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Abstract

The present study investigated the use of Vocabulary Learning Strategies (VLS) by
Indian teachers in their classroom vocabulary instruction. It also examined the
influence of gender and experience-related differences on their use of VLS in the
classroom vocabulary instruction. The paper reports the results of data collected to
identify the VLS used by them in their vocabulary instruction. T-test and one-way
ANOVA were conducted to analyse and interpret the data. The results indicate that
the teachers employ VLS, such as: guessing from the context to find the meanings
of new words, group work to learn new words, and using new words in sentences
to store them in memory. They also show that the teachers do not prefer VLS,
such as: flashcards, L1 similarity used to find the meanings of new words, and
the keyword method. Further, they reveal an experience-related difference in the
teachers’ vocabulary instruction.

Key words: classroom teaching; English in India; English language teaching; second
language vocabulary learning; vocabulary instruction in India; vocabulary learning
strategies.

Introduction

Vocabulary learning is important for second language learners pursuing higher
education because their vocabulary size determines their effective use of language
(e.g. Alderson, 2005; Schmitt, 2010). Their vocabulary size also affects their level
of achievement in education and profession. Therefore, the continuous acquisition
of vocabulary is imperative for second language learners. In fact, language learning
gets momentum when there is a continuous vocabulary growth (Schmitt, 2008).

103



Vasu and Dhanavel: Exploring the Vocabulary Learning Strategy Use of Teachers in Their ...

Hence, it is necessary to employ suitable Vocabulary Learning Strategies (VLS) to
improve vocabulary to match different personal and professional needs. Another
related challenge comes from the huge number of words in a language, which have
to be judiciously chosen and presented in vocabulary teaching to meet the different
needs of learners. In this context, O’Dell (1997) and Thornbury (2002) analysed
the relevance of course books, which were based on a given syllabus, to vocabulary
learning in a regular classroom. They believed that learners had failed to notice the
VLS used to do vocabulary exercises in the textbook. To address this issue, Thornbury
(2002) suggested that teachers could introduce VLS early, so as to enable the learners
to understand the significance of VLS in enhancing their vocabulary. Therefore, this
study aims at exploring teachers’ use of VLS in their classroom instruction to improve
the vocabulary of their students through a survey research.

Need for the Study

In India, the medium of instruction of about 80 percent of learners in school
is their own regional language. As a result, when they attend university and later
attempt to seek jobs, they find it extremely difficult to succeed in their educational
and employment endeavours (Ramanathan, 2013). In fact, they have studied English
for nearly 10 years as a school subject, although they study all the subjects in their
own regional language. In contrast, the learners from English medium schools study
all the subjects in English except the regional language course, because the medium
of instruction for them is English. Whether students hail from regional or English
medium schools, vocabulary is important for them to overcome the difficulty of
understanding the subjects taught in English in their higher education (Venugopal &
Aravind Kumar, 2013). It is also important for students to improve their vocabulary
so that they can use the language effectively (Warrier, 2007). Therefore, students who
enter higher education and then seek jobs require a good command of vocabulary
at the tertiary level, which is possible through the effective use of VLS in vocabulary
instruction.

Generally, vocabulary teaching focuses on the meanings of words, followed by
their various forms, which is important for beginners (Thornbury, 2002). Thus, while
teaching vocabulary, teachers may have a difficulty in concentrating on the instruction
of other linguistic aspects and use of words. In addition, the complex issue of teaching
an organised syllabus of both grammar and vocabulary at the same time is a challenge
in second language vocabulary instruction (Coady & Huckin, 1997). However, it is
possible for teachers to overcome their difficulty if they have some awareness of VLS,
which can help them in the subsequent reinforcement of words taught, especially
the nuances of lexical features and use of words, thereby contributing to continuous
vocabulary learning. Hence, vocabulary instruction should include VLS to facilitate the
independent and comprehensive learning of words by learners when they encounter
unfamiliar words at any time in their life.
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Several studies have been conducted to understand the key role of vocabulary
instruction in different language teaching methods. Espinosa (2003) and Ketabi and
Shahraki (2011) traced the status of vocabulary instruction from the Grammar-
Translation Method to the Communicative Approach, and discussed the advantages
and disadvantages of vocabulary teaching in each of them. They observed that no
method of teaching words was successful without a focus on learners’ own independent
vocabulary learning. Schmitt (2008, p. 329) reviewed second language vocabulary
instruction and emphasised “...an explicit, intentional learning component and a
component based around maximizing exposure and incidental learning”. He also
recommended the development of a consistent vocabulary learning programme for
achieving the mastery of lexical knowledge. Read (2004) investigated research into
second language vocabulary teaching and learning, and vocabulary testing since 1999.
He suggested designing a computer-based language learning programme to provide
learners with opportunities to expand their vocabulary. Lai (2005) studied the VLS
awareness, beliefs and practices of Taiwanese senior secondary school teachers. He
examined the correlations between the teachers’ beliefs and their teaching practices,
and underlined the necessity to educate them of the state-of-the-art vocabulary
pedagogy. His study attempted to create awareness among teachers about their
vocabulary instruction. A recent study in Punjab University, India, focused on a
framework for the instruction in VLS to learners of English for specific purposes (ESP)
(Kavari, 2014). It analysed different VLS taxonomies and suggested appropriate means
for strategy training. The present study investigated how teachers apply VLS in their
vocabulary instruction in the ESL classrooms in India, and attempted to strengthen
their awareness of VLS in vocabulary instruction.

The present study addressed two interrelated research questions: 1) What VLS do
teachers employ in their classroom vocabulary instruction? 2) What differences exist
in the use of VLS among teachers due to the independent variables of gender and
experience?

Objectives of the Study

The objectives of the present study were:

« to investigate the different kinds of VLS teachers use in their classroom vocabulary
instruction,

o to examine the influence of gender and experience-related differences on the
teachers’ use of VLS in vocabulary instruction.

Vocabulary Learning Strategies (VLS)

Definition

Vocabulary learning strategies are the techniques which assist learners to direct
their vocabulary learning. Catalan (2003, p. 56) defines VLS as “knowledge about the
mechanisms (process, strategies) used in order to learn vocabulary as well as steps
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or actions taken by students (a) to find out the meaning of unknown words, (b) to
retain them in the long-term memory, (c) to recall them at will, and (d) to use them
in oral or written mode” The present study used Catalan’s definition of VLS for the
preparation of the questionnaire.

VLS Classification and Research

Several studies have shown that learners use strategies to learn vocabulary though
they may not be aware of them. They have also identified and classified VLS employed
by ESL learners. Stoffer (as cited in Schmitt, 1997) listed 53 VLS of foreign language
students at the University of Alabama and classified them into nine categories: i).
authentic language use, ii). self-motivation, iii). organising words, iv). creating mental
linkage, v). memory, vi). creative activities, vii). physical action, viii). visual/auditory
aids, and ix). steps to overcome anxiety. Similarly, Gu & Johnson (1996) grouped the
VLS used by Chinese learners under seven categories: i). beliefs about vocabulary
learning, ii). metacognitive, iii). guessing, vi). dictionary, v). note-taking, vi). memory,
and vii). activation strategies. Further, Schmitt’s (1997) VLS taxonomy has two broad
divisions: i). discovery strategies and ii). consolidation strategies. This taxonomy is
based on both Oxford’s classification of learning strategies (Oxford, 1990) and the
Discovery and Consolidation Variation. Discovery strategies include determination
strategies and social strategies. On the other hand, consolidation strategies include:
social, memory, cognitive, and metacognitive strategies. These three VLS taxonomies
are well-known in the VLS research.

In addition, a few other studies on VLS attempt to compare the proficiency level
of learners with their VLS use (e.g., Gu, 1994), specifically to examine or compare
a cognitive or a mnemonic VLS (e.g., Levin et al., 1982; Schmitt, 1997), to find
the cultural impact on the learners’ VLS (e.g., Schmitt, 1997), to investigate VLS
and vocabulary knowledge (e.g., Komol & Sripetpun, 2011), to identify the beliefs,
strategies and practices of teachers and learners (e.g., Aktekin & Guven, 2007; Celik &
Toptas, 2010; Li, 2010), and to examine VLS and the English language teaching (ELT)
materials (e.g., Bastanfar & Hashemi, 2010).

VLS in the Vocabulary Teaching

Students, teachers, material writers, and researchers recognise the crucial role of VLS
in vocabulary teaching and learning (Nunan, 1991; Zimmerman, 1997; Read, 2000;
Ehren, 2002; Graves, 2006 as mentioned in Pérez & Ruiz, 2007 and Schmitt, 2008;
2010) as a number of vocabulary teaching techniques are given in reference books
and textbooks to teach vocabulary in the classroom.

First, Dhanavel (2012) suggested a novel approach, 5S approach, to teach and learn
vocabulary in the Indian context. 5S stands for the five elements of each word, i.e.,
sight (shape), sound (pronunciation), source (origin), sense (meaning), and syntax
(usage or sentential behaviour). The identification of word through its root, prefixes
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and suffixes helps in the application of the 5S approach. The relationship between and
among words is brought to the attention of learners with the help of this approach. It
paves the way for co-operative learning in the classroom and suggests the possibility
of moving from known to unknown words. It embeds many implicit strategies to
vocabulary learning that promote self-learning: for example, guessing meaning from
a root word and prefix or suffix, and dictionary use to find the other related words, etc.

Second, it is a common practice of teachers to teach vocabulary before reading a
passage or a lesson, which is essential to comprehend and to read without distractions
(Kaushik & Bajwa, 2009). Words can be taught in relation to the needs of students
through illustrations or explanations, mimes or gestures, symbols, synonyms or
antonyms (to explain the words), definitions, mother tongue and a context (spoken
or written). Practice and reinforcement are stressed upon to enhance the long-term
memory and to turn passive into active vocabulary.

Third, Thorat et al. (2000) recommended the use of dictionary to learn different
word elements, their different forms, collocations, synonyms and antonyms, words of
the same field as lexical sets, processes of word formation with prefixes and suffixes,
compound words and words often confused. Each of these ways incorporates certain
strategies either implicitly or explicitly. These contribute to vocabulary instruction
encompassing VLS in the ESL classroom.

Apart from books, many research articles support views on VLS in vocabulary
teaching. Notably, Hunt & Beglar (1998) proposed the seven principles of vocabulary
learning in their study:

« provide opportunities for the incidental learning of vocabulary;

» diagnose which of the 3000 most common words learners need to study;

o provide opportunities for the intentional learning of vocabulary;

« provide opportunities for elaborating word knowledge;

« provide opportunities for developing fluency with known vocabulary;

o experiment with guessing from the context;

« examine the different types of dictionaries and teach students how to use them.

These principles are useful for incidental learning, explicit instruction and
independent strategy development.

Schmitt (2008) discussed the concept of vocabulary instruction in his review of
research on instructed second language vocabulary learning. He insisted on large
vocabulary to productively use the second language, specific techniques in different
stages of vocabulary learning to handle the complex and gradual vocabulary learning
process, intentional learning for beginners to learn the meaning-form relationship,
use of L1 to quickly link a word’s meaning and form, multiple exposures to associate
the meaning-form link of a word and to learn its usage, knowing the other aspects
of a word implicitly as well as explicitly, and devoting maximum time to learn lexical
items while learning a second language. Furthermore, a holistic vocabulary instruction
involves independent strategic development.
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Thus, these studies provide principles and techniques to improve vocabulary
instruction with an implicit or explicit use of VLS in the English classroom. It is evident
then that the VLS instruction is an integral component of vocabulary instruction.

Methodology

Instrument

The present study used a questionnaire to conduct a paper survey among English
teachers from various colleges in Tamilnadu. The participants filled in the hardcopy
of the questionnaire given by the researcher in person. The questionnaire focused on
the teachers’ classroom vocabulary instruction. The survey collected primary data
from the teachers on vocabulary teaching in the Indian ESL classroom. The Statistical
Package for Social Sciences (SPSS), version 19, was used for the analysis of primary
data. The structure and strategy description from the studies of Schmitt (1997), Lai
(2005) and Kafipour and Naveh (2011) were adapted to suit the demography of the
teachers who participated in the study. The questionnaire was framed with four
categories. The reliability coefficient for the overall questionnaire was satisfactory.
Further, the internal consistency of 37 statements in the questionnaire was evaluated
by Cronbach’s alpha coefficient, which was 0.879 for the present sample. Moreover,
the reliability coefficients for the four subscales were also evaluated. The reliability
coefficients for general vocabulary instruction, strategies to find the meanings of new
words, strategies to learn new words, and strategies to remember new words were
0.546,0.536, 0.688, and 0.834, respectively.

Questionnaire

The questionnaire had 40 questions along with the teachers’ demographic details.
Data related to their name, gender, designation, years of teaching experience, and college
address were collected for the analysis. Out of 40 questions, 37 were the statements
on a five-point Likert scale. The remaining three questions were open-ended. The 37
statements were presented in four sections to understand how the teachers instruct their
learners to learn words. The statements 1 to 5 helped us to find the general vocabulary
instruction in everyday English classes. The other three sections concentrated on:
strategies to find the meanings of new words (statements 6 to 13), strategies to learn new
words (statements 14 to 20), and strategies to remember words (statements 21 to 37).
These statements helped us understand what VLS the teachers used to teach vocabulary.
The questionnaire is presented in the descriptive analysis section.

Sample

The participants were the English language teachers from various arts, science, and
engineering colleges in Tamilnadu, India, with experience ranging from a few months
to 27 years. The questionnaire was administered to 125 teachers of whom 34 were
male and 91 were female. Out of 125 participants, 118 were assistant professors, 3
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were associate professors, and 4 were professors. Hence, the participation of assistant
professors was higher in the study. There were 58 participants with less than 5 years
of teaching experience; 37 participants had experience from 5 to 10 years, and 30
participants had more than 10 years of experience.

Results

The results are reported in three sections. Section 1 includes the answers to the
first research question through a descriptive analysis, section 2 considers the findings
related to the second research question through a statistical analysis, while section 3
analyses the responses to the open-ended questions and relates them to the results
covering the first research question.

Section 1

This section deals with the VLS use by teachers in the classroom vocabulary
instruction to develop students’ vocabulary. Therefore, the following analysis provides
the answers to the first research question.

VLS Use in the Common Vocabulary Instruction

The results given in Table 1 reveal that as many as 59.2% of the teachers always
asked their students to learn words from newspapers, displays, fliers, advertisements,
etc. They also reveal that 48% of the teachers always asked their students to learn
words from English movies, songs, newscasts, TV shows, etc. Further, 42.4% of them
frequently taught words in addition to those found in textbooks. Moreover, a maximum
35.2% of them frequently preferred wordlists while teaching a lesson or during reading
comprehension. However, 28.8% of the teachers rarely used flashcards to teach words.

Table1
Frequency distribution of the individual statements on vocabulary instruction
No Vocabulary instruction Never Rarely  Sometimes Frequently — Always Total Mean
1 Iteach words separately
1 5 37 53 29
apart'from textbook (0.8%)  (4%) (29.6%) (42.4%) (23.29%) 125 383
exercises.
? L:;fhvi\:?grcail :Igzzg:\hc?rr‘ reading 6 10 38 44 27 125 3.61
. (4.8%)  (8%) (30.4%) (35.2%) (21.6%) ’
comprehension.
3 luseflashcards in the 35 36 33 13 8 125 238
classroom to teach words. (28%) (28.8%) (26.4%) (10.4%) (6.4%) '
4 lask learners to learn new
words from English movies, 6 7 16 36 60 125 410
songs, newscasts, TV shows,  (4.8%)  (5.6%) (12.8%) (28.8%) (48%) ’
etc.
5 lasklearners tolearn
new words from 1 0 13 37 74 125 446
newspapers, displays, flyers,  (0.8%)  (0%) (10.4%) (29.6%) (59.2%) ’

advertisements, etc.
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This data analysis showed that the significant practice of encouraging the students
to learn new words from different sources was clearly evident from the teachers’
responses. It explained the teachers’ interest in creating awareness among the students
to benefit from various available resources. Besides, the mean values for individual
statements on vocabulary instruction ranged from 2.38 to 4.46. The lowest mean
value of 2.38 indicated that flashcards were less used in the classroom vocabulary
instruction. Perhaps the teachers did not have enough time to prepare flashcards for
teaching vocabulary.

Use of Strategies to Find the Meanings of New Words

The data given in Table 2 demonstrate that a maximum 50.4% of the teachers
frequently instructed their students to guess the meaning from the context.

Table 2
Frequency distribution of the individual strategies to find the meanings of new words

Strategies to find new

No ; . Never  Rarely ~ Sometimes Frequently  Always  Total Mean
words' meaning
6 Analyse the part of 7 13 33 37 35 125 364
speech of the word (5.6%) (10.4%) (26.4%) (29.6%) (28%) ’
7 Find the meaning from 7 7 39 48 24 125 360
prefixes and suffixes (5.6%)  (5.6%) (31.2%) (38.4%) (19.2%) ’
8 Checkfor L1 similarity 15 31 38 26 15 125 296
in sound or origin (12%)  (24.8%) (30.4%) (20.8%) (12%) ’
9 Analyse any available 7 15 43 41 19 125 340
pictures or gestures (5.6%)  (12%) (34.4%) (32.8%) (15.2%) ’
10 Guess from textual 0 8 18 63 36 125 402
context (0%) (6.4%) (14.4%) (50.4%) (28.8%) ’
11 Look up a bilingual 15 24 43 25 18 125 306
dictionary (12%)  (19.2%) (34.4%) (20%) (14.4%) ’
12 Look up a monolingual 1 16 32 39 27 125 344
dictionary (8.8%) (12.8%) (25.6%) (31.2%) (21.6%) ’
13 Work in groups to 8 1 39 35 32 125 358
discover the meaning  (6.4%)  (8.8%) (31.2%) (28%) (25.6%) ’

They also reveal that 38.4% of the teachers reported frequent instruction in the use
of affixes to find the meanings of new words. In addition, 34.4% of them reported a
frequent use of analysis of pictures or gestures to discover the meaning of a new word.
Further, 31.2% of them frequently encouraged their students to use a monolingual
dictionary to find the meanings of new words. While 29% of them frequently preferred
to teach the parts of speech analysis to find the meanings of new words, 34.4% of them
sometimes instructed their students to use a bilingual dictionary. Moreover, 31.2%
of the teachers sometimes motivated their students to work in groups to find the
meanings of new words. Besides, 30.4% of the teachers revealed that they sometimes
instructed their students to look for the similarity in sound or origin with L1 words
to find the meanings of words.
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The analysis reveals that guessing the meaning from the context was the most
dominant VLS in the teachers’ instruction to find the meaning of new words. On
the other hand, the use of comparisons with L1 was the least preferred VLS in the
teachers’ instruction for the above-stated purpose. The mean values for individual
VLS ranged from 2.96 to 4.02. The lowest mean of 2.96 demonstrated a very low use
of L1 similarity in sound and origin of words to learn new words.

Use of Strategies to Learn New Words

The results presented in Table 3 indicate that 40.8% of the teachers always asked
their students to work in groups to learn new words.
Table 3

Frequency distribution of the individual strategies to learn new words

Strategies to learn

No Never Rarely ~ Sometimes Frequently  Always  Total ~ Mean

new words
14 Study and practice 4 6 24 40 51 125 402
in groups (32%)  (48%)  (19.2%) (32%) (40.8%) '
15 Orally repeat the 4 4 25 49 43 125 3.98
word (32%)  (3.2%) (20%) (39.2%)  (34.4%) '
16 Write the word 9 14 33 37 32 125 355
repeatedly (7.2%)  (11.2%) (26.4%) (29.6%) (25.6%) '
17 Maintain a word list
¢ 4 14 30 50 27
withword-related 5 500) (1720 (24%) wow  @ew) P 3%
information
18  Useflashcards
to write the 29 31 43 19 3 125 249
information related  (23.2%)  (24.8%)  (34.4%) (15.2%) (2.4%) '
to the word
19 Put English labels on 33 25 39 22 6 125 254
physical objects (264%)  (20%)  (31.2%) (17.6%)  (4.8%) '
20  Keep avocabulary 5 6 22 43 49 125 4.00
notebook (4%)  (48%)  (17.6%) (34.4%)  (39.2%) '

They also show that 39.2% of the teachers always instructed their students to keep a
vocabulary notebook to learn new words. Besides, 39.2% of them frequently insisted
on oral repetition to learn new words, whereas 29.6% frequently instructed the use
of repeated writing to learn new words. Further, 40% of the teachers frequently asked
their students to maintain wordlists to learn new words and 34.4% of the teachers
sometimes insisted on using flashcards to help their students learn new words. In
contrast, 31.2% of them sometimes instructed their students to label on physical
objects to learn new words.

In general, the majority of the teachers encouraged group work for the acquisition
of new words in their instruction. However, many teachers did not use flashcards to
teach new words. The mean values for individual VLS to teach new words ranged from
2.49 t0 4.02. The lowest mean of 2.49 indicates that the teachers rarely used flashcards
in vocabulary instruction.
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Use of Strategies to Remember New Words

The analysis given in Table 4 shows that the majority of the teachers always used VLS
to help their students remember the newly-learnt words. It indicates that a majority
of 55.2% teachers always instructed their students to use new words in sentences to
remember them. In addition, 51.2% of the teachers always encouraged their students
to use the spelling of new words to remember them. While 44% of the teachers always
preferred connecting words with personal experiences to keep them in memory, 37.6%
of the teachers always motivated their students to study the sounds of words through
oral repetition to keep them in memory. The analysis also reveals that a maximum
of 47.2% teachers frequently instructed their students to imagine the meanings and
forms of words to remember them. While 40.8% of the teachers frequently instructed
their students to connect words with their synonyms and antonyms to enable them
to remember those words, 34.4% of the teachers frequently asked their students to
remember the meanings of words through the use of pictorial representations. Further,
32.8% of them frequently instructed their students to group words in a storyline as a
mnemonic strategy. Moreover, 26.4% of the teachers frequently asked their students
to continuously study and periodically practice new words to keep them in memory.

Further, 37.6% of the teachers sometimes paraphrased the meanings of words as a
strategy to remember them. In addition, 35.2% of the teachers sometimes preferred
to instruct their students in the use of physical action to keep them in memory. While
35.2% of the teachers sometimes instructed their students to remember the affixes and
roots of new words in the classroom, 29.6% of the teachers sometimes encouraged
their students to use semantic maps to remember new words. Moreover, 26.4% of the
teachers sometimes preferred the use of adjective comparison to remember words
and 24% of them sometimes encouraged their students to underline new words as a
mnemonic strategy. The analysis also reveals that 28.8% of the teachers rarely taught
the strategy of learning words in chunks to keep them in memory and 27.2% of the
teachers never taught their students the keyword method in the classroom to keep
words in memory. On the other hand, the mean values for individual strategies used
to remember new words ranged from 2.62 to 4.44 with the highest mean value of
4.44 obtained for the strategy of using words in sentences, while the strategy of using
spelling showed the mean value of 4.34. Thus, these two are found to be predominant
in the teachers’ instruction to remember words. In contrast, the keyword method
indicated the lowest mean value of 2.62, while learning words in chunks pointed the
mean value of 2.95. Hence, these two VLS are the least employed by the teachers to
help their students remember new words.
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Table 4

Frequency distribution of the individual strategies to remember new words

No Strategies to remember new

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

words

Study the word with a pictorial
representation of its meaning

Imagine the word’s meaning and form

Connect the word with personal
experience

Connect the word to its synonym and
antonym

Use semantic maps

Use ‘scales' for gradable adjectives
Scales for gradable adjectives:
Gradable adjectives with related
meaning, e.g.: huge/big/medium-
sized/small/tiny

Group words to study them (together
with their coordinate or in a storyline)

Use words in sentences

Study the spelling of a word

Study the sound of a word and say
it aloud

Use physical action when learning
aword

Learn words in chunks

Use Key word Method

Key word Method: Find an L1 word
which sounds like a target L2 word
and combine the two words with an
image, e.g.. the Tamil word 'kaadu'
(forest) for the English word ‘card'
with the image of a card flying in the
forest.

Remember the affixes and roots
Paraphrase the word’s meaning

Underline the initial letter of the word

Use spaced word practice and
continue to study over time

Never
3
(24%)

3
(2.4%)

1
(0.8%)

1
(0.8%)

13
(10.4%)

27
(21.6%)

14
(11.2%)

1
(0.8%)

0
(0%)
1
(0.8%)

7
(5.6%)

15
(12%)

34
(27.2%)

7
(5.6%)

3
(2.4%)

19
(15.2%)

16
(12.8%)

Rarely Sometimes Frequently

7
(5.6%)

6
(4.8%)

4
(3.2%)

2
(1.6%)

35
(28%)

24
(19.2%)

"
(8.8%)

(1.6%)

(3.2%)

(6.4%)

16
(12.8%)

36
(28.8%)

25
(20%)

14
(11.2%)

(4.8%)

25
(20%)

27
(21.6%)

33
(26.4%)

26
(20.8%)

25
(20%)

26
(20.8%)

37
(29.6%)

33
(26.4%)

36
(28.8%)

(5.6%)

14
(11.2%)

25
(20%)

44
(35.2%)

29
(23.2%)

31
(24.8%)

44
(35.2%)

47
(37.6%)

30
(24%)

31
(24.8%)

43
(34.4%)

59
(47.2%)

40
(32%)

51
(40.8%)

27
(21.6%)

28
(22.4%)

41
(32.8%)

46
(36.8%)

43
(34.4%)

44
(35.2%)

31
(24.8%)

30
(24%)

25
(20%)

33
(26.4%)

Y]
(33.6%)

28
(22.4%)

33
(26.4%)

Always Total
(3133%) 125
(2233%) 125
( 41; , 1%
(3‘5% W
o 12
(1 01.2%) 125
(1 82.2%) 125
(556.3%) 125
(516.3%) 125
(3%%) 125
(212.2%) 125
(1]22@ ) 1S
(;30 N
(212.2%) 125
(212.673%) 125
(1 82.2%) 125
(141.2%) 125

Mean

3.86

3.87

415

410

294

281

3.38

444

434

402

344

2.95

262

347

3.67

3.09

3.08
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Section 2

In order to examine the second research question with reference to the impact of
gender and experience on the teachers’ vocabulary instruction, an independent ¢-test,
one-way ANOVA and Duncan test were carried out, using SPSS - version 19. This
section analyses the statistical data to find the results.

Gender and Experience-Related Differences of the Teachers in
Vocabulary Instruction

The t-test results from Table 5 show that the role of gender in vocabulary instruction
was insignificant as the P value for overall dimensions was more than 0.05 (P>0.05).
Hence, gender differences did not affect the teachers’ instruction of VLS in their efforts
to improve their students’ vocabulary.

Table 5

Gender-related difference with regard to the questionnaire categories

Dimensions Gender Sample Size Mean SD t-value  Pvalue
Vocabulary M 34 18.26 2.937
instruction F 91 18.43 3.081 0.268 0.789
Strategies to find M 34 27.62 4.665
new words’ meaning F 91 27.71 4.405 0.107 0915
Strategies to learn M 34 23.21 5.542
new words F 91 24.64 4026 1.588 0.115
Strategies to M 34 59.41 11.228
remember words F 91 6054 9074 078 0564
Table 6
Experience-related difference with regard to the questionnaire categories
Dimensions Experience in Mean SD F value P value
Years
Below 5 18.72° 3.15
Vocabulary instruction >-10 18.27° 3.02 0.826 0.440
Above 10 17.87° 2.83
Below 5 28.43° 4.08
Strategies to find new words 5-10 26.89° 421 1565 0213
meaning Above 10 27.23° 5.30
Below 5 24.93° 4.19
5-10 b
Strategies to learn new words 24.73 3.86 3.736 0.027
Above 10 22.33° 5.38
Below 5 60.782 8.99
Strategies to remember words 5-10 61.00° 9.83 0.847 0.431
Above 10 58.23° 10.75

Note: Different letters () for years of experience denote significance at 5% level in Duncan Multiple Range Test (DMRT).
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Table 6 reveals that the teachers’ experience played a significant role in the use of
VLS in their instruction to learn new words as the P value of 0.027 was less than
0.05. In addition, the mean value obtained from one-way ANOVA and Duncan test
clearly indicates that the experience of teachers affected their vocabulary instruction.
The teachers with more than 10 years (M=22.33) of experience differed from the
teachers with 5 to 10 years of experience (M=24.73) and below 5 years (M =24.93) of
experience in their use of VLS. But the teachers with less than 5 years of experience
and 5 to 10 years of experience did not differ from each other. The fact that both of
these groups did not differ in their use of VLS possibly indicates that the teachers
took a long time to master VLS and their use in the classroom vocabulary instruction.

Section 3

This section analyses the teachers’ responses to three open-ended questions. These
questions, given in the survey, were as follows:
1. Think about the strategies you use to learn vocabulary as a learner and teacher
of English as a second language. Mention the strategies that you use.
2. Write down other actions or strategies used in the classroom but not given in
the questionnaire.
3. Specify the vocabulary activity that you have administered in your classroom.

The first open-ended question in the questionnaire attempted to understand the
teachers’ VLS use with the aim to learn new words as the learners of English. The
second and the third open-ended questions contributed to the identification of the
VLS that the teachers used to instruct vocabulary through various activities. These
questions helped us find out the VLS that the teachers employed to teach vocabulary
apart from the ones mentioned in the questionnaire. The responses enabled us to
further explore the teachers’ use of VLS in the classroom vocabulary instruction.

Responses to the Open-ended Questions

Out of 76 teachers who answered the first open-ended question, 26 teachers
mentioned reading various materials extensively in English as the strategy they used
to learn new words. On the other hand, 17 teachers suggested the use of a dictionary
to learn words. Only 3 teachers mentioned the strategies related to listening. Learning
and analysing etymology, mind mapping, memorising words, learning synonyms,
translation method, deriving words from root words, and guessing from the context
were also mentioned by the teachers. Further, the teachers mentioned the use of digital
dictionary, TV shows, English news and movies as their strategies to learn new words.
Out of 125 teachers, 49 teachers did not respond to the first open-ended question.

For the second open-ended question, in general, 24 teachers mentioned that they
used word-building activities (e.g. spell bee, hangman, word wall, word games, quizzes,
theme-oriented vocabulary and work sheets, etc.) for their vocabulary instruction in
the classroom. In addition, 6 teachers claimed to use visual aids and physical actions
as their classroom strategies to instruct vocabulary. The teachers also mentioned that,
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for teaching vocabulary, they employed strategies, such as: naming objects, translation
from L1 to L2 and vice-versa, using flashcards, use of language laboratory, group
discussion, and narration of a situation from personal experiences. Besides, they
noted that they used the strategies like learning the etymology on the internet, one
word substitution, etc., as a part of their vocabulary instruction. Out of 125 teachers,
remarkably, 70 teachers did not respond to this question.

For the third open-ended question, the teachers described certain interesting
vocabulary activities they used in their classes. Out of 75 teachers who responded, 36
of them indicated the use of word games, crossword puzzles, comics in newspapers,
quizzes, jumbled words and discussions on difficult words as interesting word games
because they had a powerful learning impact on their students. Further, 6 teachers
mentioned that the newspaper-related activities were of interest to their students.
Apart from these activities, the teachers also reported on just a minute (e.g., write as
many words as possible in one minute), pronunciation repetition, discussing movies,
deriving words from root words, eliciting examples for a word or a phrase or an idiom,
and vocabulary notebook, as they believed that these had a great impact on their
students. Surprisingly, 50 teachers did not respond to the question, which means that
they are not serious about knowing their students’ interests.

Discussion

Based on the data analysis presented above, the results for the first research question
indicated that by and large the English teachers of arts, science and engineering
colleges in India employed VLS in their classroom vocabulary instruction. In
vocabulary instruction, the teachers encouraged students to use various sources,
especially reading, as a VLS to learn new words. In fact, their responses to the first
open-ended question also revealed their use of reading as a VLS to learn new words.
Reading is the most preferred vocabulary learning and teaching strategy, so it is an
intensive area of research. The language teaching methods which consider incidental
vocabulary learning support reading as a strategy to learn vocabulary (Espinosa, 2003;
Ketabi & Shahraki, 2011). Teachers, as once learners of ESL, may be inclined to teach
vocabulary through the methods in which they were taught. However, these methods
have some limitations for their own students (Coady & Huckin, 1997). Reading as
a VLS provides students with opportunities to encounter new words. Thus, reading
along with other VLS to learn, remember and use new words may motivate learners
to develop their vocabulary independently. In addition, the teachers extensively used
the strategy of guessing from the context to find the meanings of new words. The
same idea is supported by the result from Sheorey’s (2006) study on Indian College
teachers’ beliefs about the English language learning. The teachers also motivated
students to work in groups to learn new words. Likewise, Newton (1995) stated that
group activities with discussions on the meanings of L2 words enhanced students to
build their vocabulary. Moreover, the teachers considered that the use of words in
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sentences helped students to retain those words in memory. This result agrees with
the outcome of the study of Hulstjin and Laufer (2001) which showed that students
remembered L2 words better when involved in tasks to use them productively. Further,
the teachers preferred wordlists to teach new words. This observation agrees with
Lessard-Clouston (2012) and Hsu (2006), who advocated the use of wordlists to teach
vocabulary. However, the teachers minimally used L1 similarity to find the meanings
of new words. The least used strategies were flashcards and the keyword method,
which is in agreement with the results of the study on teachers’ beliefs, awareness
and practices of VLS by Lai (2005). In contrast, the review of vocabulary research
from various contexts by Blachowicz and Fisher (2000) revealed keyword method as
a mnemonic strategy to be helpful in remembering words, which is contradictory to
the result of the present study.

With reference to the second research question, gender difference had no impact on
the teachers’ VLS use in their vocabulary instruction. On the other hand, experience-
related differences had an instructional variation in the use of VLS by the teachers.
This effect of experience-related difference on the teachers’ classroom vocabulary
instruction is consistent with the findings of the study on the grade-level teachers’
beliefs and practices of vocabulary instruction with social science textbooks by
Hedrick, Harmon and Linerode (2004). In addition, their study revealed the impact
of teachers’ experience on some of their beliefs. In the present study, the teachers
with more than ten years of experience showed a difference in their instructional
choice of VLS. The reasons for the impact of experience on instruction may lie in the
difference in their understanding of students’ needs as well as their own understanding
of vocabulary nuances.

On the whole, the results showed that the teachers understood how they used
VLS in their instruction. Hence, it is essential for them to understand the specific
vocabulary learning needs of their students for shifting the focus from what to teach
to how to teach vocabulary in the classroom. Aktekin and Guven (2007) indicate
that the majority of teachers agree upon the limited opportunities provided in the
textbooks for VLS. Moreover, 80% of the teachers stated in the present study that they
understood their students through informal classroom observations. This response
also reinforces the importance of understanding the vocabulary learning needs
of students before designing their vocabulary instruction. Clearly, if vocabulary
instruction matches the learners’ vocabulary learning needs, vocabulary instruction
with the awareness of VLS will certainly become successful.

All these strategies may not always help all students equally to learn, retain and
use new words. Perhaps, time-tested strategies like finding synonyms and antonyms,
sharing of new words and their meanings, composing sentences by using picture clues
are the exceptions. According to Nation (2001), knowing a word involves learning
its form, grammar and use. Therefore, teachers should conduct various activities to
introduce all the aspects of a word, so that students will know and use them correctly.
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The teachers articulated that vocabulary learning games created an impact on the
learners during the classroom vocabulary instruction in their response to the second
and the third open-ended questions. Hence, the use of vocabulary learning games
for the classroom vocabulary instruction may provide teachers with opportunities
to introduce different VLS creatively and learners to use VLS enthusiastically. Many
teachers did not respond to the open-ended questions. Their reluctance to respond
to these questions and their limited preferences for VLS use in vocabulary instruction
emphasise the need for further investigations of the teachers’ VLS awareness. As
Sheorey (2006) observes, teachers’ beliefs and choice of strategies affect their approach
to vocabulary and VLS teaching.

Although this study gave a few insights into the Indian English teachers’ use of VLS
in their classroom, it had a few limitations. For instance, it did not corroborate the
responses of teachers with those of their own students. Further, there was no interview
with individual teachers to verify their responses to the questionnaire. Importantly,
this study cannot represent all English teachers throughout India, as there are wide
variations in their practice of teaching English in India. It did not include the VLS
use of students to examine the similarities and differences between the students’ use
of VLS and teachers’ instructional use of VLS in classrooms. Further, there was no
interview with the teachers who participated in the study. In addition, the study could
be generalised only with its replications in various Indian places and also in other
contexts.

Conclusion

This survey research among the English teachers of arts, science and engineering
colleges in Tamilnadu, India, clearly shows that the teachers use a number of VLS
in their classroom. In general, they instruct the use of reading as a strategy to learn
new words through various resources. Predominantly, they also use the following
strategies: guessing to find the meanings of new words, group activities for learning
new words, and using a word in a sentence to remember new words. It appears that
they have the least preference for flashcard and the keyword method. Perhaps, they
do not have enough time and resources to prepare their own flashcards. It is also
possible that many of them are not familiar with the keyword method. A significant
finding of this study is that teachers take over ten years to master a variety of VLS to
use them in their vocabulary instruction. This fact suggests that an early intervention
is needed to help teachers understand the importance and use of VLS in a successful
vocabulary instruction. Overall, the investigation indicates that similar studies have
to be conducted, including a larger number of teachers, to create awareness of VLS
among them as it will go a long way in an effective vocabulary instruction.
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Kako se nastavnici koriste
strategijama za usvajanje
vokabulara kada poucavaju
vokabular

Sazetak

U ovom se radu istrazuje uporaba strategija za usvajanje vokabulara (SUV) medu
nastavnicima koji u Indiji poucavaju vokabular. Odnosi se takoder na to kako
spolne i iskustvene razlike medu nastavnicima utjecu na njihovu uporabu SUV u
ucionickom kontekstu. U radu su prikazani rezultati koji proizlaze iz identifikacije
SUV koje rabe sami nastavnici kada poucavaju vokabular. Provedeni su T-test i
jednosmjerna ANOVA da bi se dobiveni podaci analizirali i tumacili. Rezultati
pokazuju da se nastavnici koriste SUV kao $to su: pogadanje iz konteksta pri
odredivanju znacenja novih rijeti, grupni rad s ciljem usvajanja novih rijeéi i
uporaba novih rijeCi u recenicama radi njihova pamcenja. IstraZivanje takoder
pokazuje da nastavnici ne preferiraju sljedece SUV: uporaba kartica, slicnost s J1
i metoda kljucne rijeci. Osim toga, otkriva iskustvene razlike medu nastavnicima
kada je rijec¢ o poucavanju vokabulara.

Kljucne rijedi: engleski jezik u Indiji; poucavanje engleskog jezika; poucavanje
vokabulara u Indiji; strategije usvajanja vokabulara; ucionicka nastava; usvajanje
vokabulara stranog jezika.

Uvod

Leksic¢ko znanje stranog jezika studentima je vazno jer im bogatstvo rje¢nika

odreduje uc¢inkovitu uporabu jezika (npr. Alderson, 2005; Schmitt, 2010). Razina
do koje su usvojili vokabular takoder im utjece na obrazovanje i struku. Njegovo
je kontinuirano usavrsavanje stoga imperativ onome tko u¢i strani jezik jer proces
ovladavanja jezikom u biti ulazi u fazu kada se broj rije¢i stalno povecava (Schmitt,
2008). Potrebno je stoga primjenjivati odgovarajude strategije za usvajanje vokabulara
(SUV) kako bi usvojeni leksik odgovarao osobnim i profesionalnim potrebama
pojedinaca. Drugi s tim povezan izazov proizlazi iz vrlo velikog broja leksickih jedinica
u jeziku, koje treba promisljeno birati i prezentirati u nastavi kako bi odgovarale
razli¢itim potrebama ucenika. U tom su kontekstu O’Dell (1997) i Thornbury (2002)
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analizirali koliko su udZzbenici, uutemeljeni na odredenom silabu, relevantni za
usvajanje vokabulara u redovitoj u¢ionickoj nastavi. Bili su uvjereni da ucenici ne
uspijevaju uoditi strategije (SUV) koristene za rjeSavanje vjezbi u udzbenicima. Stoga je
Thornbury (2002) predlozZio nastavnicima uvodenje strategija za usvajanje vokabulara
(SUV) prije njihova rje$avanja da bi u¢enici mogli spoznati koliko su one vazne u
prosirenju vokabulara. Prema tome, cilj je ovog rada istraziti nastavnikovu uporabu
strategija za usvajanje vokabulara u praksi da bi usavrsili vokabular svojih u¢enika.

Potreba za istrazivanjem

U Indiji se oko 80 % ucenika $kolske dobi pouc¢ava na njihovu regionalnom jeziku
tako da kada se ukljuce u sustav visokog obrazovanja, a potom nastoje pronaci
posao, nailaze na iznimne poteskoce pri postizanju obrazovnog i poslovnog uspjeha
(Ramanathan, 2013). To¢nije, oni uce engleski jezik kao $kolski predmet gotovo 10
godina premda se nastava svih predmeta odrzava na njihovu regionalnom jeziku.
Nasuprot njima, ucenici iz $kola kojima je dostupna poduka na engleskom jeziku
imaju nastavu svih predmeta upravo na tome jeziku, osim tecaja regionalnog jezika,
jer njima je engleski jezik onaj na kojem ih poucavaju. Bez obzira na to dolaze li iz
$kola u kojima ih poucavaju na nekom regionalnom ili engleskom jeziku vokabular
im je svima vazan da bi prevladali probleme razumijevanja onih kolegija za koje se
nastava odrzava na engleskom jeziku (Venugopal i Aravind Kumar, 2013). Osim toga,
oni trebaju usavrsiti svoje leksi¢ko znanje tako da se mogu u¢inkovito koristiti jezikom
(Warrier, 2007). Prema tome, u¢enici koji ulaze u sustav visokog obrazovanja, a zatim
traze zaposlenje, zahtijevaju dobro leksicko znanje na toj tercijarnoj razini obrazovanja,
§to je moguce ostvariti s pomocu ucinkovite primjene strategija (SUV) u nastavi.

Op¢enito govoredi, teZiste se u takvoj nastavi stavlja na znacenje rijeci, nakon cega
slijede njihovi razni oblici, §to je osobito vazno za pocetnike (Thornbury, 2002). Dok
poucavaju vokabular, nastavnici se teZe koncentriraju na poucavanje drugih jezi¢nih
aspekata i uporabu leksika. Osim toga, sloZeno pitanje nastave, utemeljene na nekom
strukturiranom silabu koji istodobno podrazumijeva gramatiku i vokabular, predstavlja
izazov u nastavi stranog jezika orijentiranoj na usvajanje leksickog znanja (Coady i
Huckin, 1997). Nastavnici ipak mogu prevladati tu poteskoc¢u ako su donekle svjesni
strategija za usvajanje vokabulara, pa im je poslije mozda lakse utvrdivati usvojeno
leksi¢ko znanje, osobito male razlike izmedu rije¢i u smislu njihovih karakteristika i
uporabe, ¢ime pridonose kontinuiranom usvajanju vokabulara. Taj dio nastave treba,
dakle, obuhvatiti spomenute strategije da bi u¢enici lakse samostalno i sveobuhvatno
usvajali leksik kada u Zivotu naidu na nepoznate rijeci.

Da bi se shvatila klju¢na uloga leksi¢kog poucavanja s pomocu razli¢itih metoda u
nastavi jezika, provedeno je nekoliko istrazivanja. Espinosa (2003) i Ketabi i Shahraki
(2011) pronasli su tragove takvog poucavanja od gramaticko-prijevodne metode do
komunikacijskog pristupa, a dodatno su razmatrali prednosti i nedostatke nacina
na koji se vokabular poucavao u svakom od tih razdoblja. Primijetili su da nijedna
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metoda poucavanja nije uspje$na ako nije fokusirana na samostalno usvajanje
vokabulara. Schmitt (2008) daje pregled leksi¢kog poucavanja u nastavi stranog
jezika te istice ,,eksplicitnu, svjesnu komponentu usvajanja i komponentu temeljenu
na maksimalnom izlaganju i spontanom ucenju”. Takoder predlaZe razradu jednog
konzistentnog programa za usvajanja vokabulara s ciljem ucenikova ovladavanja
leksickim znanjem. Read (2004) je razmatrao istrazivanja o leksi¢kom poucavanju
u nastavi stranog jezika i testiranju leksickog znanja od 1999. godine. Predlozio je
racunalni program za ucenje jezika koji bi u¢enicima omogucio bogatiji vokabular.
Lai (2005) je proucavao svjesnost o strategijama za usvajanje vokabulara, uvjerenja i
praksu tajvanskih srednjoskolskih nastavnika engleskog kao stranog jezika. Istrazio
je korelacije izmedu nastavnikovih uvjerenja i njihove prakse te istaknuo nuznost
educiranja nastavnika o najnovijim pristupima poucavanju vokabulara. Nastojao
je svojim istrazivanjem osvijestiti nastavnike o tome kako poucavaju vokabular.
Jedno nedavno istrazivanje na indijskom Sveucilitu u Punjabu bilo je fokusirano na
poucavanje studenata o strategijama za usvajanje vokabulara engleskog jezika struke
(Kavari, 2014). Pritom su se analizirale razli¢ite taksonomije spomenutih strategija
te su predloZene odgovarajuce mjere za poduku o strategijama. Istrazivanje u ovom
radu nastoji odgovoriti na pitanje kako indijski nastavnici primjenjuju strategije za
usvajanje vokabulara u svojoj nastavi na engleskom kao stranom jeziku, nastoje¢i ih
vi$e osvijestiti o onim strategijama koje su za to vazne.

U njemu su postavljena dva medusobno povezana pitanja: 1) Kojim se strategijama
za usvajanje vokabulara (SUV) nastavnici koriste u svojoj u¢ionickoj praksi kada
poucavaju studente kako usvajati leksik? 2) Koje razlike u uporabi strategija za
usvajanje vokabulara postoje izmedu nastavnika s obzirom na neovisne varijable
spol i iskustvo?

Ciljevi istrazivanja

Ciljevi istrazivanja bili su sljedeci:

o istraziti razli¢ite vrste SUV kojima se nastavnici koriste kada poucavaju leksik u
ucionici;

o istraziti utjecaj spola i iskustva na razlike u uporabi strategija (SUV) kada
poucavaju studente usvajanju leksika.

Strategije za usvajanje vokabulara (SUV)

Definicija

SUV su tehnike koje u¢enicima daju smjernice o tome kako usvajati rije¢i. Catalan
(2003) definira SUV kao ,,znanje o mehanizmima (proces, strategije) koji se koriste
za usvajanje vokabulara, te kao korake ili aktivnosti u¢enika s ciljem (a) pronalazenja
znacenja nepoznatih rijeci, (b) njihova zadrzavanja u dugoro¢nom pamdéenju, (c)
voljnog dosjecanja i (d) uporabe u govornom ili pisanom obliku”. U ovom se istraZivanju
koristimo Catalanovom definicijom spomenutih strategija pri izradi upitnika.
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Klasifikacija i istrazivanje SUV

Nekoliko je istrazivanja pokazalo da se ucenici koriste strategijama za usvajanje
vokabulara iako toga mozda nisu svjesni. U njima su takoder identificirane i
Kklasificirane SUV kojima se koriste oni koji usvajaju engleski kao strani jezik. Stoffer
navodi 53 takve strategije $to ih rabe studenti stranog jezika na Sveu¢ilistu u Alabami,
a Klasificira ih u devet kategorija: i) autenti¢na uporaba jezika, ii) samomotivacija, iii)
organiziranje rijeci, iv) stvaranje mentalnih veza, v) pamdenje, vi) kreativne aktivnosti,
vii) fizi¢ka djelatnost, viii) vizualna/auditivna pomagala i ix) koraci za prevladavanje
anksioznosti (Schmitt, 1997). Gu i Johnson (1996) sli¢no grupiraju SUV kineskih
studenata u sedam kategorija: i) uvjerenja o usvajanju vokabulara, ii). metakognitivne
kategorije, iii) pogadanje, iv) uporaba rje¢nika, v) vodenje biljeski, vi) pamcenje i
vii) aktivacijske strategije. Nadalje, Schmittova (1997) taksonomija SUV obuhvaca
dvije velike skupine: i) strategije otkrivanja, i ii) konsolidacijske strategije. Ta se
taksonomija temelji na oxfordskoj klasifikaciji strategija u¢enja (Oxford, 1990) i na
varijaciji otkrivanja i konsolidacije. Strategije otkrivanja sadrze strategije determinacije
i drustvene strategije. S druge strane, konsolidacijske strategije obuhvacaju drustvene,
mnemonicke, kognitivne i metakognitivne strategije. Sve su tri taksonomije dobro
poznate u istraZivanju strategija za usvajanje vokabulara.

Osim toga, u nekolicini drugih istrazivanja SUV autori nastoje usporedivati razinu
znanja ucenika s uporabom SUV (npr. Gu, 1994), osobito istraziti ili usporediti
kognitivne ili mnemonicke SUV (npr., Schmitt, 1997; Levin i sur., 1982), utvrditi utjecaj
ucenikove kulture na SUV (npr., Schmitt, 1997), istraziti SUV i leksicko znanje (npr.,
Komol i Sripetpun, 2011), medu nastavnicima i u¢enicima odrediti prednosti, strategije
i prakse (npr., Li, 2010; Celik i Toptas, 2010; Aktekin i Guven, 2007), te istraziti SUV i
materijale koji se koriste u nastavi engleskog jezika (npr., Bastanfar i Hashemi, 2010).

SUV u poucavanju vokabulara

Ucenici, nastavnici, autori nastavnog materijala i istrazivaci prepoznaju klju¢nu ulogu
SUV u leksickom poucavanju (Read, 2000; Zimmerman, 1997; Nunan, 1991; Graves,
2006; Ehren, 2002 prema Pérez i Ruiz, 2007 te Schmitt, 2008; 2010) s obzirom na to da
se odredeni broj tehnika navodi u referentnim izvorima za poucavanje u ucionici.

Prvo, Dhanavel (2012) predlaze novi pristup, pristup 5S, za poucavanje i usvajanje
vokabulara u indijskom kontekstu. 5S oznacava pet elemenata svake rijeci, tj. izgled
(oblik), zvuk (izgovor), izvor (podrijetlo), osje¢aj (znacenje) i sintaksu (receni¢na
uporaba). Prepoznavanje rije¢i s pomoc¢u njezina korijena, prefiksa i sufiksa olaksava
primjenu 5S pristupa, a s pomocu njega ucenicima postaje zanimljiv odnos izmedu
dviju ili vi$e rije¢i. On otvara put suradni¢kom ucenju u ucionici i predlaze moguce
pomicanje tezista s poznatih na nepoznate rije¢i. U ovladavanje leksikom uvodi
brojne implicitne strategije koje promicu samostalno ucenje: primjerice, pogadanje
znacenja rije¢i s pomocu njezina korijena, prefiksa i sufiksa, zatim uporaba rje¢nika
za pronalaZenje srodnih rijeci itd.
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Drugo, uobi¢ajena je praksa medu nastavnicima da prije ¢itanja nekog ulombka ili
lekcije poudavaju vokabular koji je klju¢an za njihovo razumijevanje i neometano
¢itanje (Kaushik i Bajwa, 2009). Rije¢i se mogu poucavati / obja$njavati prema
potrebama ucenika pomocu ilustracija ili objadnjenja, mimike ili gesta ili simbola,
sinonima ili antonima (za obja$njenje rije¢i), definicija, materinskog jezika i konteksta
(govornog ili pisanog). Naglasak je na uvjezbavanju i utvrdivanju radi postizanja boljeg
dugoro¢nog pamdenja i pretvaranja pasivnog vokabulara u onaj aktivni.

Trece, Thorat i sur. (2000) preporucuju uporabu rje¢nika za stjecanje znanja o
razli¢itim leksi¢kim elementima, njihovim oblicima, kolokacijama, sinonimima i
antonimima, rije¢ima iz istog semantic¢kog polja, derivacijskim procesima pomocu
prefiksa i sufiksa, sloZenicama i rije¢ima koje se ¢esto zamjenjuju jedna s drugom.
Svaki od spomenutih nacina sadrzi odredene strategije bilo implicitno ili eksplicitno.
Oni pridonose usvajanju vokabulara tako §to objedinjuju SUV u nastavi engleskog
kao stranog jezika.

Osim u udZzbenicima, u mnogim se znanstvenim radovima podrzava stajaliste o
SUV pri poucdavanju vokabulara. Naime, Hunt i Beglar (1998) u svojem istraZivanju
predlazu sedam nacela usvajanja vokabulara:

« omoguciti spontano usvajanje vokabulara;

« dijagnosticirati koje od 3000 najces¢ih rije¢i ucenici trebaju usvojiti;

« omoguciti namjerno/plansko usvajanje vokabulara;

» omoguciti pro$irenje leksickog znanja;

« omoguciti razvijanje te¢ne uporabe usvojenog vokabulara;

o eksperimentirati s pogadanjem iz konteksta;

o prouditi razli¢ite vrste rje¢nika i pouciti u¢enike kako se njima koristiti.

Navedena su nacela korisna za spontano usvajanje leksickog znanja, eksplicitnu
poduku i samostalni strategijski razvoj. Pogadanje iz konteksta i pouc¢avanje o
uporabi razli¢itih vrsta rjecnika dvije su glavne strategije unutar spomenutih nacela
za usvajanje vokabulara.

Schmitt (2008) raspravlja o konceptu poduke u svom preglednom ¢lanku o usvajanju
vokabulara na stranom jeziku u nastavnim uvjetima. Ustrajava na bogatom rjecniku
kao uvjetu za produktivnu uporabu stranog jezika, specificnim tehnikama u razli¢itim
fazama kao uvjetu za upravljanje sloZenim i postupnim procesom leksi¢kog usvajanja,
planiranom ucenju za pocetnike kao uvjetu za spoznavanje odnosa izmedu znacenja
i forme, uporabi materinskog jezika kao uvjetu za brzo povezivanje znacenja i oblika
rijedi, viSestrukom izlaganju rije¢ima kao uvjetu za njihovo povezivanje (znacenja
i forme) i uéenje o tome kako se koriste, spoznavanju ostalih leksi¢kih aspekata na
implicitan i eksplicitan nacin, odredivanju maksimalne koli¢ine vremena za usvajanje
leksika u procesu ovladavanja stranim jezikom. Stovise, holisti¢ki pristup usvajanju
vokabulara obuhvaca samostalan razvoj strategijskog ponaanja.

Dakle, spomenuta istrazivanja pruzaju nacela i tehnike za pobolj$anje nastave
usmjerene na usvajanje vokabulara s implicitnom ili eksplicitnom uporabom SUV
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na satu engleskog jezika. Jasno je onda da poduka o SUV ¢ini sastavni dio nastave
fokusirane na leksi¢ko usvajanje.

Metodologija

Instrument

U ovom istrazivanju koristen je upitnik na uzorku nastavnika engleskog jezika
iz raznih visokogkolskih institucija u Tamilnadu. Svaki od njih dobio je papirnatu
inacicu od autora istrazivanja osobno. Fokus pitanja bio je na njihovu poucavanju
vokabulara u nastavi. Anketom su prikupljeni primarni podaci o poudavanju
vokabulara u nastavi engleskog kao stranog jezika u Indiji, koji su zatim analizirani
s pomocu statistickog paketa za drustvene znanosti SPSS 19. Upitnik je prilagoden
demografiji nastavnika koji su sudjelovali u istrazivanju, a predstavlja prilagodeni
opis strukture i strategija preuzet iz istrazivanja Lai (2005), Kafipour i Naveh (2011),
Schmitt (1997). Podijeljen je u Cetiri kategorije. Koeficijent pouzdanosti za kompletan
upitnik pokazao se zadovoljavaju¢im. Osim toga, interna konzistencija za njegovih 37
tvrdnji izra¢unata je s pomocu koeficijenta Cronbach alpha, odnosno 0,879 u ovom
istrazivanju. Koeficijenti pouzdanosti za Cetiri podljestvice takoder su odredeni na
sljededi nadin: poucavanje vokabulara opcenito (0,546), strategije za odredivanje
znacenja novih rijeci (0,536), strategije za ucenje novih rijeci (0,688) i strategije za
pamcenje novih rijeci (0,834).

Upitnik

Upitnik je sadrzavao 40 pitanja, kao i demografske podatke o nastavnicima. Za
potrebe analize prikupljeni su sljedeci podaci: ime, spol, zvanje, godine nastavnog
iskustva, adresa institucije. Od 40 pitanja, njih 37 bilo je u obliku tvrdnji (Likertova
skala od 5 stupnjeva), a preostala su 3 bila otvorenog tipa. Tih je 37 pitanja bilo
podijeljeno u 4 cjeline da bi se spoznalo kako nastavnici poucéavaju studente o
leksi¢kom znanju. Tvrdnje rangirane od 1 do 5 omogucile su lak$u spoznaju o tome
kako se spomenuta poduka opéenito svakodnevno provodi na satu engleskog jezika.
Tri su dijela bila usmjerena na strategije za utvrdivanje znacenja novih rijeci (tvrdnje
od 6 do 13), strategije za usvajanje novih rije¢i (tvrdnje od 14 do 20) i strategije za
pamcenje rije¢i (tvrdnje od 21 do 37). S pomocu njih su autori mogli uo¢iti koje SUV
nastavnici upotrebljavaju kada poucavaju vokabular. Upitnik je prikazan u dijelu koji
sadrzi deskriptivnu analizu.

Uzorak

U istrazivanju su sudjelovali nastavnici engleskog jezika s raznih humanistic¢kih,

......

kreée u rasponu od nekoliko mjeseci do 27 godina. 125 nastavnika dobilo je upitnik,
od njih su 34 nastavnika bili pripadnici muskog spola, a 91 je bilo pripadnica Zenskog
spola. Od ukupno 125 sudionika njih 118 bili su u zvanju docenta, 3 u zvanju
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izvanrednog profesora i 4 u zvanju redovitog profesora. 58 sudionika imalo je manje
od 5 godina nastavnog iskustva, 37 sudionika imalo je nastavno iskustvo od 5 do 10
godina, a 30 ih je poucavalo engleski jezik vise od 10 godina.

Rezultati

Ovdje su rezultati predstavljeni u tri dijela. Dio 1 daje odgovor na prvo istrazivacko
pitanje s pomocu deskriptivne analize, dio 2 prikazuje nalaze povezane s drugim
istrazivackim pitanjem s pomocu statisticke analize, a dio 3 analizira odgovore
nastavnika na pitanja otvorenog tipa i odnosi se na rezultate prvog istrazivackog
pitanja.

Dio 1
U ovom je dijelu rije¢ o SUV kojima se nastavnici koriste u u¢ionic¢koj nastavi

kada poucavaju da bi obogatili rje¢nik svojih studenata. Dakle, sljede¢a analiza daje
odgovore na prvo istrazivacko pitanje.

Uporaba SUV u uobicajenoj nastavi

Rezultati u Tablici 1 pokazuju da je ¢ak 59,2 % nastavnika trazilo od studenata da
uce rijeci iz novina, javnih obavijesti, letaka, reklama itd. i da je 48 % nastavnika od
studenata trazilo da uce rijeci iz filmova, pjesama, vijesti, TV programa na engleskom
jeziku itd. Nadalje, 42,4 % nastavnika Cesto je poucavalo dodatne rijeci, osim onih u
ud?benicima. Stovie, 35,2 % njih preferiralo je popise rije¢i dok su drZali predavanje
ili poucavali razumijevanje ¢itanjem. No, 28,8 % nastavnika rijetko je rabilo kartice
za leksi¢ko poucavanje.

Ta analiza podataka pokazuje da je znadajna praksa poticanja studenata na usvajanje
novih rije¢i iz razli¢itih izvora jasno vidljiva u odgovorima nastavnika, §to objasnjava
njihovo zanimanje za osvje$¢ivanje studenata o prednostima uporabe raznih
dostupnih izvora. Osim toga, srednja vrijednost za individualne tvrdnje o nastavi na
kojoj studenti usvajaju rijeci krece se od 2,38 do 4,46. NajnizZa srednja vrijednost od
2,38 ukazuje na slabiju uporabu kartica u u¢ionici. Nastavnici moZda nemaju dovoljno
vremena da bi pripremali kartice za poucavanje rije¢i.

Tablica 1

Uporaba strategija za pronalazenje znacenja novih rijeci

Tablica 2

Podaci u Tablici 2 ukazuju na to da je maksimalno 50,4 % nastavnika ¢esto poucavalo
studente kako pogadati znacenje iz konteksta. Otkrili su takoder da je 38,4 % njih
spomenulo ¢estu uputu o koristenju afiksa pri traZenju znacenja novih rijeci, a 34,4 %
nastavnika izvijestilo je o Cestoj analizi slika ili gestama pri otkrivanju znacenja nove
rijeci. Nadalje, 31,2 % nastavnika cesto je poticalo studente na uporabu jednojezi¢nih
rje¢nika za otkrivanje znacenja novih rije¢i, 29 % Cesto je preferiralo poucavanje o
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jezi¢noj analizi s tim istim ciljem. 34,4 % nastavnika ponekad je poucavalo studente
kako rabiti dvojezi¢ne rje¢nike. Stovise, 31,2 % nastavnika ponekad je motiviralo
studente na grupni rad da bi otkrili znacenje novih rije¢i. Osim toga, 30,4 % njih je
otkrilo da ponekad uce studente da traze slicnosti izmedu zvuka i podrijetla rije¢i u
materinskom jeziku kako bi otkrili znacenje novih rijeci na stranom jeziku.

Analiza je pokazala da u njihovoj nastavi najviSe prevladava strategija pogadanja iz
konteksta kada odreduju znacenje novih rijec¢i. Medutim, usporedba s materinskim
jezikom najmanje je preferirana medu nastavnicima. Srednja vrijednost za
individualne SUV za odredenje znacenja novih rije¢i u rasponu je od 2,96 do 4,02.
Najniza vrijednost od 2,96 ukazuje na vrlo slabu primjenu strategije usporedivanja
s materinskim jezikom (sli¢nost izmedu zvucne slike rijeci i njezina podrijetla) pri
usvajanju novih rijeci.

Uporaba strategija za usvajanje novih rijeci

Tablica 3

Rezultati u Tablici 3 pokazuju da je 40,8 % nastavnika uvijek trazilo od studenata da
rade u grupama kako bi nauili nove rijeci te da je njih 39,2 % uvijek poticalo u¢enike
da zapisuju nove rijeci u biljeznicu kako bi ih naucili. Takoder, 39,2 % nastavnika Cesto
je ustrajavalo na usmenom ponavljanju s ciljem usvajanja novih rijeci, a njih 29,6 %
je Cesto poucavalo studente primjeni ponovljenog pisanja. Nadalje, 40 % nastavnika
Zesto je traZilo od studenata popisivanje rijeéi. Stovie, 34,4 % nastavnika ponekad su
ustrajavali na tome da njihovi studenti rabe kartice. Nasuprot tome, 31,2 % nastavnika
ponekad je poucavalo studente obiljezavanju fizickih predmeta kako bi usvojili nove
rijeci.

Opcenito, veéina nastavnika poticala je grupni rad u nastavi s ciljem usvajanja
novih rijeci. Ipak, mnogi nastavnici nisu za to rabili kartice. Srednja vrijednost za
individualne SUV u sklopu poucavanja novih rije¢i iznosila je od 2,49 do 4,02. Najniza
vrijednost od 2,49 ukazuje na to da nastavnici rijetko rabe kartice kada poucavaju
vokabular.

Uporaba strategija za pamcenje novih rijedi

Analiza u Tablici 4 pokazuje da je ve¢ina nastavnika uvijek primjenjivala SUV kako
bi pomogli studentima da zapamte tek naucene rije¢i. Ona ukazuje na to da je veéina
od 55,2 % nastavnika poucavala studente uporabi novih rijec¢i u re¢enicama da bi ih
zapamtili. Takoder, 51,2 % njih uvijek je poticalo studente na sricanje novih rijeci radi
pamcenja, a 44 % ih je uvijek preferiralo povezivati rijeci s osobnim iskustvom da bi ih
zadrzali u paméenju. 37,6 % nastavnika motiviralo je studente na proucavanje zvucne
slike usmenim ponavljanjem radi pamcenja rije¢i. Analiza je takoder otkrila da je
maksimalno 47,2 % nastavnika ¢esto instruiralo studente da zamisle znacenje i oblik
rijeci kako bi ih zapamtili, a njih 40,8 % cesto je poticalo studente na povezivanje rijeci
s njihovim sinonimima i antonimima kako bi im omoguc¢ili da ih zapamte, 34,4 %
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nastavnika Cesto je trazilo od studenata da zapamte znacenje rije¢i s pomocu slikovnih
reprezentacija. Nadalje, 32,8 % nastavnika Cesto je upucivalo studente na grupiranje
rijedi u pri¢u kao na strategiju njihova paméenja. Stovise, 26,4 % njih &esto je trazilo
od studenata kontinuirano usvajanje i povremeno uvjezbavanje novih rijeci da bi ih
mogli pohraniti u pam¢enju.

Tablica 4

Nadalje, 37,6 % nastavnika ponekad se koristilo parafraziranjem znacenja kao
strategijom pamcenja rijeci, a njih je 35,2 % ponekad preferiralo na upucivanje
studenata na primjenu fizicke aktivnosti pri usvajanju rije¢i da bi je zapamtili. Dok
je 35,2 % nastavnika ponekad poucavalo studente da pamte afikse i korijene novih
rijeci, njih je 29,6 % ponekad poticalo studente na koristenje semantickih mapa
s ciliem pamcéenja novih rijedi. Stovise, 26,4 % nastavnika ponekad su preferirali
usporedbu pridjeva, a njih je 24 % ponekad poticalo studente na podvlacenje novih
rijeci kao strategiju pamcenja. Analiza takoder pokazuje da je 28,8 % nastavnika rijetko
poucavalo strategijom povezivanja rijeci u blokove, a njih 27,2 % nikad nije poucavao
strategiju pamdcenja utemeljenu na odredenju klju¢nih rije¢i. No, srednja vrijednost
za individualne strategije pamcenja novih rijeci u rasponu je od 2,62 do 4,44. Ocito
je da je strategija kori$tenja rije¢i u reCenicama ukazala na najvi$u srednju vrijednost
od 4,44, a strategija sricanja onu od 4,34 kada je rije¢ o pam¢enju. To pak znaci da te
dvije strategije za usvajanje vokabulara prevladavaju kod nastavnika kada poucavaju
studente kako pamtiti nove rije¢i. Nasuprot tome, metoda klju¢ne rijec¢i ukazala je na
najniZu vrijednost od 2,62, a vezano usvajanje rijeci istaknulo je srednju vrijednost
2,95. Dakle, nastavnici se najmanje koriste tim dvjema strategijama kako bi pomogli
studentima da pohrane nove rije¢i u pamdenje.

Dio 2
Da bi se istrazilo drugo pitanje o utjecaju spola i iskustva na leksicko poucavanje,

primijenjeni su neovisni t-test, jednosmjerna ANOVA i Duncan test (SPSS 19). U
ovom se dijelu analiziraju rezultati statisticke analize.

Spolne i iskustvene razlike medu nastavnicima u odnosu na

poucavanje vokabulara

Rezultati t-testa u Tablici 5 pokazuju da spol nema znadajnu ulogu u poucavanju
vokabulara jer je P vrijednost za sve dimenzije ve¢a od 5 (P>0,05). Prema tome, spolne
razlike ne utje¢u na to kako nastavnici, nastojeci pobolj$ati vokabular svojih studenata,
poucavaju o SUV.

Tablica 5

Tablica 6 otkriva da iskustvo nastavnika ima znacajnu ulogu u njihovu poucavanju
o strategijama za usvajanje vokabulara jer je P vrijednost od 0,027 manja od 0,05.
Nadalje, kada je u pitanju jednosmjerna ANOVA i Duncan test, srednja vrijednost
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jasno pokazuje da iskustvo nastavnika utjece na njihovo leksi¢ko poucavanje.
Nastavnici s vi$e od 10 godina (M=22,33) iskustva razlikuju se po svojoj uporabi
strategija za usvajanje vokabulara od nastavnika s 5 - 10 godina iskustva (M=24,73)
i manje od 5 godina (M=24,93) iskustva. Medutim, nastavnici s manje od 5 godina
iskustva i nastavnici s iskustvom od 5 do 10 godina ne razlikuju se jedni od drugih.
Cinjenica da se obje grupe nastavnika (manje od 5 godina iskustva i 5 - 10 godina
iskustva) ne razlikuju po svojoj uporabi SUV mozda ukazuje na to da je nastavnicima
potrebno viSe vremena da bi usvojili SUV te ih primijenili u nastavi.

Tablica 6

Dio 3
Ovaj dio sadrzi analizu nastavnikovih odgovora na tri sljede¢a pitanja otvorenog
tipa:

1. Razmislite o strategijama kojima se koristite da biste usvojili vokabular kao u¢enik
i nastavnik engleskog kao stranog jezika. Navedite kojim se strategijama koristite.

2. Navedite ostale aktivnosti ili strategije koje ste upotrebljavali u ucionici, a nisu
navedene u upitniku.

3. Specificirajte aktivnost koju ste primijenili u nastavi.

Prvim se otvorenim pitanjem nastojalo do¢i do podataka o SUV kojima se kao
ucenici engleskog jezika koriste nastavnici pri usvajanju novih rije¢i. Drugo i treée
pitanje omogucuju jednostavniju identifikaciju SUV kojima se nastavnici koriste da
bi posredstvom raznih aktivnosti poucavali vokabular. Ta su pitanja pomogla pri
utvrdivanju SUV koje nastavnici upotrebljavaju da bi poucavali vokabular, osim onih
koje su navedene u upitniku. Odgovori su autorima istraZivanja omogucili da saznaju
nesto viSe o uporabi SUV pri poucavanju vokabulara u uc¢ionickim uvjetima.

Odgovori na otvorena pitanja

Od 76 nastavnika koji su odgovorili na prvo otvoreno pitanje, njih je 26 spomenulo
ekstenzivno (itanje raznog materijala na engleskom jeziku kao strategiju kojom se
koriste za usvajanje novog leksika. No, 17 nastavnika predlozilo je koristenje rje¢nika
za usvajanje rije¢i. Samo su 3 nastavnika navela strategije povezane sa slu$anjem.
Ostale strategije koje su spomenuli nastavnici obuhvacaju: etimolosko znanje i analizu,
mentalno mapiranje, memoriranje rijeci, usvajanje sinonima, prevodenje, derivaciju
s pomocu korijena rijeci i pogadanje iz konteksta. Nastavnici su kao strategije za
usvajanje novih rijeci jo§ spomenuli: kori$tenje digitalnih rje¢nika, TV zabavne
programe, vijesti i filmove na engleskom jeziku. Od 125 nastavnika njih 49 nije
odgovorilo na prvo pitanje otvorenog tipa.

Na drugo otvoreno pitanje 24 nastavnika spomenula su da u ucionici primjenjuju
aktivnosti za usvajanje vokabulara kao $to su: krvnik, zid od rijedi, igre s rije¢ima,
kvizovi, tematski rje¢nik i radni listi¢i itd. Osim toga, 6 je nastavnika spomenulo da
u tome smislu u u¢ionici upotrebljavaju vizualna sredstva i pomagala, kao i tjelesne
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aktivnosti. Dodavali su jo§ strategije za usvajanje vokabulara kao $to su: imenovanje
predmeta, prevodenje s J1 na ]2 i obrnuto, uporabu kartica, koristenje jezicnog
laboratorija, grupne rasprave i opisivanje neke situacije iz vlastitog iskustva. Primijetili
su takoder da se pri usvajanju novog leksika koriste primjerice strategijama uéenja
o etimologiji putem interneta, zamjene jedne rijeci i ostalim. Od 125 nastavnika ¢ak
njih 70 nije odgovorilo na to pitanje.

U pogledu treceg otvorenog pitanja nastavnici su opisivali neke zanimljive
aktivnosti u vezi s vokabularom kojim su se koristili u nastavi. Od 75 nastavnika koji
su odgovorili, njih 36 spomenulo je sljedece: igre rije¢ima, kriZaljke, ¢itanje stripova
u novinama, kvizovi, premetanje slova u rije¢ima, razgovor o tekim rije¢ima. Za njih
su to zanimljive igre jer snaZno utje¢u na njihove studente u procesu ucenja. Nadalje,
6 nastavnika navelo je da su aktivnosti povezane s novinskim materijalom zanimljive
njihovim studentima. Osim njih spomenuli su kako od studenata traze da u jednoj
minuti napi$u §to je moguce vise rijeci, ponavljaju pravilan izgovor, razgovaraju o
filmovima, tvore rije¢i s pomocu njihova korijena, navode primjere neke rijeci ili
sintagme ili idioma, zapisuju leksicke jedinice u biljeZnicu - za sve te aktivnosti misle
da snazno utje¢u na njihove studente. Zanimljivo je da 50 nastavnika nije odgovorilo
na to pitanje, $to znaci da ne misle ozbiljno na ono $to zanima njihove studente.

Rasprava

Rezultati analize podataka za prvo istrazivacko pitanje pokazuju kako nastavnici koji
poucavaju engleski jezik u umjetnickim, prirodoslovnim i tehni¢kim visokoskolskim
institucijama u Indiji najvi$e primjenjuju SUV kada poucdavaju studente o usvajanju
novog leksika. Pritom ih poti¢u na uporabu raznih izvora, osobito na ¢itanje. Odgovori
nastavnika na prvo otvoreno pitanje zapravo su takoder ukazali na Citanje kao
strategiju s pomocu koje se usvaja novi vokabular. Citanje je strategija koju najvide
vole u nastavi kada poucavaju vokabular, stoga je rije¢ o intenzivnom istraZivackom
podruéju. Metode poucavanja u nastavi jezika koje se odnose na spontano usvajanje
vokabulara idu u prilog ¢itanju kao strategiji s pomocu koje se usvaja leksicko znanje
(Espinosa, 2003; Ketabi i Shahraki, 2011). Nastavnici, oni koji su nekad sami u¢ili
engleski jezik, mozda su skloni poucavati svoje studente na isti na¢in na koji su
njih poucavali. Medutim, ti na¢ini njihovim studentima pruzaju ogranic¢avajuce
moguénosti (Coady i Huckin (1997). Citanje kao SUV omoguéuje im kako bi nasli
nove rijeci tako da ¢itanje, zajedno s drugim SUV za usvajanje, pamcéenje i uporabu
novog leksika, moze poticati studente na samostalno razvijanje vokabulara. Nadalje,
nastavnici ekstenzivno primjenjuju strategiju pogadanja iz konteksta za pronalaZenje
znacenja novih rijedi, §to takoder potvrduje rezultat istrazivanja Sheoreya (2006)
na Indian Collegeu o uvjerenjima nastavnika u vezi s u¢enjem engleskog jezika.
Nastavnici takoder poti¢u studente na grupni rad pri usvajanju novih rije¢i. Newton
(1995) sli¢no tvrdi da grupne rasprave o znacenju rije¢i na stranom jeziku pomazu
studentima u razvijanju vokabulara. Nastavnici, $toviSe, smatraju da uporaba rijeci u

133



Vasu and Dhanavel: Exploring the Vocabulary Learning Strategy Use of Teachers in Their ...

reCenicama studentima pomaze da ih zapamte. Taj je rezultat potvrda onog do cega
su dosli Hulstjin i Laufer (2001). Istrazivanje Hulstjina i Laufera (2001) pokazalo
je da studenti bolje pamte strane rije¢i kada su angaZirani na nekom zadatku i da
produktivno upotrebljavaju rije¢i. Osim toga, nastavnici preferiraju popise rijeci
pri usvajanju novog leksika, $to je u skladu s Lessard-Clouston (2012) i Hsu (2006),
koji su se zalagali za njih u procesu poucavanja. Medutim, nastavnici se minimalno
koriste slicno$¢u s materinskim jezikom kao pomoc¢i pri odredivanju znacenja novih
rije¢i. Najmanje koristene strategije su kartice i metoda klju¢ne rijeci, §to odgovara
rezultatima istrazivanja koje je Lai (2005) proveo o uvjerenjima, svjesnosti i praksi
nastavnika u pogledu SUV. Suprotno tome, pregled raznih istraZivanja na temu
vokabulara, ¢iji su autori Blachowicz i Fisher (2000), otkrio je metodu klju¢ne rijeci
kao mnemonicku strategiju, korisnu za pamdenje rijeci, $to je pak u suprotnosti s
rezultatom ovog istrazivanja.

U odnosu na drugo istrazivacko pitanje spolne razlike medu nastavnicima uopce
ne utje¢u na njihovu uporabu SUV u poucavanju vokabulara. No, to se ne moze re¢i
za njihove iskustvene razlike. Taj je nalaz konzistentan s istrazivanjem o uvjerenjima i
praksi nastavnika u pogledu poucavanja vokabulara s pomo¢u udzbenika drustvenih
znanosti, koje su proveli Hedrick, Harmon i Linerode (2004). Nadalje, njihovo je
istrazivanje istaknulo utjecaj nastavnikova iskustva na neka od uvjerenja. U ovom
se istrazivanju nastavnici s viSe od 10 godina iskustva razlikuju po svom odabiru
SUV u nastavi. Razlog zbog kojeg iskustvo utje¢e na nastavu moze biti u razlic¢itim
shvacanjima nastavnika o potrebama studenata i njihovu osobnom shvacanju leksickih
nijansi.

Rezultati u cjelini pokazuju da su nastavnici svjesni kako upotrebljavaju SUV u
nastavi. Klju¢no je pritom da su svjesni specifi¢nih potreba studenata za usvajanjem
vokabulara kako bi teZiSte pomaknuli s predmeta poucavanja na na¢in poucavanja
vokabulara u u¢ioni¢koj nastavi. Aktekin i Guven (2007) ukazuju na to da se veéina
nastavnika slaze u tome kako udzbenici imaju neka ogranicenja kada je rije¢ o SUV.
Stovise, 80 % nastavnika u ovom je istraZivanju izjavilo kako spoznaje o studentima
dobivaju zahvaljujuéi neformalnom promatranju u uc¢ionici. Takav odgovor dodatno
potvrduje vaznost uvida u studentske potrebe za usvajanjem vokabulara prije izrade
programa odgovarajuce poduke usmjerene na vokabular. Jasno, ako takva poduka
odgovara potrebama studenata, onda ¢e svjesnost o SUV kao njezin sastavni dio
svakako imati uspjeha.

Sve te strategije ne mogu uvijek podjednako pomoc¢i svim studentima da usvoje,
zapamte i upotrebljavaju nove rije¢i. Mozda su iznimka prokusane strategije kao
§to su: pronalazenje sinonima i antonima, zamjena novih rije¢i i njihovih znacenja,
sastavljanje recenica s pomocu slikovnih prikaza. Prema Nation (2001), znanje o
nekoj rijeci podrazumijeva njezin oblik, gramatiku i uporabu. Nastavnici prema tome
trebaju provoditi razli¢ite aktivnosti da bi priblizili studentima svaki aspekt neke rijeci
tako da je prepoznaju i to¢no upotrijebe. Nastavnici su jasno tvrdili u odgovorima

134



Croatian Journal of Education, Vol.18; No.1/2016, pages: 103-135

na drugo i trece otvoreno pitanje kako igre s ciljem usvajanja vokabulara imaju
ucinak na studente u nastavi, stoga njihova primjena nastavnicima moze omoguditi
kreativno uvodenje razlicitih SUV; a studentima uporabu SUV s entuzijazmom. Mnogi
nastavnici nisu odgovorili na otvorena pitanja. Njihova nevoljkost da na njih odgovore
i ograniceno preferiranje uporabe SUV u poucavanju vokabulara naglasava potrebu za
daljnjim istrazivanjima na temu svjesnosti nastavnika o SUV. Kao $to Sheorey (2006)
zapaZza, uvjerenja nastavnika i njihov odabir strategija utjeCu na njihova stajalista o
poucavanju vokabulara i strategijama za njihovo usvajanje.

Tako je ovo istrazivanje dalo odredeni uvid u to kako nastavnici engleskog jezika
u Indiji primjenjuju SUV u nastavi, ima i neka ogranicenja. Primjerice, studenti nisu
potkrijepili odgovore nastavnika. Nije takoder proveden nijedan individualni intervju
s nastavnicima da bi se verificirali odgovori dobiveni na temelju upitnika. Vazno je
napomenuti da ovo istraZivanje ne moze predstavljati sve indijske nastavnike engleskog
jezika jer u Indiji postoje velike razlike u njihovoj nastavnoj praksi. Njime se ne
istrazuje studentska uporaba SUV da bi se pokazale sli¢nosti i razlike s onom njihovih
nastavnika. Osim toga, nije proveden intervju s nastavnicima koji su sudjelovali u
istrazivanju. O njemu se mogu donositi op¢i zaklju¢ci samo ako se ponovi u raznim
dijelovima Indije kao i u drugim kontekstima.

Zakljucak

Ovo istrazivanje, provedeno medu nastavnicima engleskog jezika u umjetnickim,
prirodoslovnim i tehni¢kim visokogkolskim ustanovama u Tamilnadu u Indiji, jasno
pokazuje da nastavnici primjenjuju odredeni broj SUV u ucionici. Op¢enito govoredi,
poucavaju uporabu strategije ¢itanja materijala iz raznih izvora za usvajanje novih
rije¢i. Da bi naudili nove rijedi, jo$ se koriste, prije svega, strategijom pogadanja
znacenja i grupnih aktivnosti i upotrebom rijeci u recenici da bi zapamtili nove rije¢i.
Cini se da najmanje preferiraju kartice i metodu klju¢ne rije¢i. Moguce je da nemaju
dovoljno vremena i resursa da bi sami pripremili kartice. Mogucée je takoder da
mnogi od njih ne poznaju metodu klju¢ne rije¢i. Znacajan je nalaz ovog istrazivanja
kako je nastavnicima potrebno vise od deset godina da bi ovladali raznim SUV da
bi ih primjenjivali kada pouc¢avaju vokabular. Ta ¢injenica upucuje na potrebu za
ranom reakcijom da bi nastavnici lakse shvatili vaznost SUV i rabili ih u uspje$nom
poucavanju vokabulara. Na kraju, ovo istrazivanje ukazuje na to da se sli¢na istraZivanja
moraju provesti na Sirem uzorku nastavnika kako bi postali svjesni SUV jer ih o¢ekuje
dug put do ucinkovitog poucavanja vokabulara.
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