Razlozi zbog kojih studenti
StomatoloSkog fakulteta
SveuciliSta u Zagrebu odabiru
engleski jezik kao nastavni kolegij
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Sazetak

U ovome radu nastojali smo ispitati razloge studenata Stomatolo-
Skog fakulteta Sveucilista u Zagrebu za odabir engleskog jezika kao na-
stavnog kolegija.

Rezultati ispitivanja provedenog na 134 ispitanika prve i druge go-
dine studija pokazali su da kod studenata Stomatoloskog fakulteta Sve-
ucilista u Zagrebu postoje sljedeci razlozi za ucenje engleskog jezika:

“opceobrazovna orijentacija” (koja studentima omogucuje samopo-
tvrdu i stjecanje drustvenog ugleda),

“strucna orijentacija” (koja im omogucuje da, prateci strucnu li-
teraturu, dobivaju nove spoznaje iz stomatologije i medicine),

“komunikativna orijentacija” (koja im omogucuje sporazumijevati
se s govornicima drugih jezicnih podrucja),

“informativna orijentacija” (koja im omogucuje dobivati najrazli-
citije informacije),

“kulturoloska orijentcija” (koja im omogucuje potpunije razumije-
vati kulturna djela).

Studentice jednako vaznim drze i “integrativau orijentaciju” (koja
im omogucuje integrirati se u neku od zemalja engleskoga govornog
podrucja).

Rezultati pokazuju da su studenti samostalno odabrali engleski je-
zik kao kolegij na Stomatoloskom fakultetu, a na njihovu odluku nisu
utjecali vanjski razlozi, kao $to su popraviti prosjek ocjena ili zadovo-
ljiti Zelje roditelja.

Isto tako moZemo zakljuciti da se stajalista studenata StomatoloSkog
Jakulteta ne razlikuju bitno od stajalista studenata Veterinarskog fa-
kulteta.

Kljucne rije€i: razlozi, orijentacije, studenti, engleski jezik, izborni
kolegij
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Uvod

U covjekovu Zivotu stajalidta i motivacija imaju
vaznu ulogu. Primjerice, ¢ovjek nece krenuti na pu-
tovanje ako zato nije motiviran, neée poceti graditi
kucu ako mu nedostaje motivacija. Covjek se ne ve-
seli samo rezultatima svojega rada nego Zeli i uZi-
vati u procesu koji vodi do cilja. Isto je tako i s uce-
njem drugog/stranog jezika.

U procesu ucenja i usvajanja drugog/stranog je-
zika stajaliSta i motivacija nedvojbeno imaju vaznu
ulogu. Cini se da je motivacija vrlo sloZen i indivi-
dualan proces. S obzirom na ¢injenice da se feno-
menu motivacije do sada nije pristupilo interdisci-
plinarno, prema mis$ljenju autorice Mihaljevic¢-Dji-
gunovi¢ (Mihaljevic-Djigunovi¢ 1995.) jo§ uvijek
manjkaju odredenije spoznaje o ulozi motivacije u
procesu ucenja drugog/stranog jezika. Ista autorica
zapaza da najvaZznije rezultate u ispitivanju motiva-
cije za ucenje drugog/stranog jezika dosada nisu po-
stigli primijenjeni jezikoslovci, koji se bave istrazi-
vanjem procesa ucenja, nego socijalni psiholozi Ka-
nadski znanstvenici Gardner i Lambert poceli su
ispitivati motivaciju pod izravnim utjecajem znans-
tvenika Mowrera (Mowrer 1950.). Oni su od istog
autora (prema Larsen-Freeman & Long 1994.) pre-
uzeli koncepciju identifikacije: govoreci i usvajaju-
¢i jezik, dijete se Zeli iskazati najprije samo pred ¢la-
novima uZe obitelji, a zatim i pred ¢lanovima Sire
govorne zajednice. Prema tome, Gardner i Lambert
smatraju da su ucenici drugog/stranog jezika moti-
virani na isti nacin kao i dijete, tj. integrativno, jer
se Zele poistovjetiti s nekom drugom etnolingvistic-
kom skupinom. Integrativnoj motivaciji kanadski su
znanstvenici dodali instrumentalnu integraciju, a za-
tim se je desetlje¢ima vodila rasprava medu znans-
tvenicima koja motivacija ima vece znacenje za uce-
nje drugog/stranog jezika. Iako Gardner i Lambert
(1972.) drZe da su obje orijentacije bitne, ipak za-
paZaju da integrativno orijentirani studenti postizu
bolje rezultate u u¢enju drugog/stranog jezika od in-
strumentalno orijentiranih studenata. Dakako, znan-
stvenici su tijekom vremena odmjeravali vaznost
motivacija te su nakon opseZnih ispitivanja dosli do
bitno drukcijih spoznaja. Primjerice, Izzo (Izzo
1981., prema Larsen-Freeman, Long 1994.) istice
znacaj instrumentalne orijentacije. Studenti Zele uciti
drugi/strani jezik potaknuti razli¢itim razlozima, po-
sebice pragmati¢nim poput napredovanja u struci,

postizanja boljega druStvenog ugleda te udovoljanja
zahtjevima studija.

Autorica Mihaljevi¢-Djigunovi¢ (Mihaljevié-Dji-
gunovi€ 1995.) smatra da su mnogi znanstvenici po-
grje$no interpretirali rezultate ispitivanja motivaci-
je Gardnera i Lamberta te pokuSava rasvijetliti pro-
blem. Prema Gardneru (Gardner 1994.) uspjes$nost
ucenja drugog/stranog jezika ovisi o orijentaciji, ali
je presudan intenzitet, a ne vrsta orijentacije. Opce-
nito, studenti imaju oba oblika motivacije, ali svaki
oblik utjece na njih razli¢tim intenzitetom, §to ovisi
o dobi ucenika, o njihovu iskustvu iz uéenja drugog/
stranog jezika, i 0 mnogobrojnim promjenjivim dru-
Stvenim i profesionalnim potrebama.

Gardner (Gardner 1983., 1986., prema MIhalje-
vié-Djigunovi¢ 1995.) nudi socioedukacijski model
ucenja drugog/stranog jezika. Kanadski znanstvenik
istie vaznost kognitivnih i afektivnih ¢imbenika u
dvama osnovnim kontekstima ucenja jezika, formal-
nom i neformalnom (Slika 1).

SOCIOKULTURNA SREDINA

ulazni_ individualne konteksti rezultati
&initelji razlike udenja
jezika
inteligencija. -
jezitna I
sposobnost — 5 Ini
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iskustveni stavovi !
prema I nejeziénin
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Slika 1.  Socioedukacijski model usvajanja drugog jezika
(Gardner i Maclntyre, 1993, str. 8. Navedeno prema
Mihaljevic-Djigunovic (1995), str. 105

Figure 1. Socioeducational model of the second language ac-
quisition (Gardner & Maclntyre, 1993, p. 8). After
Mihaljevic-Djigunovic (1995), p. 105

Tremblay i Gardner (Tremblay i Gardner 1995.,
prema Mihaljevi¢-Djigunovi¢ 1995.) sluze se po-
stupkom causal modelling smatrajuéi da istaknuti ci-
ljevi vode povecanoj razini motiviranoga ponasanja:
ucenik s pozitivnim stajali§tem prema u¢enju dru-
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gog/ stranog jezika sigurno postavlja specifi¢ne ci-
ljeve za ucenje toga jezika.

Drugi znanstvenici isti¢u znacenje konteksta u
kojemu se drugi/ strani jezik uc¢i. Do zanimljivih
zakljucaka dolazi Strong (Strong 1984.). Po njego-
vu mi$ljenju motivirani studenti ne moraju nuzno
postizati i dobre rezultate u ucenju drugog/stranog
jezika. Naprotiv, radi se o obrnutom procesu- povi-
Sena motivacija rezultat je uspjeSnog savladavanja
drugog/stranog jezika.

Na fakultetima Sveucilista u Zagrebu engleski se
jezik poducava u obliku ESP tec¢aja (English for
Specific Purpose) sukladno programima pojedinih
fakulteta. No to ne znaci da se proces uéenja stu-
denta koji polazi ESP tecaj razlikuje od procesa uce-
nja studenta koji polazi ELT tecaj (English Langu-
age Teaching). Ako ESP i ELT tecajevi primjenju-
ju iste ili slicne metode uc¢enja, nije jasno po ¢emu
se oni razlikuju. Kako bismo mogli to¢no odgovo-
riti na to pitanje bitno je shvatiti $to je ESP. Prema
definiciji Hutchinsona (Hutchinson, Waters 1987),
ESP je pristup ucenju drugog/stranog jezika u ko-
jemu se sve odluke, bilo o sadrzaju tecaja ili o me-
todama ucenja drugog/stranog jezika, zasnivaju na
razlozima studenata za ucenje drugog/stranog jezi-
ka. I doista u ESP tecaju studenti zauzimaju sredi-
$nje mjesto u procesu ucenja drugog/stranog jezika,
a to znaci da njihova stajaliSta i motivacija nedvoj-
beno imaju vaznu ulogu u procesu uéenja i usvaja-
nja drugog/stranog jezika.

Prema kognitivnim teorijama (Hutchinson, Wa-
ters 1987.), studenti ée uéiti samo onda kada aktiv-
no razmiSljaju o sadrzaju ucenja. Medutim, ne tre-
ba zanemariti afektivne ¢imbenike motivacije - pri-
je aktivnog razmisljanja o sadrzajima ucenja kod
studenata se mora javiti poticaj za razmiS$ljanje. Oni
jednostavno reeno moraju biti motivirani kako bi
zapoceo proces ucenja drugog/stranog jezika.

Premda vec¢ Gardner i Lambert 1959. godine
upozoravaju na ¢injenicu da treba razlikovati staja-
lista od motivacije, Ellis (Ellis 1985.) zapaza da se
ta dva pojma u literaturi pojavljuju kao iste ili sli¢-
ne kategorije. Usprkos tomu dobro poznavanje ra-
zloga studenata da uce drugi/strani jezik moZze po-
taknuti bolje razumijevanje motivacije. Stovise, ispi-
tivanja stajaliSta i motivacije za uc¢enje drugog/stra-
nog jezika s razli¢itih gledi§ta mogla bi stvoriti je-
dinstvenu definiciju motivacije.

Prva ispitivanja stajaliSta studenata za u¢enje en-
gleskog jezika provela je Dubravka Vilke-Pinter na
Veterinarskom fakultetu Sveucilista u Zagrebu. Re-
zultati njezina istraZivanja objavljeni su u ¢asopisu
Strani jezici (Vilke-Pinter 1995; 3-4:114-122).

Potaknuti istim razlozima pokusali smo istraziti
vrstu orijentacije za ucenje engleskoga jezika u stu-
denata Stomatoloskog fakulteta SveuciliSta u Zagre-
bu, gdje se engleski poducava kao strani jezik.

Cilj ispitivanja

Engleski jezik postao je na StomatoloSkom fa-
kultetu izbornim kolegijem 1994 godine. No, potreb-
no je istaknuti ¢injenicu da je sloboda odabira ko-
legija relativna, tj. pri odabiru ponudenih kolegija
studenti se moraju odluciti za dva od slijedecih tri-
ju ponudenih izbornih kolegija:

sociologija stomatoloske profesije,

engleski ili njemacki jezik,

opca i socijalna stomatologija.

U idealnom svjetu, kakva je zamisljao E. Kant,
bez slobode nema ni morala ni pravde. No, u stvar-
nome svijetu nerijetko se stajaliSta o slobodi i ne-
slobodi stvaraju prema tekucim potrebama u odre-
denim konstelacijama vlasti. Ipak, slobodu odabira
prati i odgovornost.

Zeljeli smo potanje istraziti razloge zbog kojih
studenti stomatologije izabiru engleski jezik kao ko-
legij na Stomatolo§kom fakultetu tijekom prve i druge
godine studija, te moguce razloge za ucenje engle-
skoga jezika u Cetvrtoj i (ili) petoj godini studija.

Ispitanici i metode rada

Anonimni upitnik ispunjavalo je 134 ispitanika
(90 ispitanica i 44 ispitanika) studenata prve i dru-
ge godine studija koji su engleski kao strani jezik
ve¢ ucili osam godina u osnovnoj i srednjoj $koli,
ili pak godinu dana na Stomatoloskom fakultetu
Sveucilista u Zagrebu.

Za to je ispitivanje upotrebljen istrazivaci instru-
mentarij koji je, prema Gardnerovu modelu, izradi-
la autorica Vilke-Pinter (Vilke-Pinter 1995.). Prem-
da je Gardnerov model imao brojne kritike, prema
autorici Mihaljevi¢ - Djigunovié¢ (Mihaljevic - Dji-
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gunovic¢ 1995.) jedino je njegov model, tj. koncep-
cija motivacije za uc¢enje drugog/stranog jezika, ute-
meljen na empirijskim istraZivanjima, formuliran na
eksplicitan nacin i time dostupan provjeri. Zato smo
i mi odlu¢ili sluziti se Gardnerovim modelom za
nase ispitivanje.

U upitniku su, kao i u radu Vilke-Pinter (Vilke-
-Pinter 1995.), navedene tvrdnje koje se odnose na
odredena podrucja. Ispitanici su trebali procijeniti
koliko se odredena tvrdnja odnosi na njih.

Razlozi iz istih podrucja i u tome upitniku ne sli-
jede jedan iza drugoga. U upitniku su bile ukljuce-
ne ove skupine orijentacija (razloga):

I.  profesionalna orijentacija (stru¢no usavrsa-

vanje),

II.  kulturoloska orijentacija (zanimanje za stra-
nu kulturu, tj. knjiZzevna djela, filmove i gla-
zbu),

IIl. komunikativna orijentacija (komunikacija s
pripadnicima drugih naroda),

IV. integrativna orijentacija (mogucénost inte-
gracije u zemljama engleskoga govornoga
podrucja),

V. informativna orijentacija (moguénost upo-
raba engleskog jezika za dobivanje raznih
informacija),

VI. opceobrazovna orijentacija (opci obrazov-
ni razlozi),

VIL. specificna instrumentalna orijentacija:

* popravljanje prosjeka ocjena,

e ispunjavanje Zelje roditelja,

e mogucnost nastavka ucenja engleskoga je-
zika tijekom cetvrte i (ili) pete godine stu-
dija.

Pojedine skupine razloga za ucenje stranoga je-

zika operacionalizirane su u ovim tvrdnjama:

I. profesionalna orijentacija

- Bolje znanje engleskoga jezika omogucuje mi
citati strane stru¢nu literaturu.

II. kulturoloSka orijentacija

- A. Usavrsavanje u znanju engleskoga jezika
omogucuje mi ¢itati knjiZzevna djela izvorniku.

- B. Drzim da je ¢ovjek koji ne razumije izvor-
ni tekst u stranom filmu ili glazbi lien jednoga
dijela njegova znacenja.

III. komunikativna orijentacija

- A. Znanje engleskoga jezika omogucuje mi da
na putovanju razumijem ljude koje susrecem.

- B. Zeljela(o) bih se dopisivati s gbvornicima
drugih jezika.

IV. integrativna orijentacija

- Razmisljam o mogucnosti duzeg boravka u ne-
koj zemlji engleskoga govornog podrucja.

V. informativna orijentacija

- Usavr$avanje u engleskom jeziku korisno mi je
pri uporabi raznih uredaja (Citanje naputaka) i u ra-
du s ra¢unalom.

V1. opceobrazovna orijentacija

- Svi dobro naobraZeni ljudi govore bar jedan sv-
jetski jezik.

VII. specificna instrumentalna orijentacija

Popravljanje prosjeka ocjena

A. Engleski sam upisala(o) jer njime Zelim po-
praviti prosjek ocjena.

Ispunjavanje Zelje raditelja

B. Ne bih nastavila(o) uciti engleski jezik, ali to
Zele moji roditelji.

Osim tih tvrdnji upitnik je sadrzavao i tvrdnju o
estetskoj sastavnici engleskoga jezika te i tvrdnju o

mogucnosti nastavka ucenja engleskoga jezika tije-
kom cetvrte 1 (ili) pete godine studija.

C. Engleski zvuci lijepo i melodiozno.

D. Zeljela(o) bih nastaviti uciti engleski tijekom
cetvrte i (ili) pete godine studija.

Ispitanici su izrazili svoje stajaliSte s pomocu
sljedece numericke skale procjene:

Ova se tvrdnja:

1 2 3 -+ 5 6 7 ‘

uopce ne odnosi

izrazito odnosi
na mene

donekle odnosi

Ispitanici su birali odgovore od 1 do 7, vodeci
racuna o tome da se odgovor “tvrdnja se uopce ne
odnosi na mene” oznacuje s 1 ili 2, “donekle odno-
si na mene” s 3, 4 ili 5, a “izrazito odnosi na mene”
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sa 6 ili 7. Ispitanici su se, birajuci brojeve od 1 do

7, odredili prema svakoj pojedinoj tvrdnji.
Rezultati ankete obradeni su na elektroni¢om ra-

¢unalu PC DX 486, programom Microsoft Excel®.

Naposljetku smo rezultate naseg ispitivanja uspo-
redili s rezultatima ispitivanja autorice Vilke-Pinter
(Vilke-Pinter 1995.) s Veterinarskog fakulteta Sve-
ucili$ta u Zagrebu.

Rezultati

Rezultati su obradeni izraCunavanjem aritmetic¢-
kih sredina, procjena pojedinih tvrdnji (razloga za
ucenje stranog jezika), njihovih standardnih devija-
cija i pripadajucih varijanci.

Na temelju dobivenih rezultata izradene su rang
liste razloga za ucenje engleskoga jezika:

- za ukupne ispitanike I. i II. godine studija (Ta-
blica 1)

Cestocu odgovora (procijenjenih od 1-7) zbog
preglednosti smo razvrstali u tri raspona:

- izrazito se odnosi na mene (odgovori 6-7)
- donekle se odnosi na mene (odgovori 3-5)
- uopce se ne odnosi na mene (odgovori 1-2)

Tako razvrstani rezultati graficki su prikazani na
sljedecim slikama:

- ispitanice i ispitanici I. i II. godine studija (Sli-
ka 1)

- ispitanice i ispitanici I. godine studija (Slika 2)

- ispitanice I. godine studija (Slika 3)

- ispitanici I. godine studija (Slika 4)

- ispitanice i ispitanici II. godine studija (Slika
5)

- ispitanice II. godine studija (Slika 6)

- ispitanici II. godine studija (Slika 7)

Rasprava

Rezultati upitnika kojig su ispunili svi ispitanici
prve i druge godine studija pokazuju da je opceo-
brazovna orijentacija prva na rang listi razloga za
izbor uéenja engleskoga jezika (Tablica 1). 80,37%
ispitanika misli da se ta tvrdnja izrazito odnosi na
njih (Slika 1), to jest smatraju da svi dobro obrazo-
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Slika 1. Odgovori dobiveni od studenata i studentica prvih
dviju godina studija

Figure 1. Statements given by the first and second year male
and female students

vani ljudi trebaju znati barem jedan svjetski jezik.
Ispitanici prve godine studija stomatologije (70%)
takoder navode opéeobrazovnu orijentaciju kao naj-
vazniji razlog za ucenje engleskog jezika (Slika 2).

Za razliku od njih studenti veterine prve godine
studija (Vilke -Pinter 1995) smatraju da je najvazniji
razlog za ucenje engleskoga jezika informativna ori-
jentacija (moguénost baratanja elektroni¢kim racu-
nalom), razumijevanje uputa i sl.

To je moguce objasniti vecim zanimanjem mla-
dica, kojih je na veterini vecina, za informatiku, bu-
dudi da ih jo$ nije napustio entuzijazam iz srednje
Skole. Isto tako misli i 80% mladica studenata prve
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Figure 2. Statements given by the first year female and male
students
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Tablica 1. Rang-lista razloga za ucenje engleskoga jezika i pripadajuce aritmeticke sredine, standardne devijacije i varijance ukupnih

ispitanika studenata stomatologije

. - . - Aritmetic¢ka | Standardna -
k k
Orjentacija Razlog za ucenje engleskog jezika sredina dexijacifa Varijanca
VI Opceobrazovna | Svi dobro naobrazeni ljudi govore barem jedan strani 6,10 1,36 1,85
jezik
I Profesionalna Bolje znanje engleskog jezika omogucuje mi Citati 5,75 1,43 2,04
stranu struénu literaturu
I A Komunikativan | Znanje engleskoga jezika omogucuje mi da na 5,71 1,33 1,77
putovanju razumijem ljude koje susrecem
\Y Informativna Usavrsavanje u engleskome jeziku korisno mi je pri 5,67 1,41 1,99
uporabi raznih uredaja i u radu s racunalom
IIB Kulturoloska DrZim da je ¢ovjek koji ne razumije izvorni tekst u 5,13 1,70 2,89
stranom gilmu ili glazbi liSen jednoga dijela njegova
znacenja
v Integrativna Razmisljam o mogucnosti duZega boravka u nekoj 4,66 1,89 3,57
zemlji engleskoga govornoga podrucja
III B Komunikativna | Zeljela(o) bih se dopisivati s govornicima drugih 4,53 2,01 1,42
jezika
VII D | Instrumentalna Zeljela(o) bih nastaviti ugiti engleski tijekom cetvrte 4,25 2,05 4,20
i (ili) pete godine studija
IIaA Kulturoloska UsavrSavanje u znanju engleskoga jezika omogucuje 4,19 1,67 2,79
¢itati knjizevna djela u izvorniku
VII C Instrumentalna Engleski jezik zvuci lijepo 1 melodiozno 3,85 1,82 3,31
VII A | Instrumentalna Engleski jezik sam upisala(o) jer njime Zelim 2,09 1,68 2,82
popraviti prosjek ocjena
VII B Instrumentalna Ne bih nastavila(o) uciti engleski jezik ali to Zele 1,22 1,68 2,82
moji roditelji

godine studija stomatologije (Slika 3). MoZemo re-
¢i da je to jedan od glavnih razloga zbog kojega se
mladic¢i odluc¢uju nastaviti uciti engleski jezik na fa-
kultetu. I studentice prve godine studija veterine di-
jele misljenje svojih kolega (Vilke -Pinter 1995.).

Za razliku od njih studentice prve godine studi-
ja stomatologije najvecu vaznost pridaju tvrdnji koja
se odnosi na komunikativnu orijentaciju (Slika 4).

Velik dio ispitanika prve i druge godine studija
stomatologije svjesni su potrebe da uce engleski je-
zik radi usavrSavanja u svojoj struci (Tablica 1), ali
profesionalnu orijentaciju ne stavljaju na prvo mje-
sto razloga za ucenje engleskoga jezika.

66% ispitanika prve godine studija i 65% ispita-
nika druge godine (Slika 2, Slika 5) naveli su da se

tvrdnja o profesionalnoj orijentaciji izrazito odnosi
na njih.

Usporedujuci samo ispitanike prve godine studija
stomatologije i ispitanike prve godine studija vete-
rine, moZe se vidjeti velika podudarnost u rangira-
nju profesionalne orijentacije. (Tablica 1).

Razlog zbog kojega studenti prve godine studija
stomatologije i veterine stavljaju profesionalnu ori-
jentaciju na niZze mjesto na rang-listi od studenata
druge godine studija mogao bi se objasniti pozna-
tom ¢injenicom o ucenju stranoga jezika - $to je uce-
nik stariji to su mu jasniji ciljevi ucenja stranog je-
zika pa je samo pitanje vremena kada ce se ciljevi
nastavnika sloZiti s potrebama ucenika. Naravno, na-
stavnik je taj koji na pocetku te¢aja mora znati obja-

310

Acta Stomatol Croat, Vol. 32, br. 2, 1998.



Lidija Stefic

Razlozi zbog kojih studenti odabiru engleski jezik

100.00

90.00

80.00

70.00

o o
g 38
s o
s 8

Frequency

40.00

30.00

20.00

10.00 — ul

| A B A e v v Vi VIIA viiB viic VIID

B relates to me substanstially [l relates to me to a certain extent [] does not relate to me at all
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Figure 5. Statements given by the second year female and male
students

sniti ciljeve ucenja stranoga jezika. Osim toga pret-
postavlja se da su studenti prve godine studija uglav-
nom instrumentalno orijentirani, a to bi podrazumi-
jevalo zainteresiranost za ESP tecaj. Jednostavnije
receno, takav tecaj trebao bi biti engleski u stoma-
tologiji za studente stomatologije. No, to ne mora
uvijek biti tako. Situacija mozZe biti sljedeca: student
je Zelio studirati medicinu, ali nije se uspio upisat,
pa je poceo studirati stomatologiju ili veterinu. Pre-
ma tome, svako suo¢avanje primjerice s tekstovima
iz stomatologije na engleskome jeziku podsjecat ce
takvoga studenta na njegov neuspjeh i izazivat ce u
njemu jo§ vece frustracije. Jedan od nacina da se
stvori umjetna motivacija u takvih studenata mogao
bi biti isticanje uspjeha na ispitu.

Na trece mjesto rang liste razloga za ucenje en-
gleskoga jezika ispitanici prve i druge godine stu-
dija stavljaju komunikativnu orijentaciju, koja pret-
postavlja mogucnost komunikacije s govornicima
drugih jezi¢nih podrucja (Tablica 1). Zanimljivo je
da svi ispitanici imaju sli¢na stajali§ta o vrsti komu-
nikacije koju bi Zeljeli postic. Gotovo jednoglasno
studenti su dali prednost govoru. S druge strane, me-
du studenticama postoji zanimanje za komunicira-
nje preko pisama, pogotovo medu studenticama dru-
ge godine studija stomatologije (Slika 6). MoZemo
zapaziti postojanje korelacije izmedu komuniciranja
putem pisama i mogucnosti integriranja u neku zem-
lju engleskoga govornog podruc¢ja. Bududi da ispi-
tanice pokazuju zanimanje za integriranje u neku
stranu zemlju engleskog govornog podrucja, prirod-
no je da nastoje ostvariti dobru pismenu komunika-
ciju koja bi im omogucila postici taj cilj. Iako ovi
rezultati pokazuju razinu pismene kulture studena-
ta stomatologije, ¢ini se da je ona u mnogo ¢emu

—{——sli¢na pismenoj kulturi svih slojeva ljudi u Hrvat-

skoj. Istovjetno stanje nalazimo i u studenata ve-
terine. Oni takoder visoko procjenjuju razlog koji se
odnosi na komunikacije s govornicima drugih jezi¢-
nih podrudja, stavljajuci ga na trece mjesto rang li-
ste (Vilke-Pinter 1995., Tablica 1).

Kulturoloska orijentacija, koja se odnosi na va-
Znost razumijevanja izvornoga teksta u stranom fil-
mu ili glazbi, zauzima peto mjesto na rang- listi ra-
zloga za ucenje engleskoga jezika ukupnih ispitani-
ka studenata stomatologije (Tablica 1). Studenti ve-
terine visoko postavljaju istu orijentaciju stavljaju-
¢i je na drugo mjesto razloga za ucenje engleskoga
jezika. Stovise, mladici studenti veterine stavljaju tu

Acta Stomatol Croat, Vol. 32, br. 2, 1998.

311



Lidija Stefi¢

Razlozi zbog kojih studenti odabiru engleski jezik

tvrdnju na prvo mjesto (Vilke -Pinter 1995.). Ta se
razlika vjerojatno moZe objasniti razli¢itim socio-
psihologkim ¢imbenicima, no za raspravu o tome bi-
lo bi potrebno obaviti dodatna istrazivanja.

Svi ispitanici prve godine studija stomatologije
imaju slicna razmisljanja o odlasku u jednu od ze-
malja engleskoga govornog podruc¢ja Uglavnom ne
pokazuju velik interes za integriranje (Tablica 1).
Isto tako misle i ukupni ispitanici prve godine stu-
dija veterine. No, gotovo 46% studentica druge go-
dine studija stomatologije Zeljelo bi oti¢i u inozem-
stvo na duze vrijeme (Slika 6).Osim §to su pragma-
ti¢ne, one jamac¢no imaju i vecu razinu kolektivne
emocionalne inteligencije (Goleman 1995.). Poka-
zujuci dovoljno samomotiviranosti da preuzimaju
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Figure 6. Statements given by the second year female students
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Figure 7. Statements given by the second year male students

duznost i odgovornost u smislu kvalitetnijeg iskori-
Stavanja vremena u buducnosti, studentice bi Zelje-
le poslovati uspje$nije i misle da bi to bilo moguce
ostvariti negdje drugdje.

Opcenito, ispitanici pokazuju zanimanje za na-
stavak ucenja engleskoga jezika tijekom cCetvrte i
(ili) pete godine studija (Tablica 1). To je izraZeni-
je u ispitanika i ispitanica druge godine studija: 42%
ispitanika i 46% ispitanica (Slike 6 i 7). Buduci da
se stajaliSta utvrduju dozrijevanjem li¢nosti, ¢ini se
kako studenti druge godine postaju svjesniji potre-
be nastave uciti engleski jezik radi usavrSavanja u
svojoj buducoj struci.

Rezultati ispitivanja pokazuju da ispitanici nema-
ju velik interes za ¢itanje knjizevnih djela u izvor-
niku (Tablice 1). Isto tako o ¢itanju knjizevnih dje-
la u izvorniku razmisljaju i studenti veterine, stav-
ljajuci kulturolosku orijentaciju na deveto mjesto
rang liste (Vilke -Pinter 1995.).

Tvrdnja kojom svi ispitanici procjenjuju svoje
stajaliSte o estetskoj sastavnici engleskog jezika za-
uzima deseto mjesto rang-liste ponudenih razloga
(Tablica 1). Prema dobivenim rezultatima, studenti
druge godine vise vrjednuju estetsku sastavnicu en-
gleskoga jezika (41%) od studenata prve godine
(10%). (Slika 2, Slika 5). Znanstvenici Oller i Per-
kins 1978. su godine utvrdili da postoje 3 ¢imbeni-
ka koja bi mogla dovesti u pitanje ispravnost upit-
nika (prema Larsen-Freeman, Long 1994.) Jedan od
¢imbenika je tzv. approval motive, tj. odgovaranje
prema ocekivanjima ispitivaca. Ispitanici druge go-
dine vjerojatno su nesvjesno vise vrjednovali odgo-
vor na postavljenu tvrdnju, Zele¢i ispuniti pretpo-
stavljena ocekivanja ispitivaca. Prema ispitivanjima
koja je provela Vilke -Pinter 1995., studenti veteri-
ne vise su vrednovali estetsku sastavnicu englesko-
ga jezika i stavili je na relativno visoko sedmo mje-
sto. (Vilke - Pinter 1995., Tablice 1-3). Tu je mo-
Zda izvr$io utjecaj tzv. samolaskajuéi (self-flattering)
¢imbenik (Oller i Perkins 1978., prema Larsen-Fre-
eman, Long 1994.). To znaci da su ispitanici izra-
zavali svoje stajaliSte prema tvrdnji onako kako su
oni Zeljeli da ta tvrdnja bude, a ne kakva ona jest.

Predzadnja tvrdnja na rang listi razloga za uce-
nje engleskoga jezika jest tvrdnja u kojoj se kao ra-
zlog navodi Zelja da se popravi prosjek ocjena, §to
znaci da odabir kolegija engleskoga jezika nije bio
motiviran razlozima koji su tipi¢ni za studentsku
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populaciju (Tablica 1, Slike 1-6). Studenti veterine
jednako su procijenili istu tvrdnju (Vilke -Pinter
1995., Tablica 1).

Na posljednjemu mjestu rang liste razloga je
tvrdnja u kojoj razlog za ucenje engleskoga jezika
jest udovoljiti Zeljama roditelja. Cak 94% ukupnih
ispitanika izjasnilo se da se ta tvrdnja uopce ne od-
nosi na njih (Slika 1). Isto tako razmisljaju i studenti
veterine (Vilke -Pinter 1995., Tablica 1).

Zakljucak

Studenti stomatologije Sveucili§ta u Zagrebu po-
kazuju veliko zanimanje da nastave uciti engleski je-
zik na fakultetu. 86% studenata prve godine i 62%
studenata druge godine samostalno je odabralo taj
kolegij.

Moze se isto tako ustvrditi da je jo§ 12% stude-
nata iz prve godine i 10% studenata iz druge godi-
ne odabralo nastavak uc¢enja njemackoga jezika, $to
znaci da je ukupno 98% studenata prve godine, i
72% studenata druge godine ucenje stranoga jezika
odabralo za jedan od kolegija.

Socioloski je zanimljivo da je postotak studena-
ta koji uce strani jezik gotovo za Cetvrtinu manji u
drugoj godini studija. Za takvo stanje mogli bi se
naci mnogi razlozi, primjerice razmjerna sloboda pri
odabiru izbornih kolegija, nepodudarnost nastavnog
plana i programa engleskoga jezika s motiviranos$cu
studenata (ESP programi po svojoj naravi istic¢u in-
strumentalni aspekt motivacije u studenata). Narav-
no, uvijek postoje studenti koji su integrativno mo-
tivirani te zato vise ne Zele pohadati ESP tecaj tije-
kom druge godine studija. S druge strane, nakon
zavrSene prve godine studija studenti su zreliji, a ci-
ljevi ESP tecaja jasnije su odredeni. Sukladno tome
oni studenti koji nisu spremni uloZiti jo§ vise truda
tijekom druge godine studija odustaju od ucenja en-
gleskog jezika jer su svjesni da ne mogu udovoljiti
postavljenim zahtjevima. Postoje i neki intrizi¢ni
atributi drugih ponudenih kolegija. Naposljetku, tre-
ba uzeti u obzir da se i stajaliSta i motivacija mije-
njaju i fluktuiraju u vremenu i prostoru.

Rezultati naseg ispitivanja, na temelju anonim-
nog upitnika, pokazuju da kod studenata stomato-
logije, kao i kod studenata veterine, postoje i neke
druge orijentacije osim dvaju osnovnih tipova ori-
jentacija, tj. integrativno/instrumentalne podjele mo-

tivacije prema Gardneru i Lambertu. To su: opceo-
brazovna orijentacija (potreba znanja engleskog je-
zika zbog osobnih razloga, kao §to su intelektualni
poticaj, traZenje osobnog izazova, uzitak u elitizmu,
razvijanje socijalne tolerancije i sl.), informativna
orijentacija (stjecanje raznih informacija pisanih na
engleskom jeziku), profesionalna orijentacija (po-
treba znanja engleskoga jezika zbog stru¢nog usav-
rSavanja), komunikativna orijentacija (uenje engle-
skoga radi komunikacije s govornicima drugih je-
zi¢nih podrucja) kultoroloska orijentacija (znanje
engleskoga jezika kako bi se bolje razmjela filmska,
glazbena i knjizevna djela).

Ove razloge za ucenje engleskoga jezika studenti
drze podjednako vaznima. Zanimljivo je da studen-
tice, za razliku od studenata, pokazuju veliko zani-
manje za duzi boravak u zemljama engleskoga go-
vornog podrudja (integrativna orijentacija), $to isto
tako ¢ini jedan od razloga zainteresiranosti za taj
strani jezik. Rezultati upitnika upucuju na zaklju-
¢ak da je veci dio studenata samostalno izabrao en-
gleski jezik kao kolegij na StomatoloSkom fakulte-
tu 1 da na njihovu odluku nije utjecala Zelja rodite-
lja, niti su bili vodeni vanjskim razlozima, poput po-
pravljanja prosjeka ocjena.

Buduci da studenti prve i druge godine studija
pokazuju zanimanje za nastavak ucenja engleskoga
jezika tijekom cetvrte ili pete godine studija, drZi-
mo da bi u buducim istrazivanjima bilo zanimljivo
ispitati zasto studenti Cetvrte i pete godine stomato-
logije izabiru engleski kao kolegij. Trebalo bi uspo-
rediti podatke kako bi se dobila cjelovita slika o stu-
dentskom vrjednovanju pojedinih razloga za ucenje
engleskoga jezika i uociti razlike u njihovim staja-
listima.
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In this paper reasons for choosing English as an optional course at
the School of Dental Medicine, University of Zagreb, have been exa-
mined and compared with the reasons of veterinary students.

The results of the study, involving 134 students, show that there are
several aspects of learning English which dental students consider to
be the most important as well as the most effective ones for them. The-
se are: “educational aspect”(enabling students to satisfy some of their
personal needs such as acquiring prestige and power, advancing the
ability to face a greater challenge, developing cultural tolerance etc),
“professional aspect”(enabling students to understand written infor-
mation concerning dental medicine), “communicative aspect”(enabling
students to communicate with the members of other linguistic groups),
“informative aspect”(enabling students to get acquainted with infor-
mation of different kinds), “cultural aspect”(enabling them to fully un-
derstand various cultural products). The “integrative aspect” of lear-
ning, which would enable a person to incorporate into an English spe-
aking country, is estimated as a very important one by female studen-
ts.
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The results show that the students chose this course of their own
volition and not for some external reasons.

The results also show that both dental and veterinary students have
similar attitudes towards an English for Specific Purpose course. The-

ir reasons for choosing English as an optional course are identical. AadsuSasion Corsspondaites;
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Dental students would like to attend an English for Specific Purpo- Department for Foreign
se course throughout the fourth and/or fifth year of their studies. More Languages
research is needed. School of Dental Medicine
University of Zagreb
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se 10000 Zagreb

Acta Stomatol Croat, Vol. 32, br. 2, 1998. 315



Lidija Stefi¢

Reason for learning English

Introduction

Motivation and attitudes play a big role in every
person’s life. For instance, a person doesn’t set out
on a journey if he lacks motivation. Likewise, be-
fore building a house, one has to have motivation
to do it. So, with learning a second / foreign langu-
age, a need to acquire knowledge is a necessary fac-
tor, but of equal, if not greater, importance, is the
need to actually enjoy the process of acqusition.

Motivation seems to be a complex and highly in-
dividual process. Since motivation hasn not so far
been studied on the basis of any interdisciplinary
approach, according to Mihaljevié-Djigunovié
(1995), the role that motivation plays in the proce-
ss of a second / foreign language acquisition (SLA)
has not been precisely defined. In addition to the ne-
ed for a great deal of further study of the effects of
motivation on a SLA, she noted that major questi-
ons concerning motivation have not been resolved
by (applied) linguists, who are supposed to be stud-
ying the process of learning and acqusition, but by
socio-psychologists.

Gardner and Lambert, two prominent Canadian
scientists, were first to shape their ideas on motiva-
tion under the direct influence of Mowrer (1950).
Ther accepted Mowrer’s concept of identification
(after Larsen-Freeman and Long, 1994): by speaking
and acquiring his mother tongue a child wants to
show off, first before the members of his family, and
then before the members of the larger speech com-
munity. Therefore, according to Gardner and Lam-
bert, a second, foreign language learner is believed
to be integratively motivated. Like a child, he wi-
shes to identify with another ethnolinguistic group.
Also, the same authors introduced the concept of in-
strumental orientation. Much debate has for deca-
des centered around the question which. of the two
orientations would be better. Although Gardner and
Lambert (1972) considered both orientations equally
important, they concluded that integratively-orien-
ted learners were better at mastering the SLA than
instrumentally-oriented ones. In 1981 Izzo (later
Larsen-Freeman and Long, 1994) pointed to the sig-
nificance of instrumental motivation: learners are
motivated to learn an L2 for utilitarian purposes,
such as improving either social or professional sta-
tus, or meeting an educational requirement. Howe-
ver, both perspectives have been challenged.

Mihaljevié-Djigunovic¢ (1995) tries to solve the
dilemma. She believes that the researchers who stu-
died motivation have either misunderstood or misin-
terpreted Gardner and Lambert’s findings on the two
motivations. Although Gardner (1994) claimed that
a successful SLA undoubtedly depends on either
type of orientation, it is the intensity of motivation
that matters, not the type. Generally speaking, all le-
arners have both forms of motivation, but each af-
fects them with various degrees of intensity, depen-
ding on age, previous foreign language learning ex-
perience, as well as changing social and professio-
nal needs.

Gardner (1983, 1986) offered a socio-educatio-
nal model for second / foreign language learning (la-
ter Mihaljevic-Djigunovic¢, 1995). The Canadian sci-
entists point to two factors affecting the SLA: cog-
nitive and affective factors. They appear in two dif-
ferent learning contexts - formal and informal. (Fi-
gure 1).

Tremblay and Gardner (1995), after Mihaljevé-
Djigunovié 1995) used the method of causal model-
ling in which well-defined aims lead to a higher le-
vel of motivation: a learner with positive attitudes
towards SLA certainly aims at determining specific
language learning objectives.

Some scientists stress the importance of the lan-
guage learning context. Strong (1984) came to an
interesting conclusion: highly motivated students do
not necessarily obtain good results in a SLA. On the
contrary, high motivation results from a SLA.

Undergraduates are required to take ESP (Engli-
sh for Specific Purpose) courses at the University
of Zagreb. Each faculty/school has a specific con-
tent-based curriculum. However, the processes of le-
arning for the ESP learner are not any different from
the General English learner. If both courses apply
the same or similar teaching methods, there is no
clear-cut distinction between them. What is the dif-
ference between the two courses? To be able to an-
swer such a question, it is essential to understand
what an ESP course really is. According to Hutchin-
son’s definition (Hutchinson-Waters, 1987), ESP
must be seen as an approach to language teaching
in which all decisions as to content and method are
based on the learners’ reasons for learning.

The cognitive theory teaches us that learners will
learn when they think about what they are learning.
But, the affective factors of motivation should not
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be neglected: before learners can actively think abo-
ut something, they must want to think about it (Hut-
chinson-Waters, 1987).

Although in 1959 Gardner and Lambert pointed
to the fact that learners’ attitudes and learners’ mo-
tivation should be treated distinctly, Ellis (1985) no-
ted that motivation and attitude are often indistinct
in literature. Despite this, we believe that good kno-
wledge of the learners’ reasons for second / foreign
language learning and acqusition may clarify all the
ambiguities in defining motivation.

It wasn’t until 1995 that investigations on studen-
ts” motivation and attitudes were carried out at the
University of Zagrebin Croatia. Vilke-Pinter inve-
stigated the attitudes of the veterinary students. The
results of her study were published in Strani jezici
(Vilke-Pinter, 1995; 3-4; 114-122). Bearing in mind
the fact that learners’ attitudes towards the learning
situation affect their degree of success, we have at-
tempted to examine the students’ reasons for choo-
sing English as an optional course at the School of
Dental Medicine, University of Zagreb.

Objectives

In 1994 The English language became an optio-
nal course at the School of Dental Medicine, Uni-
versity of Zagreb. However, it is necessary to point
out that freedom of choosing such a course is rela-
tive. When choosing among the offered courses,
dental students have to decide on two out of the fol-
lowing three optional courses: Sociology of dental
medicine, English or German, Sociology and soci-
ology in dentistry. In the ideal world of Emmanul
Kant, freedom goes hand in hand with morality and
justice, while in the real world attitudes towards fre-
edom, or non-freedom, are created in order to suit
current needs of a society in specific constellations
of power. Yet, freedom of choice is closely connec-
ted with responsibility.

By analysing responses from dental students we
wished to study their attitides thoroughly more as
they are said to affect motivation, which in turn af-
fect SLA. Also, we wanted to find out whether stu-
dents at the School of Dental Medicine would be in-
terested in following an ESP course throughout their
fourth and/or fifth year of study. Finally, our aim
was to compare their reasons for choosing English

as an optional course with those of veterinary stu-
dents.

Subjects and Methods

The questionnaire was completed out by 134 stu-
dents (90 male and 44 female). They were first and
second year dental students who had studied Engli-
sh for 8 years in elementary and high school follo-
wed by one year of an ESP course at the School of
Dental Medicine in Zagreb.

Our investigation was conducted as a follow-up
to the Vilke-Pinter study (Vilke-Pinter, 1995) in
which Gardner’s methods were used. Despite the
fact that Gardner’s model has undergone much cri-
ticism, according to Mihaljevi¢-Djigunovi¢ (1995)
it is only his model, that is, his motivation concept
for a second / foreign language acquisition, based
on empirical studies, formulated explicitly thus ena-
bling researchers to check the results of their findin-
gs.

Our questionnaire consisted of statements rela-
ted to some specific fields. Subjects were required
to answer each statement based on the extent it re-
lates to them.

The reasons belonging to the same fields are not
arranged in sequence. The questionnaire included
the following groups of reasons (orientations):

I professional orientation (possibility to under-
stand written information concerning their
profession)

I cultural orientation (interest in foreign cultu-
re, literature, films, music)

Il  communicative orientation (communication
with members of other ethnolinguistic
groups)

IV integrative orientation (possible integration in-
to an English speaking country)

V  informative orientation (possibility of beco-
ming acquainted with different kinds of
information)

VI educational orientation (educational reasons)

VII specific instrumental orientation
* improving grades
e complying with parents’ wishes
* possibilty of studying English throughout the
fourth and/or fifth year of study.
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Certain groups of reasons have been made ope-
rational by the following statements:

I professional orientation

- Better knowledge of the English language ma-
kes it possible for me to read foreign literature re-
lated to my profession.

Il cultural orientation
A: If T improve my English, I shall be able to re-
ad foreign literature written in English.

B: I think a person who cannot understand a text
or a film or a song in the original language is de-
prived of a considerable part of the message it co-
nveys.

III communicative orientation

A: Speaking English fluently makes it possible
for me to better understand people I meet on my jo-
urneys.

B: I would like to correspond in English with pe-
ople who speak other foreign languages.

IV integrative orientation

- I think about the possibilty of moving to an En-
glish speaking country for a long period of time.

V informative orientation

- If T improve my English, it would make it ea-
sier for me to use different equipment as well as to
work on computers.

VI educational orientation

- All educated people speak at least one foreign
language.

VII specific instrumental orientation

Improving grades

A: T've decided to follow an ESP course at the
School of Dental Medicine because it can help me
to improve my grades.

Complying with parents’ wishes

B: T would not choose to learn English, but my
parents want me to.

Apart from the above mentioned statements, the
questionnaire also consisted of a statement conside-
ring aesthetic evaluation of English, as well as a sta-
tement considering the possibility of taking an ESP
course throughout the fourth and/or fifth year of
study.

C: English is aesthetically pleasing to hear.

D: I would like to take an ESP course througho-
ut the fourth and/or fifth year study.

Subjects expressed their attitudes by means of the
following numerical evaluation scale:

1 2 3 4 5 6 7

relates to me

relates to me to
a certain extent

does not relate

to me at all substantially

The subjects decided on one statement in the ran-
ge from 1 to 7, taking into account that the respon-
se “statement does not relate to me at all” is mar-
ked by 1 or 2, “statement relates to me to a certain
extent” by 3, 4 or 5, and “‘statement relates to me
substantially” by 6 or 7. By choosing the numbers
from 1 to 7, the subjects expressed their attitudes to-
wards each statement.

The obtained results were processed in the pro-
gramme Microsoft Excel at the PC DX 486. Final-
ly, we compared the results of our investigation with
those obtained by Vilke-Pinter (Vilke-Pinter, 1995).

Results

The results were obtained by calculating the arit-
hmetic means, by evaluating all the statements in the
questionnaire (reasons for learning English), their
standard deviations and respective variances.

On the basis of the obtained results we formed
grade lists, containing the dental students’ reasons
for choosing English as an optional course at the Sc-
hool of Dental Medicine in Zagreb. They included:

e all the first and second year subjects (Table 1)

For reasons of easier reference, the frequency of
responses (1-7) was classified into the following
three groups:

 relates to me substantially (responses 6-7)
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e relates to me to a certain extent (responses 3-
5)
* does not relate to me at all (responses 1-2)

The results grouped in such a way are shown in
the following figures:

- all the first and second year subjects (Figure 1)
- all the first year subjects (Figure 2)

- first year female subjects (Figure 3)

- first year male subjects (Figure 4)

- all the second year subjects (Figure 5)
second year female subjects (Figure 6)

second year male subjects (Figure 7)

Discussion

The results of the questionnaire completed by the
first and second year dental students show that edu-
cational orientation is the most important for choo-
sing English as an optional course (Table 1). As
many as 80.37% of the subjects consider that such
a statement relates to them substantially (Figure 1),
i.e. they believe that all well-educated people sho-
uld know at least one foreign language. The first ye-
ar subjects (70%) also state that educational orien-
tation is the most important reason for learning En-
glish (Figure 2).

Table 1.  Reasons why all the examinees at Zagreb School of Dentistry learn English: a list of statements arranged in order of
importance, arithmetic means, standard deviation and variance
Orientation Reason for learning English Mean Standard | Variance
value deviation
VI Educational All educated peole speak at least one foreign 6.10 1.36 1.85
language
I Professional Better knowledge of English makes it possible for 5.75 1.43 2.04
me to read oreign literature related to my profession
IIT A Communicative | Speaking English fluently makes it possible for me to 5.71 1.33 1.77
better understand people I meet on my journeys
v Informative If I Improve my English, it would make easier for me to 5.67 1.41 1.99
' use different equipment as well as work on computers
IIB Cultural I think a person who cannot understand a text or a film 5.13 1.70 2.89
or a song in the original language is deprived of a
considerable part of the message it conveys
v Integrative I think about the possibility to incorporate into an 4.66 1.89 3.57
English speaking country for a long period of time
III B Communicative | I would like to correspond in English with people 4.53 2.01 1.42
who speak other foreign languages
VII D | Instrumental I would like to follow an ESP course throughout 4.25 2.05 4.20
the fourth and/or the fifth year of study
IIrA Cultural If I improve my English, I shall be able to read 4.19 1.67 2.79
foreign literature written in English
VII C Instrumental English is aesthetically pleasing to hear 3.85 1.82 3.31
VII A | Instrumental I have decided to follow an ESP course at the School of Dental 2.09 1.68 2.82
Medicine because it can help me to improve my grades
VII B Instrumental I would not choose to learn English, but my parents 1.22 1.68 2.82
want me to
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Unlike dental students, first year veterinary stu-
dents (Vilke-Pinter 1995) believe that the most im-
portant reason for learning English is informative
orientation (ability to work on computers, being able
to understand different instructions, etc.).

Such a difference is understandable when we ta-
ke into consideration the fact that the majority of ve-
terinary students are young men who have had gre-
at interest in informatics since secondary school. Fir-
st year dental students (80%) also feel enthusiastic
about informatics (Figure 3). This could lead us to
the conclusion that the informative aspect is one of
the main reasons why young men decide to learn
English at the School of Dental Medicine. First ye-
ar female veterinary students share the views their
colleagues (Vilke-Pinter 1995). First year female
dental students consider communicative orientation
is more important (Figure 4). Many first and second
year dental students are aware of the need of learn
English as a means of advancing professionally (Ta-
ble 1). However, they do not evaluate professional
orientation as the most important. Sixty-six percent
of the first year subjects and 65 % of the second
year subjects (Figure 2, Figure 5) said that they sub-
stantially relate to the professional orientation sta-
tement. Comparing the first year dental students with
the first year veterinary students, one notes great
concordance in ranging the professional orientation
is obvious.

The reasons for this could be explained by the
known fact in foreign language learning: the older
foreign language learner is, the more coherent the
objectives of foreign language learning; it is only
a question of time when the teachers’ objectives me-
et the learners’ need. Of course, the teacher is the
one who, at the beginning of the course, must be
able to explain the objectives of foreign language
learning. Besides, it is commonly believed that the
first year students are mainly instrumentally-moti-
vated, which implies great interest in an ESP cour-
se. To put it simply, such a course should assume
dental texts for dental students. But it does not al-
ways have to be that way. The situation could be as
follows: a student wishing to study medicine is una-
ble to enrol at the School of Medicine, but mana-
ges to enrol at the School of Dental Medicine or the
School of Veterinary Science. In such as case, whe-
never faced with a text dealing with dentistry or ve-
terinary science, he thinks about his failure and be-

comes even more frustrated. One way to incite ar-
tificial motivation in such a student could be to en-
courage him to obtain good exam results.

First and second year students put communica-
tive orientation in the third place of importance, sin-
ce it gives the possiblity of communication with pe-
ople from other countries (Table 1). It is interesting
to note that all the subjects have similar points of
view about the form of communication they would
like to achieve; speech is given priority over other
language skills. On the other hand, among the fe-
male dental students (particularly among second ye-
ar students) there is significant interest in commu-
nication through letter-writing ( Figure 6). There is
a correlation between communication through let-
ter-writing and the possibilty of moving an English
speaking country. Since the female students show
such interest, it is natural that they attempt to de-
velop their writing skill as much as possible in or-
der to attain such a goal. Although these results re-
flect the level of written skills in dental students, it
appears in many ways to be similar to the written
skill levels in the Croatian population. The situati-
on is identical in veterinary students. They also hig-
hly estimate (third place of importance) the reason
relating to communication with foreign language
speakers (Vilke-Pinter 1995, Table 1).

Cultural orientation, which relates to the impor-
tance of being able to understand an original text
(film, music, etc.), is put in the fifth place of im-
portance of reasons for English language learning
by all the subjects at the School of Dental Medici-
ne (Table 1). Veterinary students also highly esti-
mated cultural orientation, putting it in the second
place of importance. Moreover, male veterinary stu-
dents gave it the highest importance (Vilke-Pinter
1995). Such a difference could be explained by va-
rious socio-psychological factors, the discussion of
which is beyond the scope of our research.

All the first year dental subjects/students have si-
milar views on leaving the country and starting a
new life in an English speaking country. In gene-
ral, they do not show particular interest in integra-
ting into an English speaking country (Table 1). All
the subjects among the first year veterinary studen-
ts feel the same way. However, approximately 46%
of the second year female dental students would li-
ke to live abroad for a longer period of time (Figu-
re 6). Apart from being pragmatic, they have certa-
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inly developed a higher level of collective emotio-
nal intelligence (Goleman 1995). Showing a suffi-
cient level of self-motivation for accepting obliga-
tions and taking responsibility in terms of better ti-
me planning, the female students would like to be
more successful in business, and think that it could
be achieved elsewhere.

In general, the subjects expressed the wish, to
continue learning English throughout the fourth and/
or fifth year of study (Table 1). Such an interest was
shown more in the second year students: 42% of the
male students and 46% of the female students (Fi-
gure 6 and 7). Since attitudes are formed as a per-
son matures, it seems that the second year students
become more aware of the need to continue Engli-
sh language learning, in order to advance in their fu-
ture profession.

The results show that the subjects are not really
interested in reading books written in English (Ta-
ble 1). The veterinary students feel the same way
about book reading; they put cultural orientation in
ninth place of importance for learning a foreign lan-
guage (Vilke-Pinter 1995, Table 1).

The statement on the aesthetic evaluation of En-
glish is ranked ninth among the offered reasons (Ta-
ble 1). According to the results obtained, second ye-
ar students (41%) estimate the aesthetic aspect of
English far higher than first year students (10%), (Fi-
gure 2, Figure 5). In 1978, Oller and Perkins esta-
blished the existence of three factors affecting the
validity of questionnaires (after Larsen-Freeman and
Long, 1994). One of the factors is the so-called ap-
proval motive, i.e. giving responses according to the
examiner’s expectations. The second year subjects
most likely unconsciously answered in such a way,
so as to win the approval of the examiner. Accor-
ding to the investigation carried out by Vilke-Pin-
ter in 1995, veterinary students thought highly of the
aesthetic aspect of English and put it in the relati-
vely high seventh place of importance (Vilke-Pin-
ter 1995, Table 1). These might have been affected
by the so-called self-flattering factor (Oller and Per-
kins 1978, after Larsen-Freeman and Long 1994),
i.e. the examinees expressed their attitude towards
the statement in the way they wished it to be rather
than how it really was.

The penultimate statement on the grade list of re-
asons for learning English is the one expressing the
wish to improve grades, which actually means that

choosing English as an optional course was not mo-
tivated by reasons typical for students (Table 1, Fi-
gure 1-6). Veterinary students estimated the same
statement equally (Vilke-Pinter 1995, Table 1).

At the last place on the grade list there is a sta-
tement expressing the need to comply with paren-
ts’ wishes. As many as 94% of the subjects said that
this statement did not relate to them at all (Figure
1). The situation is the same among the veterinary
students (Vilke-Pinter 1995, Table 1).

Conclusion

The students at the School of Dentistry in Zagreb
show considerable interest in continuing learning
English at University level. Eightly-six percent of
first year students and 62 % of the second year stu-
dents chose English as the optional course of their
own volition.

It can also be said that another 12 % of first ye-
ar students as well as 10% of second year students
chose German, which means that 98% of first year
students and 72% of second year students chose a
foreign language as one of their optional courses.

From a sociological point of view, it is intere-
sting to note that the percentage of students learning
a foreign language drops by almost one fourth in the
second year of study. Numerous reasons could be
found to explain such a situation; for instance, rela-
tive freedom in choosing optional courses, discre-
pancy between the curriculum and the students’ mo-
tivation (ESP courses by their nature emphasise the
instrumental aspect of motivation). Of course, the-
re are always students who are integratively moti-
vated and therefore do not wish to attend the ESP
courses in their second year. On the other hand,
upon completion of the first year, students become
more mature and the ESP objectives are more cle-
arly defined. Therefore, those students who are not
willing to make efforts throughout the second year
of the study give up learning English., since they are
aware of the fact that they would not be able to meet
the course requirements. In addition, there are so-
me intrinsic motives of other courses offered. Final-
ly, we should take into consideration the fact that
both attitudes and motivation do change and fluc-
tuate in time and space.
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The results of our investigation, based on the qu-
estionnaire filled out anonymously, reveal that both
in dental and veterinary students there are a few dif-
ferent aspects of orientation. These are: educational
orientation (enabling students to satisfy some of the-
ir personal needs, such as improving their social sta-
tus, developing cultural tolerance, etc.); professio-
nal orientation (enabling students to understand
written information concerning dental medicine);
communicative orientation (enabling students to
communicate with members of other linguistic gro-
ups); informative orientation (enabling students to
get acquainted with information of different kinds);
cultural orientation (enabling students to fully un-
derstand films, books, etc. ). It is interesting that fe-
male students estimate the integrative orientation
higher than male students, since they wish to spend
some time in an English speaking country. The re-

sult of the questionnaire lead us to conclude that the
majority of students chose English as the optional
course of their own volition.

Comparing the results obtained in our investiga-
tion to that one carried out by Vilke-Pinter, it can
be concluded that dental students’ attitudes and re-
asons for choosing English do not differ significan-
tly from those of the veterinary students.

Since first and second year students show inte-
rest in continuing to learn English throughout four-
th and/or fifth year, we feel it would be useful to
investigate the reasons why fourth and fifth year stu-
dents choose English as a course. It also would be
a good idea to compare the results in order to get
an overall picture of the students’ evaluation of re-
asons for learning English, as well as to spot the dif-
ferences in their attitudes.
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