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Abstract

The paper explores pupils’ initiative as a segment of entrepreneurship that needs
to be enhanced through classroom activities. The national curriculum has been
promoting pupils’ entrepreneurial competence in education for years and the
authors were intrigued to find out whether contemporary teaching supports its
development. More precisely, it was investigated what aspects of pupils’ initiative
pupils themselves perceive to be most frequently stimulated with the learning
activities that take place in the classroom. In addition, individual differences based
on pupils’ age and gender were looked into. The participants were primary school
pupils in the fourth and eighth grades from four Croatian towns. The results suggest
that pupils (regardless of their gender or age) perceive mutual assistance as the
most frequent activity that enables them to express their initiative during regular
classroom activities. The differences between boys and girls when it comes to the
perception of classroom activities were not detected. This is not the case with age
difference. Similar to previous research, it was found that younger pupils perceive
themselves as taking initiative in the classroom more frequently than older pupils.
The necessity of continuous professional development of teachers is implied, so
that they could become more competent to support pupils’ initiative through their
teaching.
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Introduction

It is difficult to single out a particular set of knowledge, abilities and skills that
would enable pupils to be successful in their professional work in the future. The level
of demanded qualifications is constantly increasing. Potential employees should not
only understand modern technology but also be able to use it. It is only one of the key
requirements of the economy. In fact, preference is given to those individuals who are
competent. A competent person is considered to be the one who possesses abilities,
skills and attitudes needed to perform what is required in a particular sector. The
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economy requires highly qualified people with a sense of entrepreneurship in order to
take over new challenges and stay competitive. Apart from professional competences,
the requirements include the ability to work in a team, to take initiative, to solve
problems and to take responsibility. These requirements are reflected in all aspects of
society, especially the sphere of education in which special attention is given to the
entrepreneurial competence.

In the document published by the European Commission, called Europe 2020: A
European Strategy for Smart, Sustainable and Inclusive Growth, it is emphasized that
successful entrepreneurship is important for smart development and is seen as one
of the key goals which the European Union wants to achieve by 2020 (Grgi¢, 2011). A
preferred development must be based on knowledge and innovation, and improved
quality of education. Those principles are accepted in the Republic of Croatia. “In
order to stay competitive Croatia needs to focus on the development of the economy,
and economic development can be achieved by stimulating an entrepreneurial mindset
and adopting entrepreneurial competencies because it has a proven positive effect on
employment” (Entrepreneurial Learning Strategy 2010-2014, 2010, p. 4). It has become
the imperative in education to develop pupils’ competences. It is evident that among
the key competences there is also entrepreneurial learning, and the development of
entrepreneurial competence is recognised as a basis for professional development.
The importance of the development of entrepreneurship is recognised at all levels
of education in the Republic of Croatia. In the Strategy for Entrepreneurial Learning
2010 - 2014 (2010) it is stated that entrepreneurial learning should be introduced
in all forms, types and levels of formal, non-formal and informal education as a
key competence. It is underlined that its systematic development is most effectively
achieved through formal education system.

An essential part of the entrepreneurial competence refers to the initiative, which
can be defined as individual’s proactive behaviour aiming at starting new processes.
Teaching, as an intentional process of education, is focused on promoting and
developing key competences, including entrepreneurial competence. Pupils’ initiative
is an especially important component of entrepreneurial competence and it will be
explored in the classroom context.

Initiative — a Component of Entrepreneurial
Competence

Entrepreneurial competence is one of the key competences for lifelong learning
and is included in the national curricula of various European countries. The same is
the case with the fundamental Croatian national document on education “National
Curriculum Framework for Pre-school Education, General Compulsory and
Secondary Education” (2011), and the “Strategy for Entrepreneurial Learning 2010 -
2014” (2010), which focus on entrepreneurship as an educational goal. The importance
of developing entrepreneurial competences lies not only in the fact that it has been
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included in the list of the eight key competences for lifelong learning, but it is also
presented as a national value: a social, ethnic, economic and educational value. It is
assumed that the opportunities for the development of entrepreneurial competences
should be found at all levels of education system (Strategy for Entrepreneurial
Learning 2010 - 2014, 2010).

Entrepreneurial competence is a complex system that Gibb and Cotton (1998) define
as a set of skills, traits and behaviours that enable individuals and groups to create
changes and innovations, while coping with a high level of uncertainty and complexity.
In other words, entrepreneurship education must allow pupils to acquire knowledge
and to develop special skills needed to apply that knowledge.

Entrepreneurship has an active and a passive component - it includes individuals’
ability to induce change and their ability to welcome, support and adapt themselves
to innovations brought about by external circumstances. Entrepreneurship involves
taking responsibility for one’s actions (positive or negative), developing a strategic
vision, setting goals and achieving them, and being motivated to succeed (Key
Competences for Lifelong Learning, 2007). So, to take the entrepreneurial initiative
means to be able to solve problems; be able to work as a team; be ready for the changes;
recognize change as an opportunity; be able to cope with risk and uncertainty;
be creative; be able and willing to take the initiative; be able and willing to take
responsibility; be goal-directed, and be self-confident (Joki¢, 2007).

This indicates not only the need but also the value of introducing entrepreneurship
in education because it contributes to personal development of pupils’ initiative.
Entrepreneurial competence refers to pupils’ growth as enterprising, creative and
independent individuals ready to accept the changes and take risks, i.e. individuals
who have well-developed social and communication skills as well as the basic
knowledge in the field of economy and management, according to the National
Curriculum Framework for Pre-school Education, General Compulsory and
Secondary Education (2011). That document offers a formal framework to educational
institutions (kindergartens, primary and secondary schools) for the inclusion of
entrepreneurship as a cross-curricular subject into the existing curricula. In the
description of entrepreneurship as a cross-curricular topic there are basic goals of
pupils’ entrepreneurial competence listed and those should be achieved through the
development of certain personality traits and knowledge, skills, abilities and attitudes.
Carefully planned entrepreneurial environment for learning, and the ways in which
this learning experience is organized will contribute to the development of those
values, attitudes and skills (Excellence through Enterprise, as cited in Joki¢, 2007).

Within the educational context, entrepreneurship is implemented (as a value and a
competence) in the structural elements of the national curriculum. It is defined outside
the box of traditional subjects, thus developing and encouraging pupils’ initiative
becomes an integrative (cross-curricular) topic or an elective subject (Luketi¢, 2013).
A true development of entrepreneurial skills involves a systematic approach to the
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development of a set of personality traits - creativity, independence, critical thinking,
innovation, initiative, reasonable risk-taking, organizational skills, leadership and
management capability, collaborative skills, etc. It is a task of schools, especially
within the classrooms, to encourage the development of entrepreneurial competence
in pupils. This means that schools should enable the learner to construct knowledge,
values, attitudes and skills in order to develop and use personal resources in life. It is
evident that classroom activities should be directed at setting clear goals and meeting
those goals, planning their realization, development of initiative, innovation, and
creativity as well as raising awareness about their own self-efficacy. Pupils’ initiative
is only one, but an essential part of the entrepreneurial competence. Therefore, pupils’
initiative during lessons, in terms of encouraging their proactive behaviour, is the
essential component of the educational process.

Pupils’ Initiative in the Classroom Context

Teachers should incorporate in regular lessons such teaching strategies that would
encourage pupils to be innovative, to learn from experience, to develop decision
making skills, work on their initiative, and evaluate their progress. Teacher, as the
person who initiates and structures communication in the classroom, helps pupils
to become more independent in setting up, implementing and evaluating their own
educational goals, and enables them to develop their competences.

Since pupils’ competences represent a system that includes knowledge, skills, values,
attitudes and beliefs, and it reflects a high level of complexity, we have focused on
defining and monitoring the implementation of initiative as part of the entrepreneurial
competence in the context of teaching. In fact, many researchers (e.g. Bennett, 2004;
Drucker, 1985; Hisrich and Peters, 1998; Rushing, 1990; Sarasvathy, 2008) find initiative
to be a particularly important component of entrepreneurial competence. In addition,
it is singled out as an important educational goal (National Curriculum Framework,
2011), which may encourage other components of entrepreneurial competence to
develop.

The efforts made to encourage pupils’ initiative within the scope of entrepreneurial
competence are an integral part of school culture, and the culture of teaching. New
competences and changes in the national curriculum for compulsory education have
shifted focus from the transfer of knowledge to the development of competences
as a goal of education (Baranovi¢, 2006). There are a decade long efforts of school
authorities to transform the process of learning from one that is being characterised by
memorizing factual knowledge and the acquisition of basic skills in order to prepare
pupils for the future into such learning that sees knowledge as something constructed,
shared and reflected in personal change. It requires abolishing the dominance of
direct instruction (content-oriented approach) and providing support to learning
(student-oriented approach). If pupils’ learning is supported by the teacher, it helps
them to construct the knowledge, improve their judgment and act autonomously.
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The task of the modern education is to introduce each pupil to the world while
leading him or her to the aha moments. At the same time, pupils’ possibilities for
achievement in the intense modern world are being increased (Morin, 2002). The
ability to act, think critically, show initiative, solve problems and practice personal
and professional responsibility while remaining self-confident is not only necessary
in school environment but later in life as well.

Education should aim at functional knowledge, i.e. the kind of knowledge that
transforms one’s behaviour. Learners pay attention to important issues and learn
through their own experience. It is essential that the teaching process supports pupils’
process of learning and gives them a chance for further analysis and rethinking, while
making links, generalising and structuring schemes. The pupils’ understanding of
the learning process is associated with the ways of teaching. Effective teaching can
be recognised by the conditions the teacher creates in order to reorganise a pupil’s
personal understanding on the basis of reflection. Therefore, teachers must make
sure that active learning can be achieved in their classroom. A self-regulated kind of
learning has become a must in the modern culture of teaching because it is an active
and constructive process of learning. It starts with the determination of learning
objectives, continues in the process of attempting to achieve those objectives, and is
followed by the evaluation of learning outcomes. All that is reflected in certain levels
of required competences. Those pupils who are able to manage their learning process
successfully tend to select and apply appropriate strategies to solve problems (Dweck,
2000). It is necessary to enable pupils to experience learning that stimulates their
development in all areas of personality. It has become crucial to provide pupils with
learning experience that goes beyond pure intellectual knowledge and encourages
the holistic approach to pupils’ development in the modern classroom (Peko & Varga,
2014; Peko et al., 2014; Tot, 2010).

The imperative of our time is the culture of teaching in which continuity and
independence of institutional and non-institutional learning is being promoted. In
the Croatian education system there is a need for the analysis of the situation and the
ways in which implementation of the standards proposed in the European Framework
for Key Competences (2004) is being conducted. It is especially important in the case
of one of the eight key competences for lifelong learning - a sense of initiative and
entrepreneurship. There are few previous studies that have dealt with it in Croatia.
Domovic et al. (2013) find the reason for such scarce research in the fact that education
for entrepreneurship is usually seen as part of education of professionals in the field
of economy; so it is considered that pupils should not start developing entrepreneurial
skills before reaching the level of higher education - and even then mainly in the field
of economy. Such an approach to education for entrepreneurship is not in line with
contemporary efforts to abolish the interpretations claiming that entrepreneurship
is a set of personal characteristics that are given and unchangeable, but sees it as an
ability which may be stimulated and systematically developed through the use of
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appropriate teaching strategies and methods at all levels of education (Gibb, 2002).
According to research conducted by Baranovi¢ et al. (2007), teachers in Croatia
estimate that they use methods of active learning only sometimes in order to develop
entrepreneurial competence in pupils. Vican and Luketi¢ (2013), while using the term
of entrepreneurial initiative, notice that even when pupils themselves assess their own
entrepreneurial skills, they recognise them more as personality traits (e.g., persistence
and diligence), and not so much as an educational activity. Joki¢ and associates from
the Institute for Social Research (2007) conducted a study focusing on the assessment
of frequency and promotion of the development of “Entrepreneurship” competence
in primary schools, with the conclusion that it is necessary to start developing it in
all school subjects and at all levels of education. Teachers who took part in the same
study expressed a positive attitude towards the above-mentioned competence, but it
remains unanswered to what extent they transfer those positive attitudes to their daily
routine in the classroom.

Pupils’ initiative in the classroom remains unexplored, and the classroom context
represents the place where it is possible to provide adequate institutional conditions
for systematic development of pupils’ initiative. One of the reasons for this lies
in the fact that those variables that are important for the orientation in the work
process and in life often remain unrecognised. It is necessary to perceive education
as a student-oriented process (Matijevi¢, 2005; Matijevi¢ & Radovanovi¢, 2011). In
that regard, we were interested in finding out how pupils perceive the possibilities
of expressing their own initiative in the activities organized in regular classes. As
classes are planned and initiated by the teacher, it is necessary to analyse the ways
in which teachers structure the activities that take place in the classroom, and which
directly affect the development of pupils’ autonomy. In order to initially implement
entrepreneurship and to achieve the goals set for the entire education system, it is
important to look for effective ways of teaching. Learning process is enabled by the
appropriate teaching arrangements or adaptation of teaching methods and forms to
the needs of a particular pupil or the whole class. Only lessons with clearly defined
goals, a framework of planned processes and (self)evaluation of the optimal ways to
support learning, enable the development of pupils’ entrepreneurial competences, and
thus pupils’ initiative, too.

The research presented below is directed to the analysis of pupils’ initiative in the
classroom, which is based on their knowledge, skills, and interests while reflecting
itself in a range of classroom activities. Pupils’ initiative in the classroom can be
observed as learning more than is required, expressing one’s ideas, browsing the
Internet for additional pieces of information, seeking information in the library,
cooperative learning in a group, communicating, problem solving, proposing topics,
working on projects and applying the acquired knowledge in everyday life. We wanted
to answer the question whether classroom activities today allow pupils to develop their
initiative. Therefore, our intention was to investigate pupils’ perception of learning
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activities. The main objective was to explore certain dimensions of those classroom
activities that stimulate pupils’ initiative.

Method

Pupils’ entrepreneurial competences can partially be described by pupils’ initiative in
the classroom. It mainly refers to enabling its development within the teacher-student
relations, as well as the most important factors of the educational process, therefore,
we sought answers to the following questions:

1) What aspects and encouragement levels of pupils’ initiative are present in the

classroom?

2) To what degree do the existing classroom activities stimulate and enable initiative

among:
a) male and female pupils?
b) fourth and eighth-graders?

In other words, research attention was focused on educational activities from which
it is possible to draw conclusions about the existence of pupils’ initiative. We explored
their frequency in the classroom ranging from the insufficient level (activities never
present in the classroom), low level (activities sometimes present in the classroom),
higher level (activities often present in the classroom) and a high level of encouraging
pupils’ initiative (activities always present in the classroom).

Another issue that was at the centre of this research are individual differences in
pupils’ assessment of learning activities that support pupils’ initiative. Specifically, we
were interested in finding out whether there are differences among pupils in their
perception that could be explained by gender and age differences.

Participants

There were 966 primary school pupils who took part in the study from four Croatian
towns: Osijek (N=306, 31.7%), Slavonski Brod (N=187,19.4%), Zagreb (N=162, 16.8%)
and Pula (N=311, 32.2%). The ratio of younger and older participants, as well as
that of male and female gender shows that those groups of participants were equally
represented in the research. Approximately half of the participants were pupils in the
fourth grade (51%), and the other half were eighth graders (48.9%), which made the
total of 494 participants. There were 248 younger male participants and 246 younger
female participants (fourth grade), which made the total of 472 participants. In the
eighth grade there were 242 male and 230 female pupils. A balanced ratio between
pupils of different age and gender is evident. More precisely, there were 490 male pupils
(50.7%) and 476 female pupils who took part in the research (49.3%).

Instrument and Procedure

A questionnaire was designed for the scientific project Need for new student position
in schools (Peko et al.,2014), and used in order to collect data about pupils’ assessment
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of classroom activities. Its items describe pupils’ perception of classroom activities.
Apart from the questions about the demographic features, the instrument consisted of
28 claims about regular classes and proved to be highly reliable (Cronbach’s a = .86).
A part of the questionnaire focused on pupils’ initiative in the classroom. The selected
part also proved to be reliable (Cronbach’s a = .79). Pupils’ assessment of their own
initiative in the classroom, as an especially important segment of teaching that we
wanted to draw attention to, was examined on ten items listed in Table 1.

Pupils were asked to focus on the subject called Croatian language while assessing
how frequent a certain situation is present in the classroom. They were offered a
Likert-type scale consisting of four degrees of frequency: never, sometimes, often and
always. By choosing only one subject (Croatian language), the comparison of answers
by younger (fourth grade) and older pupils was made possible. Croatian language is a
part of the core curriculum and it has the greatest number of lessons per school year.

After the survey had been conducted, the collected data were analysed using
descriptive statistics. Pupils’ assessments were sorted out in order to gain answers to
the research questions. Below are the results grouped in the same order as the research
questions.

Results and Discussion

Classroom activities that are directly linked to pupils’ initiative among fourth
and eighth graders were selected and listed for pupils to assess their frequency:
increased interest, autonomous search for information, suggesting educational
topics, sharing and accepting new ideas, independent Internet browsing, exploring
data available in the library, working on a project and application of what has been
learned. The obtained data have been analysed and presented in the same order as
research questions so that the first part relates to the exploration of the aspects and
encouragement levels of pupils’ initiative in the classroom, and the second part to the
individual differences among pupils based on age and gender.

Aspects and Encouragement Levels of Pupils’ Initiative
in the Classroom

The first question we wanted to find the answer to was: What aspects and
encouragement levels of pupils’ initiative are present in the classroom? The aspects and
encouragement levels of pupils’ initiative that were being assessed by pupils refer to
classroom activities organised by teachers in order to enable the development of pupils’
initiative in a classroom setting. In order to find out which activities pupils perceive
to be the most frequent, the average frequency for each item was calculated. At the
same time, the frequency corresponds to the level of encouragement pupils receive in
order to develop their own initiative through classroom activities. Therefore, we can
speak of the insufficient level, low level, moderate level or high level of encouraging
pupils’ initiative. Thus, we can conclude about the level of encouraging pupils’ initiative
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based on their estimates of the frequency of certain activities, meaning that the more
frequent ones indicate a higher level of stimulation. Contrary to that, the activities that
the pupils perceive to be less frequent in the classroom are assumed to contribute to
their initiative to a smaller degree. Table 1 shows the distribution of pupils’ assessment
for each statement on the Likert-type scale.

Table 1

Aspects and encouragement levels of pupils’ initiative in the classroom

LEVELS - f;,j %J & _§

< wv o ©

ASPECTS | % % % %

1 Pupils want to learn more than is prescribed in the textbook. 27.3 344 232 15
2 Pupils'ideas are accepted. 8.1 40.1 357 161
3 Pupils browse the Internet at home for additional information. 1.1 374 348 168
4 Pupils seek information in the library. 37.2 379 19.0 5.9
5 Pupils assist each other to succeed at group work. 5.7 18.5 309 4438
6 Pupils discuss with other pupils the issues they learn about. 15.9 36.1 308  17.1
7 Pupils themselves look for correct answers they did not know. 14.4 366 336 153
8 Pupils suggest to the teacher the topics they want to learn about. ~ 41.2 324 18.9 7.5
9 Pupils work together on a project. 12.0 36.2 299 218
10  Pupils are able to apply at home what they have learnt at school. 8.7 249 396 267

The results suggest that almost a half of pupils (44.8%) find the statement Pupils
assist each other to succeed at group work to be the most frequent activity in the
classroom that stimulates pupils’ initiative. All other items of the questionnaire are
perceived to be less frequent. Adding to that, the second highest assessment among
pupils refers to the fact that teaching does not only improve their knowledge but also
helps them gain competences, meaning that pupils have the understanding, abilities,
skills and attitudes necessary to apply their knowledge in novel situations. More
precisely, 39.6% of pupils who participated in the research claim that there is a high
level of pupils’ initiative in the process of developing their competences. It is important
to notice that pupils’ assessment on most items (seven out of ten) is found to be related
to moderate occurrence (sometimes) ranging between 34.4% - 40.1% of pupils. On
the other end of the spectrum is the item that perhaps describes pupils’ initiative in
the most direct way - Pupils suggest to the teacher the topics they want to learn about.
There are 41.2% of pupils stating that it never happens in the classroom, in addition
to 32.4% of pupils who think it only happens sometimes. This points to the fact that
this segment of pupils’ initiative is not being sufficiently supported in the classroom.

Those results corroborate the findings of the previous study conducted by Joki¢
(2007), according to which there is a necessity for more systematic support of pupils’
entrepreneurial competence in primary education in Croatia. Such conclusion is based
on the data acquired from pupils in the fourth grade (N=535), pupils in the eighth
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grade (N=1050), their teachers (N=671) and head teachers of 25 schools involved in
the study. More precisely, the findings have shown (based on pupils’ self-assessment)
that pupils perceive themselves to be open to new ideas and activities (85%), which
is considered to be a positive personality trait, as well as persistency in task-solving
situations (82%). The greatest percentage of pupils (89%) find themselves to be ready
for group work. Supported by the findings of the current study, such pupils’ perception
can be explained by the fact that group work is often organised in the classroom.
Authors consider such situation a positive platform for the development of pupils’
initiative in the classroom.

Unfortunately, statements by teachers involved in the study by Joki¢ (2007) do not
support such pupils’ assessment. Namely, 53% of teachers find initiative to be the least
frequent among pupils, claiming that only minority of pupils exercise it. Bearing that in
mind, teachers fail to stimulate the development of pupils’ initiative in the classroom.
“It seems that pupils taking the initiative, possibility to choose activities and flexibility
do not receive systematic support in Croatian primary schools. Only 21% of pupils
state that most teachers or all teachers encourage them to suggest school activities, 28%
of pupils get support for contributing to the choice of school activities, 27% offer new
ideas or try to do things in a new way, 35% are supported to look for more solutions
to a problem, 26% are encouraged to evaluate their own work and 28% to present
certain topics in front of the class. Most pupils believe that teachers do not take their
opinion into consideration” (Joki¢, 2007, p. 77). Comparing the percentages of the
discussed study and this one, it can be noticed that there is no tendency of increase
when it comes to supporting the development of pupils’ initiative as a segment of
entrepreneurial competence.

Gender and Age Differences in the Assessment of Initiative Stimulation

The second research question referred to gender and age differences in pupils’
perception of initiative aspects and encouragement levels. More precisely, the question
was whether male and female pupils differ in their assessment in the fourth and eighth
grade. Two-way ANOVA was applied to compare the effect of multiple levels of two
factors (age and gender) so that the second research question To what degree do the
existing classroom activities stimulate and enable initiative among male and female pupils
in the fourth and eighth grade?, could be answered. The results are presented in Table 2.

Assessments made by boys show that teachers accept their ideas more often in the
fourth grade than in the eighth grade, while the difference between the two grades
is not that evident in the assessments made by girls. In addition, results are higher in
the fourth grade for boys and in the eighth grade they are higher for girls. Apart from
that, the differences between boys and girls in the fourth grade are not significant,
only in the eighth grade they significantly differ on the item describing how often
they look for correct answers they did not know. Table 2 also shows that boys in the
fourth grade find more applications for the acquired knowledge, whereas girls do it
more often in the eighth grade.
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Table 2
Two-way ANOVA results on pupils’ initiative

STATEMENTS GENDER GRADE ANOVA
Gender
Gender Grade
F M 4th gt x grade
F1,965 F1,965 F1.965
Pupils want to learn morethan ~ 2.2668  2.2551 27126  1.7881 .000 248.590%** 840
is prescribed in the textbook.
Pupils’ideas are accepted. 26155 25837 27955  2.3941 337 56.348%** 7.12%%%
Pupils browse the Internet 25903 25542 27302 24068 330 32.255%** .056
at home for additional
information.
Pupils seek information in the 1.9538  1.9202 2.2069  1.6547 256 101.650%** 241
library.
Pupils assist each other to 3.1768  3.1224 34402 2.8453 .587 85.007*** 244
succeed at group work.
Pupils discuss with other 25137 24673 27627 22055 487 89.292%** 016
pupils the issues they learn
about.
Pupils themselves look for 24662 25327 25874 24089 1412 9.400%* 2.872
correct answers they did not (p=0.09)
know.
Pupils suggest to teacher 1.9433 19102 20182 1.8305 273 9.492%* .206
the topics they want to learn
about.
Pupils work together on a 25924 26388 29049 23136 819 102.056%** 073
project.
Pupils are able to apply at 28424 28449 3.1174 25572 .008 98.988%** 6.95%*
home what they have learnt
at school.

*#* < 0,05; *** p< 0.00

Such findings suggest that there are no gender-based individual differences in pupils’
assessment of their initiative. It is evident that it is not justified to claim that male and
female pupils perceive and assess pupils’ initiative in the classroom in a different way.
Namely, the statistical difference between those two groups was not found on neither
of the questionnaire items describing pupils’ initiative. Those findings do not support
previous research on pupils’ initiative conducted in Croatia. It is widely accepted that
male and female pupils tend to perceive classroom activities in a different way so the
assumption that there will be differences in their assessment of classroom activities
was expected (Vican & Luketi¢, 2013). Studies by Vican and Luketi¢ (2013) and Luketi¢
(2013) have confirmed that there are gender differences, and that female pupils tend
to assess their entrepreneurial potential to be higher compared to the self-assessments
made by male pupils. Despite that, when it comes to the assessment of classroom
activities which are believed to support the development of pupils’ initiative, no gender
differences that would be statistically significant were found.
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The study also explored the differences between younger (fourth grade) and older
pupils (eighth grade) and the numbers speak in favour of the fourth graders. Younger
pupils are taught by a single teacher and find activities that support pupils’ initiative to
be more frequently present in the classroom than do older pupils, who have a teacher
for each subject. As pupils grow older, their involvement in classroom activities should
be more and more active. Older pupils build their knowledge on longer experience,
since they have been a part of education system for a longer time than the younger
ones. Consequently, they are presumed to be more competent than the younger pupils.
Therefore, older pupils should receive even more support for the development of
their initiative in the classroom. The findings have important implications since they
suggest that younger pupils take more initiative than the older ones, meaning that
pupils are still insufficiently active participators in classroom activities.

The described findings correspond to the findings of previous studies on pupils’
initiative conducted in Croatia. For instance, extensive research by Luketi¢ (2013)
investigated self-evaluated levels of entrepreneurial competence of primary school
pupils. Attitudes and pupils’ experiences were explored at two levels: at the level
of personal entrepreneurial potential and the level of attitudes towards segments
of entrepreneurial competence. The results indicate that younger pupils are more
proactive and inclined to initiative than older pupils. Also, younger pupils (sixth
graders) evaluate their initiative significantly higher than older pupils (eight graders)
do. It is indicative that pupils perceive a decline of their initiative as they climb the
educational ladder. It is assumed that schools should enable the development of self-
efficacy and initiative, as well as autonomous intrinsically motivated behaviour, and
precisely those are the key elements in entrepreneurial competence (Joki¢, 2007).

While exploring school activities and pupils’ attitudes toward entrepreneurship,
it has been established that the trend extends to secondary school pupils (Muraja,
2012). Namely, pupils have evaluated the degree to which classroom activities help
them acquire entrepreneurial competence (planning and organisation, problem-
solving activities, positive attitudes toward changes and communication skills) and
the opportunities they are given to show initiative. The authors compared the data
obtained from pupils in various types of secondary schools. Grammar school pupils’
assessment of the opportunity to show their initiative was the lowest, and the highest
average score on a Likert scale was found among the pupils who attend three-year
vocational schools. The ways to stimulate pupils’ initiative refer mostly to extra-
curricular activities (school newspapers, fictional firm, “Business plan” competition
and special projects). Even in that case pupils’ assessment does not exceed the mean
value on the scale, which indicates that all schools are not considered to be optimal
places for pupils’ initiative. Regular teaching and learning activities that are organized
for all pupils who took part in the research remain unrecognised opportunities for
the development of pupils’ initiative.

This points to the discrepancy between the demands expressed in the National
Curriculum Framework (2011) and day-to-day classroom situations.
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Conclusion

Pupils’ initiative in the classroom is an essential part of the entrepreneurial
competence and its development encompasses the development of presentation skills,
skills of autonomous search for information, stimulation of cooperative learning and
learning by doing.

The study sought to determine to what degree the development of those skills is
incorporated in regular classroom activities. According to the pupils’ assessment, it
was discovered that pupils’ initiative is usually encouraged through group work when
pupils have the opportunity to develop the ability to collaborate with other pupils and
take control over their own learning process. The least stimulated is the development of
pupils’interest in the topics discussed in classes so that pupils could suggest topics they
would like to learn more about. Such findings do not indicate a shift towards a higher
level of encouragement expressed in case of entrepreneurial competences compared to
previous research. Furthermore, research has not confirmed the existence of differences
between male and female pupils in the assessment of the support pupils receive when
it comes to pupils’ initiative. However, there are differences between younger and older
pupils. More specifically, the fourth graders tend to perceive that they receive more
support for their initiative development than is the case with the eighth graders.

The results of this and previous studies may lead to a two-fold conclusion: (1)
younger pupils have more opportunities to develop their initiative in schools, and/
or (2) older pupils expect more institutional support in the development of their
initiative. In both cases, pupils’ assessments of the predominance of certain teaching
activities in primary schools showed that education does not develop pupils’ initiative,
but rather the opposite — the longer pupils stay in the education system, the less
stimulating teaching activities they encounter. It needs to be mentioned that such
conclusion is based solely on pupils’ assessment, which is rather subjective, but highly
indicative, given that they are directly involved in classroom activities. Therefore,
educational goals referring to the development of entrepreneurial competences
listed in the National Curriculum Framework (2011) continue to be neglected in the
classroom when it comes to teaching practices and have only declarative value.

Pupils’ initiative and its development at all levels of education system are a
contemporary imperative. The results of the study suggest the need for a systematic
development of pupils’ initiative. They are important for the theoretical understanding
of pupils’ perception of the teaching activities in regular classes, as well as for practical
educational work in school. The way to bridge the gap between the proclaimed goals
and their achievement is found in systematic fostering of the development of pupils’
initiative. Prerequisites for it are competent teachers who recognize the importance of
pupils’ initiative and who are able to organise learning activities so that they support
the development of pupils’ initiative. It is evident that it is necessary for teachers to
be systematically involved in professional development and keep up with the ongoing
changes.
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Ucenicka inicijativnost u
kontekstu nastave

Sazetak

U radu se polazi od pretpostavke da je ucenicku inicijativnost, kao sastavnicu
poduzetnicke kompetencije, nuzno poticati nastavom. S obzirom na to da se razvoj
poduzetnicke kompetencije ve¢ godinama zahtijeva nacionalnim kurikulom,
zanimalo nas je koliko suvremena nastava podrzava razvoj ucenicke inicijativnosti.
Tocnije, istraZeno je koji se vidovi ucenicke inicijativnosti najvise poticu nastavnim
aktivnostima ako se promatra iz perspektive ucenika. Uz to, istraZivacka je pozornost
usmjerena na individualne razlike medu ucenicima u percepciji razina poticanja
inicijativnosti koju iskazuju tijekom nastave. Sudionici su istraZivanja ucenici cetvrtog
i osmog razreda osnovne Skole iz Cetiriju hrvatskih gradova koji su procjenjivali
zastupljenost pojedinih nastavnih aktivnosti. Rezultati su pokazali kako je medusobno
pomaganje najceséa ucenicka aktivnost tijekom koje iskazuju inicijativnost, bez
obzira na spol i dob. Razlike u ucenickoj procjeni koje bi se mogle povezati sa spolom
ucenika nisu zabiljeZene. Potvrdeni su rezultati slicnih istraZivanja u kojima mladi
ucenici svoju inicijativnost procjenjuju visom nego stariji. Naglasava se potreba
profesionalnog usavrsavanja ucitelja kako bi postali kompetentnijima u poticanjui
razvoja poduzetnicke kompetencije svojih ucenika, posebno ucenicke inicijativnosti.

Kljucne rijeci: inicijativnost; kompetencije; nastava; poduzetnistvo; ucenik.

Uvod

Tesko je odrediti osnovni skup znanja, sposobnosti i vjestina koji bi u¢enicima bio
dostatan za uspje$no buduce profesionalno djelovanje. Razina se trazenih kvalifikacija
stalno povecava. TraZe se djelatnici koji ne samo da razumiju suvremene tehnologije
ve¢ se njima znaju i sluziti. To je samo jedan od klju¢nih zahtjeva koje postavlja
gospodarstvo. Zapravo se prednost daje onim pojedincima koji su kompetentni.
Kompetentnim se na nekom podruéju smatra onoga tko ima znanje, sposobnost
i vjestine za kvalitetno obavljanje onoga $to se u odredenom podrudju zahtijeva.
Gospodarstvo treba prakti¢ne i poduzetne osobe, kao i visokokvalificirane suradnike
kako bi se moglo nositi s novim izazovima i biti konkurentno. Poslodavci uz razinu
profesionalnih kompetencija kod zaposlenika zahtijevaju i vjestine rada u timu,
preuzimanja inicijative, sposobnost rjesavanja novih problema i preuzimanje
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odgovornosti. Navedeni zahtjevi ulaze u sve pore drustva, a posebno u sferu
obrazovanja u kojoj se posebna pozornost poklanja poduzetnic¢koj kompetenciji.

U dokumentu Europske komisije ,,Europe 2020 - europska strategija za pametan,
odrziv i ukljuciv rast” naglasava se kako je uspjesno poduzetni$tvo vazno za pametan
razvoj te da je upravo takav razvoj jedan od klju¢nih ciljeva koje Europska unija Zeli
posti¢i do 2020. godine (Grgi¢, 2011). PoZeljan se razvoj mora temeljiti na ja¢anju
znanja i inovacija te podizanju kvalitete obrazovanja. U Republici Hrvatskoj prihva¢ena
su ista polazista. ,,Konkurentna Hrvatska temelji se na razvoju gospodarstva, a razvoj
gospodarstva moZe se ostvariti poticanjem poduzetni¢koga nacina razmisljanja i
usvajanjem poduzetnicke kompetencije jer to ima dokazano pozitivan u¢inak i na
zaposljavanje“ (Strategija ucenja za poduzetnistvo 2010.-2014., 2010, str. 4). Usmjerenost
razvoju ucenickih kompetencija postala je imperativ obrazovanja. Evidentno je kako
se medu temeljnim kompetencijama zahtijeva i u¢enje za poduzetni$tvo, odnosno
razvoj poduzetnicke kompetencije prepoznatljive kao osnove za profesionalni razvoj.
Osvijestena je vaznost razvoja poduzetnosti na svim razinama obrazovanja u Republici
Hrvatskoj. U Strategiji se u¢enja za poduzetnistvo 2010-2014. (2010) zahtijeva uvodenje
ucenja za poduzetnistvo kao klju¢ne kompetencije u sve oblike, vrste i razine formalnog,
neformalnog i informalnog obrazovanja. Naglageno je kako se njezin sustavan razvoj
najdjelotvornije ostvaruje preko formalnog sustava odgoja i obrazovanja.

Bitan se dio poduzetni¢ke kompetencije odnosi na inicijativnost koju mozemo
odrediti kao proaktivno ponasanje pojedinca usmjerenoga na pokretanje novih
procesa. Nastava je, kao intencionalni proces obrazovanja i odgoja, usmjerena na
poticanje i razvoj temeljnih kompetencija, uklju¢ujuéi i poduzetnicke kompetencije.
Utenicka je inicijativnost posebno vazna sastavnica poduzetnicke kompetencije te e
se ona istrazivati u kontekstu nastave.

Inicijativnost — sastavnica poduzetnicke kompetencije

Poduzetnic¢ka je kompetencija jedna od klju¢nih kompetencija za cjeloZivotno
ucenje i uvrstena je u europske nacionalne kurikule. I hrvatski se temeljni nacionalni
obrazovni dokument , Nacionalni okvirni kurikulum za predskolski odgoj i
obrazovanje te op¢e obvezno i srednjoskolsko obrazovanje” (2011), kao i ,,Strategija
ucenja za poduzetnistvo 2010. - 2014 (2010) usmjeravaju, izmedu ostalog, i prema
poduzetnistvu, u odredenju ciljeva odgoja i obrazovanja. Nagladena je vaznost
razvoja poduzetnicke kompetencije koja nije samo uvrtena medu osam temeljnih
kompetencija nego je postavljena i kao vrijednost odgojno-obrazovnog sustava.
Opredijeljenost Republike Hrvatske usmjerena je na prihvacanje poduzetnistva kao
drustvene, nacionalne, gospodarske i odgojno-obrazovne vrijednosti pretpostavljajuci
stvaranje mogucnosti za razvijanja poduzetnic¢kih kompetencija pocevsi od najnize
do najvise razine obrazovanja (Strategija ucenja za poduzetnistvo 2010. - 2014.,2010).

Poduzetnic¢ka kompetencija predstavlja kompleksan sustav koji se razli¢ito odreduje.
Gibb i Cotton (1998) odreduju poduzetnistvo kao sklop vjestina, osobina i ponasanja
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koji omogucuje pojedincima i grupama stvaranje promjena i inovacija, nosenje s
ve¢om razinom neizvjesnosti i kompleksnosti. Drugim rije¢ima, poduzetnistvo se
sastoji od stjecanja znanja i specijalnih vjestina koje su potrebne da bi se to znanje
primijenilo.

Poduzetni$tvo ima aktivnu i pasivhu komponentu - ono obuhvacda i sposobnost
pojedinca da sam potakne promjene, kao i njegovu sposobnost da prihvati, podrzi
i prilagodi se inovacijama koje donose vanjske okolnosti. Poduzetnistvo ukljucuje
preuzimanje odgovornosti za vlastite postupke (pozitivne ili negativne), razvoj
strateske vizije, postavljanje ciljeva i njihovo ostvarivanje, motivaciju da se uspije
(Key Competences for Lifelong Learning, 2007). Dakle, biti poduzetan znaci biti
sposoban rjesavati probleme, biti sposoban raditi u timu, biti spreman za promjene,
prepoznati promjenu kao priliku, biti sposoban nositi se s rizikom i neizvjesnoséu,
biti kreativan, biti sposoban i spreman preuzeti inicijativu, biti sposoban i spreman
preuzeti odgovornost, biti usmjeren prema cilju i samopouzdan (Joki¢, 2007).

Navedeno ukazuje ne samo na potrebu nego i na vrijednost uvodenja poduzetnistva
u obrazovanje jer doprinosi osobnome razvoju inicijativnosti u¢enika. Poduzetnicka
kompetencija uklju¢uje razvoj u¢enika kao poduzetnih, kreativnih i samostalnih osoba
spremnih na prihvacanje promjena i preuzimanje rizika, tj. kao pojedinaca s razvijenim
socijalnim i komunikacijskim sposobnostima i temeljnim znanjima iz podrugja
gospodarstva i podruéja obrta te vodenja poslova, navodi se u Nacionalnom okvirnom
kurikulumu za predskolski odgoj i obrazovanje te opée obvezno i srednjoskolsko
obrazovanje (2011). Taj je dokument dao formalni okvir odgojno-obrazovnim
ustanovama (djecji vrti¢i, osnovne i srednje $kole) za ukljucenje poduzetnistva kao
medupredmetne teme u postojece nastavne planove i programe. U opisu poduzetnistva
kao medupredmetne teme naveden je osnovni cilj razvoja poduzetnicke kompetencije
ucenika razvojem osobina li¢nosti, znanja, vjestina, sposobnosti i stavova potrebnih za
djelovanje pojedinca kao uspjesne poduzetne osobe. PaZljivo planirana poduzetnicka
okolina za udenje, nadini na koje se ta iskustva ucenja organiziraju i procjenjuju
pridonijet ¢e razvoju tih vrijednosti, stavova i sposobnosti (Excellence Through
Enterprise prema Joki¢, 2007).

Unutar obrazovanja, kao i nastave, poduzetni$tvo se, kao vrijednost i realno
kompetencijsko postignuce implementirano u strukturne elemente nacionalnog
kurikula, definira izvan okvira klasi¢nih predmeta, stoga razvoj i poticanje ucenicke
poduzetnosti postaje integrativan (medupredmetni) ili izborni sadrzaj (Luketic,
2013). Istinski razvoj poduzetnistva podrazumijeva sustavan pristup razvoju niza
osobina li¢nosti - stvarala$tva, samostalnosti, kriti¢nosti, inovativnosti, inicijativnosti,
sposobnosti razumnog preuzimanja rizika, organizacijskih sposobnosti, sposobnosti
vodenja i upravljanja, suradnic¢kih vjestina i drugih osobina. Skola bi, a posebno
nastava kao specifi¢no planiran proces unutar nje, trebala poticati razvoj poduzetnicke
kompetencije u¢enika. To podrazumijeva omogucavanje u¢eniku konstrukeiju znanja,
vrijednosti, stavova i sposobnosti za razvoj te primjenu osobnih resursa u Zivotu.
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Evidentno je kako bi aktivnosti u nastavi trebalo usmjeriti jasnom postavljanju
i ispunjavanju ciljeva, planiranju njihova ostvarivanja, razvoju inicijativnosti,
inovativnosti, kreativnosti, pracenju i vrednovanju kao i jacanju svijesti o vlastitoj
samoefikasnosti. U¢enicka je inicijativnost jedan, ali bitan dio poduzetnicke
kompetencije. Stoga je inicijativnost u¢enika u nastavi, u smislu poticanja proaktivnog
ponasanja ucenika, bitna sastavnica nastavnog procesa.

Inicijativnost u kontekstu nastave

Nastava bi, kao intencionalni dio odgoja i obrazovanja, trebala poticati aktivnosti
usmjerene planiranju, postavljanju i ispunjavanju ciljeva, inovativnosti, u¢enju iz
iskustva, razvijanju vjestina donosenja odluka, inicijativnosti i vrednovanju osobnog
razvoja. Ulitelj, pokreta¢ i organizator nastavne komunikacije, pomaze u¢enicima da
postanu samostalniji u postavljanju, ostvarivanju i vrednovanju vlastitih obrazovnih
ciljeva te im omogucava razvoj kompetencija.

Kako kompetencije u¢enika predstavljaju sustav u koji su uklju¢ena znanja, vjestine,
vrijednosti, stavovi i uvjerenja te odrazavaju izuzetnu sloZenost, usmjerili smo se
odredenju i pra¢enju ostvarivanja inicijativnosti kao dijelu poduzetnicke kompetencije
u kontekstu nastave. Zapravo, mnogi istrazivaci kao posebno vaznu sastavnicu
poduzetnic¢ke kompetencije izdvajaju inicijativnost (Bennett, 2004; Drucker, 1985;
Hisrich i Peters, 1998; Rushing, 1990; Sarasvathy, 2008). Inicijativnost je sastavnica
poduzetnicke kompetencije i izdvojena je kao vazan obrazovni cilj (Nacionalni
okvirni kurikulum, 2011) ¢iji razvoj moze potaknuti i druge vidove poduzetnicke
kompetencije.

Poticanje poduzetnosti i inicijativnosti u¢enika u okviru kompetencije poduzetnistva
ugraduje se u kulturu $kole, kao i kulturu nastave. Nove kompetencije i promjene u
nacionalnom kurikulu za obvezno obrazovanje pomic¢u usmjerenost s transfera
znanja na razvoj kompetencija kao cilja obrazovanja (Baranovi¢, 2006). Stalna su
desetljetna $kolska nastojanja u pomicanju u¢enja kao procesa memoriranja znanja i
stjecanja osnovnih vjestina s ciljem pripreme za budué¢nost k u¢enju u kojem se znanja
konstruiraju i reflektiraju u osobnoj promjeni. Zahtijeva se mijenjanje dominacije
poucavanja (usmjerenost sadrzaju) k podrsci u¢enju (poticanju i razvoju kompetencija,
usmjerenost uc¢eniku). U¢enicima se uz podrsku uditelja omoguéuje samostalno
konstruiranje znanja, prosudivanje i djelovanje. Zadaca je suvremene nastave uvesti
ucenika u cjelovitost svijeta pojedina¢no ga vodedi u spoznavanju same spoznaje.
Time se istodobno u funkciju stavljaju one moguc¢nosti u¢enika koje su mu potrebne
u intenzivnom razvoju suvremenosti (Morin, 2002). Sposobnost djelovanja, kriticko
misljenje, inicijativnost, sposobnost rjeSavanja problema, osobna i profesionalna
odgovornost, samopouzdanost postaju osnovni ciljevi ne samo kulture nase $kole
ve¢ i kulture same nastave.

Osposobljavanje je u¢enika usmjereno funkcionalnome znanju, tj. djelotvornome
pretvaranju informacija u smislene postavke koje se transferiraju u ponasanje. Ucenici
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se u procesu ucenja usmjeravaju nekim bitnim pretpostavkama razumijevajuéi ih u
konceptima kojima raspolazu kao osnovom za stvaranje novog iskustva. Nuzno je
ostvarenje nastave u kojoj ucenik koristi odredene podatke kao mogu¢nosti za daljnju
analizu i potkrepljivanje svojih razmisljanja, pri ¢emu se vlastita znacenja povezuju,
uopcavaju i strukturiraju u odnosu na prethodna. U¢enicko razumijevanje u procesu
udenja povezano je s na¢inima poucavanja. Kvalitetno je ono poucavanje u kojem
su stvoreni uvjeti za reorganizaciju u¢enikova osobnog razumijevanja na temelju
refleksije. U¢itelji im stoga u nastavnom procesu moraju osigurati sustav misljenja
i u¢enja utemeljenoga na aktivnome uéenju. Samoregulirajuce je u¢enje postalo
nezaobilazno u suvremenoj kulturi nastave i predstavlja aktivan i konstruktivan
proces. Polazi od odredivanja ciljeva uenja, procesa ostvarivanja, nakon ¢ega slijedi
vrednovanje ostvarenoga, odnosno pracenje ishoda ucenja reflektiranih u odredenim
razinama traZenih kompetencija u¢enika. Oni u¢enici koji upravljaju svojim ucenjem
uspjesno biraju i primjenjuju prikladne strategije u rje$avanju problema (Dweck,
2000). Neophodno je u $koli, kao i u nastavi, omoguciti iskustva koja poti¢u cjelovit
razvojni proces uc¢enika. Omogudavanje iskustva koja nadilaze intelektualno ucenje i
potic¢u cjelovit razvoj uc¢enika postaje ne samo polaziste ve¢ i odrednica suvremenoga
nastavnoga procesa (Peko i sur., 2014; Peko i Varga, 2014; Tot, 2010).

Imperativ vremena u kojem Zivimo jest kultura nastave u kojoj se potice stalnost
i samostalnost institucionalnoga i neinstitucionalnoga ucenja. U hrvatskome
obrazovnom sustavu postoji potreba za analizom stanja i na¢ina implementacije
standarda Europskoga referentnog okvira (Europski okvir klju¢nih kompetencija,
2004) i jedne od njegovih osam klju¢nih kompetencija cjeloZivotnoga ucenja — osjecaja
za inicijativu 1 poduzetni§tvo. Prethodna istraZivanja koja su se time bavila u Hrvatskoj
su malobrojna. Razlog tomu Domovi¢ i suradnici (2013) pronalaze u ¢injenici da se
obrazovanje za poduzetni$tvo najc¢e$ée shvaca kao dio ekonomije pa se kod ucenika
razvija tek na vi$im razinama $kolovanja — posebice unutar institucija na kojima
se studira ekonomija. Takav pristup obrazovanju za poduzetni$tvo nije u skladu
sa suvremenim nastojanjima da se poduzetni$tvo ne tumaci kao skup odredenih
osobina li¢nosti koje su date i nepromjenjive, ve¢ kao sposobnost koju je moguce
poticati i sustavno razvijati nastavnim strategijama i metodama tijekom citavog
obrazovanja (Gibb, 2002). Prema istraZivanju Baranovi¢ i suradnika (2007), ulitelji
u Hrvatskoj procjenjuju kako samo ponekad koriste metode aktivnog ucenja kako
bi razvijali poduzetni¢ku kompetenciju ucenika. Vican i Luketi¢ (2013), koriste¢i
se pojmom poduzetnicke inicijativnosti, zamjecuju kako ¢ak i kada sami ucenici
procjenjuju svoje poduzetnicke vjestine, oni ih viSe prepoznaju kao osobine li¢nosti
(primjerice ustrajnost i marljivost), a ne kao nastavnu aktivnost. Joki¢ i suradnici
Instituta za drustvena istraZivanja (2007) proveli su istraZivanje usmjereno procjeni
zastupljenosti i poticanja razvoja kompetencije ,,poduzetni$§tvo” u osnovnim $kolama,
uz zaklju¢ak kako ju je potrebno razvijati u svim $kolskim predmetima i na svim
razinama obrazovanja. Uitelji su pritom iskazali pozitivan stav prema navedenoj
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kompetenciji, ali ostaje upitnim u kojoj su mjeri pozitivne stavove transferirali u
svakodnevni rad u razredu.

Ucenicka je inicijativnost u kontekstu nastave nedovoljno istrazena, a upravo je
nastavom mogude osigurati institucionalne uvjete kako bi se u¢enicka inicijativnost
sustavno razvijala. Razlog tomu jest i taj $to se u $koli ¢esto ne procjenjuju varijable
koje su vaZne za snalaZenje u radnom procesu i u Zivotu. Pritom je potrebno pogled
usmjeriti prema ucenicima (Matijevi¢, 2005; Matijevi¢ i Radovanovi¢, 2011). U tom
nas je smislu zanimalo kako udenici percipiraju moguénosti iskazivanja vlastite
inicijativnosti u aktivnostima organiziranim u sklopu redovne nastave. Kako je
nastava planirana i inicirana od uitelja, nuzno je analizirati nac¢ine na koji ucitelji
strukturiraju aktivnosti koje se odvijaju u ucionici i koje izravno utje¢u na razvijanje
autonomije u¢enika. Odgovaraju¢om organizacijom nastave, odnosno prilagodbom
nastavnih metoda i oblika potrebama odredenog ucenika ili razrednog odjela,
omogucujemo procese ucenja. Samo nastava u kojoj su jasno odredeni ciljevi, okvirno
planirani procesi, samovrednovanje i vrednovanje njihova ostvarenja postavljenoga u
pogledu uéenika, uz optimalne nacine podrske ucenju, omogucéuje razvoj u¢enickih
poduzetnic¢kih kompetencija, a time i inicijativnosti.

Istrazivanje prikazano u nastavku usmjereno je analizi inicijativnosti u¢enika u
nastavi. Inicijativnost se u¢enika temelji na njegovu znanju, sposobnostima, interesima
zrcaledi se u nizu aktivnosti u nastavi. U¢enic¢ka se inicijativnost u nastavi moze pratiti
u pogledu: znanja i vecega od zahtijevanoga, izno$enja ideja, samoinicijativnoga
internetskoga rada kod kuce, samoinicijativhoga traZenja podataka u knjiznici,
zajednickoga rada, komunikacije, rjeSavanja problema, predlaganja tema, rada na
projektima i primjeni znanja u svakodnevnom Zivotu. Kako nastava danas omogucuje
ucenicima razvoj inicijativnosti, jest pitanje na koje trazimo odgovor. Namjera nam
je stoga bila istraziti u¢enicku percepciju nastavnih aktivnosti. Za osnovni smo si
cilj postavili detaljnije istraziti one nastavne aktivnosti koje poticu i omogucuju
inicijativnost u¢enika u promatranim dimenzijama nastave.

Metode

Ucenic¢ka se poduzetni¢ka kompetencija moze djelomi¢no opisati u¢enickom
inicijativno$¢u u nastavi. Kako pod inicijativno$¢u ucenika u nastavi ponajprije
podrazumijevamo njezino omogucavanje unutar relacijskoga odnosa ucitelja i u¢enika,
kao najvaznijih ¢imbenika odgojno-obrazovnog procesa, istrazili smo:

Koji su vidovi i razine poticanja inicijativnosti u¢enika u nastavnom procesu;

Koliko primijenjene nastavne aktivnosti poti¢u i omogucavaju inicijativnost mladih
i starijih u¢enika i ucenica.

Drugim rije¢ima, istrazivacka je pozornost bila usmjerena nastavnim aktivnostima
iz kojih je moguce zakljucivati o postojanju ucenicke inicijativnosti. Istrazivala se
njihova estotnost zastupljenosti u nastavi koja se moze razvrstati u nedovoljnu razinu
(aktivnost nikada nije zastupljena u nastavi), nisku razinu (aktivnost je ponekad
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zastupljena u nastavi), vi$u (aktivnost je ¢esto zastupljena u nastavi) i visoku razinu
poticanja inicijativnosti kod ucenika (aktivnost je uvijek zastupljena u nastavi).

Drugi problem koji se na$ao u sredi$tu ovoga istrazivanja jesu individualne razlike
u ucenic¢koj procjeni nastavnih aktivnosti koje podrzavaju uc¢enicku inicijativnost.
Tocnije, zanimalo nas je postoje li medu ucenicima razlike u percepciji koje bi se
mogle objasniti spolnim i dobnim razlikama.

Sudionici

U istrazivanju je sudjelovalo ukupno 996 uc¢enika osnovne $kole iz ¢etiriju hrvatskih
gradova: Osijeka (N=306, 31,7 %), Slavonskog Broda (N=187, 19,4 %), Zagreba
(N=162, 16,8 %) i Pule (N=311, 32,2 %). Osim toga, u istraZivanju su bili podjednako
zastupljeni mladi i stariji ucenici obaju spolova. Otprilike polovina sudionika bili su
ucenici Cetvrtog razreda (51 %),a drugu su polovinu ¢inili ucenici osmog razreda (48,9
%). Ucenika je u éetvrtom razredu bilo 248, a ucenica 246 (ukupno 494 sudionika). U
osmom je razredu bilo 242 ucenika i 230 ucenica, $to ukupno ¢ini 472 sudionika. Iz
navedenoga je vidljiv i ujednacen omjer u¢enika prema spolu u razli¢itim razredima
i $kolama. To¢nije, u istrazivanju je sudjelovalo 490 ucenika (50,7 %) i 476 ucenica
(49,3 %).

Instrument i postupak istrazivanja

Podatci su o ucenickoj procjeni nastave prikupljeni s pomoc¢u upitnika koji je
konstruiran za potrebe znanstvenog projekta Potreba novog polozaja uc¢enika u
nastavi i izvan nastave (Peko i sur., 2014). Vazan se dio istrazivanja odnosio na
ucenic¢ku percepciju ukupnih nastavnih aktivnosti. Uz pitanja o deskriptivnim
obiljezjima u¢enika instrument je ¢inilo 28 tvrdnji o nastavi s visokom pouzdano$éu
(Cronbachova alfa =,86). Jedan je dio instrumenta bio posebno usmjeren u¢enickoj
inicijativnosti u kontekstu nastave. [zdvojeni se dio instrumenta takoder pokazao
pouzdanim (Cronbachova alfa =,79). Procjena je uenicke inicijativnosti u nastavi,
kao posebno vaznog segmenta na koji se Zeli skrenuti pozornost, analizirana kroz
izdvojenih deset tvrdnji (izrijekom navedenih u tablici 1).

Tijekom ispunjavanja upitnika uéenici su svoje procjene trebali vezati uz predmet
Hrvatski jezik. Od njih se trazilo da procijene koliko se ¢esto pojedina tvrdnja odnosi
na njihovu nastavu Hrvatskoga jezika koriste¢i se skalom Likertova tipa od Cetiri
stupnja: nikad, ponekad, ¢esto i uvijek. Odabirom samo jednoga predmeta, i to
Hrvatskoga jezika, omoguceno je usporedivanje odgovora ucenika cetvrtog i osmog
razreda. Osim toga, navedeni predmet predstavlja dio jezgrovnoga kurikula i brojem
nastavnih sati dominantno je zastupljen u kurikulu.

Po prikupljanju podataka anketiranjem, podatci su ra¢unalno analizirani
statisti¢kim postupcima kako bi se u¢enicke procjene usustavile i ponudile odgovore
na istrazivacka pitanja. Rezultati su zbog razumljivosti grupirani i prikazani istim
redoslijedom kao i istrazivacka pitanja.
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Rezultati i rasprava

Izdvojene su i pracene aktivnosti koje su izravno povezane s inicijativno$¢u ucenika
iudenica Cetvrtog i osmog razreda osnovne $kole u pogledu: Zelje za veéim znanjem
od zahtijevanoga, samostalnog trazenja odgovora, predlaganja nastavnih tema, novih
ideja i njihova prihvacanja, samostalnog rada na internetu, traZenja izvora u knjiZnici,
projektnog rada i primjenjivanja naucenoga. Rezultati se u nastavku prezentiraju
istim redoslijedom kojim su postavljena istrazivacka pitanja pa se tako najprije
problematizira u kojoj se mjeri potice razvoj odredenih vidova ucenicke inicijativnosti
redovnom nastavom. Potom se pozornost usmjerava individualnim razlikama medu
ucenicima utemeljenima na spolu i dobi kada se usporede rezultati njihove procjene
ucenicke inicijativnosti.

Vidovi i razine poticanja inicijativnosti ucenika

Prvo pitanje na koje smo istrazivanjem nastojali dobiti odgovor jest Koji su vidovi
i razine poticanja inicijativnosti ucenika u nastavnom procesu? Vidovi poticanja
inicijativnosti koje su u¢enici procjenjivali odnosili su se na nastavne aktivnosti koje
ulenicima omogudavaju razvoj inicijativnosti. Kako bi se doznalo koje tvrdnje o
ucenickoj incijativnosti u nastavi u¢enici procjenjuju najzastupljenijima, izra¢unata je
frekvencija u¢eni¢kih procjena na skali od Cetiri stupnja. Svaki stupanj ujedno opisuje
i odredenu razinu poticanja razvoja ucenicke inicijativnosti pa se moze govoriti o
nedovoljnoj razini, niskoj, vi$oj i visokoj razini poticanja ucenicke inicijativnosti
u nastavi. Dakle, o razini poticanja ucenicke inicijativnosti moze se zakljucivati
na temelju njihove procjene zastupljenosti pojedinih aktivnosti, pri c¢emu ce$ca
zastupljenost ukazuje na vi$u razinu poticanja incijativnosti u¢enika. Suprotno tomu,
aktivnostima koje su ucenici percipirali rjede zastupljenima u nastavi pripisana je
niZa razina poticanja njihove inicijativnosti. U tablici 1 prikazana je rasporedenost
ucenickih procjena za svaku tvrdnju na pojedinim stupnjevima skale.

Tablica 1

Dobiveni rezultati pokazuju kako je gotovo polovina ucenika (44,8 %)
najzastupljenijom od ponudenih tvrdnji o uéenickoj inicijativnosti procijenila
tvrdnju Ucenici u grupama pomazu jedni drugima da uspiju. Sve ostale tvrdnje
najve¢i postotak ucenika procjenjuje manje ucestalima. Nadalje, druga najcesc¢a
procjena medu u¢enickom populacijom jest da se nastavom ne razvija samo znanje
ve¢ kompetencije, tj. da ucenici imaju razumijevanje, sposobnosti vjestine i stavove
nuzne za primjenu naucenoga u novim situacijama. To¢nije, 39,6 % ucenika koji
su sudjelovali u istraZivanju procjenjuje kako se visoka razina poticanja ucenicke
inicijativnosti ostvaruje u procesu stjecanja kompetencija. Znacajno je da ve¢inu
tvrdnji o ucenic¢koj inicijativnosti (sedam od ponudenih deset) ucenici u najve¢em
postotku (koji se pronalazi u rasponu od 34,4 % - 40,1 % ucenika) procjenjuju samo
ponekad prisutnima u nastavi. Na drugom kraju spektra u¢enickih procjena pronalazi
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se tvrdnja koja mozda najizravnije opisuje uc¢enicku inicijativnost u nastavi — Ucenici
predlazu ucitelju temu o kojoj Zele uciti. Za nju ¢ak 41,2 % ucenika tvrdi da se nikada ne
dogada u nastavi, uz 32,4 % ucenika koji procjenjuju da se dogada samo ponekad, §to
svjedoci o nedovoljnoj razini poticanja tog segmenta ucenicke inicijativnosti u nastavi.

Navedenim su rezultatima potvrdeni nalazi studije od prije osam godina (Joki¢,
2007) prema kojoj je utvrdena nuZnost sustavnijeg poticanja razvoja ucenicke
kompetencije poduzetnistva u osnovnom obrazovanju u Hrvatskoj. Autori svoj
zaklju¢ak temelje na podatcima prikupljenim od ucenika ¢etvrtog (N=535) i osmog
razreda (N=1050), njihovih uditelja (N=671) i ravnatelja 25 $kola u kojima je
istrazivanje provedeno. Konkretnije, u¢eni¢kom samoprocjenom doznalo se kako
ucenici sebe procjenjuju otvorenima za nove ideje i aktivnosti (85 %), §to se smatra
pozeljnom osobinom li¢nosti, kao i ustrajnost u zadatcima (82 %). Najve(i postotak
ucenika (89 %) procjenjuje se spremnim za grupni rad, a usporedbom s rezultatima
ovog istraZivanja takav se rezultat moZe objasniti upravo ¢estom zastupljeno$éu
grupnog rada u nastavi. Autori uocavaju kako su ucenicke preferencije grupnih
aktivnosti dobra osnova za razvoj u¢enicke poduzetnosti.

Nazalost, nalaze navedenog istrazivanja ne potvrduju iskazi ucitelja u istom
istrazivanju (53%) koji spremnost na inicijativu procjenjuju najmanje zastupljenom
kod ucenika, smatrajuéi kako je pokazuje tek manjina ucenika. Ne smatrajuci je
zastupljenom, ucitelji niti ne podrzavaju njezin razvoj. ,Cini se da u¢eni¢ko
preuzimanje inicijative, mogu¢nost odabira aktivnosti i fleksibilnost nisu ponasanja
koja dobivaju dosljednu podrsku u hrvatskim osnovnim $kolama. Samo 21 % ucenika
navodi da ih vedina ili svi ucitelji poti¢u na to da predlazu $kolske aktivnosti, 28 %
dobiva podrsku za sudjelovanje u odabiru $kolskih aktivnosti, 27 % daje nove ideje ili
pokusava raditi stvari na nov nacin, 35 % da za jedan problem trazi vie rje$enja, 26 %
da vrednuje vlastiti rad, 28 % da tijekom nastave prezentira gradivo. Ve¢ina ucenika
smatra da nastavnici ne uvazavaju dosljedno njihovo misljenje® (Joki¢, 2007, str. 77).
Usporedbom postotnih vrijednosti u opisanoj studiji i rezultata ovog istraZivanja,
uocava se kako u $kolama ne postoji tendencija rasta poticanja razvoja ucenicke
inicijativnosti kao dijela poduzetni¢ke kompetencije.

Razlike u procjeni poticanja inicijativnosti mladih i starijih u¢enika

i ucenica

Drugo se istrazivacko pitanje odnosilo na spolne i dobne razlike medu sudionicima
istrazivanja u njihovoj procjeni vidova i razina poticanja ucenicke inicijativnosti u
nastavi. To¢nije, zanimalo nas je razlikuju li se ucenici i u¢enice u svojoj procjeni
u Cetvrtom i osmom razredu. Kako bi se provjerili ucinci spola i dobi, te njihove
interakcije, provedene su dvosmjerne analize varijance sa spolom i dobi kao
nezavisnim varijablama. Na taj je na¢in dobiven odgovor na istrazivacko pitanje
Koliko primijenjene nastavne aktivnosti poticu i omogucavaju inicijativnost mladih i
starijih ucenika i ucenica? Dobiveni rezultati prikazani su u tablici 2.
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Tablica 2

Konkretnije, kod procjene djecaka je razvidno veée prihvacéanje njihovih ideja u
Cetvrtom razredu nego u osmom razredu, a ta je razlika kod djevoj¢ica manje izrazena.
Takoder, u ¢etvrtom razredu rezultati su vidi za djecake, a u osmom za djevojcice. Osim
toga, razlike izmedu djevojcica i djecaka u Cetvrtom razredu nisu znacajne nego se
oni tek u osmom razredu znacajno razlikuju u tome koliko sami traze to¢ne odgovore
koje prethodno nisu znali. Tablica 2 takoder pokazuje da u ¢etvrtom razredu ucenici
znaju vi$e primijeniti ono §to su naucili u $koli, a da je u osmom razredu situacija
obrnuta te je razlika u korist ucenica.

Dakle, rezultati sugeriraju odsustvo individualnih razlika u uc¢enickoj procjeni
inicijativnosti utemeljenih na spolu. To¢nije, medu djevoj¢icama i dje¢acima nije
pronadena razlika ni na jednoj od ponudenih deset tvrdnji kojima se opisivala u¢enicka
inicijativnost. Zbog toga je razvidno kako nije opravdano tvrditi da ucenici i uc¢enice
na razli¢ite na¢ine dozivljavaju i procjenjuju zastupljenost u¢enicke inicijativnosti u
nastavi. Navedeno je suprotno prijasnjim istraZivanjima provedenim u Hrvatskoj.
Uvrijezeno je misljenje kako ucenici i ucenice razlicito dozivljavaju nastavu pa je i
ocekivano pretpostaviti postojanje razlika u njihovoj procjeni nastavnih aktivnosti
(Vican i Luketi¢, 2013). Upravo su istrazivanja Vican i Luketi¢ (2013) te Luketi¢
(2013) potvrdila postojanje spolnih razlika medu hrvatskim uéenicima, pri ¢emu je
istaknuto kako ucenice vi$im procjenjuju vlastiti poduzetnicki potencijal nego djecaci.
Ipak, unato¢ postojanju razlika u samoprocjeni inicijativnosti, kada je rije¢ o procjeni
nastavnih aktivnosti kojima bi se trebala poticati u¢enicka inicijativnost, razlike nisu
statisti¢ki znacajne.

Nadalje, rezultati provedenog istrazivanja pokazuju da su za sve tvrdnje utvrdene
znacajne dobne razlike u ucenickoj procjeni inicijativnosti i to sve u korist ¢etvrtog
razreda. Takav je rezultat suprotan oéekivanome jer bi uklju¢ivanje uc¢enika kao
aktivnog sudionika u nastavi trebalo biti vece s obzirom na vi$u dob ucenika. Stariji
ucenik nadograduje znanja na ve¢im osnovama obrazovanja, u duljem je vremenskom
procesu u sukonstrukciji nastave i shodno tome je kompetentniji od mladeg ucenika.
Navedeno bi starijem u¢eniku moralo omoguditi ve¢u inicijativnost u nastavi. Dobiveni
rezultati imaju znadajne implikacije s obzirom na to da sugeriraju da je mladi u¢enik
inicijativniji od starijeg, $to znaci kako je i dalje prisutna kultura nastave koja ne potice
ukljucivanje u¢enika kao aktivnog sudionika nastavnog procesa.

Opisani rezultati potvrduju nalaze prethodnih istrazivanja uéenicke inicijativnosti
provedenih u Hrvatskoj. Primjerice, opseZznijim istrazivanjem koje je provela Luketi¢
(2013) ispitivane su razine samoprocjena poduzetnicke kompetencije u¢enika osnovne
$kole. Stavovi i iskustva ucenika ispitivani su na dvije razine: na razini samoprocjene
osobnog poduzetnickog potencijala i samoprocjene stavova prema sastavnicama
poduzetnicke kompetencije. Rezultati ukazuju na to da mladi ucenici vise iskazuju
usmjerenost prema inovativnosti i proaktivnosti od starijih. Takoder se pokazalo da
mladi udenici ($esti razred) imaju znacajno visi rezultat u procjeni razine vlastite
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inicijativnosti od starijih u¢enika (osmi razred). Indikativno je da u¢enici percipiraju
opadanje vlastite inicijativnosti kako se uspinju obrazovnom ljestvicom. Pretpostavka
je da bi 8kole trebale poticati razvoj samoefikasnosti i inicijative, kao i autonomnog,
intrinzi¢no motiviranog ponasanja kod udenika, a to su upravo klju¢ni elementi
poduzetnicke kompetencije (Joki¢, 2007).

Istrazujuéi $kolske aktivnosti i stavove ucenika prema poduzetnistvu, utvrdeno je
kako se taj trend nastavlja i medu ucenicima srednjih $kola (Muraja, 2012). Naime,
ispitivani su ucenici procjenjivali u kojoj mjeri smatraju da nastavnim aktivnostima
stje¢u odredena poduzetni¢ka znanja, vjestine i stavove (planiranje i organizacija
aktivnosti, rjeSavanje problema, pozitivan odnos prema promjenama i komunikacijske
sposobnosti), zatim u kojoj su mjeri u $koli imali priliku izraziti navedena znanja,
vjestine i stavove pokazivanjem inicijative i istrazivackog duha. Usporedivani su
rezultati ucenika koji pohadaju razlic¢ite vrste srednjih $kola, pri ¢emu su uéenici
gimnazija procijenili kako im nastava pruza najmanje prilike za iskazivanje
inicijativnosti, a najveca srednja vrijednost procjene na Likertovoj skali zabiljezena
je medu udenicima trogodis$njih strukovnih $kola. Nacini poticanja uéenicke
inicijativnosti koje navode odnose se uglavnom na izvannastavne aktivnosti ($kolske
novine, u¢enicka vjezbovna tvrtka, u¢enicka zadruga, natjecanje ,,Poslovni plan“ i
posebni projekti). Cak i u tom slu¢aju u¢eni¢ka procjena ne prelazi srednju vrijednost
ponudenu na skali, $to ukazuje na ¢injenicu da ucenici svih $kola ne smatraju prostor
za ucenicku inicijativnost prisutnim u optimalnoj mjeri. Redovna nastava i nastavne
aktivnosti koje se organiziraju za sve u¢enike u $koli tim istrazivanjem nisu detektirane
kao moguc¢nosti poticanja razvoja ucenicke inicijativnosti.

To ukazuje na nesklad izmedu zahtjeva postavljenih Nacionalnim okvirnim
kurikulom (2011) i ostvarenoga u nastavnoj praksi.

Zakljucak

Razvijati inicijativnost u¢enika u nastavi kao bitan dio poduzetnicke kompetencije
znaci poticati razvoj vjestina iznoSenja ideja, novih tema, samostalnog trazenja novih
¢injenica u razli¢itim izvorima, suradni¢kog u¢enja putem osobnog iskustva u nastavi
1izvan nje.

Istrazivanjem se nastojalo utvrditi u kojoj se mjeri potice razvoj upravo tih vjestina
odredenim aktivnostima u sklopu redovite nastave. Prema ucenickoj procjeni,
utvrdeno je kako se u¢enicka inicijativnost najce$ée potice organizacijom grupnoga
rada u nastavi pri ¢emu udenici imaju priliku razvijati sposobnost suradnje s
drugim udenicima i upravljati vlastitim procesom ucenja. Najmanje se potice razvoj
ucenickog interesa za nastavne sadrzaje u vidu predlaganja tema o kojima bi Zeljeli
uditi. Takav podatak ne ukazuje na pomak prema vi$oj razini poticanja ucenicke
poduzetnicke kompetencije u odnosu na prijasnja istrazivanja. Nadalje, istraZivanjem
nije potvrdeno postojanje razlika izmedu ucenika i u¢enica u procjeni poticanja
ucenicke inicijativnosti, ali su zabiljezene razlike izmedu mladih i starijih ucenika.
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Konkretnije, u¢enici ¢etvrtog razreda razinu poticanja ucenicke inicijativnosti
nastavnim aktivnostima procjenjuju viSom od ucenika osmog razreda.

Rezultati ovog i prethodnih istrazivanja mogu voditi prema dvostrukom zakljucku
kako je u $kolama mladim ucenicima osigurano viSe prostora za razvoj vlastite
inicijativnosti (1) i/ili kako stariji ucenici o¢ekuju viSe podrske u razvoju inicijativnosti
(2). U oba slucaja ucenicke procjene zastupljenosti pojedinih nastavnih aktivnosti u
osnovnoj $koli pokazale su kako se obrazovanjem ne razvija uéenicka inicijativnost,
ve¢ upravo suprotno - $to su vi§e godina ucenici u sustavu odgoja i obrazovanja,
nastavne aktivnosti koje bi im omogucile razvijanje inicijativnosti sve su rjede ili im
vi$e nedostaju. Radi se o u¢eni¢koj procjeni koja je subjektivna, ali izrazito znacajna,
s obzirom na to da se radi o procjeni izravnih ¢initelja nastave. Dakle, ciljevi odgoja
i obrazovanja vezani uz elemente razvoja poduzetnicke kompetencije navedene u
Nacionalnom okvirnom kurikulu (2011) ostaju nerealizirani u kontekstu nastave i
imaju samo deklarativnu vrijednost.

Poticanje inicijativnosti u¢enika postaje imperativ vremena u kojem zivimo. Rezultati
ovoga i prethodnih istraZivanja ukazuju na potrebu sustavnijeg razvoja inicijativnosti
ucenika. Dobiveni rezultati vazni su za teorijsko razumijevanje uéenicke percepcije
nastavnih aktivnosti u sklopu redovne nastave, kao i za prakti¢ni odgojno-obrazovni
rad u $koli. Nacin na koji bi se mogao premostiti jaz proklamiranih ciljeva i njihova
ostvarivanja pronalazi se u sustavnijem poticanju razvoja ucenicke inicijativnosti.
Preduvijet za to su kompetentni ucitelji koji prepoznaju vaznost u¢enicke inicijativnosti
i znaju strukturirati nastavne aktivnosti tako da njima podupiru upravo njezin razvoj.
Nuzno je stoga uitelje sustavno osposobljavati i pratiti promjene.
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