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Abstract

The paper presents the results of the research involving 552 university students from
across Slovenia. The research explores students’ cultural and artistic status, their
attitudes towards/opinion on the inclusion of culture and arts in the education system,
and their attitude towards education and the arts. The results show that students
do not consider spiritual, cultural and aesthetic values to be of great importance.
They believe that primary and secondary schools should focus more on the reading
culture and Intermedia Arts, and higher education system should focus on the goals
relating to the formation of positive attitudes towards the cultural heritage. Students
from different study programmes agreed particularly on the need for team planning
in the learning process, and on the importance of art education in the development
of an individual’s creative potential. They agreed less on the measures necessary for
the improvement of the quality of arts education and the set of views related to the
contents in the higher education of future preschool and school teachers. Results
relating to the objectives of the research also show statistically significant differences
between study programmes. Arts and cultural education in the education system was
assigned higher importance by social sciences, preschool education and early primary
education university students than by the natural sciences students.

Key words: aims of arts and cultural education; arts and culture areas; students.

Introduction

In our post-modern culture, which encourages the mass culture of the consumer
society, the individual has become trapped in a cycle of searching for their own
identity, and the value of the arts is diminishing. Contemporary education, however, is
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still focused on the development of specific professional knowledge and intellectually
based skills, while ignoring the other elements of the pupil’s personality (feelings,
emotions...). Esteemed scholars in the field of pedagogy have already issued warnings
about the danger of one-sided reasoning in education. Krofli¢ points out that “the
value of arts ought to increase in the spirit of postmodern epistemology and value
orientations because it is a key instrument that allows emphatic recognition of various
value perspectives and addressing existential questions” (Krofli¢, 2007, p. 14).! When
young people wonder anxiously which goals and directions to pursue in their life, it
is the responsibility of the society and the education system to prepare them as well
as possible for an uncertain future.

Cultural and arts education is a field of human activity which encourages a
critical attitude to reality, and influences the shaping of individual identity and the
development of cultural knowledge and expression. The importance of cultural and
arts education is reflected in numerous documents, which also highlight the role of
arts and cultural education in the development of creativity and cultural awareness
(The Arts and Education (2004), Road Map for Arts Education (2006), Reinvesting in
Arts Education (2011). In Slovenia, these correspond with the National Guidelines for
Arts and Cultural Education (2009), the Proposal of Arts and Cultural Education (2009)
and the National Cultural Programme 2008-2011). With the Communication from
the Commission to the European Parliament, the Council, the European Economic and
Social Committee and the Committee of the Regions on a European Agenda for Culture
in a Globalizing World (2007) report, the Work Plan for Culture 2008-10 (2008) and by
declaring 2008 the European Year of Multicultural Dialogue and 2009 the European
Year of Creativity and Innovation, the European Commission has also underlined the
importance of creativity and innovation, and the role of culture and creativity. Let us
mention only some of the key recommendations in these documents: arts education
should be obligatory at all levels of education; arts classes should be taught with the
help of the latest information and communication technologies; classes should be made
more appealing by including meetings with artists and visits to cultural institutions.

When investigating the status of education in the areas of the arts and culture,a number
of questions arise: Are we aware of the importance of arts and cultural values for the
preservation of a democratic and humane society in Slovenia? Are the contents and
aims of arts and cultural education sufficiently included in the planned and operational
primary school curricula? How do we see the role of the teacher who teaches arts subjects?

The Importance of Arts and Cultural Values for
the Preservation of a Humane and Democratic Society

The dearth of cultural and artistic values in social reality can lead to the destruction
of modern culture and a lack of spiritual balance on an individual level (Musek, 2008).

! The quotes of the texts originally written in Slovenian language are the translations made for the purpose of this
paper, unless otherwise indicated.
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The more important the role played by humanistic and cultural values is in a society,
the more firmly will a modern man be able to build his future identity and perspective.
Slovenia has traditionally appreciated culture and the arts; however, there is still not
sufficient awareness of their importance for the preservation of a democratic society
that is based on the civilization achievements of the mankind and that preserves and
cultivates these (Musek & Musek Le$nik, 2003).

How do young people receive and process the content and achievements of an
established culture, passed on to them by various institutions of the adult world? One
might refer here to Ule (2008, p. 96) who believes that “young people perceive and
spiritually integrate elements of an established culture only to the extent that is in line
with their own youth culture”.

Culture and art values are insufficiently present in the modern education, which
despite criticism, is still considerably marked by permissive, postmodern thinking. For
this reason it is necessary to explore the role of arts education in the development of
creativity and cultural awareness, in order to meet the needs of the 21 century. "Every
child and adult has the right to education and cooperation in the life of culture and the
arts because art represents an intrinsic part of the way humans operate in the world”
(Bamford, 2006, p. 19). Through art individuals can develop a sense of creativity, the
ability to take initiatives, rich imagination, emotional intelligence, critical reflectivity
and free thinking. “Education in the arts and education through the arts can influence
overall development, while at the same time through its content contributing to the
individual’s understanding of the needs of the modern society in which he lives”
(Denac et al., 2011).

Aims and Contents of Arts Education in the Planned
and Operational Curriculum

In 2009, the Eurydice network published an overview of the planning and
implementation of cultural and arts education in European states curricula; the most
frequently represented general aims of arts education are the following: developing arts
knowledge and abilities, knowing and understanding; developing critical evaluation
and aesthetic judgment; understanding cultural diversity and the importance of
cultural heritage; developing skills in personal expression; and developing creativity.
Besides the learning aims defined for arts and cultural education, it is necessary to
mention the general learning aims in the curricula that can be connected with arts
and culture, such as encouragement of cross-curricular integration between the arts
and other subjects.

The analysis of the Slovenian higher education programmes for training preschool
and school teachers shows that the contents as well as the objectives of arts and cultural
education are adequately represented in the curriculum, naturally, to a greater extent
in the arts courses in the programmes for preschool education and class teaching as
well as in the humanities, and less so in natural sciences.
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Because arts and cultural education allows many connections between various
subject fields, a didactic approach involving cross-subject integration represents
a starting point for the implementation of arts and cultural education aims in the
learning process. By including the arts aims, content and methods of work in other
subject areas, an attitude towards art is developed (Schirrmacher, 2002; Thompson,
2006). Experience shows that cross-subject integration allows pupils to develop
interest in and motivation for learning and to deepen their understanding and use
of knowledge. Besides this, they achieve better learning results, demonstrate better
interpersonal relationships and a motivation for learning, express self-confidence,
mutual cooperation and understanding; they also recall and understand the learning
materials and can transfer the learning knowledge and abilities between different
subject areas (Bevc, 2005). Although cross-subject integration in Slovenia is still
searching for professionally acceptable solutions, research suggests that it is already
often present in teaching. However, frequency alone does not yet mean quality.
The content dimension too often dominates the implementation of cross-subject
integration. However, quality cross-subject integration also requires the aim-process
dimension to be equally considered (Sicherl-Kafol, 2007; Hus, 2013).

It is more and more evident that state institutions and various documents offer
mostly theoretical starting points about the importance and role of arts and cultural
education that are also taken into account by curriculum designers; however, they do
provide no concrete didactic approaches to teaching arts and cultural education. This
raises the question of the extent to which teachers (class teachers, arts subject teachers,
teachers of other subjects such as history, mathematics..., and teachers in higher
education) can implement the aims of arts and cultural education in the planned and
operational school curriculum.

The Role of the Teacher in Teaching Arts Subjects

Teachers who teach arts subjects play a key role in developing pupils’ creative
abilities (Zbainos & Anastasopoulou, 2012). Numerous authors and research findings
have pointed to the fact that in cultural and arts education, more attention should
be paid to teacher training in establishing a creative learning environment in which
meaningful learning can take place (KEA European Affairs, 2009; Sharp & Le Métais,
2000; Taggart et al., 2004; Bamford, 2006). As Taggart et al. (2004) have stated, class
teachers who teach art at primary level (the first cycle, 6-8 years of age), encounter
more problems in the teaching of art than subject teachers who teach at the secondary
level. “The quality of arts education is influenced by successful cooperation between
subject teachers, class teachers and recognized artists (forms of partnership: visits to
museums, galleries, musical and theatre performances, visits by artists to schools, etc.).
Successful cooperation is based on mutual knowledge and understanding of given
aims and mutual respect for the competences on both sides” (Denac et al., 2011, p. 123).

Since quality planning and implementation of the educational process involving arts
disciplines mainly depends on the teacher, it was our objective in the framework of
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an extensive empirical research linked to culture and art in the Slovene educational
sphere to examine the opinion of students, i.e. future preschool and school teachers,
on arts and cultural education.

Aims of the Empirical Research

The research aims to establish:

- students’ arts and cultural status,

— the attitudes/opinion of students about how much attention should be devoted
to individual cultural and arts fields in the system of primary and secondary
school education,

- the opinion of students on achieving the objectives of arts and cultural education
in their former higher education, and

- students’ attitudes towards education and arts.

Pertaining to the stated basic goals, we wish to verify the existence of differences in
relation to study programme (preschool education, class teaching, natural sciences,
and social sciences), specifically regarding students’ attitudes, and the focus will be
on the role their study interests play.

Methodology
Research Sample

The survey involved third-year full-time students from all three Slovenian universities
(University of Maribor, University of Ljubljana, University of Primorska). Among
students who completed the questionnaire (n = 552) were students of preschool
education (n = 128), class teaching (n = 189), natural sciences (n = 98) and social
sciences (n = 137). The target sample of students is defined at the level of the application
of inferential statistics as a simple random sample from a hypothetical population.

Data Collection Procedure

The data were collected through a questionnaire in January 2012. The questionnaire
for students comprised closed-type questions (dichotomous questions, questions with
verbal and scaled answers) and a five-point Likert scale of viewpoints. It was created
in accordance with the following measurement characteristics.

Validity is based on the rational assessment of the test questionnaire by experts for
content-and format-related properties (National Education Institute advisors for art
fields) and its pre-test use.

Reliability was ensured with detailed instructions, single-meaning and specific
questions, and a comparison of the answers to questions with similar content. An
empirical test was also carried out to verify the reliability of the Likert scale in
measuring attitudes. The calculation of Cronbach’s coefficient of reliability alpha (a
= 0.774) confirms the reliability of the scale.

Objectivity relies on the prevailing close-type questions.
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Data Processing Procedures

The data were processed at the descriptive and inferential levels. We used frequency
distributions (f, f%), mean of degree of agreement (x) and mean ranks (R), parametric
(analysis of variance) and non-parametric tests (x2-test, Kruskal-Wallis test).

Results and Discussion

Results are presented in accordance with the four basic aims of the study in four
subchapters.

Students’ Arts and Cultural Status

Students’ view of the importance of various values for the life of an individual and
society was examined.

Table 1. Value categories (Musek, 2000) organized by mean ranks (R) ofimportance

Family (love of partner, of children) 10.4475
Social (unselfishness, friendship, solidarity) 9.7301

Health-related (health, healthy diet, physical exercise) 9.5870
Traditional (goodness, diligence, responsibility) 8.4674
Sensory (joy and fun, comfort, bodily pleasure) 7.9891

Safety-related (safety, rest) 7.6775
Cognitive (knowledge, progress, truth, science) 6.4348
Spiritual and cultural (spiritual growth, wisdom, cultural life) 5.6830
Aesthetic (beauty, harmony, art, music) 5.6377
Religious (religion, love, hope) 5.4746
Status-related (power, reputation, fame, money, longevity) 45018
Patriotic (love of homeland, national pride) 4.1757

As can be seen from Table 1, students consider family values the most important,
followed by social, health-related and traditional ones. In the middle of the ordered
series are sensory and safety-related values, followed by cognitive, spiritual and
cultural values. At the bottom of the ranking are aesthetic, religious, status-related and
patriotic values, which are considered the least important by students. If the rating of
importance of the spiritual, cultural and aesthetic values is observed, we can see that
students do not consider these very important. Musek and Musek Le$nik (2003) have
also established that Slovenian population places art and culture in the last quarter
on the scale of values.

Since the majority of participants in the survey were female (91.1%), it is not
surprising that they considered family values the most important. This is in line
with recent studies showing that, instead of the major values that relied on strong
ideologies (politics, religion, national sentiment), new values appear that are closer
to the individual and his/her personal experience (material and social security,
friendships and relationship, health and a healthy environment, the quality of
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everyday life and self-realization) (Ule, 2008). Fitravec (2005) claims that in the
case of Slovenia students’ three values seem to stand out: “individualism (e.g., being
independent, having a reliable partner), conventionalism (having a stable home
life, being responsible, being secure, and having a career), and humanism (altruism,
tolerance, creativity, social sensitivity, ecology)” (Fistravec, 2005, p. 70).

Statistically significant differences exist in assessing the importance of the various
values relating to the chosen study programme, namely in the sensory (x2 = 15.496, P
=£0.001), security (x2 = 15.420, P = £ 0.001), spiritual and cultural (x2 = 25.700,P =
0.000), and aesthetic values (x2 = 23.657, P = 0.000). Students of preschool education
attach utmost importance to sensory, security and aesthetic values, while the students
of social sciences value spiritual and cultural ideals the most. The smallest amount
of importance is attributed to sensory values and safety, as well as aesthetic values by
students in natural sciences, and to spiritual and cultural values by students of class
teaching. There is a tendency also of differences in social values (x2 = 7.418, P = 0.060)
to which students of social sciences attach the highest importance and students of
natural sciences the lowest, and in family values (x2 = 7.134, P = 0.068), to which the
highest amount of importance is attributed by students of preschool education and
the lowest by students of natural sciences. The results lead to the conclusion that the
assessment of the importance of different values was influenced by study preferences,
as each individual develops their value system throughout their formal education.

Students’ Opinion about How Much Attention Needs to Be Paid
to Individual Arts and Cultural Fields in the System of Primary
and Secondary School Education

Table 2. Number (f) and percentages (f%) of students relating to devoting greater attention to individual arts and
cultural fields in the system of primary and secondary school education

Secondary school education

-__
—---

Reading culture 623 377 45.8 54.2
Performing arts 94 17.0 458 83.0 158 28.6 394 714
Cultural heritage 235 426 317 574 210 38.0 342 62.0
Music arts 120 21.7 432 783 195 353 357 64.7
Fine arts 204 37.0 348 63.0 231 418 321 58.2
Film and audiovisual culture 213 38.6 339 61.4 210 38.0 324 62.0
Intermedia arts 296 53.6 256 46.4 271 49.1 281 50.9

The majority of students believe that primary schools should focus more on reading
culture, Intermedia Arts and the cultural heritage. Statistically significant differences in
the opinions of students on devoting greater attention to individual arts and cultural
areas relating to study interests were found in the field of music (x2 = 17.180,P = +
0.001). Among those who say that music should be given more attention are primarily
students of class teaching and preschool education, while natural sciences students
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believe that primary school education does not need to pay more attention to music.
We can assume that future preschool and class teachers are aware of the impact musical
art may have on an integrated and balanced development of a child’s personality. This
is also the reason they believe that more attention needs to be dedicated to musical
activities in kindergartens and schools. A tendency of differences exists in the field
of reading culture (x2 = 6.866, P = 0.076), where students of social sciences and class
teaching believe that primary schools should also pay more attention to reading
culture. According to the students, the system of secondary education should pay more
attention to Intermedia Arts, reading culture and fine arts. A statistically significant
difference was observed in the opinions of students about reading culture (x2 = 9.253,
P=0.026) indicating that most of the social science students believe that secondary
schools need to dedicate more attention to reading culture.

It should be noted that the majority of students believe that both primary and
secondary education should dedicate more attention to reading culture and Intermedia
Arts. The results show that especially social sciences and class teaching students are
aware of the situation modern society is facing, one saturated with a multitude of
audio-visual entertainment not allowing for time to read books. Because of this,
schools ought to encourage more activities in the field of reading culture. Experts
(Grosman & Pe¢jak, 2005) warn that teachers are aware of the importance of reading
culture on a declarative level; however, it is not known whether they have sufficient
training for quality work with pupils. Both professional knowledge and teacher
convictions have an important impact on the method and quality of their work.

Students’ Opinions on Achieving the Objectives of Arts and Cultural
Education in Their Former Higher Education

More than half of the students feel that their former higher education often included
the following objectives of arts and cultural education: developing free and critical
thinking (58.3%), enhancing imagination (54.9%), raising awareness about the natural
and cultural environment (52.0%) and encouraging cross-subject integration (50.5%);
while only seldom developing aesthetic sensibility (66.7%), expressing one’s own
culture (64.3%), expressing other nations’ cultures (62.0%), forming arts and cultural
values (60.7%), developing an awareness of cultural identity (60.3%), getting to
know other cultures (59.1%), developing critical attitudes towards culture and the
arts (57.1%), understanding cultural diversity (54.5%), getting to know one’s own
culture (55.1%) and connecting students’ emotional, intellectual, physical and creative
abilities (50.9%).

The opinions expressed by the students have resulted in the conclusion that
university teachers in their pedagogical work follow general goals of arts and cultural
education such as developing free and critical thinking, enhancing imagination,
and raising students’ awareness of the natural and cultural environment. They are,
however, less successful in achieving goals with which we help shape a positive attitude
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towards cultural values, towards expressing one’s own culture and expressing other
nations’ cultures, towards aesthetic sensibility, despite the fact that the courses in
the study programmes enrolled by most of the students involved in the research
offer numerous possibilities for implementing the mentioned objectives of arts and
cultural education. We understand the relationship towards the cultural heritage of
one’s own and other nations as a way of understanding oneself and at the same time of
understanding others in the richness of cultural and ethnic differences (Banks, 1999).
Because of this, it is appropriate to ask how students who neglect the aim of developing
cultural identity will be able to cater to the needs of modern society with its increasing
cultural diversity. The university environment must be open to different cultures and
through a multicultural and intercultural approach must develop understanding of
and tolerance towards others and different cultures. In a tolerant and diverse cultural
environment, young people will be able to develop their own national identity and
recognize in others what they also expect for themselves. Brumen, Cagran, Grkini¢
(2012, p. 213) point out that “interaction, although from different social identities,
cultures, or religions, enriches individual’s experience and is not a one-way process. It
involves the open and respectful exchange of views, a willingness to accept arguments,
and a mutual understanding of all those involved in this process®. Students of all
study programmes need to acquire a sensitivity to issues of cultural identity, which
is, especially in this modern globalized world, essential not only for survival per se
but also for the improvement of the quality of life in the complex circumstances of
intercultural contacts.

A statistically significant difference exists in the students’ opinions on the frequency
of realization of the goals of arts and cultural education during their higher education
studies relating to chosen study programme:

— the majority of students of preschool education estimate the following goals
to have frequently occurred in their higher education: developing aesthetic
sensibility (x2=72.221, P=0.000), developing emotional intelligence (x2=15.772,
P=0.015), enhancing imagination (x2=17.792, P=0.007), developing critical
attitudes towards culture and the arts (x2 =35,427 P=0,000), forming arts and
cultural values (x2=29.764, P=0.000), raising awareness about the natural and
cultural environment (x2=26.331, P=0.000), encouraging cross-subject integration
(x2=24.020, P=0.001), connecting pupil’s emotional, intellectual, physical and
creative abilities (50.9%) (tendency of difference x2=12.415,P=0.053);

- the majority of students of social studies estimate the following goals to have
frequently occurred in their higher education: getting to know one’s own culture
(x2=37.422, P=0.000), expressing one’s own culture (x2=21.620, P=0.001),
developing an awareness of cultural identity (x2=32.996, P=0.000), getting to
know other cultures (x2=28.451, P=0.000), understanding cultural diversity
(x2=30.391, P=0.000), expressing other nations’ cultures (x2=19.922, P=0.003),
encouraging tolerance of different cultures (x2=27.003, P=0.000), developing free
and critical thinking (tendency of difference x2=11.185, P=0.083);
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- most of the natural science students, however, report that the objectives of arts
and cultural education were seldom or hardly ever included in their former
higher education.

The results of our research show that university teachers who teach students of
preschool education strive to exercise general goals of arts and cultural education as
much as possible, whilst university teachers in social sciences are largely aware of the
importance of the goals relating to the development of a positive attitude towards
cultural values, towards expressing one’s own culture and expressing other nations’
cultures, to the development of the awareness of the students’ cultural identity, which
is also the result of a significantly larger portion of multi-cultural contents in the social
sciences study programmes. Although the mentioned contents are also included in
the syllabi of class teacher and preschool education study programmes, the results of
the research show that teachers only seldom included them in the learning process.
Planning the objectives of arts and cultural education is undoubtedly subject to the
chosen study programme, to the syllabi and curricula of the subject fields. However,
teachers who teach courses in natural sciences would be expected to include more
goals of arts and cultural education in the learning process.

Numerous studies about the effects of arts integrated curricula show that “arts
integrated teaching has the potential to develop many typically unmeasured facets of
student development” (Horowity, 2004 as cited in Russel & Zembylas, 2007, p. 293) and
that the effects of in-and-through-the-arts-learning are difficult to measure. The study
“Learning through the Arts” (ibid.) thus revealed that the effects of learning through
the arts are not reflected in the learning achievements in mathematics and language.
However, it is possible to determine the advantages of an arts curriculum on the level
of pupils’ motivation and their emotional, physical, cognitive and social development.

If we understand the integration of arts as meaning “connections between two or
more of the traditional disciplines or subjects” (Russel & Zembylas, 2007, p. 289) and
also as a “conceptual term to refer to activities that strive to infuse the arts across
school disciplines” (ibid.), then we can presuppose achieving the aims of art such as,
for example, developing critical thinking, enhancing imagination, care for the natural
and cultural environment, creating individual creative potential, etc. in various subject
areas (including non-arts). It is important that integration of arts is not understood
only through a transfer of the aims and content of learning but as “a cultivation of
habits of mind” (Bresler, 2006). Such an approach, of course, first and foremost requires
professionally qualified teachers because “teachers feel uncomfortable when asked to
teach in an integrated manner, unless they have had opportunities to develop deeper
knowledge in the subjects they are trying to integrate” (Russel & Zembylas, 2007, p. 296).

Students’ Attitudes towards Education and the Arts

Students used a five-point scale (5 - I strongly agree, 4 - I agree, 3 - I neither agree
nor disagree, 2 - I disagree, 1 - I strongly disagree) to express their attitudes to four
sets of attitudes, namely towards:
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- the significance of arts education,

- measures for raising the quality of the arts and cultural education,

- contents for educating future teachers,

- team planning of educational work.

Individual statements and the sets of attitudes were analyzed as a whole.

Table 3. Statements in individual sets of attitudes arranged according to mean of the degree of agreement (x)

Importance of arts education Measures for raising the Content of future teacher Team planning of
quality of arts and cultural training programmes educational work
education
Statements X Statements X Statements X Statements X

Arts education 4172 | Encouragementof ~ 3.882 | Trainingatthefaculty 3.795 | Planning the 4.199
allows individuals to partnership between offers future teachers learning process
develop their creative schools, artists and good professional at class level
potential. cultural institutions knowledge. should include

should be given teamwork among

more attention. class teachers.
With a well-guided ~ 4.014 | Itis necessary to 3.857 | Training at the faculty 3.759 | Planning the 4.140
teaching process, provide additional offers future teachers learning process
arts education raises professional training good general at subject level
the level of students’ for teachers about knowledge. should include
motivation and active arts education. teamwork of
cooperation. teachers from

various subject
areas.

Arts education 3915 | Artseducation 3.708 | Training at the 3.524
encourages aims should be faculty encourages
understanding systematically development of
between different planned across future teachers'
societies and various subject areas. creative abilities.
cultures.
Arts education 3.877 | Primary schools 3.705  Training at the 3.388
strengthens personal would need cultural faculty offers future
and collective coordinators to teachers information
identity. manage arts and on the importance

cultural activities. of teachers'social

and emotional
competence.

Arts education 3.870
encourages the
development of
interdisciplinary
knowledge, skills and
competences.
Artseducationcan 3384
help solve problems
of modern society.
Total 3.872 3.788 3616 4169

The point agreed upon the most by students from different study programmes is
the need for team planning in education, namely team work of class teachers and
collaboration of teachers from various subject fields. They agreed slightly less on
confirming the importance of art education. The rankings of types of individual

49



Denac, Cagran, Denac and Sicherl Kafol: Students’ Attitudes towards Arts and Cultural...

sets of views and individual assertions within them, however, indicate that students
attach great importance to arts education in the development of the individual’s
creative potentials, in the raising of students’ motivation for studying, in encouraging
the understanding of different social cultures, in the development of personal and
collective identities, and the development of interdisciplinary knowledge, skills and
competences. On the other hand, they attached less importance to arts education in
resolving the problems of modern society. A slightly lower, but similar general average
rate of consensus was observed in the case of the set of assertions relating to the
measures for raising the quality of arts and cultural education, such as promotion of
partnerships between schools, artists and cultural institutions, the need for additional
professional training, planning goals of arts education in the framework of different
subjects and with the cultural coordinator. Students are also critical towards the
contents of future teachers’ education at university level. While admitting that they
had gained a sound professional and general knowledge in the framework of their
university studies, they regretted that their creative abilities and socio-emotional
competences could not be fully expressed.

Bresler (1998) thinks that the contexts in which the arts operate in schools do not
enhance pupils’ creativity, so she suggests a systematic approach to aim-oriented
planning of arts education. In line with observations made by Suvakovi¢ (2007), it
is necessary “to replace the accumulation of positivistic knowledge, dates and data
with a critical analysis and a consideration of the positive effects and the reception
of a work of art; it is necessary to emphasize pupils’ individual contributions, their
ability to self-organize and self-reflect, to replace the authoritative teacher with a
mass of critical and investigative actors, and listen to the voices of culture and the
art itself” (Suvakovié, 2007, p. 14). Vasudevan and Hill (2008) ask what chance there
is for different learning at school after the media and media texts have become part
of the learning materials. Arts teachers should be familiar with the advantages and
disadvantages of various media, new technologies and their use in the classroom.
Because teachers use the media as a way of expressing and forming identity, they
should have a good command of information and communication technology. For this
reason, teacher training should familiarize teachers with the use of new technologies
for the purpose of artistic expression and provide them with a chance to teach with
the help of the Internet.

Therefore, the obtained results serve as a reminder that teachers who prepare
subjects and teach in the field of the arts should have enough pedagogical and
didactic knowledge and skills, the ability to create and perform works of art and the
ability to analyze, interpret and evaluate them. They should also have developed their
personality potential and social and emotional competences that manifest themselves
in a responsible view of the aesthetic development of students, in a positive attitude
towards culture and the arts, and in the expression of joy and interest in a particular
type of art.
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Students from Different Study Programmes Differed in Their Attitude

towards Education and Art as Confirmed by the Following Results

Table 4. The results of the analysis of the variance in four sets of students’ attitudes with respect to the study programme

Study programme | Number Standard | Testof homogeneity | Test of differences
deviation of variances between means
s F P F P
Importance of arts | Class teaching 189 229894  3.06662
education Preschool education 1.603 0.188 4264 0.005
Natural sciences 128 233594 3.51540
Social sciences 98 22,4694 3.64452
137 23.9927 3.61471
Measures for Class teaching 189 149418 | 239942
raising the quality | Preschool education 0.730 0535 10.865 0.000
of arts and cultural | Natural sciences 128 15.4531 239376
education Social sciences 98 141633 | 254726
137 15.8686 | 2.25185
Content of future | Class teaching 189 147090 = 230055
teacher training Preschool education 3.177 0.024 1252 0291
Natural sciences 128 144141 276516
Social sciences 98 14.3265 2.12387
137 142774 = 1.99533
Team planning of | Class teaching 189 84762 1.25720
educational work | Preschool education 0.811 0488 1216 0303
Natural sciences 128 82422 136172
Social sciences 98 8.2041 1.47808
137 83358 132422

The assumption of the homogeneity of variances is violated in the third part (the
contents of the education of future teachers), which is why in this case we refer to
Welch’s approximation F-test, while in the remainder we relied on the outcome of the
usual F-test. These results reveal the existence of statistically significant differences
between students from different study programmes in their attitude to the importance
of art education (P=0.005) and regarding the measures needed to improve the quality
of arts and cultural education (P=0.000). Arts education was given greater importance
by students of social sciences (¥=23.99), preschool education (x=23.36), and students
of class teaching (¥=22.99) than by students of natural sciences (X=22.47). The latter,
namely students in natural sciences, are reserved more than students of other study
programmes also regarding measures for raising the quality of arts and cultural
education. The reasons that natural sciences students place hardly any importance
to arts education could be found in the nature of this science, and in the fact that the
focus of interest at primary and secondary school level is more on natural sciences
and less on arts and cultural education. We were also interested in the extent to which
the students’ opinions were conditioned by their willingness to make the same choice
regarding study programme now as they had made three years ago.

In two sets (the importance of arts education, the contents of the future teachers’
education), where the assumption of homogeneity of variance is violated (P<0.05),
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we rely on the results of approximation, and in the remainder on the results of the
general F-test.

Table 5. The results of the analysis of variance in four sets of students’ attitudes with respect to their interests

Interest Number Standard Test of Test of
deviation | homogeneity of | differences

variances between means

F P F P

Importance of arts Yes 348 23.1563 3.48538

education No 54 23.0926 403414 3.144 0.044 0.752 0474
Undecided 114 23.5526 3.00764

Measures for

raising the quality Yes 348 15.2266 233225

of arts and cultural No 54 15.0926 2.92851 1.334 0.264 0.660 0.517

education Undecided 114 14.9298 2.60944

Content of future Yes 348 14.7734 2.15538

teacher training No 54 13.0556 3.08629 6.475 0.002 10.874 0.000
Undecided 114 14.0965 2.14505

Team planning of Yes 348 8.3932 1.31035

educational work No 54 8.3148 1.27122 0.401 0.670 1267  0.283
Undecided 114 8.1667 1.46291

A statistically significant difference between students relating to their willingness
to re-enter the study of choice occurred only in the set of attitudes to the contents
relating to the education of future teachers (P=0.000). Encouraging the development
of students’ creative abilities and offering a sound professional and general knowledge
at university level together with contents for prospective teachers on the importance
of the teachers’ socio-emotional competences were most strongly supported by those
students who would after three years have chosen the same study programme as
before and least by those who would after three years contemplate a different study
programme. This suggests, therefore, that the decision of students on a career change
is conditioned by their restricted options for developing creative abilities and socio-
emotional competences rather than by the acquired professional and general knowledge.

The teacher indirectly and directly contributes to the rise and fall of the quality of the
educational work. Certain properties such as the teacher’s emotional warmth, fairness
in communication, creativity, efficiency, patience, and consistency are, therefore,
some of the most important factors in a successful educational process. “If we wish
to launch learning of a “higher-order”, anchored in the personality in its entirety, and
arrive at a truly life-like, permanent, useful, engaged, abstract knowledge, not just like
the one learnt at school, we need to involve already in its acquisition both sensibility
and emotions as a social action in an atmosphere satisfying the psychosocial needs
of both students and teachers” (Marenti¢-Pozarnik, 1996, p. 3).

Conclusion

Spiritual, cultural and aesthetic values must be incorporated throughout the entire
social system. This is true also of Slovenia: the educational sphere does not ascribe
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enough importance to these values (Denac et al., 2011). The system of primary and
secondary education should pay more attention to the areas of reading culture,
Intermedia arts and the importance of cultural heritage. The results of this research
serve as a reminder that Slovenian university teachers in the study process often
practice most of the general goals of the arts and cultural education, but not nearly
enough attention is attached to the understanding of cultural diversity and shaping
attitudes towards cultural values. The findings also reveal that the students pursue a
series of measures in order to improve the quality of arts and cultural education in
the education system. Their approval of team (cross-subject) planning, the need for
professional training of teachers in cultural and art education, and the promotion of
partnerships between schools, artists and cultural institutions, are especially worthy of
mention. Even though education policy recognizes a number of educational, cultural
and social benefits of arts education, we can see that education in and through the
arts still remains in need of quality implementation in programmes (Bamford, 2006).
This brings us to the problems of training those who implement arts programmes
(teachers and artists), of providing access to relevant information, of setting-up
active partnerships between educational and cultural institutions, of overcoming the
borders between school and the after-school environment and of flexibility in the
implementation of programmes.

This raises the question whether the aims of arts and cultural education should be
pursued in arts subjects as individual subjects or in relation to other subject areas. The
integration of art into the education system undoubtedly requires a systematic analysis
of cross-subject integration on the level of the aims and content (Kalin & Kind, 2006;
Larson & Walker, 2006).There is still much to be done in order to successfully develop
specific didactic approaches or implement the aims of arts and cultural education in
other subject areas of the curriculum, not only in theory but also in practice.

Last but not least, it is necessary to emphasize that, according to students, Slovenian
teacher education institutions offer good professional and general education
knowledge; however, they pay insufficient attention to the development of creative
abilities and the importance of social and emotional competence of future teachers.
Results of studies concerning youth culture and education (Heath, 2001) also caution
that schools still insufficiently exploit their potential as places of creativity and quest
for new art forms (Schacter, Thum, & Zifkin, 2006). Traditional channels of creativity
and cultural participation of young people in Slovenia are still present even today
(e.g., creating music, singing and dancing, artistic activities, watching films, visiting
museums, theatres, performances ...), however, they are no longer necessarily dominant
(Kirbis, 2010). Creativity and cultural borders can no longer be examined only with
conventional forms of participation. It is necessary to tackle the diversity of cultural
production and creativity which is particular among young people increasingly
associated with information and communication technology (ICT), especially the
Internet (Pronovost, 2002). For this reason, it is necessary to consider a restructuring
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of education programmes or appropriate and effective training of future class and
subject teachers as well as a systematically designed system of permanent professional
training that would provide additional training and development of those abilities,
skills and knowledge that are required for successful planning, implementation and
evaluation of the education process in various art fields.

Studies of cultural education in Slovenia (Culture Education: Accessibility of Culture
and Integration Between Culture and Education — A Search for Conceptual Solutions,
2005; Culture Education - Evaluation Study, 2004) point out that schools receive
cultural content; that there exists a one-sided relationship between educational and
cultural institutions that is not based on partnership; that more attention needs to
be dedicated to quality cooperation between institutions and further training of
pedagogical and cultural workers because results show that the inclusion of cultural
content in schools depends on the initiative and resourcefulness of teachers. Students
are also aware that we will have to do more to raise the quality level of arts and cultural
education at all levels of education. It is vital that the arts in education receive equal,
independent status compared to other subject areas. Supporters of this perspective
see arts education as a way of encouraging pupils and students to be the co-creators
of the education process and not only passive recipients of knowledge from others.

In Slovenia, intensive integration of arts and cultural values in the education system
undoubtedly represents a long-term strategy of more efficient arts and cultural
education. In order to make arts and cultural values (once more) a criterion of modern
education, we need cultural programmes of better quality in education and education
programmes in culture, more appropriate levels of financial support, a broader and
better network of partnerships and coordinators of arts and culture activities, training
of professional workers in education and culture, and examples of good practice.
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Stavovi studenata prema
umjetnickom i kulturnom
odgoju u slovenskom
odgojno-obrazovnom sustavu

Sazetak

U radu su prikazani rezultati istraZivanja u kojem su sudjelovala 552 studenata iz
cijele Slovenije. IstraZivanje ispituje kulturni i umjetnicki status studenata, njihov
stav/misljenje o ukljucivanju kulture i umjetnosti u odgojno-obrazovni sustav, kao
i njihov stav prema odgoju i umjetnosti. Prema dobivenim rezultatima, studenti
ne smatraju da su duhovne, kulturne i estetske vrijednosti od velike vaznosti. Oni
vjeruju da se osnovne i srednje Skole trebaju vise usredotociti na kulturu Citanja i
intermedijalnu umjetnost, a sustav visokog obrazovanja na ciljeve koji se odnose
na formiranje pozitivnih stavova prema kulturnoj bastini. Studenti razlititih
studijskih programa slozili su se posebno da postoji potreba timskog planiranja u
procesu ucenja, kao i da je umjetnicki odgoj od velike vaznosti za razvoj kreativnog
potencijala pojedinca. U manjoj su mjeri iskazali slaganje s mjerama potrebnima
za poboljsanje kvalitete umjetnickog odgoja i stavovima koji se odnose na sadrzaje
u visokom obrazovanju buducih odgojitelja i ucitelja. Rezultati koji se odnose na
ciljeve istraZivanja takoder pokazuju statisticki znacajne razlike izmedu studijskih
programa. Umjetnickom i kulturnom odgoju u odgojno-obrazovnom sustavu vecu
vaznost pridaju studenti drustvenih znanosti, uciteljskog i odgojiteljskog studija
nego studenti prirodnih znanosti.

Kljucne rijeci: ciljevi umjetnickog i kulturnog odgoja; studenti; umjetnost i
kulturna podrudija.

Uvod

U suvremenoj postmodernoj kulturi koja potice razvoj masovne kulture potrosackog
drustva pojedinac se osjeca zatoc¢en u krugu potrage za vlastitim identitetom, a
vaznost umjetnosti se umanjuje. Medutim, suvremeni odgoj i obrazovanje jo$
uvijek je usmjeren na razvoj stru¢nog specifi¢nog znanja i vjestina utemeljenih na
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intelektualnim sposobnostima, dok se istodobno zanemaruju ostali elementi osobnosti
svakog ucenika (osjecaji, emocije...). Istaknuti znanstvenici u podruéju pedagogije
ve¢ su upozorili na opasnosti od jednostranog razmisljanja u odgoju i obrazovanju.
Krofli¢ istice da bi se ,,vrijednost umjetnosti trebala povecati u duhu postmoderne
epistemologije i vrijednosnih orijentacija, jer je to klju¢ni instrument koji omogucuje
empati¢no priznavanje razli¢itih perspektiva i postavljanje egzistencijalnih pitanja”
(Krofli¢, 2007, str. 14). Kada mladi ljudi zabrinuto postavljaju pitanja o ciljevima i
smjerovima koje bi trebali slijediti u svom Zivotu, odgovornost je drustva i odgojno-
obrazovnog sustava pripremiti ih §to je moguce bolje za neizvjesnu buduénost.

Kulturni i umjetnicki odgoj podrucje je ljudskog djelovanja koje potice kriti¢ki stav
prema stvarnosti i utjece na oblikovanje identiteta pojedinca i razvoj znanja o kulturi
i nadine izraZavanja. Vaznost kulturnog i umjetnic¢kog odgoja ocituje se u brojnim
dokumentima koji takoder naglasavaju ulogu umjetnosti i kulturnog odgoja u razvoju
kreativnosti i svijesti o kulturi (Umjetnost i odgoj [The Arts and Education] (2004),
Plan za umjetnicki odgoj [Road Map for Arts Education](2006), Ponovno ulaganje u
umjetnicki odgoj [Reinvesting in Arts Education] (2011). U Sloveniji su ti dokumenti u
skladu s Nacionalnim smjernicama za kulturni i umjetnicki odgoj (2009), Prijedlogom
modela kulturnog i umjetnickog odgoja (2009) i Nacionalnim programom za kulturu
(2008.-2011.). Uz Komunikaciju Komisije Europskom parlamentu, Vije¢u i Europskom
gospodarskom i socijalnom odboru i Odboru regija o Europskom programu za kulturu
u globaliziranom svijetu (2007), Radni plan za kulturu 2008.-10.(2008), proglasenje
2008. godine Europskom godinom multikulturalnog dijaloga i 2009. Europskom
godinom kreativnosti i inovativnosti, Europska je komisija takoder istaknula vaznost
kreativnosti i inovativnosti, kao i ulogu kulture i kreativnosti. Navedimo samo neke
od klju¢nih preporuka navedenih u tim dokumentima: umjetnicki odgoj trebao
bi biti obavezan na svim razinama obrazovanja, umjetni¢ki odgoj treba poucavati
uz pomo¢ najnovijih informacijsko-komunikacijskih tehnologija; nastavu treba
uciniti jo$ privla¢nijom preko organizacije susreta s umjetnicima i posjeta kulturnim
institucijama.

Kada se istrazuje status odgoja u podruéju umjetnosti i kulture, javljaju se brojna
pitanja: Jesmo li svjesni vaznosti umjetnosti i kulturnih vrijednosti za o¢uvanje
demokratskog i humanog drustva u Sloveniji? Jesu li sadrzaji i ciljevi umjetnickog
i kulturnog odgoja i obrazovanja dovoljno zastupljeni u planiranom i operativnom
osnovnoskolskom kurikulu? Kako vidimo ulogu nastavnika koji pouc¢ava umjetnicke
predmete?

Vaznost umjetnosti i kulturnih vrijednosti za o¢uvanje
humanog i demokratskog drustva

Nedostatak kulturnih i umjetnickih vrijednosti u drudtvenoj stvarnosti moze
rezultirati uni$tenjem suvremene kulture i nedostatkom duhovne ravnoteze na
individualnoj razini (Musek, 2008). Sto je ve¢i znacaj uloge humanistickih i kulturnih
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vrijednosti u drustvuy, to ¢e snaznije suvremeni covjek mod¢i graditi svoj buduci
identitet i perspektivu. Slovenija je tradicionalno postivala kulturu i umjetnost,
medutim, jo$ uvijek nije dovoljno razvijena svijest o njihovoj vaznosti za o¢uvanje
demokratskog drustva koje se temelji na civilizacijskim postignu¢ima ¢ovjecanstva i
koje ima ulogu ocuvati ih i njegovati (Musek i Musek Le$nik, 2003).

Na koji na¢in mladi ljudi primaju i obraduju sadrZaje i postignuéa utemeljene
kulture, koji dolaze do njih preko raznih institucija svijeta odraslih? Mogli bismo se
ovdje pozvati na Ule (2008, str. 96) koja vjeruje da ,,mladi ljudi dozivljavaju i duhovno
integriraju elemente utemeljene kulture samo u onoj mjeri u kojoj je u skladu s
kulturom mladih®

Kulturne i umjetnicke vrijednosti nisu dovoljno prisutne u suvremenom obrazovanju,
koje je unato¢ kritikama, jo$ uvijek znacajno obiljezeno popustljivim, postmodernim
nacinom razmisljanja. Iz toga je razloga potrebno istraziti ulogu umjetnickog odgoja
u razvoju kreativnosti i kulturne svijesti kako bi se zadovoljile potrebe 21. stoljeca.
»Svako dijete i odrasla osoba ima pravo na obrazovanje i sudjelovanje u kulturnom
i umjetnickom Zivotu, jer umjetnost predstavlja intrinzi¢ni dio na¢ina na koji ljudi
djeluju u svijetu” (Bamford, 2006, str. 19). Preko umjetnosti pojedinci mogu razviti
osjecaj za kreativnost, sposobnost da preuzmu inicijativu, bogatu mastu, emocionalnu
inteligenciju, kriticko promisljanje i slobodno misljenje. Odgoj i obrazovanje u
umjetnosti i preko umjetnosti moze utjecati na cjelokupan razvoj pojedinca, dok
istodobno svojim sadrzajem doprinosi njegovu razumijevanju potreba suvremenog
drustva u kojem zivi (Denac i sur., 2011).

Ciljevi i sadrzaj umjetnickog odgoja u planiranom
i operativnom kurikulu

Na stranicama Eurydice mreze 2009. objavljen je pregled planiranja i provedbe
programa kulturnog i umjetni¢kog odgoja u kurikulima europskih drzava; najcesce
zastupljeni op¢i ciljevi umjetni¢kog odgoja su: razvijanje umjetnic¢kih znanja i
sposobnosti, poznavanje i razumijevanje; razvijanje kriticke evaluacije i estetske
prosudbe; razumijevanje kulturne razlicitosti i vaznost kulturne bastine; razvijanje
vjestina potrebnih za osobno izrazavanje i razvijanje kreativnosti. Osim ciljeva ucenja
definiranih za umjetnicki i kulturni odgoj, potrebno je spomenuti i opce ciljeve ucenja
u nastavnim planovima i programima koji mogu biti povezani s umjetno$¢u i kulturom,
kao §to je poticanje medupredmetne integracije izmedu umjetnosti i drugih predmeta.

Analiza slovenskih visokoskolskih programa za obrazovanje buducih odgojitelja i
ucitelja pokazuje da su sadrzaji, kao i ciljevi umjetnickog i kulturnog odgoja adekvatno
zastupljeni u nastavnom planu i programu, naravno, u ve¢oj mjeri u umjetnickim
kolegijima u programima odgojiteljskog i uliteljskog studija, kao i humanistickim
znanostima, a manje u prirodnim znanostima.

Poucavanje umjetnosti i kulture omoguc¢uje mnoge veze izmedu razli¢itih predmeta,
stoga didakticki pristup koji uklju¢uje medupredmetnu integraciju predstavlja
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polaznu to¢ku za primjenu umjetnickih i kulturnih odgojnih ciljeva u proces ucenja.
Uklju¢ivanjem umjetnickih ciljeva, sadrZaja i metoda rada u nastavu drugih predmeta
razvijamo stav prema umjetnosti (Schirrmacher, 2002; Thompson, 2006). Iskustvo
pokazuje da medupredmetna integracija omogucuje ucenicima razvijanje interesa i
motivacije za u¢enje i produbljivanje osobnog razumijevanja te mogu¢énost da prosire
primjenu znanja. Osim toga, uenici postizu bolje rezultate uéenja, pokazuju bolje
meduljudske odnose i motivaciju za ucenje, iskazuju samopouzdanje, medusobnu
suradnju i razumijevanje; takoder se bolje prisjecaju i bolje razumiju nastavne
materijale, a mogu prenositi znanja i sposobnosti u¢enja izmedu razli¢itih tematskih
podrugja (Bevc, 2005). Iako medupredmetna integracija u Sloveniji jo$ uvijek traga za
profesionalno prihvatljivim rje$enjima, istraZivanja pokazuju da je ve¢ ¢esto prisutna
u nastavi. Medutim, sama ucestalost jo§ ne osigurava nuzno i kvalitetu. Precesto
sadrzajna dimenzija dominira provedbom medupredmetne integracije. Medutim,
kvalitetna medupredmetna integracija takoder zahtijeva da se uzme u obzir i dimenzija
cilj - proces (Sicherl-Kafol, 2007).

Sve je jasnije da drzavne institucije i razni dokumenti nude uglavnom teorijska
polazista o vaznosti i ulozi umjetni¢kog i kulturnog odgoja koja se takoder uzimaju u
obzir prilikom izrade nastavnog plana i programa, medutim, oni ne pruzaju nikakve
konkretne didakticke pristupe poucavanja umjetnickih i kulturnih sadrzaja. Stoga
se postavlja pitanje u kojoj mjeri nastavnici (ucitelji razredne nastave, predmetni
nastavnici kulturno-umjetnickih predmeta, predmetni nastavnici drugih predmeta
kao $to su primjerice povijest, matematika ... 1 zaposleni u visokom obrazovanju)
mogu provoditi ciljeve umjetnickog i kulturnog odgoja u planiranom i operativnhom
nastavnom planu i programu.

Uloga uditelja u poucavanju umjetnickih predmeta

Utitelji koji predaju umjetnicke predmete imaju klju¢nu ulogu u razvoju u¢enickih
kreativnih sposobnosti (Zbainos i Anastasopoulou, 2012). Brojni autori i rezultati
istrazivanja ukazuju na ¢injenicu da bi se u kulturnom i umjetnickom odgoju vise
paznje trebalo posvetiti osposobljavanju nastavnika kako bi se uspostavilo kreativno
okruZenje u $kolama i time omogudéilo smisleno ucenje (KEA Europski poslovi, 2009;
Sharp i Le Métais, 2000; Taggart i sur., 2004; Bamford, 2006). Prema Taggart i sur.
(2004), nastavnici koji poucavaju umjetnost na samom pocetku skolovanja (prvi ciklus,
6-8 godina starosti) vise se susre¢u s pote$ko¢ama u poucavanju umjetnosti nego
predmetni nastavnici koji pouc¢avaju u vi§im razredima. ,Kvaliteta umjetnickog odgoja
pod utjecajem je uspje$ne suradnje izmedu predmetnih nastavnika, ucitelja razredne
nastave i priznatih umjetnika (oblici partnerstva: posjeti muzejima, galerijama,
glazbenim izvedbama i kazali$nim predstavama, posjeti umjetnika $kolama itd.).
Uspjesna suradnja temelji se na medusobnom poznavanju i razumijevanju zadanih
ciljeva i uzajamnom postivanju kompetencija (Denac i sur., 2011, str. 123).

Buducdi da kvalitetno planiranje i provodenje odgojno-obrazovnog procesa koji
uklju¢uje umjetnicke discipline uglavnom ovisi o nastavniku, nas je cilj bio, u okviru
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opseznog empirijskog istraZivanja povezanog s kulturom i umjetno$¢u u slovenskom
odgojno-obrazovnom sustavu, ispitati misljenja studenata, tj. buducih odgojitelja i
ulitelja, o umjetni¢kom i kulturnom odgoju.

Ciljevi empirijskog istrazivanja

Cilj je istrazivanja utvrditi:

- umjetnicki i kulturni status studenata,

- stavove/misljenje studenata o tome koliko paznje treba posvetiti pojedinim
podrudjima kulture i umjetnosti u sustavu osnovnog i srednjeg obrazovanja,

- miSljenje studenata o ostvarivanju ciljeva umjetnickog i kulturnog odgoja u
njihovu prethodnom visokoskolskom obrazovanju i

- stav studenata prema odgoju i obrazovanju i umjetnosti.

U skladu s navedenim osnovnim ciljevima Zelimo provjeriti postojanje razlika s
obzirom na studijski program ispitanika (odgojiteljski studij, uciteljski studij, prirodne
znanosti, drustvene znanosti), posebno u odnosu na stavove studenata, a naglasak ¢e
biti na ulozi njihovih studijskih interesa.

Metodologija
Uzorak istrazivanja

U istrazivanju su sudjelovali redovni studenti trece godine sa sva tri slovenska
sveucilidta (Sveuciliste u Mariboru, Sveudiliste u Ljubljani, Sveucili$te Primorska).
Medu studentima koji su ispunili upitnik (n=552) bili su studenti odgojiteljskog studija
(n=128), u¢iteljskog studija (N=189), prirodnih znanosti (n=98) i drustvenih znanosti
(n=137). Uzorak studenata definiran je na razini primjene inferencijalne statistike kao
jednostavan sluc¢ajni uzorak odabran iz hipotetske populacije.

Postupak prikupljanja podataka

Podatci su prikupljeni s pomo¢u upitnika u sije¢nju 2012. godine. Upitnik za
studente sastojao se od pitanja zatvorenog tipa (dihotomna pitanja, pitanja s verbalnim
i skaliranim odgovorima) i 5-stupanjska skala Likertova tipa o stavovima. Upitnik je
izraden u skladu sa sljede¢im mjernim karakteristikama.

Valjanost se temelji na racionalnoj procjeni stru¢njaka (savjetnika za umjetnicko
podrudje pri Nacionalnom institutu za obrazovanje) o karakteristikama vezanim uz
sadrzaj i format preliminarnog upitnika i rezultata preliminarnog testiranja.

Pouzdanost je osigurana detaljnim uputama, nedvosmislenim i konkretnim
pitanjima i usporedbom odgovora na pitanja sli¢cnog sadrzaja. Empirijski test takoder
je proveden kako bi se provjerila pouzdanost Likertove skale pri mjerenju stavova.
Izrac¢un Cronbach alfa koeficijenta pouzdanosti (a = 0,774) potvrduje pouzdanost
skale.

Objektivnost se oslanja na prevladavajuca pitanja zatvorenog tipa.
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Postupak obrade podataka

Podaci su obradeni postupcima deskriptivne i inferencijalne statistike. Koristili smo
distribuciju frekvencija (£, £%), srednje vrijednosti stupnja slaganja (x) i razine srednje
vrijednosti (R), parametrijske (analiza varijance) i neparametrijske testove (x2-test,
Kruskal-Wallis test).

Rezultatii rasprava

Rezultati su prikazani u skladu s Cetiri temeljna cilja istrazivanja u etiri poglavlja.

Umjetnicki i kulturni status studenata

Ispitani su stavovi studenata o vaznosti razlicitih vrijednosti za Zivot pojedinca i
drustva.

Tablica 1. Vrijednosne kategorije (Musek, 2000) prikazane prema razinama

srednje vrijednosti

Obiteljske (ljubav partnera, djece) 10,4475
Socijalne (nesebicnost, prijateljstvo, solidarnost) 9,7301

Zdravstvene (zdravlje, zdrava prehrana, vjezbanje) 9,5870
Tradicionalne (dobrota, marljivost, odgovornost) 8,4674
Osjetilne (radost i zabava, udobnost, tjelesni uzitci) 7,9891

Sigurnosne (sigurnost, odmor) 7,6775
Kognitivne (znanje, napredak, istina, znanost) 6,4348
Duhovne i kulturne (duhovni razvoj, mudrost, kulturni Zivot) 5,6830
Estetske (ljepota, sklad, umjetnost, glazba) 5,6377
Vjerske (vjera, ljubav, nada) 5,4746
Statusne (mo¢, ugled, slava, novac, dugovjecnost) 4,5018
Domoljubne (ljubav prema domovini, nacionalni ponos) 4,1757

Kao $to se moze vidjeti iz Tablice 1, studenti smatraju obiteljske vrijednosti
najvaznijima, a nakon toga socijalne, zdravstvene i tradicionalne. Na sredini niza su
osjetilne i sigurnosne vrijednosti, zatim kognitivne, duhovne i kulturne vrijednosti.
Na dnu niza su estetske, vjerske, statusne i domoljubne vrijednosti, koje studenti
smatraju najmanje vaznima. Ako gledamo ocjenu vaznosti duhovnih, kulturnih i
estetskih vrijednosti, mozemo vidjeti da ih studenti ne smatraju vrlo vaznima. Musek
i Musek Le$nik (2003) takoder su utvrdili da Slovenci smjestaju umjetnost i kulturu
u posljednju Cetvrtinu na ljestvici vrijednosti.

Budu¢i da su vecina sudionika u istrazivanju bile osobe Zenskog spola (91,1%), i
ne ¢udi da smatraju obiteljske vrijednosti najvaznijima. To je u skladu s nedavnim
istrazivanjima koja su pokazala da se, umjesto glavnih vrijednosti koje se oslanjaju
na jake ideologije (politiku, religiju, nacionalne osjecaje), pojavljuju nove vrijednosti
koje su bliZe pojedincu i njegovu osobnom iskustvu (materijalna i socijalna sigurnost,
prijateljstva i odnosi, zdravlje i zdrav okoli$, kvaliteta svakodnevnog Zivota i
samoostvarenje) (Ule, 2008). Fistravec (2005) tvrdi da se u slu¢aju slovenskih studenata
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isti¢u tri vrijednosti: ,individualizam (npr. biti neovisan, imati pouzdanog partnera),
konvencionalizam (imati stabilan obiteljski Zivot, biti odgovoran i siguran te imati
karijeru) i humanizam (altruizam, tolerancija, kreativnost, socijalna osjetljivost,
ekologija)” (Fistravec, 2005, str. 70).

Statisticki znacajne razlike postoje u procjeni vaznosti pojedinih vrijednosti s
obzirom na odabrani studij, i to u osjetilnim (x2=15,496; P=0,001+), sigurnosnim
(x2=15,420; P=0,001+), duhovnim i kulturnim (x2=25,700; p=0,000) te estetskim
vrijednostima (x2=23,657; P=0,000). Studenti odgojiteljskog studija pridaju najvecu
vaznost osjetilnim, sigurnosnim i estetskim vrijednostima, dok studenti drustvenih
znanosti najvi$e cijene duhovne i kulturne ideale. Najmanju vaznost osjetilnim
vrijednostima i sigurnosti, kao i estetskim vrijednostima, pridaju studenti prirodnih
znanosti, odnosno duhovnim i kulturnim vrijednostima studenti u¢iteljskog studija.
Postoji takoder tendencija razlike u socijalnim vrijednostima (x2=7,418; P=0,060)
kojima studenti drustvenih znanosti pridaju najveéu vaznost, a studenti prirodnih
znanosti najmanju te u obiteljskim vrijednostima (x2=7,134; P=0,068) kojima najve¢u
vaznost pripisuju studenti odgojiteljskog studija, a najnizu studenti prirodnih znanosti.
Rezultati upucuju na zaklju¢ak da je procjena vaznosti razlic¢itih vrijednosti pod
utjecajem odabira studijskog programa, budu¢i da svaki pojedinac razvija svoj sustav
vrijednosti tijekom svog formalnog obrazovanja.

Misljenje studenata o tome koliko paznje treba posvetiti pojedinim
umjetnic¢kim i kulturnim podruéjima u sustavu osnovnog i srednjeg
obrazovanja

Tablica 2.

Vedina studenata vjeruje da bi se osnovne $kole trebale viSe usredoto¢iti na kulturu
¢itanja, intermedijalne umjetnosti i kulturnu bastinu. Statisticki znacajne razlike u
misljenjima studenata o posvecivanju veée pozornosti pojedina¢nim umjetnostima i
kulturnim podrucjima povezanima s odabirom studijskog programa pokazale su se u
podrudju glazbe (x2=17,180; P=+ 0,001). Medu ispitanicima koji kazu da glazbi treba
posvetiti viSe pozornosti ponajprije su studenti uciteljskog i odgojiteljskog studija,
dok studenti prirodnih znanosti vjeruju da u osnovnoj skoli ne treba posvecivati vecu
pozornost glazbi. Mozemo pretpostaviti da su buduéi odgojitelji i uditelji razredne
nastave svjesni utjecaja glazbene umjetnosti na integriran i uravnoteZen razvoj
osobnosti djeteta. To je i razlog da vjeruju kako vi$e paznje treba posvetiti glazbenim
aktivnostima u vrti¢ima i $kolama. Tendencija razlike postoji i u podrudju kulture
Citanja (x2=6,866; P=0,076). Studenti drustvenih znanosti i uciteljskog studija vjeruju
da bi osnovne $kole trebale obratiti vide pozornosti kulturi ¢itanja. Prema studentima,
sustav srednjoskolskog obrazovanja treba posvetiti ve¢u pozornost intermedijalnim
umjetnostima, kulturi ¢itanja i likovnoj umjetnosti. Statisti¢ki znacajne razlike
primijecene u misljenjima studenata o kulturi ¢itanja (x2=9,253; P=0,026) ukazuju
na to da veéina studenata drustvenih znanosti vjeruje kako je u srednjim $kolama
potrebno posvetiti viSe pozornosti kulturi ¢itanja.
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Valja napomenuti kako veéina studenata smatra da i osnovno i srednjoskolsko
obrazovanje treba posvetiti viSe pozornosti kulturi ¢itanja i intermedijalnim
umjetnostima. Rezultati pokazuju da su posebno studenti drustvenih znanosti i
uciteljskog studija svjesni situacije s kojom se suvremeno drustvo suocava, zasi¢enosti
mnostvom audio-vizualnih oblika zabave koji ne ostavljaju vremena za ¢itanje knjiga.
Zbog toga $kole trebaju poticati viSe aktivnosti u podrudju kulture ¢itanja. Struénjaci
(Grosman i Peéjak, 2005) upozoravaju na to da su nastavnici svjesni vaznosti kulture
¢itanja na deklarativnoj razini, medutim, nije poznato jesu li oni dovoljno osposobljeni
za kvalitetniji rad s u¢enicima. Stru¢no znanje i uvjerenja nastavnika imaju vazan
utjecaj na nacin i kvalitetu njihova rada.

Misljenja studenata o postizanju ciljeva umjetnickog i kulturnog odgoja

u njihovu prethodnom visokoskolskom obrazovanju

Vise od polovine studenata smatra da je njihovo prethodno visokoskolsko
obrazovanje ¢esto ukljucivalo sljedece ciljeve umjetnickog i kulturnog odgoja: razvijanje
slobodnog i kritickog misljenja (58,3%), povecanje maste (54,9%), podizanje svijesti
o prirodnom i kulturnom okruzenju (52,0%) i poticanje medupredmetne integracije
(50,5%), a samo rijetko razvijanje estetskog senzibiliteta (66,7%), pokazivanje vlastite
kulture (64,3%), pokazivanje kulture drugih naroda (62,0%), formiranje umjetnickih
i kulturnih vrijednosti (60,7%), razvijanje svijesti o kulturnom identitetu (60,3%),
upoznavanje drugih kultura (59,1%), razvijanje kritickih stavova prema kulturi i
umjetnosti (57,1%), razumijevanje kulturne raznolikosti (54,5%), upoznavanje vlastite
kulture (55,1%) i povezivanje uceni¢kih emocionalnih, intelektualnih, fizi¢kih i
kreativnih sposobnosti (50,9%).

Misljenja koja su iskazali studenti dovode do zaklju¢ka da sveucili$ni profesori
u svom pedagoskom radu slijede opce ciljeve umjetni¢kog i kulturnog odgoja kao
§to su razvoj slobodnog i kritickog misljenja, poticanje maste i podizanje svijesti
studenata o prirodnom i kulturnom okruzenju. Oni su, medutim, manje uspje$ni u
postizanju ciljeva s kojima pomaZemo oblikovati pozitivan odnos prema kulturnim
vrijednostima, prema pokazivanju vlastite kulture i kultura drugih naroda, prema
estetskom senzibilitetu, unato¢ ¢injenici da kolegiji studijskih programa u koje
je ukljucena vedina studenata-sudionika istraZivanja nude brojne mogucnosti za
provedbu navedenih ciljeva umjetni¢kog i kulturnog odgoja. Odnos prema kulturnoj
bastini vlastitog i drugih naroda tumacimo kao nacin razumijevanja samoga sebe, a
u isto vrijeme razumijevanja drugih u bogatstvu kulturnih i etnickih razlika (Banks,
1999). Zbog toga je primjereno pitati kako ¢e studenti koji zanemaruju cilj razvijanja
kulturnog identiteta mo¢i odgovoriti na potrebe suvremenog drustva obiljezenog
sve ve¢im kulturnim raznolikostima. Visokoskolsko okruzenje mora biti otvoreno
za razli¢ite kulture i posredstvom multikulturalnog i interkulturalnog pristupa mora
razvijati razumijevanje i toleranciju prema drugima i prema razlic¢itim kulturama. U
tolerantnoj i raznolikoj kulturnoj sredini mladi ljudi ¢e mo¢i razviti vlastiti nacionalni
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identitet i prepoznati u drugima ono $to o&ekuju i za sebe. Brumen, Cagran, Grkini¢
(2012, str. 213) naglasavaju da ,,interakcija, iako uklju¢uje osobe razli¢itih drustvenih
identiteta, kultura ili religija, obogacuje iskustva pojedinca i nije jednosmjerni proces.
Ona ukljucuje otvorenu i uljudnu razmjenu stavova, spremnost na prihvacanje
argumenata i medusobno razumijevanje svih sudionika ovoga procesa.” Studenti svih
studijskih programa trebaju razvijati osjetljivost za pitanja kulturnog identiteta, $to je,
osobito u ovom modernom globaliziranom svijetu, vazno ne samo za opstanak sam
po sebi nego i za pobolj$anje kvalitete Zivota u sloZzenim okolnostima interkulturalnih
kontakata.

Postoji statisti¢ki znac¢ajna razlika u misljenju uéenika o ulestalosti ostvarivanja
ciljeva umjetnickog i kulturnog odgoja tijekom njihova visokoskolskog obrazovanja
u vezi s odabranim studijskim programom:

- vecina studenata odgojiteljskog studija procjenjuje da su sljededi ciljevi bili ¢esto
zastupljeni tijekom njihova visokog obrazovanja: razvoj estetskog senzibiliteta
(x2=72,221; P=0,000), razvoj emocionalne inteligencije (x2=15,772; P=0,015),
povecanje maste (x2=17,792; P=0,007), razvoj kritickih stavova prema kulturi i
umjetnosti (x2=35,427; P=0,000), formiranje umjetnickih i kulturnih vrijednosti
(x2=29,764; P=0,000), podizanje svijesti o prirodnom i kulturnom okruZenju
(x2=26,331; P=0,000), poticanje medupredmetne integracije (x2=24,020;
P=0,001), povezivanje u¢enickih emocionalnih, intelektualnih, fizi¢kih i kreativnih
sposobnosti (50,9%) (tendencija razlike x2=12,415; P=0,053);

- vedina studenata drustvenih znanosti procjenjuje da su sljededi ciljevi bili ¢esto
zastupljeni tijekom njihova visokog obrazovanja: upoznavanje vlastite kulture
(x2=37,422; P=0,000), izrazavanje vlastite kulture (x2=21,620; P=0,001), razvijanje
svijesti o kulturnom identitetu (x2=32,996; P=0,000), upoznavanje drugih kultura
(x2=28,451; P=0,000), razumijevanje kulturne raznolikosti (x2=30,391; P=0,000),
izrazavanje kulture drugih naroda (x2=19,922; P=0,003), poticanje tolerancije
razli¢itih kultura (x2=27,003; P=0,000), razvoj slobodnog i kriti¢ckog misljenja
(tendencija razlike x2=11,185; P=0,083);

- vecina studenata prirodnih znanosti, medutim, navodi da ciljevi umjetnickog i
kulturnog odgoja rijetko ili gotovo nikada nisu bili uklju¢eni u njihovo prethodno
visokogkolsko obrazovanje.

Rezultati naseg istraZivanja pokazuju da se sveucili$ni profesori koji predaju
studentima odgojiteljskog studija zalazu za ostvarivanje op¢ih ciljeva umjetnickog
i kulturnog odgoja koliko je god moguce, dok su sveucili$ni profesori u drustvenim
znanostima u velikoj mjeri svjesni vaznosti ciljeva koji se odnose na razvoj pozitivnog
stava prema kulturnim vrijednostima, prema izrazavanju vlastite kulture i izrazavanju
kulture drugih naroda, na razvoj svijesti studenata o vlastitom kulturnom identitetu,
§to je ujedno i rezultat znatno veceg udjela multikulturalnih sadrzaja u studijskim
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programima drustvenih znanosti. Iako su navedeni sadrzaji takoder ukljuceni u
nastavne planove i programe studijskih programa uciteljskog i odgojiteljskog
studija, rezultati istrazivanja pokazuju da su ih nastavnici samo rijetko ukljucivali u
proces ucenja. Planiranje ciljeva umjetni¢kog i kulturnog odgoja nesumnjivo ovisi
o0 izabranom studijskom programu, nastavnim planovima i programima i kurikulu
predmetnih podru¢ja. Medutim, opravdano je ocekivati da ¢e nastavnici koji poucavaju
kolegije iz prirodnih znanosti ukljutiti vise ciljeva umjetnickog i kulturnog odgoja
u proces ucenja.

Brojne studije o u¢incima integriranih kurikula umjetnosti pokazuju da ,,umjetnost
integrirana u nastavu ima potencijal za razvoj mnogih, u pravilu nemjerljivih, aspekata
studentskog razvoja” (Horowity, 2004 prema Russel i Zembylas, 2007, str. 293), i
da je u¢inke posredstvom ucenja umjetnosti i u ucenju umjetnosti teSko izmjeriti.
Istrazivanje ,,U¢enje kroz umjetnost” (isto) tako je pokazalo da se ucinci ucenja
posredstvom umjetnosti ne odrazavaju u rezultatima ucenja u matematici i jeziku.
Medutim, mogucde je odrediti prednosti kurikula umjetnosti na razini motivacije
ucenika i njihova emocionalnog, fizickog, kognitivnog i socijalnog razvoja.

Ako razumijemo integraciju umjetnosti kao “vezu izmedu dvije ili vise tradicionalnih
disciplina ili predmeta” (Russel i Zembylas, 2007, str. 289) i takoder kao “konceptualni
pojam koji se odnosi na aktivnosti koje nastoje uvesti umjetnosti kroz druge nastavne
discipline” (isto), onda moZemo pretpostaviti ostvarivanje ciljeva umjetnosti kao $to
su, primjerice, razvoj kritickog misljenja, poja¢ana mastovitost, briga za prirodno i
kulturno okruZenje, stvaranje individualnog kreativnog potencijala itd. u razli¢itim
predmetnim podruéjima (uklju¢ujuéi i neumjetnosti). Vazno je integraciju umjetnosti
ne razumjeti samo kroz prijenos ciljeva i sadrzaja ucenja ve¢ kao ,,gajenje navika uma”
(Bresler, 2006). Takav pristup, naravno, prije svega zahtijeva stru¢no osposobljene
ulitelje jer ,ucitelji se osje¢aju neugodno kada se od njih trazi da pouéavaju na
integrirani nacin, osim ako prije nisu imali prilike za razvoj dubljeg znanja iz predmeta
koje pokusavaju integrirati” (Russel i Zembylas, 2007, str. 296).

Stavovi studenata prema odgoju i umjetnosti

Studenti su koristili 5-stupanjsku skalu (5 - u potpunosti se slazem, 4 - slazem se,
3 - niti se slaZzem niti se ne slazem, 2 - ne slazem se, 1 - u potpunosti se ne slazem)
kako bi izrazili svoj stav o Cetiri skupine stavova, odnosno stav prema:

- znadaju umjetnickog odgoja,

- mjerama za podizanje kvalitete umjetnosti i kulturnog odgoja,

- sadrzajima za obrazovanje buducih nastavnika,

- timskom planiranju odgojno-obrazovnog rada.

Pojedinacne izjave i skupovi stavova analizirani su kao cjeline.

Vecina studenata, neovisno o studijskom programu, slaZe se kako postoji potreba za
timskim planiranjem u odgoju i obrazovanju, prije svega timski rad ucitelja razredne
nastave, kao i suradnja nastavnika iz raznih predmetnih podrudja. Slozili su se u manjoj
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Tablica 3. Tvrdnje u pojedinim skupinama stavova razvrstane prema prosje¢nom stupnju slaganja (x)

Vaznost umjetnickog
odgoja

Mjere za podizanje kvalitete Sadrzaj programa

izobrazbe buducih

Timsko planiranje odgoja i
obrazovanja

umjetnickog i kulturnog

odgoja odgojitelja i ucitelja
Umjetnickiodgoj 4,172 | Promicanju 3,882 | Izobrazba 3,795 | Planiranje procesa 4,199
omogucuje partnerstva izmedu na fakultetu ucenja na razini
pojedincima Skola, umjetnika i pruza budu¢im razreda trebalo bi
razvijanje vlastitih kulturnih institucija odgojiteljima i ukljucivati i timski
kreativnih potrebno je posvetiti uciteljima kvalitetna rad medu uciteljima
potencijala. viSe pozornosti. strucna znanja. razredne nastave.
Uzpomoc¢dobro 4,014  Neophodno je 3,857 | Izobrazba 3,759 | Planiranje procesa 4,140
vodenog procesa osigurati dodatno na fakultetu ucenja na razini
poucavanja strucno usavrsavanje pruza buducim predmeta trebalo
umjetnicki odgoj nastavnika u odgojiteljima i bi ukljucivati timski
podize stupanj umjetnickom odgoju. uciteljima kvalitetno rad nastavnika koji
motivacije opce znanje. poucavaju razlicite
studenata i potice predmete.
aktivnu suradnju.
Umjetnicki 3915 | Odgojne ciljeve 3,708 | Izobrazba na 3,524
o0dgoj potice umjetnickog odgoja fakultetu potice
razumijevanje potrebno je sustavno razvoj kreativnih
medu razlicitim planirati kako bi sposobnosti
drustvima i ukljucili razlicite buducih odgojitelja
kulturama. predmete. i ucitelja.
Umjetnickiodgoj 3,877 | Osnovnim suSkolama 3,705 | Izobrazba 3,388
ucvrscuje osobni i potrebni koordinatori na fakultetu
kolektivni identitet. za kulturu koji bi bili pruza buducim
zaduzeni za aktivnosti odgojiteljima
vezane uz umjetnost i i uciteljima
kulturu. informaciju o
vaznosti socijalnih
i emocionalnih
kompetencija
nastavnika.
Umjetnicki odgoj 3,870
potice razvoj
interdisciplinarnih
znanja, vjestina i
kompetencija.
Umjetnicki odgoj 3,384
moze pomodi
rijesiti problem
modernog drustva.
Ukupno 3,872 3,788 3,616 4,169

mjeri kada je u pitanju potvrda vaznosti umjetnickog odgoja. Ljestvica pojedinaénih
misljenja i tvrdnji, medutim, pokazuje da studenti pridaju veliku vaznost umjetnickom
odgoju u razvoju kreativnih potencijala pojedinca, u podizanju motivacije studenata
za studiranje, u poticanju razumijevanja razli¢itih drustava i njihovih kultura, u
razvoju osobnih i kolektivnih identiteta i razvoju interdisciplinarnih znanja, vjestina
i sposobnosti. S druge pak strane, pridaju manju vaznost umjetnickom odgoju u
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rje$avanju problema modernog drustva. Nesto niza, ali slicna opc¢a prosje¢na stopa
slaganja, zabiljeZena je u slucaju skupa tvrdnji koje se odnose na mjere za podizanje
kvalitete kulturnog i umjetni¢kog odgoja, kao §to su promicanje partnerstva izmedu
$kola, umjetnika i kulturnih institucija, potreba za dodatnim stru¢nim usavr$avanjem,
planiranje ciljeva umjetni¢kog odgoja u okviru razli¢itih predmeta i u suradnji s
kulturnim koordinatorima. Studenti su kriti¢ni i prema sadrzajima ponudenima u
okviru obrazovanja budu¢ih uc¢itelja na sveu(ili$noj razini. Iako priznaju da su usvojili
solidna stru¢na i opéa znanja u okviru svojih studija, Zale $to nisu bili u moguénosti
potpuno izraziti svoje kreativne sposobnosti i socio-emocionalne kompetencije.

Bresler (1998) smatra da kontekst unutar kojeg umjetnost djeluje u $kolama ne moze
unaprijediti kreativnost kod ucenika pa stoga predlaze sustavni pristup planiranju
umjetnickog odgoja koji je usmjeren na cilj. U skladu s opazanjima koja nalazimo kod
Suvakovi¢a (2007) potrebno je “zamijeniti prikupljanje pozitivistickih znanja, datuma
i podataka s kritickom analizom i razmatranjem pozitivnih uc¢inaka te recepcijom
umjetnickog djela; potrebno je istaknuti pojedina¢ne doprinose ucenika, njihovu
sposobnost samoorganizacije i samorefleksije, zamijeniti autoritativnog ucitelja
masom kriti¢nih sudionika koji su spremni istrazivati i slusati glasove kulture i
same umjetnosti” (Suvakovi¢, 2007, str. 14). Vasudevan i Hill (2008) pitaju kakve su
mogu¢nosti razli¢itog ucenja u $koli nakon $to su mediji i medijski tekstovi postali
dio materijala za ucenje. Nastavnici umjetnosti trebaju biti upoznati s prednostima
i nedostatcima razli¢itih medija, novih tehnologija i njihovom primjenom u nastavi.
Budu¢i da nastavnici koriste medije kao nadin izrazavanja i oblikovanja identiteta,
moraju posjedovati zadovoljavaju¢a znanja i vjestine potrebne za rad s informacijsko-
komunikacijskom tehnologijom. Zbog toga izobrazba nastavnika treba ukljucivati
upoznavanje nastavnika s uporabom novih tehnologija s ciljem umjetnickog
izrazavanja i pruziti im priliku da poucavaju uz pomoc¢ interneta.

Dakle, dobiveni rezultati sluze kao podsjetnik na to da nastavnici koji sudjeluju
u planiranju i poucavaju u podruc¢ju umjetnosti trebaju imati zadovoljavajuca
pedagosko-didakticka znanja i vjestine, sposobnost za stvaranje i izvedbu umjetnickih
djela i sposobnost analiziranja, tumacenja i vrednovanja umjetnickih djela. Oni bi
takoder trebali razviti svoj osobni potencijal i socijalne i emocionalne kompetencije
koje se manifestiraju kroz odgovoran pogled na estetski razvoj studenata, pozitivan
stav prema kulturi i umjetnosti i izrazavanje radosti i interesa za odredenu vrstu
umjetnosti.

Rezultati potvrduju da se studenti razlicitih studijskih programa razlikuju
u odnosu prema odgoju i obrazovanju i umjetnosti

Tablica 4.

Pretpostavka o homogenosti varijanci nije potvrdena u tre¢em dijelu (sadrzaj
obrazovanja budu¢ih nastavnika), zbog ¢ega se u ovom slucaju oslanjamo na Welchovu
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aproksimaciju F-testa, dok smo se u ostatku oslonili na rezultat uobicajenog F-testa.
Rezultati pokazuju postojanje statisticki znacajnih razlika medu studentima razli¢itih
studijskih programa u njihovu stavu prema vaznosti umjetnickog obrazovanja
(P=0,005), a u vezi s mjerama potrebnim kako bi se poboljsala kvaliteta umjetnickog
i kulturnog odgoja (P = 0,000). Umjetnickom su odgoju vecu vaznost dali studenti
drustvenih znanosti (¥=23,99), odgojiteljskog (x=23,36) i uciteljskog studija (x=22,99)
nego studenti prirodnih znanosti (x=22,47). Studenti prirodnih znanosti rezervirani
su viSe nego studenti drugih studijskih programa takoder kada su u pitanju mjere
za podizanje kvalitete umjetnickog i kulturnog odgoja. Razlozi zbog kojih studenti
prirodnih znanosti ne pridaju gotovo nikakvu vaznost umjetni¢kom odgoju mogu
se nadi u prirodi te znanosti, kao i u ¢injenici da je srediSte zanimanja na osnovnoj i
srednjoskolskoj odgojno-obrazovnoj razini vi$e na prirodnim znanostima, a manje
na umjetni¢kom i kulturnom odgoju. Takoder smo bili zainteresirani za to u kojoj su
mjeri miljenja studenata uvjetovana njihovom spremno$¢u da donesu istu odluku o
izboru studijskog programa koju su donijeli prije tri godine.

Tablica 5.

U dva skupa tvrdnji (vaznost umjetnickog odgoja, sadrzaj izobrazbe buduéih
odgojitelja i ucitelja), gdje pretpostavka homogenosti varijance nije potvrdena
(P<0.05), mozemo se osloniti na rezultat aproksimacije, a u ostatku na rezultat opéeg
F-testa.

Statisti¢ki znacajna razlika izmedu studenata u vezi s njihovom spremno$c¢u na to
da ponovno upi$u odabrani studij pojavila se tek u skupu stavova o sadrzajima koji
se odnose na obrazovanje budu¢ih odgojitelja i ucitelja (P=0,000). Poticanje razvoja
kreativnih sposobnosti studenata i pruZanje solidnog stru¢nog i opéeg znanja na
sveucili$noj razini zajedno sa sadrzajima za buduce nastavnike o vaznosti socio-
emocionalnih kompetencija kod nastavnika najjace podrzavaju oni studenti koji
bi nakon tri godine ponovno odabrali isti studijski program, a najmanje oni koji
nakon tri godine razmisljaju o promjeni studijskog programa. Iz navedenog stoga
proizlazi da je odluka studenata o promjeni karijere uvjetovana njihovim ogranic¢enim
mogucénostima za razvoj kreativnih sposobnosti i socio-emocionalne kompetencije,
a ne steenim stru¢nim i op¢im znanjima.

Nastavnik neizravno i izravno doprinosi usponu i padu kvalitete odgojno-
obrazovnog rada. Odredene osobine kao $to je nastavnikova emocionalna toplina,
pravednost u komunikaciji, kreativnost, u¢inkovitost, strpljenje i dosljednost stoga
su neki od najvaznijih ¢imbenika u uspje$nom odgojno-obrazovnom procesu. ,,Ako
Zelimo pokrenuti ucenje “viseg reda’, u cijelosti utemeljeno na osobnosti i posti¢i
stvarna, trajna, korisna, angazirana, apstraktna Znanja, a ne samo ona koja se uce u
$koli, moramo ukljuciti ve¢ kod usvajanja i senzibilnost i emocije kao oblik drustvenog
djelovanja u ozradju koje moze zadovoljiti psihosocijalne potrebe studenata i
nastavnika” (Marenti¢-Pozarnik, 1996, str. 3).
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Zakljucak

Duhovne, kulturne i estetske vrijednosti potrebno je integrirati u cjelokupni
drustveni sustav. Isto vrijedi i za Sloveniju: u odgoju i obrazovanju se ne pridaje
dovoljno vaznosti tim vrijednostima (Denac i sur. 2011). U sustavu osnovnog i
srednjoskolskog obrazovanja trebalo bi posvetiti vise pozornosti podrudju kulture
¢itanja, intermedijalne umjetnosti i vaznosti kulturne bastine. Rezultati ovog
istrazivanja sluZe kao podsjetnik na to da slovenski sveucili$ni profesori u studijskom
procesu Cesto u praksi koriste ve¢inu op¢ih ciljeva umjetnickog i kulturnog odgoja,
ali ni priblizno dovoljno paznje ne pridaje se razumijevanju kulturne raznolikosti
i oblikovanju stavova prema kulturnim vrijednostima. Rezultati takoder pokazuju
da studenti slijede niz mjera kako bi se poboljsala kvaliteta umjetnickog i kulturnog
odgoja u obrazovnom sustavu. Posebno je vazno spomenuti njihovo odobravanje
timskog (medupredmetnog) planiranja, potrebu za stru¢nim usavr$avanjem
nastavnika u podrudju kulturnog i umjetnickog odgoja i obrazovanja, kao i promicanje
partnerstva izmedu $kola, umjetnika i kulturnih institucija. Iako obrazovna politika
prepoznaje brojne obrazovne, kulturne i socijalne prednosti umjetnickog odgoja,
mozemo vidjeti da je 0odgoj i obrazovanje u umjetnosti i posredstvom umjetnosti i
dalje nedovoljno kvalitetno implementiran u programe (Bamford, 2006). To nas dovodi
do problema izobrazbe onih koji provode programe umjetnosti (ucitelji i umjetnici),
pruzanja pristupa relevantnim informacijama, uspostave aktivnog partnerstva izmedu
odgojno-obrazovnih i kulturnih institucija, nadilaZenja granica izmedu $kolskog i
poslijeskolskog okruZzenja i fleksibilnosti u provedbi programa.

Postavlja se pitanje trebaju li se ciljevi umjetnickog i kulturnog obrazovanja
razvijati samostalno kroz pojedina¢ne umjetnicke predmete ili u korelaciji s drugim
predmetima. Integracija umjetnosti u odgojno-obrazovni sustav bez sumnje zahtijeva
sustavnu analizu medupredmetne integracije na razini ciljeva i sadrzaja (Kalin i Kind,
2006; Larson i Walker, 2006). Jos uvijek je mnogo toga potrebno uciniti kako bi se
uspje$no razvili konkretni didakti¢ki pristupi ili proveli ciljevi umjetnickog i kulturnog
odgoja u drugim predmetnim podrucjima u kurikulu, ne samo u teoriji nego i u praksi.

Na kraju, ali ne i manje vaZno, potrebno je naglasiti da, prema misljenju studenata,
slovenske institucije za obrazovanje ucitelja i odgojitelja nude kvalitetna stru¢na
i op¢a znanja, medutim, nedovoljno pozornosti pridaje se razvoju kreativnih
sposobnosti i vaznosti socijalne i emocionalne kompetencije budu¢ih nastavnika.
Rezultati istrazivanja vezanih uz kulturu mladih i obrazovanje (Heath, 2001) takoder
upozoravaju na to da $kole jos§ uvijek nedovoljno iskoristavaju svoj potencijal kao
mjesta kreativnosti i potrage za novim oblicima umjetnosti (Schacter, Thum i Zifkin,
2006). Tradicionalni kanali kreativnosti i kulturnog sudjelovanja mladih u Sloveniji jo$
uvijek su prisutni i danas (npr. stvaranje glazbe, pjevanje i ples, umjetnicke aktivnosti,
gledanje filmova, posjeti muzejima, kazali§tima, performansima...), medutim, oni
vi$e nisu nuzno dominantni (Kirbis, 2010). Kreativnost i kulturne granice vise se ne
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mogu istrazivati samo kroz konvencionalne oblike sudjelovanja. Potrebno je posvetiti
se raznolikosti kulturne produkcije i kreativnosti koja je posebno medu mladima
sve viSe povezana s informacijsko-komunikacijskom tehnologijom, a posebno
internetom (Pronovost, 2002). Zbog toga je potrebno razmotriti restrukturiranje
odgojno-obrazovnih programa ili osigurati primjereno i u¢inkovito osposobljavanje
budu¢ih ucitelja razredne nastave i predmetnih nastavnika, kao i detaljno osmisljen
sustav stalnog struénog usavr$avanja koji ¢e pruziti dodatnu izobrazbu i razvoj
sposobnosti, vjestina i znanja koja su potrebna za uspje$no planiranje, provedbu
i evaluaciju odgojno-obrazovnih procesa u razli¢itim umjetni¢kim podruéjima.
Studije o kulturnom odgoju i obrazovanju u Sloveniji (Kulturno obrazovanje: dostupnost
kulture i integracija kulture i obrazovanja - trazenje idejnih rjesenja, 2005; Kultura
odgoja — Evaluacijska studija, 2004) isti¢u da $kole dobivaju kulturni sadrZaj, da postoji
jednostrani odnos izmedu odgojno-obrazovnih i kulturnih institucija koji se ne temelji
na partnerstvu; da vi§e paznje treba posvetiti kvalitetnoj suradnji izmedu institucija
i daljnjem usavrsavanju pedagoskih i kulturnih radnika, jer rezultati pokazuju da
uvodenje kulturnih sadrzaja u $kole ovisi o inicijativi i snalazljivosti nastavnika.
Studenti su takoder svjesni da ¢emo morati uéiniti puno vise da bismo podigli razinu
kvalitete umjetnickog i kulturnog odgoja na svim razinama obrazovanja. Od klju¢ne
je vaznosti osigurati umjetnostima u odgoju i obrazovanju jednak, neovisan status
u odnosu na druga tematska podrucja. Pristase tog stava vide umjetnicki odgoj i
obrazovanje kao nacdin poticanja ucenika i studenata da budu suradnici u stvaranju
odgojno-obrazovnog procesa, a ne samo pasivni primatelji znanja od drugih.

U Sloveniji intenzivna integracija umjetnosti i kulturnih vrijednosti u odgojno-
obrazovnom sustavu bez sumnje predstavlja dugoro¢nu strategiju u¢inkovitijeg
umjetni¢kog i kulturnog odgoja. Kako bi umjetnost i kulturne vrijednosti (ponovno)
postali kriteriji suvremenog odgoja i obrazovanja, potrebni su kvalitetniji kulturni
programi u odgoju i obrazovanju i odgojno-obrazovni programi u kulturi,
odgovarajuce razine financijske potpore, $ire i bolje mreze partnerstva i koordinatori
umjetnickih i kulturnih aktivnosti, osposobljavanje stru¢nih radnika u odgoju i
obrazovanju i kulturi te primjeri dobre prakse.
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