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Abstract

In order to achieve a comprehensive artistic development of students, contemporary
visual arts education should combine and at the same time develop productive
and receptive art activities. Nevertheless, greater emphasis is still placed on artistic
expression than on developing art appreciation. Students have fewer opportunities
for observing artwork, understanding and enjoying it.

The present study follows the development of art appreciation abilities of students in
five grades of primary schools in two different educational systems, i.e. the Slovenian
and the Croatian. The difference lies in the weekly number of hours allocated to visual
arts education and in the teachers teaching this subject. The results indicate that the
level of appreciation abilities is rather average, with girls displaying a higher level of
development. The number of hours of visual arts education has positive effects on
the level of art appreciation, and a higher quality of the lesson has more favorable
effects on art reception. There were no statistically significant differences in the level
of appreciation abilities with regard to country.

Key words: art appreciation, primary school, school systems of Slovenia and Croatia,
visual arts education

Introduction

Contemporary visual arts education enables students’ permanent creative expression,
while art appreciation plays an equally important role. Visual arts education conveys a
set of tools that are extensive enough to enable fully formed information to develop in
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the complex world of the youth and their cultural environment (Bering, 2001). Bertscheit
(2001) sees the placing of artwork in the students’ field of interest as the primary objective
of visual arts education. There are also other authors (Blohm, 1995; Zupancic, 2007)
who stress the importance of linking artwork with one’s own interests. The secondary
objective of visual arts education appears on its own and manifests itself as curiosity and
the desire to explore. Bertscheit further speaks of a third objective, which is however
achieved only under ideal circumstances, as it cannot be forced: “the personal experience
of a painting that links the painting with the personal self in a completely individual
manner” (Bertscheit, 2001, p. 11). We thus speak of art appreciation.

With all age groups, encouragement for free artistic expression is present, while art
appreciation receives less attention. The reason why school teachers do not adopt art
appreciation in their classroom is because “they are not familiar with art history and
they do not understand the way of instructing art appreciation” (Ishikawa, 2008, p.
1). The fact remains that visual arts education can be of a high quality only if both
productive and receptive artistic activities are implemented. “Once it is recognised
that productive thinking in any area of cognition is perceptual thinking, the central
function of art in general education will become evident. The most effective training of
perceptual thinking can be offered in the art studio” (Arnheim, 1985, p. 242). Regel also
establishes that art reflections “have to develop in close connection with production
and reception and be nurtured through creation and understanding of paintings”
(Regel, 2001, p. 70 summarised according to Schiitz 2002, p. 123). All this should make
up the content of visual arts education, as the latter represents “a network of interactive
factors: activity, creation and thinking, perception, production and reflections produce
facets that generate the interwoven nature of educational activity” (Bering, 2001,
p- 43). When working with students, we need to be aware that reception processes
are targeted to stimulate associations. “On the level of individual experiences and
feelings, we are able to have a better and a more willing discussion about art than on
the scientific and reflection level that is based on knowledge about the work and the
artist” (Seumel, 2001, p. 4). A quality visual arts education develops students’ creative
abilities for hands-on art work and the ability to observe and critically assess works of
art. This develops their visual abilities, organised observation and mental, emotional
and other activities (Duh, Vrli¢, 2003).

Systematic lessons of art appreciation should be organised vertically throughout
the entire institutional education. Payne believes that we need to start facilitating
art appreciation early, i.e. ”it is important to bear in mind that a creative approach
to art appreciation is needed if taught to younger children”(Payne, 1990, p. 105). In
art appreciation, students are introduced to perception and reception, i.e. evaluation
and internalisation of artwork. Students are introduced to evaluations at different
stages of lessons when they visit a gallery or another facility displaying works of art.
“Aesthetic objects require the recipient to be open to often unusual effects of motifs
and materials, composition, colour, rhythms and tones” (Kirchner et al., 2006, p. 12).
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Art Appreciation

The development of art appreciation is based on developing as subtle perceptions
of artwork as possible. “The perception is a product of the perceived image on the one
hand and the observer’s ideas on the other” says Bering continuing that “perceptions,
memories, notions, culturally dependant factors and similar shape a perception in the
mind” (Bering, 2001, p. 43).

What the student sees is not the only important thing when observing a work of
art; rather it is how he relates to it. “The opinions of children differ due to personal
perspectives and associations. While expressing their opinions, their perception will
enhance experiences of other children. Children can react on the emotional level, the
associative level and the formal intellectual level. These three types of reactions vary
and differ, as they depend on the observer and the artwork” (Duh, Zupanci¢, 2011,
p- 49). In developing perception, students get to know individual art problems thus
learning to see, understand and find enjoyment in artwork. “Perceiving accomplishes
at the sensory level what in the realm of reasoning is known as understanding. Every
man’s eyesight anticipates in a modest way the justly admired capacity of the artist
to produce patterns that validly interpret experience by means of organised form.
Eye-sight is insight”(Arnheim, 1971, p. 43). Associations play an important role in
active reception of artwork, as they present a personal connection with the observed
artwork. “Reception is not only associative recognition, the establishing of forms
and analysing of specific form components but completely personal associations
of the perceived with one’s personal notions and the thus developed interpretation”
(Seumel, 2001, p. 5). Students use their associative memory to recognise, compare and
interpret visual information and classify it in their complex view of the world. The
process of art appreciation is developed by gradual inclusion of conscious and rational
components without omitting emotional and spontaneous components. Thus the
process of an artwork’s reception, which is a component of appreciative abilities, has
a creative character (Duh, 2004). The process of reception is subjectively conditioned,
individual and dynamic, as the recipients interpret the artwork adequately to their
notions (Awe, 2001).

Their own notions are related to associations, which manifest themselves in visual
arts as a self-evident way of thinking, especially because “as a component of creative
artistic activity they directly relate to visual arts education and its receptive, productive
and reflective processing” (Seumel, 2001, p. 8). In this way, reception of artwork
becomes advanced solving of problems and cognitive processes in which the students
are fully involved - sensually, mentally and spiritually.

In schools, we need to avoid intellectual evaluation and focus on perception and
reception of artwork as important components of appreciation. Observing a painting
should be an experience that “draws us to look closer, takes us into the past or future
or takes us into a different world, emotionally attacks us triggering emotions that
are as different and diverse as the observer himself” (Bertscheit, 2001, p. 10). While
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developing art appreciation, we are not trying to direct students towards remembering
different data about the work of art. The goal is for students to recognise complex
connections by using a few examples of artwork with individual components being
so tightly interrelated that students are able to remember them (Schiitz, 2002). This
results in aesthetic experiences that facilitate and require sensual, emotional and
cognitive competences. We could summarise by saying that aesthetic experiences are
the experience of discontinuity in which we follow our own comprehension and well
considered processing of such an experience (Pezz,2007). When observing a painting,
what we see is often conditioned by what we know. A steered discussion with students
can substantially contribute to a more open approach to artwork. “As the dialogue
proceeds, comments become more and more individualised, reflecting each viewer’s
environment, cultural background, personal experiences, and lifestyle”(Hino, et al.,
2008, p. 6). A premature explanation of artwork would be wrong, as it wastes the
research capacity provided by the work of art. This may lead to speech fixation of
approaching the painting or the victory of speech over sight.

Incentives for Developing Art Appreciation Abilities

In primary school, the perception of the complex art form in all its subtle details
is a task that requires a lot of training and experience. Artistic structures are sought
through perception and observing. “Observing is actually discovering structure.
Structure shows us its components and the order in which they affect each other.
Painting and sculpture are manifestations of such exploration of structure” (Arnheim,
2003, p. 265). Systematically directing students’ attention to concrete elements and
structures of a work of art can lead to a more subtle art perception, which triggers
more subtle emotional reactions and a comparably adequate experience of artwork.
In schools, a manner of observing and experiencing paintings so that these become
part of the students’ interests needs to be established. This will generate conditions
for a successful development of art appreciation abilities.

Visual arts education can utilise different methods for the reception of artwork,
with a stress on the analytical, comparative and meditative component. The latter is
stressed by the method of ambivalent associations, for which Awe says that it relates
to “the multilayered nature of the artists expression on the one hand and the processes
of associations on the other that vary and diverge due to their subjective nature” (Awe,
2001, p. 34). Learning is based on the connections between the current sensory stimuli
and the saved good or bad experiences (Seumel, 2001).

The observance and reception of artwork and thus the development of art
appreciation go through different phases that different authors interpret in different
ways. Karlavaris (1991) lists the following phases of this process: (1) intentional
attention and horizon of expectations, (2) intertwining of observation and intellectual
and emotional processes, (3) the first evaluation, (4) global and synthetic experience,
(5) analytical and critical evaluation of individual layers of artwork, (6) value synthesis
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and end of reception in developing appreciation. Pagany (1993) determines four
phases: (1) perception of artwork with all senses, (2) releasing of emotions, (3)
transforming images into speech according to the impression left by the painting on
the student and (4) activity. The first three stages favour the reception of paintings
and the fourth requires production. In a programme for artwork observance for
secondary school children, a number of authors (Anderson, 1988; Clark, 1960;
Feldman, 1987; and Jones, 1986) describe seven steps or phases: (1) preparation for
viewing; (2) first impression that gives students the opportunity to discover their
first spontaneous reaction to a work of art; (3) description that is evident as simple
descriptions; (4) analysis, where students try to figure out what the artist has done
to achieve certain effects; (5) interpretation, where the student’s own perspectives,
associations and experiences meet with the evidence found in the work of art; (6)
background information as a stage where students are encouraged to find out as much
about the work and the artist as they can; (7) informed judgement as a culminating
reflective activity in which students come to some conclusions about the artwork
(Arts Education, 1996). Another group of authors (Ishizaki, Wang and Parsons,
2008) emphasise six fields in art appreciation: (1) Association, (2) Observation, (3)
Impression, (4) Analysis, (5) Interpretation, and (6) Judgment. In order for students
to be able to enjoy art forms and internalise them, they first need to notice them.

It is therefore important for students in visual arts education to adopt the technique
of viewing aesthetic objects with regard to their directly visible qualities. This technique
is a matter of learning and exercise and needs to be flexible enough in order to adapt
to different works of art and different personalities of the observers. Seumel points out
that in choosing didactic processes, “other factors are also important, such as the size
of the group, group dynamics, students’ motivation, age, level of previous knowledge
as well as conditions of space and time” (Seumel, 2001, p. 10).

Definition of the Research Problem

Research Problem

The study focused on fifth grade primary school students and the development of their
perceptive and receptive abilities that we termed art appreciation abilities. Appreciation
thus relates to the ability to perceive and receive the artistic aspect in artwork and
to establish an attitude towards it. The procedures and processes in observing and
receiving artwork are a good starting point for planning and observing artwork of
adult artists when visiting galleries or in the initial phase of the lesson and in observing
and evaluating children’s artwork in the closing or evaluating phase of the visual arts
lesson. There are two theories dealing with the nature of appreciative abilities: (1) the
appreciative ability is a specific talent that is either present in students or not and (2) the
appreciative ability is part of a broader spectrum of abilities and characteristics, such as
perception, imagination, wealth of associations, memory, emotions, general evaluation
etc. (Kraguljac, Karlavaris, 1970). Research (Kraguljac, Karlavaris 1970; Duh, 2004) has
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indicated that both the creative and appreciative ability are a matter of quantity, which
means that there are no special characteristics inherent only to talented children but
are characteristics present in all normally developed children. The conducted research
derived from the assumption that art appreciation is available to all, even though not to
the same extent, and that it is an ability which can and should be developed in schools
and systematically brought closer to students.

The study included students from two different school systems with different
curricula. Primary school education in Slovenia lasts for 9 and in Croatia for 8 years. In
the first five years of primary school, Slovenian students have two hours of visual arts
education per week (Predmetnik devetletne osnovne Sole, 2008, p. 1), while in the same
period, Croatian students only have one hour per week attending Art Culture classes
(Nastavni plan i program za osnovnu $kolu, 2006, p.12). In Slovenia, primary school
classes are organised as elementary education until the fifth grade and in Croatia until
the fourth grade. In Slovenian primary schools, classroom teachers teach art education
in the first five years of primary school and in Croatia only in the first four years; in
the fifth year, visual arts is taught by an art teacher (professor).

Table 1. Number of hours of visual arts lessons in Slovenian and Croatian primary schools
and teachers teaching the subject.

SLOVENIA CROATIA
GRADE
Teacher o2 te Teacher
hours hours

Classroom teacher 2 1% 1 Classroom teacher
Classroom teacher 2 2nd 1 Classroom teacher
Classroom teacher 2 3rd 1 Classroom teacher
Classroom teacher 2 4th 1 Classroom teacher
Classroom teacher 2 5th 1 Art teacher
(35 weeks in one school year) 350 hours Hours total (35 weeks in one school year) 175 hours

Table 1 shows that after five years of school, Slovenian students twice as many
hours of visual arts education as their Croatian peers. Deriving from the fact that
art appreciation is available to all, even though not to the same extent and that it is
an ability which can and should be developed in schools and systematically brought
closer to students, it might be expected that with regard to the achieved level of art
appreciation, seen in terms of quantity, Slovenian students will be at an advantage.
From the viewpoint of quality, the effect of good educational work of an art teacher,
who is more professionally qualified for artistic content than a classroom teacher, may
give some advantage to students of Croatian primary schools. There is undoubtedly
a question of the relation between quantity and quality of teaching visual arts and
their effect on the level of the achieved development of art appreciation. From the
viewpoint of quality, perception of artwork needs to surpass observation and quick
reactions in order to develop art appreciation. It needs to become an experience of
meaning. Observations need to lead to an interaction between the students and the
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work of art, whereby the sensory stimuli are tied directly to memories, experiences,
emotions and associations. Associations enable the connection of different notions
and lean on common characteristics and similarities such as the external shape, colour,
line or composition. Associations are subjective and often accepted in biographical
manner. “As such interaction is personal and differs from one student to the other,
appropriate conditions need to be established in the classroom allowing students to
express their beliefs without fear, as these differ due to the individual perspective and
associations of each student. In doing so, their perception will enhance experiences
of other students thus indirectly facilitating the development of their art appreciation
abilities” (Duh, 2004, p. 47). Teachers of visual arts education need to be aware that
different students respond differently to the same work of art. It is important for
each of them to respond in more than one way to the same artwork. There are three
different types of responses: (1) responding on an emotional level refers to feelings
evoked by an artwork; (2) responding on an associative level refers to associations
one makes with the artwork and (3) responding on a formal intellectual level refers
to responses one has after a formal analysis and interpretation of an artwork (Arts
Education, 1996, Viewing Art Works). The three types of responses vary and shift in
emphasis from viewer to viewer and from artwork to artwork. For example, one viewer
might have an immediate emotional response to a work, while another might have an
intellectual response. One artwork might trigger an immediate emotional response in
most viewers, while another work might trigger associations in viewers.

This allows us to conclude that a quantitative advantage, i.e. the greater number
of visual arts classes of Slovenian fifth grade primary schools students, does not
necessarily ensure a higher level of development of art appreciation. Quality factors
participate in the development of appreciation, where, especially due to a higher level
of professional knowledge an advantage in students receiving art education from art
teachers, i.e. Croatian fifth grade primary school students, might be expected.

Research Purpose

The empirical study focused on art appreciation abilities of fifth grade students
from Croatian and Slovenian primary schools. The study included students from two
different school systems with different curricula. We were specifically interested in:

« the level of art perception, reception and appreciation of fifth grade students
regardless of country and gender,

« the effect of the country (school systems with different curricula in Croatia and
Slovenia) on the differences in the achieved level of art perception, reception and
appreciation of fifth grade primary school students,

« the effect of gender bound to dispositions (innate) and socially acquired differences
(in the process of socialisation), and

« the effect of interaction between country and gender on the level of the students’
art appreciation abilities.
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Research Hypotheses

1. PERCEPTION:-related hypotheses

H1.1: It is assumed that there will be no differences in perception with regard to
country

H1.2: It is assumed that girls have a higher level of perception

H1.3: It is assumed that there will be no interaction between country and gender;
in both countries perception will be higher among girls.

2. RECEPTION:-related hypotheses

H2.1: It is assumed that there will be no differences in reception with regard to
country

H2.2: Tt is assumed that girls have a higher level of reception

H2.3: It is assumed that there will be no interaction between country and gender
from the viewpoint of reception; in both countries reception will be higher among girls.

3. APPRECIATION-related hypotheses

H3.1: It is assumed that there will be no differences in appreciation with regard to
country

H3.2: It is assumed that girls have a higher level of appreciation

H3.3: It is assumed that there will be no interaction between country and gender
from the viewpoint of appreciation; in both countries appreciation will be higher
among girls.

Methodology
Research Methods

The empirical study is based on the descriptive and causal non-experimental
method of empirical research.

Research Sample

The study included fifth grade students of Slovenian (n = 224) and Croatian (n =
218) primary schools. There were 233 (52.7%) boys and 209 (47.3%) girls. Within the
framework of utilising inference statistics methods, the non-probability convenience
sample of students is determined as a simple random sample from a hypothetical
population.

Process of Data Collection

Instrument

In Slovenian schools, data was collected by students of visual arts education as part
of their mandatory student teaching in primary schools in April and May 2011. During
the same time (April 2011) data was collected from Croatian schools by teachers of
faculties of education and faculties of arts (Split, Rijeka, Cakovec) as part of their
cooperation with primary schools.
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The AP test, which according to previous studies (Karlavaris, Kraguljac, 1970,
Berce-Golob 1990, Duh 2004) has shown to be a test with appropriate measurement
characteristics (validity, reliability, objectivity, sensitivity), was used. The fact that this
is a test from the viewpoint of reliability is confirmed by its use in the present study,
as the Cronbach alpha coefficient of reliability stands at (a) 0.742. The test comprises
eight questions, seven closed type (multiple answers) and one open type question. All
questions relate to Paul Cezanne’s The Blue Vase (oil on canvas 52 x 63 cm, Musee
d’Orsay, Paris). The first set of questions (1 through 4) provided data on the perceptive
abilities of students, the second set (5 through 7) on their receptive abilities and the
last question (8) on the knowledge of the basics of visual arts theory.

Data Processing Procedures

The data were processed on the level of descriptive and inferential statistics. The

following methods were used:

« frequency distribution (£, f%) of sample characteristics,

« basic descriptive statistics of the points achieved in individual questions, sets of
questions and the whole test (MIN, MAX, %, s, KA, KS),

o two-factor analysis of variance for analysing differences in terms of country
(regardless of gender), gender (regardless of country) and discovering interactions
between country and gender,

o eta squared (n?) as a measure of effect size.

Results and Interpretation

1. Analysis of results of the AP test for the whole sample of students
The following are the results obtained from individual questions, sets of questions
(perception, reception and knowledge) and the total results of the test (appreciation).

Table 2. Basic descriptive statistics of students’ results in the AP test

 Rarg | e | stond evton | tewmese |t |
Tasks n MIN | MAX x s

Skew Kurt

Perception 1 442 0 3 2.649 0.778 -1.829 1.558
Perception 2 442 0 2 1.618 0.744 -1.137 0918
Perception 3 442 0 4 3.034 1.540 -1.040 -0.765
Perception 4 442 0 4 2.925 1.268 -0913 -0.243
Reception 5 442 0 4 2.127 0.934 -0.422 -0.053
Reception 6 442 0 3 1.385 0.488 0.151 -1.975
Reception 7 442 0 3 2.102 1.127 -0.593 -1.350
Knowledge 8 442 0 3 2.075 1.384 -0.831 -1.311
Total

Perception 442 4 13 10.226 2.286 -0.699 -0.096
Reception 442 0 10 5613 2.163 -0.041 -0.772
Appreciation 442 8 26 17.914 3.602 -0477 -0.041
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In all questions on perception, the achieved points are distributed as left asymmetric.
This especially applies to the first question with distinct kurtosis (KS = 1.558). The
perception of artwork is an established practice in visual arts education and students
are able to recognise basic artistic structures in artwork. The dominant part of the
motif of the displayed work of art, the occurrence of colours and their intensity did
not pose any special problems for students, so the high result and the high frequency
are not surprising. A more comprehensive answer to students’ sensibility for the design
aspect of the painting was provided by question four (Perception 4) but the students
were again able to provide good answers.

In questions relating to reception, the distribution of achieved points is rather
symmetrical and flat. There is a prevalence of average results regarding the level of
students’ receptive abilities. It is thus evident that students were slightly less successful
in reception questions than in questions relating to perception. In this case, we are
dealing with the reception of the work of art as a comprehensive artwork and the
questions verified the artistic experience of the painting that relates to students’
emotions. It is clear that the comprehensive impression of an artwork is a continual
matter of experiencing and learning and requires openness to reception and exercise.
The distribution coefficient in the question on knowledge (8), which checked the
understanding of the basics of art theory, shows that fifth grade students only partially
know the subject matter, which is part of the subject matter already in lower grades
of primary schools syllabi of both countries (Croatia and Slovenia).

The analysis of both sets of questions has established that fifth grade students have
higher perceptive (KA = -0.699) than receptive (KA = -0.041) abilities. The total
results of the AP test are distributed rather symmetrically and normally, allowing us to
conclude that appreciation of the majority of fifth grade students is at an average level.

The following are the results of verifying differences between students in terms of
country and gender.

2. Analysis of differences in the results of the AP test in terms of country and gender
The results obtained in individual questions, sets of questions (perception and
reception) and the total results of the AP test (appreciation) were analysed.

Table 3. Arithmetic means of points obtained in individual questions in terms of

country and gender
CRO SLO M F
Perception 1 2.66 2.64 2.64 2.65
Perception 2 1.76 1.48 1.52 173
Perception 3 3.03 3.04 2.82 3.28
Perception 4 2.57 3.27 2.80 3.06
Reception 5 2.24 2.01 1.99 2.27
Reception 6 1.69 1.08 1.31 1.46
Reception 7 2.07 2,13 2.10 2.11
Knowledge 8 2.16 1.99 2.03 213
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Arithmetic means of the achieved points show that the differences in achievements
with regard to gender are more common than with regard to country. Slovenian students,
for example, were better at solving the fourth question on perception and the Croatian
students on the second question on perception and two (5" and 6") questions on
reception as well as the question on knowledge (8™). The differences in answers provided
by students of both countries with Slovenian students showing a slight advantage in
terms of perception, and in terms of reception this advantage is on the side of Croatian
students, were expected. The same applies to the smaller or greater advantage of girls
over boys with all questions. The girls solved all the tasks of the AP test better than
the boys. The advantage of girls over boys in the level of art appreciation abilities was
expected, as prepubescent girls are more emotionally receptive than boys, which is
evident in the reception of artwork. This result was also not surprising, as similar studies
(Duh et al., 2011) have shown the advantage of girls in terms of perception, reception
and the test as a whole (appreciation) with differently aged primary school students.

Whether these differences are sufficient in terms of the existence of statistically
significant differences in sets of questions and the whole test with regard to country
and gender is evident from the following results.

Table 4. Results of the two-factor analysis of variance for verifying differences in terms of country and gender
in the total PERCEPTION result

Stand Test of Test of
o homogeneity differences
deviation
Factor of variances between means
s
Country  CRO 218 10.023 2.307
SLO | 224 | 10424 2354 3792 | 0052 | 0.009
Gender M 233 9.781 2.391
F 209 10723 2059 2.057 0.073 | 19.864 | 0.000 0.043
Croatia M 113 9.540 2387
F 105 10.543 2.108 0064 | 0801 0.000
Slovenia M 120 10.008 2382
F 104 10.904 2.003

The present analysis is based on the justified assumption of homogeneity of variances
(P=0.073). In terms of perception, there were statistically significant differences with
regard to country (P=0.052) and gender (P=0.000). This average indicates that in this
respect, Slovenian students have an advantage over Croatian students, and girls over boys.
The H1.2 research hypothesis (advantage of girls) has thus been confirmed, while the
H1.1 hypothesis (absence of differences between the countries) has not been confirmed.

The perception of artwork from the viewpoint of visual arts education is a matter
of quantity, which means that it is an ability which can be developed with practice.
From the viewpoint of perception, the achieved results have shown an advantage of
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Slovenian primary school students, who have double hours of visual arts education,
over their Croatian peers. The double hours of visual arts education and thus active
observance of the artistic aspect in works of art in the initial phase of the lesson and
in observing the students artwork in the closing phase have affected higher perceptive
abilities of students of Slovenian primary schools.

It needs to be stressed however that effect size of these two factors is small, especially
in terms of country (n*= 0.009), which allows us to conclude that the established
difference does not provide Slovenian fifth-graders with any practical advantages over
students of Croatian primary schools. Similarly the practical advantage of girls over
boys is rather small (n*= 0.043).

The interaction between country and gender is not statistically significant (P =
0.801), as evident from Figure 1. In both countries, girls’ perceptive abilities are more
developed. The H1.3 hypothesis has thus been confirmed.

Perception

meo- male
10,80
10,60
10,40

10,20

9,80

9,60 -

I I
Croatia Slovenija
Country

Figure 1. Interaction between country and gender in perception

Table 5. Results of the two-factor analysis of variance for verifying differences in terms of country
and gender in the total RECEPTION result

X s F P t P n?

Country |CRO | 218 6.005 2.104

SLO 224 5.232 2.155 14.302 0.000 0.032
Gender (M 233 5416 2.155

F 209 5.833 2.037 3.959 0.047 0.009
Croatia (M 113 5.805 1.999

F 105 | 6219 2.201 1603 | 0.188
Slovenia |M 120 5.050 2.012 0.003 0.958 0.000

F 104 5.442 2.307
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The assumption of homogeneity of variances was met (P=0.188) and thus also the
interpretation of the results of the two-factor analysis of variance. The difference in
the total reception results with regard to country (P=0.000) and gender (P=0.047) is
statistically significant. In this part of the AP test, Croatian students and girls were
more successful. The H2.2 hypothesis was justified (advantage of girls) and (the same
as with reception) the H2.1 hypothesis (absence of differences between the countries)
was not.

Perception, as recognition of the essence of an artwork and receiving the artistic
message, is a matter of quality. The results show an advantage of Croatian primary
school students in this segment. This allows us to conclude that from this aspect, visual
arts education provided by art teachers is of a higher quality than that provided by
classroom teachers. A higher level of artistic sensitivity and a higher level of subject-
specific knowledge of art teachers mean that despite the fewer hours of visual arts
education, reception of the artistic aspect is of a higher quality among students of
Croatian primary schools.

The same as with perception, the effect of these two factors is small (> < 0.06),
with gender being the one with the smallest (negligible) effect (P = 0.009). We can
conclude that from the viewpoint of reception, the established advantage of Croatian
fifth grade students does not represent a practical advantage over Slovenian primary
school students (n*= 0.032).

The interaction between the controlled factors is not statistically significant (P =
0.958). In both countries, girls achieved higher results (Figure 2). This confirms the
H2.3 research hypothesis.

Perception

6,20~ a — male

6,00
580
5,60
540-

520

5,00

I I
Croatia Slovenija
Country

Figure 2. Interaction between country and gender in reception
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Table 6. Results of the two-factor analysis of variance for verifying differences
in terms of country and gender in the total APPRECIATION result

x s F P t P n?

Country CRO 218 18.188 3.545

SLO 224 17647 | 3645 2315 0.129 | 0.005
Gender M 233 17.223 3.501

F 209 18.684 3.565 18.614 0.000 | 0.041
Croatia M 113 17.522 3.394

F 105 18.905 3.581 0353 0.787
Slovenia M 120 16.942 3.591 0.042 0.838 = 0.000

F 104 18.461 3.552

The assumption of homogeneity of variances was met (P=0.787). There were no
statistically significant differences in terms of country with regard to the students’
appreciative abilities. Arithmetic means, however, show that Croatian students have a
slight advantage. This advantage can be explained predominantly by the higher results
in reception questions and partially in the question on knowledge (task 8).

The slightly better results of Slovenian students in perception questions lessened
this advantage of their Croatian peers. There are differences between students’
achievements from both countries (Slovenia and Croatia) from the viewpoint of
appreciation abilities, but they are not statistically significant.

There is a statistically significant difference in terms of gender (P= 0.000), with the
girls having a higher appreciation level. The girls were also more successful in solving
both perception and reception tasks as well as in the whole AP test. Affectivity and the
emotional component, as the fundamental elements of reception and appreciation,
are obviously stronger in prepubescent girls than boys. The minimal differences in
perception can be attributed to paying more attention, which is more a characteristic
of girls than of boys in the school environment.

Again, it should be pointed out that the effect of gender and especially the effect of
country are small (n?= 0.005), allowing us to conclude that the established statistically
significant differences in favour of Croatian students and girls do not ensure their
practically higher functional knowledge.

The interaction between the controlled factors is not statistically significant (P =
0.838). From the viewpoint of appreciation abilities, girls in Slovenia and in Croatia
have an advantage (Figure 3).
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Figure 3. Interaction between country and gender in reception

All research hypotheses relating to appreciation (H3.1, H3.2 and H3.3) were
statistically confirmed, meaning that not country but gender, as was assumed, is the
factor indicating statistically significant differences in appreciation in the same direction
in both countries. Regardless of country, girls have a higher level of appreciation abilities.

Conclusion

The empirical study on a sample (n=442) of fifth grade primary school students from
both countries was conducted in order to examine the level of students’ appreciation
abilities. The proven AP test was used for this purpose. Data was collected in April
and May 2011 and processed at the descriptive and inferential level. The fundamental
findings are as follows:

Fifth grade students in both countries have a higher level of perceptive than receptive
abilities and their appreciation abilities are average. This allows us to conclude that
in visual arts education, teachers in both countries still do not pay enough attention
to developing art appreciation. Teachers should place more emphasis on an in-depth
and deep-felt observation of artwork in the initial part of the lesson. In addition to
motivation, this part should further focus on recognising individual elements of
the artistic task and their visualisation, which can lead to a more creative artistic
solution of a higher quality. Art appreciation can also develop through quality artwork
evaluation in the final phase of the lesson.

In terms of perceptive and receptive abilities, there are statistically significant
differences between the students with regard to both country and gender. Slovenian
students achieved higher results in perception tasks and Croatian students in reception
tasks. Girls from both countries are more successful than boys in perception and
reception and thus in the whole AP test.
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The perception of a work of art is a condition for developing art appreciation and
is to a larger or smaller degree innate to all students. Art activities in school should
evoke emotional responses in students. Such subtlety of perception, which may lead
to a quality reception of artwork where emotional and spontaneous components are
gradually joined by conscious and rational components, is a matter of learning and
practice. Students in Slovenian schools had more opportunities to practice, as the
curriculum provides twice as many hours of visual arts education compared to their
Croatian peers. The higher number of visual arts lessons allowed Slovenian students
to achieve higher results in art perception.

The teachers and students should take similar steps in both observing and accepting
artwork and in observing and accepting artwork of students. Conscious observance
and acceptance of the artistic nature of students’ artwork may equally have a beneficial
effect on the observance of artwork, thus contributing to the development of students’
appreciative abilities (Duh, 2004). Students’ attention has to be directed towards
concrete elements and structure of the work of art. Some individual layers of artwork
are easier to bring closer to students, others are more difficult. With some, this happens
sooner and with others later but definitively not at the same time. In doing so, we need
to consider the age of the students and their experience with visual arts.

Better achievements of Croatian primary school students in monitoring art
reception are a result of a higher quality of visual arts lessons. This predominantly
relates to the fifth grade, where Art Culture lessons are implemented by art teachers.

In terms of the level of art appreciation abilities, there are no statistically significant
differences between students of both countries, which means that the effect of quantity
(hours of visual arts lessons) and quality (better artistic sensitivity of the art teacher)
are somewhat equalised. There is nevertheless a slight advantage of Croatian primary
school students in the level of development of appreciation abilities in terms of quality.

The study established that both factors, i.e. country and gender, have a statistically
significant effect (P< 0.005), which is however small (? < 0.006) and thus not practically
important enough. The advantage of Slovenian students (perception), Croatian students
(reception) and girls (perception, reception and appreciation) is thus not such as to
enable practically higher and a more successful artistic experience and expression.

Artistic creation and other activities, which are related to artwork, help each student
to become aware of his or her own visual experiences and to acquire the possibility
of an artistic view and critical relation towards his or her own environment. Art
appreciation is thus part of general abilities. The development of artistic design,
sensitivity for artistic language and the aesthetic experience in the process of
expression, obtaining technical experiences, work with different materials and similar
have a beneficial effect on the development of art appreciation abilities. We further
know (Kraguljac, Karlavaris 1970), that by developing art appreciation abilities we can
have a positive effect on the students’ artistic creation. School programmes should
develop art appreciation in all students on the basis of artistic content.
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The modern paradigm of visual arts education stresses equal importance and
positive mutual interaction of artistic creation and art appreciation. Planners of
national curricula, who determine syllabi and hours of visual arts lessons, as well as
their implementers, should be well aware of that.
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Kvaliteta i kvantiteta ucenja likovne
aprecijacije
Utjecaj Skolskih sustava na ucenicku likovnu
aprecijaciju

Sazetak

Suvremena likovna kultura bi morala, za cjelovit likovni razvoj ucenika, povezivati
te istovremeno razvijati produktivne i receptivne likovne sposobnosti. Usprkos tome
jos uvijek je veci naglasak na likovnom izrazavanju, a manje pozornosti je posveceno
razvijanju likovne aprecijacije. Ucenici dakle imaju manje prilika za ucenje kako
promatrati umjetnicko djelo, razumjeti ga te u njemu uzivati.

U predstavljenom istraZivanju pratili smo razvoj likovno aprecijativnih sposobnosti
ucenika petih razreda osnovnih skola iz dvaju skolskih sustava: slovenskog i hrvatskog.
Razlika medu njima je u tjednom broju sati likovnog odgoja/likovne kulture i u
uciteljima koji taj predmet poucavaju. Rezultati govore kako je razina aprecijativnih
sposobnosti prilicno podjednaka, a jace razvijene aprecijativne sposobnosti imaju
djevojcice. Kvantiteta sati nastave likovnog odgoja pozitivno se odraZava na razinu
likovne percepcije, a kvalitetnije odrzana nastava likovne kulture bolje utjece na
likovnu recepciju. Statisticki znacajnije razlike u razini aprecijativnih sposobnosti
ucenika, s obzirom na drzavu, nismo primijetili.

Kljuéne rijeci: likovna aprecijacija, likovna kultura, osnovna skola, Skolski sustavi
Slovenije i Hrvatske.

Uvod

Suvremena nastava likovne kulture u¢enicima omogucuje permanentno vlastito
stvaralacko izraZavanje, a jednako vaznu ulogu ima i likovna aprecijacija. Likovna
kultura posjeduje dovoljno opsezan instrumentarij kojim u kompleksnom svijetu
mladih, u njihovoj kulturnoj okolini moze omoguditi oblikovanu informiranost
(Bering, 2001). Kao primarni cilj likovnog odgoja Bertscheit (2001) vidi postavljanje
umjetnickih djela u interesno podrudje ucenika. Vaznost povezivanja umjetnickih
djela s vlastitim interesima naglasavaju i drugi autori (Blohm, 1995; Zupancic, 2007).

643



Duh, Cagran and Huzjak: Quality and Quantity of Teaching Art Appreciation...

Sekundarni cilj likovnog odgoja javlja se sam od sebe i iskazuje se kao radoznalost
i zelja za otkrivanjem. Nadalje, Bertscheit spominje i treci cilj koji je postignut
samo u idealnim uvjetima jer ga nije mogucée iznuditi; “osoban dozivljaj slike koji
sliku povezuje s osobnim ja na potpuno individualan nac¢in.” (Bertscheit, 2001, str.
11). Dakle, govorimo o likovnoj aprecijaciji. “Percipiranje i recipiranje umjetnickih
djela te njihovo pounutrivanje (interiorizaciju) moZemo nazvati terminom likovna
aprecijacija, §to znaci da ucenici umjetnicko djelo vide, razumiju ga i u njemu
uzivaju” (Duh, 2004).

U svim starosnim stupnjevima djeteta prisutan je poticaj na slobodno likovno
izraZavanje, a likovnoj aprecijaciji namijenjeno je manje pozornosti. Razlog zasto
uditelji dovoljno ne uce likovnu aprecijaciju u razredu lezi u tome $to “ne poznaju
povijest umjetnosti i ne poznaju nacine za poucavanje likovne aprecijacije” (Ishikawa,
2008, str.1). Cinjenica je da se likovno obrazovanje moZe kvalitetno provesti samo
izvodenjem kako produktivnih, tako i receptivnih likovnih aktivnosti jer se pri tom
razvija i produktivno i receptivno migljenje. “Cim se shvati da produktivno migljenje
u bilo kojem podrudju saznanja jest opazajno misljenje, bit ¢e odmah jasno zasto
umjetnost zauzima sredi$nje mjesto u opéem obrazovanju. Najuspjesnije $kolovanje
u vizualnom misljenju moze se ponuditi u nastavi umjetnosti” (Arnheim, 1985: 242).
I Regel utvrduje kako se refleksiranje o umjetnosti mora “razvijati u tijesnoj vezi s
produciranjem i recipiranjem te biti njegovano stvaranjem i razumijevanjem slika.”
(Regel, 2001: 70, sazeto prema Schiitz 2002: 123). Sve to bi moralo biti sadrzaj predmeta
likovna kultura jer on predstavlja “mrezu ¢imbenika koji su u interaktivnom odnosu:
djelovanje, stvaranje i razmisljanje, opaZzanje, produciranje i refleksije tvore fasete koje
radaju medusobnu isprepletenost pedagoskog djelovanja” (Bering, 2001: 43). U radu
s u¢enicima potrebno je znati da su postupci recepcije oni koji ciljano stimuliraju
asocijacije s potrebnim komunikacijskim potencijalom. “Na razini individualnih
iskustava i osje¢aja moguce je bolje i uz veéu spremnost sporazumijevanje o
umjetnosti, kao na znanstveno - refleksivnoj razini koja se temelji na znanju o radu
i umjetniku.” (Seumel, 2001:4) Kvalitetno izvodenje nastave likovnog odgoja/kulture
razvija stvaralacke sposobnosti ucenika za prakti¢an likovni rad i sposobnosti za
opazanje i kriti¢ku presudu te vrednovanje umjetnickih djela. Time kod ucenika
razvijamo vidne sposobnosti, organizirano opazanje te mislene, emocionalne i druge
aktivnosti (Duh, Vrli¢, 2003).

Sistemati¢na nastava likovne aprecijacije morala bi se odvijati prema cjelokupnoj
vertikali institucionalnog obrazovanja. Payne smatra kako je s poticanjem razvoja
likovne aprecijacije potrebno zapoceti dovoljno rano te tvrdi: “Vazno je u mislima
imati kako je stvaralackom pristupu prema likovnoj aprecijaciji potrebno uditi
ve¢ mladu djecu” (Payne, 1990: 105). U likovnoj aprecijaciji ucenici se susrecu s
percipiranjem i recipiranjem, dakle vrednovanjem i dozivljavanjem umjetnickih djela.
S vrednovanjem se ucenici susre¢u u razli¢itim fazama nastave i u ogledu galerijskih
i drugih prostora s likovnim umjetni¢kim djelima. “Estetski objekti od recipijenta
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iziskuju otvorenost za ponekad neuobicajene u¢inke motiva i materijala, kompozicije,
boja, ritmova i tonova.” (Kirchner i dr., 2006: 12).

Likovna aprecijacija

Razvijanje likovne aprecijacije temelji se na razvijanju §to suptilnije percepcije
umjetnickog djela. “Percept je proizvod zapazene slike s jedne strane i svijetom
predodzbi promatraca s druge” tvrdi Bering i nastavlja: “Shvacanja, uspomene,
predodzbe, kulturno uvjetovani ¢imbenici itd. oblikuju percept koji nastaje u glavi”
(Bering, 2001: 43). Prilikom promatranja umjetnine nije vaZzno samo ono §to u¢enik
vidi, ve¢ prije svega s ¢cime to povezuje. “Misljenja djece razlikuju se ovisno o osobnoj
perspektivi i asocijacijama. Dok izrazavaju svoje misljenje, njihova percepcija ée
prosiriti iskustva druge djece. Djeca mogu reagirati na emocionalnom podrudju te
na asocijativnom i formalnom intelektualnom podruéju” (Duh, Zupancic, 2011: 69).
Prilikom razvijanja percepcije ucenici upoznaju pojedine probleme likovne umjetnosti
i na taj se nac¢in osposobljavaju da umjetnicko djelo vide, razumiju ga i u njemu
uzivaju. “Opazanje se postiZe na ¢ulnom nivou, ono §to je u oblasti rasudivanja poznato
kao poimanje. O¢ni vid svakog ¢ovjeka anticipira na skroman nacin zadivljuju¢u
sposobnost umjetnika da stvara sklopove koji valjano tumace dozivljaj pomoc¢u
organizirane forme. O¢ni vid je uvid.” (Arnheim, 1971: 43). Kod postupaka aktivne
recepcije umjetnickih djela vaznu ulogu imaju asocijacije jer predstavljaju neku osobnu
vezu s promatranom umjetninom. “Kod recepcije nije rije¢ samo o asocijativnom
prepoznavanju, utvrdivanju oblika, analiziranju odredenih oblikovnih komponenata
ve¢ se kod recepcije radi o potpuno osobno obojenom povezivanju zapaZenog s
vlastitim predodzbama i iz toga razvijene interpretacije.” (Seumel, 2001: 5). Ucenici
mogu preko asocijativne memorije prepoznati vizualne informacije, usporedivati,
interpretirati i uvrstiti ih u svoj kompleksan svjetonazor. Proces likovne aprecijacije se
razvija tako da se postupno uklju¢uju svjesne i racionalne komponente, zadrzavajuéi
i emocionalne i spontane komponente. Tako i proces recepcije umjetnickih djela, a
koji je sastavni dio aprecijativnih sposobnosti ima stvaralacki karakter (Duh, 2004).
Proces recepcije je subjektivno uvjetovan, individualan i dinamican jer recipijenti
likovno djelo tumace i interpretiraju adekvatno svojim predodzbama (Awe, 2001).

Vlastite predodzbe povezane s asocijacijama kod predmeta likovna kultura pojavljuju
se gotovo kao sam po sebi razumljiv nacin razmisljanja, prije svega zato “jer se kao
komponenta kreativne likovne aktivnosti odnose neposredno na predmet likovna
kultura i na njegovu receptivnu, produktivnu i refleksivnu obradu.” (Seumel, 2001: 8)
Tako recepcija umjetnickih djela postaje napredno rjesavanje problema i kognitivnih
procesa u kojima su ucenici u cijelosti - emocionalno, dusevno i duhovno involvirani.

U radu u $koli trebamo staviti naglasak na percepciju i recepciju umjetnickog
djela kao vaznih komponenata aprecijacije. Dakle, gledanje, videnje, dozivljavanje
(asocijacije, osobni stavovi) pa (aprecijacija) koja je povezana i sa znanjem. Promatranje
slike neka bude dozivljaj koji nas “privlaci da poblize pogledamo, vodi nas u proslost,
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u buduénost, prebacuje u drugi svijet, emocionalno nas napada pri ¢emu su pri tom
pokrenuti osjecaji tako razli¢iti i mnogostrani kao promatra¢ sam.” (Bertscheit, 2001:
10) Prilikom razvijanja likovne aprecijacije nije rije¢ o tome da se ucenike informira
o najrazlic¢itijim povijesnim podacima povezanih s umjetninom. Cilj je da ucenici
na nekoliko egzemplarnih djela prepoznaju kompleksne veze pri kojima su pojedine
likovne komponente tako medusobno povezane da ih uenici naucée prepoznati
(Schiitz, 2002). Time dobivaju estetska iskustva koja potic¢u i zahtijevaju osjecajne,
emocionalne i kognitivne kompetencije. “Ukratko bismo mogli re¢i: estetska iskustva
su dozivljaj diskontinuiteta u kojem pratimo nase vlastito shvacanje i promisljenu
preradu tog dozZivljaja.” (Pezz, 2007) U opaZanju umjetnickih djela je ono $to vidimo
uvijek uvjetovano s onime $to znamo. Vodeni razgovor medu u¢enicima moze bitno
pridonijeti otvorenijem pristupu umjetninama. “Kao rezultat dijaloga komentari
postaju sve vie individualizirani, odrazavaju kulturnu pozadinu, osobna iskustva
i nacin Zivota svakog promatraca.” (Hino i dr. 2008: 6). U tom smislu, pogres$no bi
bilo prerano uciteljevo obja$njavanje sadrzaja umjetnickog djela jer se time gubi
istrazivacka potencija koju nudi umjetnicko djelo. To moze dovesti do govorne
fiksacije pristupa umjetnickom radu, odnosno prevladavanju izre¢enog nad videnim.

Poticaji za razvijanje likovno aprecijativnih sposobnosti

Percipiranje kompleksnih umjetnickih oblika u svim njihovim suptilnim detaljima
predstavlja u osnovnoj $koli zadatak koji zahtjeva mnogo vjezbe i iskustava.
Percipiranjem, opazanjem traZe se likovne strukture. “U stvari, opaZanje jest otkrivanje
strukture. Struktura nam kazuje $to su sastavni dijelovi stvari i kojom vrstom reda
medusobno djeluju. Slika i skulptura su rezultat takvog istraZivanja strukture.”
(Arnheim, 2003: 265). Sistemati¢no usmjeravanje paznje uc¢enika na konkretne
elemente i strukture likovnog rada mogu dovesti do sve suptilnije likovne percepcije,
§to izaziva sve suptilnije emocionalne reakcije i tomu primjereno doZivljavanje
umjetnine. U $koli potrebno je uspostaviti nacin opazanja i dozivljavanja slika na nacin
da one postanu dio interesa u¢enika. Time su ostvareni uvjeti za uspje$no razvijanje
likovno aprecijativnih sposobnosti.

Za recepciju umjetni¢kih izrazajnih oblika predmet likovna kultura ima
na raspolaganju ima viSe metoda s analitickim, usporediva¢kim i meditativnim
naglaskom. U meditativne spada metoda ambivalentnog asociranja za koju Awe tvrdi
da se odnosi na “vi$eslojnost likovnog izraza umjetnika s jedne i procese asocijacije,
koji zbog subjektivne orijentiranosti variraju i divergiraju, s druge strane” (Awe, 2001:
34). U sli¢cnom smjeru, Semuel (2001) navodi da se ucenje temelji na povezivanju
trenutnih emocionalnih podrazaja sa pohranjenim dobrim ili losim iskustvima.

Opazanje i prihva¢anje umjetnickih djela - i time razvijanje likovne aprecijacije -
prolazi kroz vi$e faza, koje razli¢iti autori interpretiraju na razli¢it na¢in. Bogomil
Karlavaris govori o $est faza i to: ,intencionalna paznja i horizont oéekivanja;
proZimanje opazanja s intelektualnim i emocionalnim procesima; prvo vrednovanje;
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globalno sinteti¢ki dozivljaj; analiticko - kriti¢ka procjena pojedinih slojeva;
vrijednosna sinteza i zaklju¢ivanje recepcije.“ (Karlavaris, 1991: 101). Paganyova
(1993) prilikom razvijanja aprecijacije navodi Cetiri faze i to: (1) shvacanje likovnog
djela sa svim osjetilima, (2) opustanje osjecaja, (3) pretvaranje slike u jezik prema
dojmu koji je slika ostavila na u¢enika i (4) djelovanje. Prva tri stupnja daju prednost
prihvacanju slika, a Cetvrti stupanj zahtjeva produkciju. Grupa autora (Anderson, 1988;
Clark, 1960; Feldman, 1987; i Jones, 1986) u programu za opazanje umjetnickih djela
sa srednjogkolcima opisuje sedam pojedinih koraka, odnosno faza. To su: (1) Priprema
za opazanje; (2) prvi dojam koji u¢enicima daje moguénost da otkriju prve spontane
reakcije pri umjetnickom djelu; (3) opisi koji se prikazuje kao jednostavni opisi; (4)
analiza gdje ucenici pokusavaju utvrditi $to je umjetnik stvorio kako bi postigao
odredene ucinke; (5) interpretacija gdje se perspektive ucenika, asocijacije i iskustva
susre¢u s dokazima o umjetni¢kom djelu; (6) informacije iz pozadine gdje je potrebno
ucenike poticati da nadu $to viSe informacija o djelu i umjetniku; (7) pou¢no misljenje
koje je najvisa reflektivna aktivnosti u kojoj u¢enici dolaze do nekih zaklju¢aka o djelu
(Arts Education, 1996). Grupa autora (Ishizaki, Wang and Parsons, 2008) u likovnoj
aprecijaciji daje naglasak na $est podrudja: (1) asocijacije, (2) opservacije, (3) impresije,
(4) analiza, (5) interpretacija, (6) misljenje.

Kako bi uéenici u umjetni¢kim oblicima uzivali i interiorizirali ih, moramo ih
najprije opaziti. Vazno je da uéenici u likovnom odgoju dobiju tehniku opazanja
estetskih objekata s obzirom na njihove neposredne vidne kvalitete. Ova tehnika,
koja je stvar ucenja i vjezbe, mora biti dovoljno elasti¢na kako bi se mogla prilagoditi
razli¢itim umjetninama i razli¢itim osobnostima promatrac¢a. Semuelova upozorava
kako su prilikom izbora didaktickih postupaka “vazni ¢imbenici kao §to su veli¢ina
grupe, grupna dinamika, motivacija ucenika, starost, razina predznanja kao i prostorni
i vremenski uvjeti” (Semuel, 2001: 10).

Definiranje istrazivackog problema

Problem istrazivanja

U istrazivanju smo kod ucenika 5. razreda osnovnih $kola pratili razvoj njihovih
perceptivno - receptivnih sposobnosti za ¢ije smo imenovanje izabrali termin likovno
aprecijativne sposobnosti. Aprecijacija, dakle, zna¢i moguénost zapaZanja i prihvaéanja
likovnosti u umjetni¢kim djelima i uspostavljanje odnosa prema umjetnini. Spomenuti
postupci i procesi opazanja te prihva¢anja umjetnickih djela dobro su ishodiste
za planiranje opazanja umjetnickih djela odraslih umjetnika prilikom posjeta
galerijama. Identi¢ni su postupci u uvodnoj i zaklju¢noj fazi nastave likovne kulture,
kod promatranja umjetnickih radova te kod vrednovanja dje¢jih likovnih djela. Sa
aspekta prirode sposobnosti likovne aprecijacije postoje dvije teorije: (1) aprecijativna
sposobnost je specifi¢an talent koji kod ucenika postoji ili ne i (2) aprecijativna
sposobnost je dio $irih sposobnosti i karakteristika kao $to su percepcija, mastovitost,
bogatstvo asocijacija, uspomena, emocije, opée vrednovanje itd. (Kraguljac, Karlavaris,
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1970). Istrazivanja (Kraguljac, Karlavaris, 1970; Duh, 2004) su pokazala kako su
kreativna i aprecijativna sposobnost stvar kvantitete, $to znaci da ne postoje posebne
karakteristike koje bi imale nadarena djeca, a ostali ne, ve¢ te karakteristike imaju sva
normalno razvijena djeca. U na$em istrazivanju polazimo od pretpostavke kako je
likovna aprecijacija dostupna svakome, iako ne u jednakoj mjeri i kako je to sposobnost
koju je u $koli potrebno i mogucée razvijati te u¢enicima sistemati¢no priblizavati.

U istrazivanje su bili uklju¢eni u¢enici dvaju razli¢itih $kolskih sistema s razli¢itim
nastavnim planovima. U Sloveniji osnovnoskolsko obrazovanje traje 9 godina, a u
Hrvatskoj 8 godina. Prema nastavnom planu, u Sloveniji uenici prvih pet godina
$kolovanja tjedno imaju dva sata nastave iz predmeta Likovni odgoj (Nastavni
plan devetogodis$nje osnovne $kole, 2008:1), a u Hrvatskoj u jednakom razdoblju
samo jedan sat nastave iz predmeta Likovna kultura (Nastavni plan i program za
osnovnu $kolu, 2006:12). U Sloveniji je nastava u osnovnim $kolama organizirana
kao razredna nastava do petog razreda, a u Hrvatskoj do Cetvrtog razreda. Likovni
0dgoj u slovenskim osnovnim $kolama tako u prvih pet razreda uce uditelji razredne
nastave, a u Hrvatskoj samo prve ¢etiri godine. Likovnu kulturu u petom razredu u
hrvatskim osnovnim $kolama predaje predmetni ucitelj (profesor) likovnog odgoja.

Tablica 1.

Iz tablice (tablica 1) je vidljivo kako su nakon pet godina $kolovanja ucenici u
slovenskom osnovnim $kolama imali dvostruko viSe sati nastave likovnog odgoja od
vr$njaka u Hrvatskoj. Ako polazimo od ¢injenice da je aprecijacija dostupna svakomu,
iako ne u jednakoj mjeri, i da je to sposobnost koju je u $koli potrebno i moguce razvijati
te ju ucenicima sistemati¢no pribliZavati, mogli bismo ocekivati da ce, s obzirom na
postignutu razinu likovne aprecijacije, gledano kvantitativno, u prednosti biti ucenici
slovenskih osnovnih 8kola. S gledista kvalitete u¢inak dobrog pedagoskog rada likovnog
pedagoga, a koji je stru¢no bolje osposobljen za likovne sadrzaje od ucitelja razredne
nastave, moze dati odredenu prednost u¢enicima hrvatskih osnovnih gkola. Svakako se
javlja pitanje odnosa izmedu kvalitete i kvantitete poucavanja likovnog odgoja na razini
postignutog likovno aprecijativnog razvoja. S gledista kvalitete za razvijanje aprecijacije
vazno je da je percepcija umjetnickih djela vi$e od samog promatranja i brzo reagiranje;
mora biti znacajan dozivljaj. Opazanje mora dovesti do interakcije izmedu ucenika i
umjetnickog djela gdje se emocionalni podraZaji nadovezuju neposredno na sjecanje,
iskustva, osjecaje i asocijacije. Osobne asocijacije omogucuju povezivanje razlicitih
prikaza, te se opiru zajednickim karakteristikama kao $to su vanjski oblici, boja, crta
ili kompozicija. Asocijacije su subjektivne i ¢esto biografski prihvacene. “Bududi da je
interakcija osobna i razlikuje se od u¢enika do ucenika, potrebno je u razredu uspostaviti
odgovarajuce uvjete u kojima ¢e ucenici bez straha modi izraziti svoja osobna misljenja
koja su kod svakog ucenika zbog njegove vlastite perspektive i asocijacija drugacije.
Pri tom ¢e njihova perspektiva videnja stupnjevati dozZivljaje kod drugih ucenika te
tako kod njih posredno poticati i razvoj likovno - aprecijativnih sposobnosti” (Duh,
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2004: 47). Utitelji koji provode nastavu likovne kulture moraju biti svjesni kako razliciti
ucenici na isto umjetnicko djelo razli¢ito reagiraju, a svaki od njih mozZe se odazvati
na isto djelo na viSe od jednog nacina. Poznata su tri nadina odaziva: (1) odaziv na
emocionalnoj razini iskazuje se u tome da u promatra¢ima potakne osjecajni odaziv
na umjetnicko djelo; (2) odaziv na asocijativnoj razini odnosi se na asocijacije koje se
kod promatraca javljaju kod umjetnickog djela i (3) odaziv na formalnoj intelektualnoj
razini odnosi se na odazive koji se javljaju kod promatraca preko formalne analize i
interpretacije umjetnickog djela. (Arts Education, 1996, Viewing Art Works). Ova tri
tipa odaziva variraju i mijenjaju se od promatra¢a do promatraca te od umjetnickog
do umjetni¢kog djela. Netko se moze npr. odmah odazvati na emocionalan nacin, dok
netko drugi ima odaziv na intelektualnoj razini. Umjetnicko djelo moze pokrenuti
trenutni emocionalni odaziv kod veéine promatra¢a dok drugo djelo kod promatraca
moZe potaknuti asocijacije.

Iz zapisanog mozemo saZeti kako kvantitativna prednost, ve¢i broj sati nastave
likovnog odgoja kod ucenika 5. razreda slovenskih osnovnih §kola ne osigurava nuzno
i vise stupnjeve likovno aprecijativnog razvoja. Za razvoj aprecijacije odlu¢ujuéi su
kvalitetni ¢imbenici. Tako bi, ponajprije zbog boljeg stru¢nog znanja, mogli o¢ekivati
prednost kod ucenika gdje nastavu likovne kulture vode likovni pedagozi, dakle, kod
ucenika 5. razreda hrvatskih osnovnih gkola.

Svrha istraZivanja

U okviru empirijskog istrazivanja paznju smo posvetili likovno aprecijativnim
sposobnostima u¢enika 5. razreda osnovnih $kola u Hrvatskoj i Sloveniji. U istraZivanju
su obuhvaceni ucenici dviju razli¢itih $kolskih sustava s razli¢itim nastavnim
planovima. Posebno nas zanima:

razina likovne percepcije, recepcije i aprecijacije u¢enika 5. razreda, bez obzira na
drzavu i spol

ucinak drzave (8kolskih sustava s razli¢itim nastavnim planovima u HR i SLO),
vezan uz razlike u postignutoj razini likovne percepcije, recepcije i aprecijacija kod
ucenika 5. razreda osnovnih $kola,

ucinak spola vezan na dispozicije (prirodene) i drustveno (u procesu socijalizacije)
dobivene razlike i

ucinak interakcije izmedu drzave i spola na razinu likovno aprecijativnih sposobnosti
ucdenika

Istrazivacke hipoteze
1. Hipoteze vezane uz PERCEPCIJU
H1.1: Pretpostavljamo kako ne ¢e biti razlika u percepciji s obzirom na drzavu.
H1.2: Pretpostavljamo vi$u razinu percepcije kod djevojéica.
H1.3: Pretpostavljamo kako ne e biti interakcije izmedu drzava i spolova; u obje
drzave razina percepcije ¢e biti visa kod djevojcica.
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2. Hipoteze vezane uz RECEPCIJU

H2.1: Pretpostavljamo kako ne ¢e biti razlika u recepciji s obzirom na drzavu.

H2.2: Pretpostavljamo vi$u razinu recepcije kod djevojcica.

H2.3: Pretpostavljamo kako s gledista recepcije ne ¢e biti interakcije izmedu drzava
i spolova; u obje drzave razina recepcije bit e visa kod djevojcica.

3. Hipoteze vezane uz APRECIJACIJU

H3.1: Pretpostavljamo kako ne ¢e biti razlika u aprecijaciji s obzirom na drzavu.

H3.2: Pretpostavljamo vi$u razinu aprecijacije kod djevojéica.

H3.3: Pretpostavljamo kako s gledi$ta aprecijacije ne ¢e biti interakcije izmedu
drzava i spolova; u obje drzave ¢e razina aprecijacije biti visa kod djevojc¢ica

Metodologija

Istrazivacke metode i uzorak

Empirijsko istraZivanje temelji se na deskriptivnoj i kauzalnoj neeksperimentalnoj
metodi empirijskog istrazivanja. U istrazivanje smo ukljucili u¢enike 5. razreda
osnovnih $kola (n=442) iz Slovenije (n=224) i Hrvatske (n=218). Medu njima je 233
(52,7%) djecaka i 209 (47,3%) djevojc¢ica. Obuhvaceni neslucajni uzorak upotrijebljen
je u okviru upotrebe metoda induktivne statistike kao jednostavni slu¢ajni uzorak iz
hipoteti¢ne populacije.

Postupak prikupljanja podataka i instrumentarij

Podatke u slovenskim osnovnim $kolama sakupljali su studenti likovne pedagogije i
to u okviru obavezne pedagoske prakse u travnju i svibnju 2011. Podatke u hrvatskim
$kolama sakupili su profesori pedagoskih i filozofskih fakulteta (Split, Rijeka, Cakovec)
u okviru svoje suradnje sa osnovnim $kolama u isto vrijeme (travanj, 2011).

Upotrijebili smo AP test koji se u nekim dosada$njim istrazivanjima (Karlavaris,
Kraguljac, 1970, Berce — Golob 1990, Duh 2004) iskazao kao test s odgovaraju¢im
mjernim karakteristikama (valjanost, objektivnost, pouzdanost i osjetljivost). Da je
rije¢ o testu s gledi$ta pouzdanosti, potvrduje i njegova upotreba u nasem slucaju;
Cronbachov koeficijent pouzdanosti alfa (a) iznosi 0, 742. Test je sastavljen od osam
zadataka, sedam je zatvorenog tipa (viSestruki izbor) i jedan otvorenog tipa. Sva pitanja
odnose se na umjetnicko djelo Paula Cezanna, Plava vaza (ulje na platnu, 52 x 63 cm,
Musee d’ Orsay, Paris). Prvi sklop pitanja (od 1.do 4.) donosi podatke o perceptivnim
sposobnostima uc¢enika, drugi sklop pitanja (od 5. do 7.) o receptivnim sposobnostima,
a posljednje pitanje (8.) o poznavanju osnova likovne teorije.

Postupci obrade podataka

Podatke smo obradili na razini deskriptivne i induktivne statistike. Upotrijebili smo
sljedece metode:
« frekvencijska distribucija (f,f%), karakteristike uzorka,
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o osnovna deskriptivna statistika postignutih bodova u pojedinim zadacima,
zakljucci zadataka i testa u cjelini (MIN, MAX, "xX, s, SK, KU,)

« dvosmjerna analiza varijance za provjeravanje razlika s obzirom na drzavu (bez
obzira na spol), spol (bez obzira na drzavu ) te otkrivanje interakcija izmedu
drzave i spola,

o eta kvadrat (?) kao mjera veli¢ine ucinka.

Rezultati interpretacija

1. Analiza postignuca na AP testu uzorka ucenika u cijelosti
Predstavljamo postignuca ucenika u pojedinim zadacima, kod sklopova zadataka
(percepcija, recepcija, znanje) te postignuca u cjelokupnom testu (aprecijacija).

Tablica 2.

Kod svih zadataka percepcije postignute tocke distribuiraju se lijevo asimetri¢no,
potonji posebno vrijedi za prvi zadatak kod kojeg se i s obzirom na druge zadatke
najvise iskazuje izrazita izduzenost (KU = 1,558). Percipiranje likovnih djela je u
nastavi likovne kulture stalna praksa i u¢enici na umjetnickim djelima prepoznaju
osnovne likovne strukture. Dominantni dio motiva na prikazanom umjetnickom djelu,
Cestost boja i njihova intenzivnost u¢enicima nisu predstavljali posebni problem, zato
visok rezultat s visokom frekvencijom ne iznenaduje. Cjelovitiji odgovor, s obzirom na
osjetljivost u¢enika za oblikovnu stranu slike, zahtijevalo je Cetvrto pitanje (Percepcija
4),a1ina to su pitanje ucenici dobro odgovarali.

Postignuca kod zadataka recepcije distribuiraju se prili¢no simetri¢no i spljosteno.
Ukazuje se, dakle, prevladavajuéa prosje¢na razina receptivnih sposobnosti u¢enika.
Kod zadataka recepcije ucenici su ne$to manje uspjesni, nego kod zadataka percepcije.
U tom slucaju rije¢ je o pracenju likovnog djela kao cjelovite umjetnine te smo
pitanjima provjeravali likovno dozivljavanje slike koje obuhvac¢a emocije ucenika.
Svakako, cjelokupan dojam o umjetnini stvar je doZivljavanja i u¢enja, umjetnina za
prihvacanje zahtjeva otvorenost i vjezbu. Koeficijenti distribucije kod zadatka znanja
(8), gdje smo provjerili razumijevanje osnova likovne teorije, ukazuju na to da u¢enici
5.razreda djelomi¢no vladaju gradom. Ta je grada dio nastavnog sadrzaja ve¢ u nizim
razredima osnovne $kole u nastavnim programima obje drzave (HR i SLO).

Da vecina ucenika 5. razreda ima vi$e razvijene perceptivne (SK = -0,699) nego
receptivne (SK = -0,041) sposobnosti, razabiremo iz analize postignuca u ta dva
sklopa zajedno. Postignuca na testu AP u cijelosti se distribuiraju prili¢no simetri¢no i
normalno iz ¢ega slijedi da je aprecijacija kod vecine uéenika 5. razreda na prosje¢noj
razini. Slijede rezultati provjeravanja razlika medu ucenicima s obzirom na drzavu
i spol.

2. Analiza razlika u postignuéima na AP testu s obzirom na drzavu i spol
Analizirali smo postignuc¢a ucenika kod pojedinih zadataka, sklopova (percepcija,
recepcija) te na AP testu u cijelosti (aprecijacija).
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Tablica 3.

Aritmeticke sredine postignutih bodova otkrivaju kako se ucenici, s obzirom na
spol, razlikuju prema postignu¢ima u vise zadatka, nego s obzirom na drzavu. Tako
su npr. ucenici iz Slovenije bolje rjesavali 4. zadatak percepcije, a ucenici iz Hrvatske
2.zadatak percepcije i dvije (5, 6) recepcije, te zadatak (8) znanja. Razli¢ito rjeSavanje
zadataka ucenika obje drzave gdje su u manjoj prednosti (percepcija) jedanput ucenici
slovenskih osnovnih $kola, a drugi put (recepcija) ucenici hrvatskih osnovnih gkola je
ocekivano. Isto tako, o¢ekivana je i manja ili veca prednost djevojcica pred djecacima
koja postoji u svim zadacima. Djevojcice su sve zadatke AP testa rjesavale bolje od
djecaka. Prednost djevojéica na razini razvijenih likovno aprecijativnih sposobnosti
je o¢ekivana jer su djevojcice u predpubertetskom razdoblju osje¢ajno vise osjetljivije,
$to se ponajprije iskazuje u prihvacanju (dakle recepciji) likovnih djela. Takoder, ovaj
rezultat ne iznenaduje jer su neka sli¢na istrazivanja (Duh et all., 2011) pokazala
prednost djevojéica kod razli¢itih dobi osnovnoskolaca u postignu¢ima na Testu AP
kako u percepciji, recepciji tako i u testu u cijelosti (aprecijacija).

Jesu li naglasene razlike tolike da postoje u sklopovima zadataka, te testu u cijelosti
s obzirom na drZavu i spol statisticki znacajne, govore sljede(i rezultati.

Tablica 4.

Ova analiza temelji se na opravdanoj pretpostavci o homogenosti varijanci
(P=0,073). U percepciji smo otkrili postojanje statisticki znacajnih razlika s obzirom na
drzavu (P=0,052) i spol (P=0,000). Kako govore prosjeci, s tog su gledita u prednosti
ucenici iz Slovenije (u odnosu na u¢enike iz HR) te djevojcice (u odnosu na djecake).
Postavljena istrazivacka hipoteza H1.2 (prednost djevojcica) je dakle potvrdena, ali
ne i H1.1 (odsutnost razlika medu drZzavama).

Percepcija, zapazanje umjetnickog djela, je s gledista nastave likovne kulture stvar
kvantitete, dakle sposobnosti koji mozemo razvijati vjezbom. Postignuti rezultati su, s
gledista percepcije pokazali prednost ucenika slovenskih osnovnih $kola s dvostruko
vise sati likovnog odgoja nego ih imaju vr$njaci u hrvatskih $kolama. Aktivno opaZanje
likovnog u umjetnickim djelima u uvodnim fazama nastave i na likovnim uradcima
ucenika u zaklju¢noj fazi nastave je s udvostru¢enim brojem sati nastave likovnog odgoja
utjecalo na vise razvite perceptivne sposobnosti u¢enika slovenskih osnovnih skola.

Potrebno je upozoriti da je veli¢ina ucinka tih dvaju faktora mala, potonje jos vrijedi
za drZavu (n?= 0,009) iz ¢ega moZemo sazeti da utvrdena razlika u¢enika petih razreda
iz Slovenije ne daje prakti¢ne prednosti pred ucenicima iz hrvatskih osnovnih $kola.
Sli¢no mala je i prakti¢na prednost djevojcica pred dje¢acima (n*= 0,043).

Interakcija izmedu drZave i spola nije statisticki znacajna (P = 0,801), §to je vidljivo
iz slike (Slika 1). U obje drzave su djevojcice one koje imaju jae razvijene perceptivne
sposobnosti. Hipoteza H1.3 je dakle potvrdena.

Slika 1.

652



Croatian Journal of Education, Vol: 14 (3/2012), pages: 625-655

Tablica 5.

Pretpostavka o homogenosti varijanci je opravdana (P=0,188) i time interpretacija
ishoda dvosmjerne analize varijance. Razlika u zajedni¢kim rezultatima, s obzirom na
drzavu (P=0,000) i spol (P=0,047) je statisti¢ki znacajna. Na tom djelu testa AP bili su
uspjesniji ucenici iz Hrvatske te djevojcice. Opravdali smo dakle postavljenu hipotezu
H2.2. (prednost djevojcica), ali odbacili smo, kao i u slu¢aju recepcije, hipotezu H2.1
(odsutnost razlika medu drzavama).

Shvacdanje, prepoznavanje biti umjetnickog djela i prihvacanje likovne poruke je
stvar kvalitete nastave. Rezultati govore da su u tom segmentu u prednosti u¢enici
hrvatskih osnovnih $kola. Iz toga mozemo zakljuciti da je s tog gledista nastava
likovne kulture, koju vode likovni pedagozi, bila kvalitetnija nego kod razrednih
ucitelja. Veca likovna osjetljivost i vise stru¢nog znanja likovnih pedagoga je znacilo,
usprkos manjem broju sati nastave likovne kulture, kvalitetnije prihvacanje likovnog
kod ucenika hrvatskih osnovnih $kola.

Kako u primjeru percepcije je u¢inak ovih dvaju faktora mali (n?< 0,06), s time
da je tu spol onaj s najmanjim (neznatnim) u¢inkom (P = 0,009), pa mozemo saZzeti
da utvrdena prednost ucenika petih razreda iz Hrvatske, s gledista recepcije, nema
prakti¢nu prednosti pred u¢enicima iz slovenskih osnovnih $kola (n?= 0,032).

Interakcija medu kontroliranim faktorima nije statisticki znacajna (P = 0,958). U
obje drzave vise rezultate su postigle djevojcice (slika 2). Na osnovi toga potvrdujemo
istrazivacku hipotezu H2.3.

Slika 2.
Tablica 6.

Pretpostavka o homogenosti varijanci je opravdana (P=0,787). S obzirom na drzavu
statisticki znacajne razlike u aprecijativnim sposobnostima ucenika nismo dokazali
(P=0,129) ali su, kako govore prosjeci, u manjoj prednosti ucenici iz Hrvatske. Tu
prednost moZemo objasniti prije svega vi§im postignu¢ima u zadacima recepcije
i djelomi¢no kod zadataka znanja (8 zadatak). Nesto bolji rezultati u zadacima
percepcije, koje su postigli ucenici iz Slovenije, ublazili su prednost koju su imali
njihovi vrinjaci iz Hrvatske. S gledi$ta likovno aprecijativnih sposobnosti, razlike
medu postignu¢ima ucenika obje drzave (SLO, HR) postoje, ali ipak nisu na razini
statisticke znacajnosti.

S obzirom na spol, razlika je statisti¢ki znaéajna (P= 0,000) te su vi$u razinu
aprecijacije postigle djevojc¢ice. Djevojcice su bile uspjesnije od djecaka kako u
zadacima percepcije, recepcije tako i prilikom Testa AP u cijelosti. Afektivnost i
emocionalnost kao bitni elementi recepcije i aprecijacije su u predpubertetskom
razdoblju o¢ito kod djevojlica nesto snaznije izraZeniji nego kod djecaka. Razlike, i
to minimalne u shva¢anjima, dakle percepciji, moZemo objasniti ve¢om pozorno$éu
koja je, barem u $kolskoj okolini, znacajnija za djevojcice.
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Opet, valja upozoriti kako je uc¢inak spola i drzave mali (n?= 0,005) iz ¢ega slijedi
da otkrivene statisticki znacajne razlike u korist djevojcica i nesto visa dostignuca
ucenika iz Hrvatske ne osiguravaju njihovo vise funkcionalno znanje.

Interakcija medu kontroliranim faktorima nije statisti¢ki znacajna (P= 0,838).
Djevojcice u Sloveniji i Hrvatskoj su, s gledista aprecijativnih sposobnosti, u prednosti
(slika 3).

Slika 3.

Sve istrazivacke hipoteze vezane uz aprecijaciju (H3.1, H3.2 i H3.3) statisticki smo
potvrdili. Nije drzava (odnosno $kolski sustavi), kako smo pretpostavljali, ve¢ je spol
¢imbenik s obzirom na koji postoje statisticki znacajne razlike u aprecijaciji (i to u
istom smjeru u obje drzave); vi$u razinu aprecijativnih sposobnosti, bez obzira na
drzavu, imaju djevojcice.

Diskusija i zakljucak

Proveli smo empirijsko istrazivanje na uzorku (n=442) ucenika 5. razreda dviju
drzava kako bismo proucili razinu aprecijativnih sposobnosti u¢enika. U tu svrhu smo
upotrijebili provjereni test AP. Podatke smo sakupili u travnju i svibnju 2011. godine
te ih obradili na deskriptivnoj i induktivnoj razini. Temeljne spoznaje su:

Ucenici 5. razreda obje drzave imaju jace razvijene perceptivne od receptivnih
sposobnosti, njihove aprecijativne sposobnosti su na prosje¢noj razini. Iz toga mozemo
zakljuditi da uditelji obje drzave u nastavi likovnog odgoja jo$ uvijek posveéuju
premalo paznje razvijanju likovne aprecijacije. Ucitelji bi morali dati veci naglasak
na produbljeno dozivljajno opazanje umjetnickih djela u uvodnom dijelu nastave
likovnog odgoja. Ono je uz motivaciju namijenjeno jo$ prepoznavanju pojedinih
elemenata likovnog zadatka i njihovoj vizualizaciji $to moze dovesti do kvalitetnijeg
i vi$e kreativnog likovnog rje$enja. Razvijanju likovne aprecijacije moze pridonijeti i
kvalitetno izvodenje likovnog vrednovanja u zaklju¢noj fazi nastave likovne kulture.

U perceptivnim i receptivnih sposobnostima postoje statisticki znacajne razlike
medu ucenicima s obzirom na drzavu i s obzirom na spol. Ucenici iz Slovenije postigli
su vi$e rezultate u zadatcima percepcije, a u zadatcima recepcije ucenici iz Hrvatske.
Djevojcice obje drzave uspje$nije su od djecaka u percepciji i recepciji, a time i na
testu AP u cijelosti.

Percepcija umjetni¢kog djela je uvjet za razvijanje likovne aprecijacije, a u vecoj
ili manjoj mjeri imaju je svi ucenici. U likovnim aktivnostima u $koli je vazno da se
udenici emocionalno i intelektualno odazovu na likovne umjetnine. Takva suptilnost
percepcije koja moze dovesti do kvalitetne recepcije umjetnic¢kog djela, u koju se
prilikom emocionalnih i spontanih komponenata postupno uklju¢uju i savjesne i
racionalne komponente, je stvar ucenja i vjezbe. Vise moguénosti za vjezbe imali su
udenici slovenskih $kola jer im nastavni plan osigurava dvostruko vie sati likovnog
odgoja, nego vrinjacima u Hrvatskoj. Kvantitativno veéi broj sati likovne kulture
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ucenicima slovenskih osnovnih $kola omogucdio je vi$a postignuéa na podrudju
likovne percepcije.

Kako kod opazanja i prihvacanja umjetnickih likovnih djela, tako i kod opazanja
i prihvacanja likovnih djela ucenika, ucitelji bi morali s u¢enicima napraviti slicne
korake. Svjesno opazanje i prihvac¢anje likovnog u dje¢jim likovnim djelima moze
ugodno utjecati i na opazanje umjetnickih djela i time pomo¢i razvoju aprecijativnih
sposobnosti u¢enika. (Duh, 2004). Pozornost ucenika je potrebno usmjeriti na
konkretne elemente i strukture likovnog djela. Neke slojeve likovnog djela je moguce
ucenicima priblizavati lakse, druge teZe, neke prije, druge kasnije, a svakako ne
istodobno. Pri tom je potrebno uzimati u obzir starost u¢enika i njihova iskustva na
podrudju likovne umjetnosti. Visa postignuca hrvatskih osnovnogkolaca u pracenju
likovne recepcije su posljedica kvalitetnije nastave likovnog odgoja. Prije svega ovdje
na umu imamo peti razred gdje nastavu Likovne kulture provode predmetni uditelji
likovnog odgoja.

S gledista razine razvijenih likovno aprecijativnih sposobnosti statisti¢ki znacajnih
razlika medu ucenicima obje drzave nismo primijetili, dakle, utjecaj kvantitete (broj
sati nastave likovnog odgoja) i kvalitete (veca likovna osjetljivost likovnog pedagoga)
nekako se izjednacio. Usprkos svemu mozemo ustvrditi da je lagana prednost u¢enika
hrvatskih osnovnih $kola s aspekta razvijenosti likovno aprecijativnih sposobnosti
stvar kvalitete.

U istrazivanju smo utvrdili kako za oba faktora, dakle za drzavu i spol, vrijedi kako
je njihov udinak, iako statisticki znacajan (P< 0,005) ipak mali (n*< 0,006) i time
nije dovoljno prakti¢no znacajan. Prednost u¢enika (SLO) (percepcija) odnosno
HR (recepcija) te djevojcica (percepcija, recepcija, aprecijacija) nije tolika da bi im
osigurala prakticki bolje, uspje$nije likovno dozivljavanje i izraZavanje.

Likovno stvarala$tvo i druge aktivnosti povezane s likovnim umjetnickim djelima
pomazu svakom uceniku da osvijesti svoja vizualna iskustva i dobije mogu¢nost
likovnog pogleda i kritickog odnosa prema svojoj okolini. Likovna aprecijacija je
dakle dio op¢ih sposobnosti. Razvijanje likovnog oblikovanja, razvijanje osjetljivosti
za likovni jezik i estetsko dozivljavanje u procesu izraZavanja, dobivanje tehnickih
iskustava, rad na raznim materijalima itd. povoljno djeluju na razvoj aprecijativnih
sposobnosti. Takoder znamo (Kraguljac, Karlavaris, 1970) da je razvojem aprecijativnih
sposobnosti moguce ugodno utjecati na umjetnicko oblikovanje u¢enika. Provodenje
8kolskih programa bi moralo biti takvo da razvija likovnu aprecijaciju kod svih u¢enika
na osnovi umjetnickih sadrzaja.

Suvremena paradigma likovnog obrazovanja naglagava jednako vaznost i pozitivnu
medusobna djelovanje likovnog stvaranja i likovne aprecijacije. Toga bi morali biti
svjesni jednako planeri nacionalnih kurikula (koji odreduju nastavne planove i
programe likovne kulture) kao njihovi izvodaci.
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