
 
 
 
 
Adolf Selinger: Areas of profession on life-long learning strategies of teachers 
Život i škola, br. 29 (1/2013.), god. 59., str. 317. – 325. 
 

317 

  

UDK 371. 
Preliminary report 

Primljeno: 3. rujna 2012.  
 
 

AREAS OF PROFESSION IN LIFE LONG LEARNING 
STRATEGIES OF TEACHERS 

 
Adolf Selinger 

University College of Teacher Training Burgenland, Austria 
 
 
Abstract: There seems to be a disparity in the lifelong learning strategies of teachers 
in Austria. After a quick glance at teachers’ motivation for selecting a specific 
seminar, the result is that teachers are willing to attend seminars, but do not really 
find appropriate ones. In many cases, teachers are free to make their own choices 
when it comes to further training so they choose the seminar which best fits their 
personal interests. The subject of this ongoing research is to develop a model, which 
visualises teachers’ personal areas of profession. The main aim is to improve 
teachers’ professional development against the background of strategies of the state 
educational authorities. This should be achieved by an appropriate offer of seminar by 
the University Colleges of Teacher Educations, which are responsible for the 
teachers’ further educational opportunities. 
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  1. Introduction and starting point 
 

Teacher training in Austria is organised at the various University 
Colleges of Teacher Education (PädagogischeHochschulen). Seminars and 
courses are planned and organised in cooperation with the state education 
authorities according to specific requirements.  

 
1.1. Application statistics for the winter semester 2011/12 
The following statistical evaluations are based on the applications to 

seminars in the winter semester 2011/12 at the "PädagogischeHochschule 
Burgenland". Only teachers with an active public employment contract in the 
Burgenland (a federal state of Austria) have been considered. These currently 
account for 5,230 teachers. The different types of schools involved are:  
  other: Members of the state education authority, teachers at the PH 
Burgenland, teachers at vocational schools and special needs schools, 
kindergarten and nursery-schools teachers  
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2.3. Conclusion and Abstract 
Comparing the results of the applications statistics and the results of 

TALIS 2008 interesting questions arise:  
 Under which conditions do teachers choose specific goal-oriented 
seminars?  
 How can objectives of the principal or the state educational authorities 
lead to a personal need for further education? 
 
Thesis: If the personal areas of profession are graphically displayed, the 
selection of the seminars offered is more goal-oriented  

 
 
3. "Lehrerprofessionsfelder" – Teachers’ areas of profession  
 
In the course of this ongoing research the model 

"Lehrerprofessionsfelder" will be developed and evaluated.  
 

3.1. Starting points and references 
According to Krauss et al. (2004), professional decision-making and 

responsibility originate from the interaction of: Specific declarative and 
procedural knowledge; Professional ethical values, beliefs, subjective theories, 
and aims; Motivational orientations; and Meta-cognitive skill. Core-expertise 
according to Miller (2004) includes: self competence, relationship competence, 
consultation competence, professional competence and management 
competence. As a result of the aggregation of the above basics, the model 
"Lehrerprofessionsfelder" will be developed.  
 

3.2. Goal of the model "Lehrerprofessionsfelder" 
As a consequence of the visualisation of teachers’ own areas of 

profession and competences, the personal need for further education emerges. 
The combination of one’s own areas of profession and the goals of the 
principal or the state educational authority results in an individual concept of 
further education.  
 

3.3. The model "Lehrerprofessionsfelder" 
The model is an octagon (Figure 7). Every zone represents an area of 

profession.  
�
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PROFESIONALNA PODRU JA U IZBORU CJELOŽIVOTNOG 
OBRAZOVANJA U ITELJA 

 
Sažetak Ako pogledamo u iteljsku motivaciju za izbor odre!enog stru nog skupa, 
vidjet "emo da su u itelji spremni i"i na stru ne skupove, ali oni koji im se nude ne 
zadovoljavaju njihove interese. Naj eš"e u itelji slobodno biraju svoje daljnje 
obrazovanje pa žele izabrati stru ne skupove koji odgovaraju njihovim 
profesionalnim interesima. Predmet istraživanja koje je u tijeku jest razvijanje 
modela, koji "e prikazivati u iteljska individualna podru ja u profesionalnom 
napredovanju. Glavni je cilj unaprijediti stru no usavršavanje u itelja koriste"i kao 
polazište ponudu koju osiguravaju obrazovne vlasti. To "e se ostvariti dodatnom 
ponudom seminara u organizaciji U iteljskog fakulteta, koji je zadužen za 
mogu"nosti cjeloživotnog obrazovanja koja su dostupna u iteljima.  
 
Klju ne rije i: cjeloživotno u enje, profesionalni razvoj, u itelj, stru ni skupovi. 

 

 

FACHGEBIETE BEI DEN STRATEGIEN DES  
LEBENSLANGEN LERNENS FÜR LEHRER 

 
Zusammenfassung: Wenn wir einen Blick auf die Lehrermotivation bei der Auswahl 
eines bestimmten Fachsymposiums werfen, werden wir sehen, dass die Lehrer bereit 
sind, an Fachkonferenzen teilzunehmen, aber meist befriedigen die angebotenen 
Konferenzen ihre Interessen nicht. Meistens wählen die Lehrer selbstständig ihre 
Weiterbildung, so dass sie sich für Fachsymposien entscheiden, die ihren beruflichen 
Interessen entsprechen. Der Untersuchungsgegenstand der im Gange befindlichen 
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Forschung ist die Entwicklung des Modells, das die einzelnen Bereiche des 
beruflichen Fortschritts der Lehrer aufzeigen wird. Das Hauptziel ist Verbesserung 
der beruflichen Weiterbildung von Lehrkräften, indem als Anfangspunkt das Angebot 
der Bildungsbehörden genutzt wird. Dies wird durch zusätzliche Seminare erreicht, 
die von der Fakultät für Lehrerbildung organisiert werden, die für die Möglichkeiten 
des lebenslangen Lernens für Lehrer zuständig ist. 
 
Schlüsselbegriffe: lebenslanges Lernen, berufliche Entwicklung, Lehrer, 

Fachkonferenzen. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


