samo padeZnih nastavaka,
slijede primjeri uporabe predstavljeni jednostavnim recenicama. Njima se
ukazuje na sintaksu i znacenje padeza. No, ponekad je i to izostavljeno pa se,
npr. u Horvdt nyelv alapfokon u obradi L uopée ne navode primjeri za oblike
mnoZine.

U gramatickim pregledima na kraju udZbenika ili u posebnim
gramatickim priru¢nicima kao dijelom udzbenickoga kompleta na jednom su
mjestu saZeti gramaticki sadrZaji obradeni u lekcijama, pa tako i cCitav
padeZni sustav, koji je predstavljen cjelovitim paradigmama prema
redoslijedu  padeZa u tradicionalnim gramatikama. Odmak od
strukturalistickog poucavanja najbolje je vidljiv na primjeru gramatickog
dodatka udzbeniku Razgovarajte s nama. On zapocinje dijelom posvecenim
padeZnim ulogama, a u tablicama koje slijede, uz padeZne nastavke i pitanja,
navode se i glagoli, prilozi i prijedlozi uz koje se svaki od padeza pojavljuje, te
primjeri.

Unato¢ teznji da se udzbenici priblize komunikacijskomu pristupu,
strukturalisticki pristup Cesto ipak nije prevladan, sto se narocito ocituje u
vjezbama i zadacima koji se postavljaju izvan konteksta teme pojedine
cjeline odnosno samoga teksta. Naime gramaticki sadrzaji koji se javljaju
odredenoj lekciji viezbama se ne vracaju u tekst nego samo u recenicu, pa se
time ne ostvaruje nacelo da gramaticka jedinica u tekstu, eksplicitno
obradena, treba i u vjezbi biti vracena u neki novi tekst.
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ZAKUUCAK

Na primjeru padeine odnosno imenicke morfologije analizirali smo
pristup gramatickim sadrzajima u udZbenicima za pocetne stupnjeve
hrvatskoga kao inojezi¢noga. Mozemo zakljuciti da je uocljiv pomak prema
komunikacijskome/funkcionalistickome pristupu i (donekle) napustanje
strukturalistickoga. U skladu je to sa zahtjevom postupnosti Sto ga nalaze
didakticka gramatika koja uzima u obzir komunikacijsko nacelo. Slijed
padeZa vise ne robuje shemi tradicionalne strukturalisticke gramatike jer
obrada proizlazi iz komunikacijskih zadanosti. Samo su u jednom udzbeniku
padeZi predstavljeni prema redoslijedu tradicionalnih gramatika, a u
ostalima njihov redoslijed slijedi drukcija nacela.

Analiza je takoder pokazala velike koncepcijske razlike medu
udzbenicima, $to je i razumljivo s obzirom na cinjenicu da su oni nastali iz
konkretnih nastavnih potreba razli¢itih institucija u kojima hrvatski ima
razlicit status i razlicit broj sati, pa su i gramaticki sadrzaji odabrani i
predstavljeni u skladu s time. Zato neki od njih donose pregled relativno
pojednostavljenih gramatickih pravila, nastalih najéesée po uzoru na
gramatike namijenjene izvornim govornicima, a manje vode racuna o
stvarnim potrebama svojih korisnika. Osim toga, moramo biti svjesni
¢injenice da je nemogude napisati univerzalni udzbenik koji bi zadovoljio sve
potrebe ucenja/poudavanja u Hrvatskoj i na stranim sveudilistima
(spomenimo npr. samo razliku izmedu neslavenskoga i slavenskoga
govornoga podrucja, gdje je po€etna razina razumijevanja i pasivnoga znanja
medu studentima vrlo visoka).

Neosporno je da je u poucavanju inojeziénoga hrvatskog prijeko
potrebno $to prije izraditi Prag za sporazumijevanje, kao i gramatiku i/ili
priruénik namijenjen neizvornim govornicima koji bi mogao zadovoljiti
komunikacijske potrebe $to Sirega kruga korisnika. Osim toga trebalo bi
razraditi smjernice buducih istrazivanja, i to na nacelima sustavnoga i
planskoga zajednic¢koga rada svih onih koji se bave inojezi¢nim hrvatskim (na
Sto veé¢ odavno upozoravamo). U tom se smislu nadamo da ce rezultati
analize ovoga rada dobro dod¢i buduc¢im autorima udzbenika za hrvatski kao
inojezicni.
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