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SPECIJALISTICKI I BEZ GRESKE? JEZICNI MITOVI U TURIZMU

SPECIAL AND SPOTLESS? LANGUAGE MYTHS IN TOURISM

SAZETAK: U radu se razmatraju dva mita o engleskome kao jeziku turizma. Prema jednom, preddiplomski
studenti turizma, kao i znatan dio hrvatske populacije, vjeruju da vrlo dobro vladaju engleskim jezikom. Prema
drugom mitu, dobro vladanje engleskim jezikom dostatno je za rad u podrucju turizma. Jezik turizma, medutim,
ima neka jedinstvena obiljezja. Iako na njega utjecu brojne znanstvene discipline i mozda nema precizno definiran
sadrzaj i jasne funkcionalne granice (Calvi, 2005), jezik turizma ima sasvim specificnu svrhu i u skladu s time
treba ga proucavati kao jezik koji se razlikuje od opleg engleskog. Jezik turizma ima svoju strukturu, slijedi
odredena gramaticka pravila, ima specijalizirani rje¢nik, semanti¢ki sadrzaj i specijalni registar (Dann, 1996).
Nadalje, jezik turizma koristi se specijalnim registrom i pripadaju¢im skupom Zanrova kako bi odgovorio na ko-
munikacijske situacije unutar djelatnosti, za komunikaciju sa i izmedu turista i lokalnih zajednica (eng. tourees)
(Dann, 2012). Svijest o postojanju specifi¢noga jezika turizma i njegova vjesta uporaba trebali bi uvecati kvalitetu
turistickog proizvoda. Kako bi se ispitale jezicne vjeStine studenata turizma i studentska shvacanja, stavovi i oce-
kivanja, u istraZivanju su kombinirani posebno pripremljen ciljani upitnik i pismena provjera studentskih jezi¢nih
kompetencija. Istrazeni su studentski stavovi i svijest o potrebi za unaprjedenjem njihovih jezicnih vjeStina tijekom
preddiplomskih kolegija studija turizma (za engleski i druge jezike). Vjerujemo kako je visoka razina jezi¢ne kom-
petencije nuzna za postizanje konacnih ciljeva jezika turizma: treba uvjeriti, primamiti, snubiti i zavesti milijune
ljudskih bic¢a te ih tako preobratiti iz potencijalnih u stvarne klijente (Dann, 2003:2).

KLJUCNE RIJECT: jezik turizma, ESP, studenti turizma, jezini stavovi

SUMMARY: The aim of this paper is to address two myths related to English as the language of tourism. One
is that undergraduate students of tourism, similar to a significant part of Croatian population, believe they have a
high level of proficiency in English, and two, that they are with their high level of English, well equipped with the
language they need for working in the tourism field. The language of tourism is unique. Although it may not have a
well-defined content and clear functional boundaries as it is influenced by a wide range of disciplines (Calvi, 2005),
it has specific purposes and should be addressed as such, different from general English. It is structured, it follows
certain grammar rules, has a specialised vocabulary and semantic content, and it adopts a special register (Dann,
1996). Furthermore, the language of tourism uses a special register with a corresponding set of genres that are ap-
propriate for particular communication situations within the industry and with and among both tourists and tourees
(Dann, 2012). Awareness of the existence of the specific language of tourism and its skilful usage should increase the
quality of the tourism product. In order to weigh tourism students’ language skills against their perceptions, attitudes
and expectations a written assignment designed to demonstrate students’ language competences has been combined
with a specially designed targeted questionnaire. The survey will investigate students’ attitudes to and perceptions
of the need for improving and refining their language skills (both English and other languages) as part of the under-
graduate We believe that a high level of language competence is required in order to reach the ultimate aims of the
language of tourism: to persuade, lure, woo and seduce millions of human beings and, in so doing, convert them
from potential into actual clients (Dann, 2003:2).
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1. UVOD

Na mitskom mjestu, na savr§enom Odre-
diStu, turisti bi pronasli ostvarenje sna za
kojim tragaju. Nasli bi i savr§enog domacina
— Sarmantnog, komunikativnog, gostoljubi-
vog domaceg Covjeka, koji je voljan pomodi,
spreman sluziti, zeljan komunicirati. Ali $to
se dogada kada savrSeni domacin ne govori
savrseni jezik, kada unisti dojam, pokvari re-
zervaciju, protrese predodzbu koju je stvorila
savrSena semantika; kada jezik prepun gre-
Saka probudi gosta iz njegova mitskog sna.
Treba 1i u tom slucaju rije¢ “mit” shvacati
u smislu mitske predodzbe, ili izraz “mit”
treba shvatiti kao “popularno vjerovanje” ili
“pogresno shvacanje” (http://www.merriam-
webster.com). Ovaj se rad bavi drugim zna-
Cenjem rijeci mit. Propituje se mit o Hrvat-
skoj kao anglofonoj zemlji iz perspektive
nastavnika engleskoga jezika za specifitne
potrebe i studenata koji se pripremaju za ka-
rijere u turizmu.

U globaliziranim gospodarstvima engle-
ski se smatra temeljnom vje$tinom (Grad-
dol, 2006). Neupitna je dominantna uloga
engleskoga kao zajednickoga jezika (lingua
franca) u poslovnom svijetu (Nickerson,
2005; Cepon, 2005; Klein, 2007); a cak 79%
Europljana vjeruje da je za buduénost nji-
hove djece od svih jezika najkorisnije uciti
engleski (Eurobarometer, 2012). Ve¢ deset-
lje¢ima obrazovne vlasti u Hrvatskoj promo-
viraju ucenje stranih jezika od malih nogu
(Mihaljevi¢ Djigunovi¢, u tisku), a 85-90%
hrvatske djece danas uci engleski od prvog
razreda formalnog obrazovanja (Medved
Krajnovic i Letica, 2009). Nakon polaganja
mature, obi¢no nakon 9 do 12 godina na-
stave engleskoga jezika, hrvatski maturanti
zapocinju svoje visoko obrazovanje s mnogo
samopouzdanja i zadovoljavaju¢om razinom
opteg engleskoga: uCenici postizu razine
propisane nacionalnim kurikulom (A2 do
14., a Bl do 18. godine Zivota prema CEFR,
2001). Medutim, receptivne vjeStine bolje su

1. INTRODUCTION

At a mythical place, a perfect Destina-
tion, tourists would find the dream they came
searching for. They would also find a perfect
host — a charming, communicative, hospita-
ble local, willing to help, ready to serve, ea-
ger to communicate. But what happens when
the perfect host does not speak the perfect
language, when he derails the impression,
spoils a reservation, shakes the image creat-
ed by perfect semantics; when language full
of mistakes wakes our guests up from the
mythical dream. Should the world “myth”
then be linked with the mythical image, or
should we interpret it as a “popular belief” or
“false notion” (http:/www.merriam-webster.
com). In this paper the latter will be the case:
the myth of Croatia as an anglophone coun-
try will be analyzed from the perspective
of the English-for-specific-purpose teachers
and students getting ready for the careers in
the tourism field.

In globalised economies English is con-
sidered a basic skill (Graddol, 2006). Its dom-
inance as a lingua franca in business settings
is indisputable (Nickerson, 2005; Cepon,
2005; Klein, 2007); and as many as 79% of
Europeans believe English is the most useful
language their children should learn for their
future (Eurobarometer, 2012). For decades
now Croatian educational authorities have
promoted learning foreign languages from an
early age (Mihaljevi¢ Djigunovig, in press) and
85-90% of children nowadays learn English
from grade one of formal education (Medved
Krajnovi¢ and Letica, 2009). Upon passing
the state high school leaving exam, typical-
ly after 9 to 12 years of English instruction,
Croatian high-school graduates enter higher
education with a lot of self-confidence and a
satisfactory command of general English: the
levels required by the national curriculum are
reached (A2 by the age of 14, and Bl by the
age of 18, according to CEFR 2001), but stu-
dents are better in language reception than in
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razvijene od produktivnih (Bagari¢, 2007,
Geld i Stanojevi¢, 2007; Josipovi¢ Smojver,
2007, Medved Krajnovi¢, 2007; Zergollern
Mileti¢, 2007). Tada, ve¢ naviknuti Koristiti
se engleskim u privatne svrhe, ve¢ina hrvat-
skih sveucili$nih studenata upisuje kolegi-
je engleskoga jezika za specificne potrebe
(ESP) kako bi zadovoljili svoje buduce pro-
fesionalne potrebe (Kabalin Boreni¢, 2010a).
Kao neiskusni ucenici jezika za specificne
potrebe, brucosi su rijetko kada svjesni spe-
cificne prirode ESP-a, a u slucaju engleskoga
jezika za turizam, pogresna su shvacanja jos$
rasprostranjenija.

U ovom ¢e se radu teZiSte staviti na dva
jezitna mita koja su prisutna u turizmu:

1) Ve¢ina mladih u Hrvatskoj dobro vlada
engleskim jezikom, i

2) Engleski za turizam zapravo je tek opci
engleski kojim se govornici sluze kako
bi govorili o specificnim sadrzajima, a s
istima su svi vise ili manje dobro upozna-
ti jer Zivimo u zemlji sa snazno razvije-
nom turisti¢ckom aktivno$cu. Za uspjes-
no obavljanje veCine poslova u turizmu
dovoljno je stoga dobro vladati (opéim)
engleskim.

Kako bi se testirala navedena dva mita,
postavljeno je nekoliko preciznijih ciljeva:

- Prikazan je pregled najSire prihvacene
teorije o specificnim sociolingvistiCkim
obiljeZjima jezika turizma.

- Ispitano je jesu li studenti turizma svjesni
razlike izmedu opceg i engleskog jezika
turizma.

- Analizirana je studentska motivacija za
ucenje engleskoga jezika za turizam kao
specificnog oblika engleskoga.

- IstraZena je studentska percepcija vla-
stitog vladanja engleskim jezikom: opce
znanje, vladanje svakom od Cetiri jezi¢ne
vjestine, te vladanje specificnim vjestin-
ama koje se uce u sklopu kolegija jezika
u turizmu.

- Usporedena je studentska percepcija vla-
stitih kompetencija s rezultatima koje

language production (Bagari¢ 2007; Geld and
Stanojevi¢, 2007; Josipovic Smojver, 2007,
Medved Krajnovi¢, 2007; Zergollern-Miletic,
2007). At that point, reasonably proficient and
accustomed to using general English for pri-
vate purposes, most Croatian university stu-
dents embark on English for special purposes
(ESP) courses designed for their professional
needs (Kabalin Boreni¢, 2010a). As inexperi-
enced ESP learners, freshmen university stu-
dents are seldom aware of the specific nature
of the ESP, and when it comes to English of
Tourism the misunderstandings appear to be
even more widespread.

Two myths regarding English and other
foreign languages used in the tourism indus-
try will be addressed:

1) In Croatia, most young people these days
speak good English, and

2) English of Tourism is just general English
used to speak about more specific con-
tents that we are all more or less familiar
with because we live in a country with a
highly developed tourism industry. Spea-
king good (general) English is therefore
sufficient for handling most jobs in the
tourism field.

In order to respond to these two myths
several more specific goals were set:

- Present an overview of the most widely ac-
cepted theory of the specific sociolinguistic
characteristics of the Language of Tourism.

- Explore the awareness of the difference
between general English and English of
Tourism among the students of tourism.

- Analyze the students’ motivation for stu-
dying English of Tourism as a specific
form of English.

- Investigate students’ perceptions about
their proficiency in English: general pro-
ficiency, proficiency in each of the four
main skills, and proficiency in specific
skills studied as part of the language of
Tourism curriculum.

- Compare the students’ perceptions with
the actual results they achieve. In particu-
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postizu. Posebno su analizirani pismeni
zadaci i ukazano je na najcesCe tipove
pogreSaka.

2. TEORIJSKA POZADINA
2.1. Engleski jezik turizma

Turizam ima istaknutu ulogu u suvre-
menom druStvu. Milijuni su ljudi u pokre-
tu i biraju, koriste i dozivljavaju bezbrojne
dru$tvene i prirodne fenomene. Jezik koji
prethodi ovim susretima, kao i jezik koji iz
njih proizlazi, nuzno je posebna vrsta jezi-
ka, jezik koji moZe zadovoljiti mnogostruke
komunikacijske ciljeve i potrebe diskursne
zajednice turizma. Prema Swalesu (1990:24-
27), diskursna zajednica slijedi priznate jav-
ne ciljeve, ima komunikacijski mehanizam
koji ukljucuje pruzanje informacije i povrat-
nu informaciju, rabi jedan ili viSe Zanrova,
ima specifi¢ni rjecnik te je izgledno da ce
ste¢i nove ¢lanove. Sve nabrojano vrijedi za
diskursnu zajednicu turizma koja prikazuje
stvarnost pomo¢u komunikacijske petlje u
kojoj verbalne reprezentacije proizvodaca
poruke postuju ocekivanja primatelja poru-
ke. Jezik turizma odrazava druStvene funk-
cije turizma: potragu za autenti¢nos¢u (Mac-
Cannel, 1989 prema Dann, 1996:7-11), potra-
gu za stranim/nepoznatim (Dann, 1996:12-
17), ¢eznju za igrom (Dann, 1996:7-11) i
Zelju za uzbudenjem koje proizlazi iz sukoba
(Dann, 1996:25-26). Na jezik turizma stoga
utjeCe potreba da se pruze/steknu Zeljena
iskustva. Primjerice, autenti¢nost je osnaze-
na izravnim izrazima, a nepoznato i strano
rije¢ima koje iskazuju novost. Jezik turizma
ima Cetiri osnovna svojstva: funkcije, struk-
ture, vrijeme i Caroliju (Dann, 1996). Kako
bi se osnazila tvrdnja da jezik turizma slijedi
skup posebnih pravila, navodi se nekoliko
primjera. Dok se direktivna funkcija Cesto
svodi na nejasne naredbe, a metalingvisticka
funkcija rijetko rabi, ekspresivna funkcija je-
zika turizma ostvaruje se uporabom zamjeni-

%0

ca “mi” ili “nas$

[73PR1)

umjesto “ja”, te upotrebom

lar, we will analyze a written assignment
and indicate the most frequent types of
errors. The results should help create the
guidelines for approaching this and simi-
lar written assignments in the future.

2. THEORETICAL BACKGROUND
2.1. English of Tourism

Tourism plays a prominent role in mod-
ern society. Millions of people are on the
move, choosing, using and experiencing
countless social and natural phenomena.
The language preceding these encounters as
well as that deriving from them is necessar-
ily a special kind of language, one capable
of fulfilling the manifold communicative
goals and needs of the tourism discourse
community. According to Swales (1990:24-
27), a discourse community follows the
recognized public goals, has a communica-
tion mechanism that includes providing in-
formation as well as feedback, uses one or
more genres, has a specific vocabulary and
a perspective of acquiring new membership.
All of the above holds true for the tourism
discourse community that represents reality
using a communicative loop in which verbal
representations of the producer respect the
expectations of the receiver. The language
of tourism reflects social functions fulfilled
by tourism: the search for authenticity (Mac-
Cannel, 1989 as quoted in Dann, 1996:7-11),
the search for strangehood (Dann, 1996:12-
17), the desire to play (Dann, 1996:17-23)
and the desire to experience the excitement
resulting from conflict (Dann, 1996:25-26).
The language of tourism is therefore affect-
ed by the need to provide/obtain the desired
experiences. For example, the authenticity
perspective is reinforced by explicit expres-
sions and the strangeness perspective by
words expressing novelty. The language of
tourism has four principal properties: func-
tions, structure, tense and magic (Dann,
1996). In order to reinforce the claim that the
language of tourism follows a set of special
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vrijednosnih sudova i superlativa. Kako bi is-
punio svoju poetsku funkciju, jezik turizma
uglavnom se oslanja na metafore i metonimi-
je. Sto se tice strukture diskursa turizma, ona
za cilj ima privu¢i paZnju, odrZzati interes,
stvoriti Zelju i potaknuti djelovanje. Vremen-
ski fokus turizma ili je u proslosti ili u bu-
ducnosti, jer taj pristup omogucuje turistu da
pobjegne iz sadasnjosti. Kako bi potakao Ze-
lju, turizam mami romantizmom, regresijom
i (ponovnim) rodenjem (eng. 3R’s), sreCom,
hedonizmom i heliocentrizmom (eng. 3H’s),
zabavom, fantazijom i bajkom (eng. 3F’s) te
morem, seksom i socijalizacijom (eng. 3S’s).
Povrh svega, bijeg od sadaSnjosti turist moze
ostvariti samo ako svojevoljno potisne nevje-
ricu. Sve se ove druStvene funkcije turizma
odrazavaju u jeziku turizma. Nadalje, kako
jezik turizma podrazumijeva i medukultur-
nu komunikaciju, profesionalac u turizmu
trebao bi biti svjestan zadane razine ljuba-
znosti u medukulturnoj komunikaciji, a tome
treba pridodati i poznavanje univerzalnih i
lokalnih/nacionalnih tabua (Mader i Came-
rer, 2010). Konacno, slozeno pitanje ljuba-
znosti dodatno je usloZnjeno postmodernim
etosom trialoga izmedu klju¢nih igraca u
turizmu: industrije, turista i lokalne zajed-
nice (Dann, 2012), §to znacCi da profesiona-
lac u turizmu mora ovladati nizom razlicitih
zanrova. Kako bi (engleski) jezik turizma
trebao “uvjeriti, privuéi, snubiti i zavesti mi-
lijune ljudi te ih od potencijalnih preobratiti
u stvarne klijente” (Dann, 2003:2), upravo
razina jezi¢nih kompetencija moZze u konac-
nici dovesti do uspjeha ili neuspjeha nekog
turistickog proizvoda.

2.2. Motivacija

Jezitni stavovi i motivacija igraju vitalnu
ulogu u procesu ucenja jezika (Mihaljevi¢
Djigunovi¢, 1998; Dornyei, 2005; Gardner,
2010). Motivacija odreduje koli¢inu energije
koju je neki pojedinac spreman uloZziti u uce-
nje jezika. Cinjenica da je engleski postao
globalnim zajedni¢kim jezikom potakla je

rules we quote a few examples. While the
directive function is often reduced to vague
imperatives, and the metalinguistic function
is underutilized, the expressive function of
LoT is fulfilled by replacing “I” with “we”
and “our” and the use of value judgments and
superlatives. To fulfill its poetic function LoT
relies mostly on metaphors and metonyms. As
regards the structure of tourism discourse, it
aims to capture attention, maintain interest,
create desire and get action. The temporal fo-
cus of tourism is either in the past or in the
future, as this approach allows the tourist to
escape from the present. In order to inspire
desire the industry touts the 3Rs (romanti-
cism, regression and rebirth), 3H’s (happi-
ness, hedonism and heliocentrism), 3F’s (fun,
fantasy and fairy tales), and 3S’s (sea, sex and
socialisation). On top of it all, a willing sus-
pension of disbelief on the part of the tourist
is crucial in achieving the escape. All of these
social functions are reflected in the language
of tourism. Furthermore, as the language of
tourism implies intercultural communication,
a tourism professional should also be aware
of the required levels of politeness in inter-
cultural communication and of both univer-
sal and country-specific taboos (Mader and
Camerer, 2010). And finally, the complex is-
sue of politeness is made even more intricate
by the postmodern ethos of trialogue between
the key players of tourism: the industry, the
tourist and the touree (Dann, 2012), which
means that a tourism professional has to mas-
ter several different genres. Since the English
of tourism should be used to “persuade, lure,
woo and seduce millions of human beings,
and, in so doing, convert them from potential
into actual clients” (Dann, 2003:2), the level
of language competences can well make the
difference between success and failure of a
tourism product.

2.2. Motivation

Language attitudes and motivation play
a vital role in the language learning pro-
cess (Mihaljevi¢ Djigunovi¢, 1998; Dornyei,
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rastu¢i broj ljudi da prihvate engleski “kao
nuznu i bjelodanu komponentu svog obrazo-
vanja” (Dornyei, Csizér i Németh, 2006:89).
Posljedicno tome, mnoge sredine u kojima se
engleski uci kao strani jezik obiljezava neja-
san, ali presudan osjecaj da je potrebno uciti
engleski. Istovremeno, istrazivanja pokazuju
da tako nejasno izraZeni ciljevi ne predstav-
ljaju dobru osnovu ozbiljnom ucenju (Yas-
hima, 2000; Lamb, 2004; Kabalin Borenic,
2013).

3. OPIS ISTRAZIVANJA
3.1. Sudionici

Ukupno 115 studenta prve godine turiz-
ma na Ekonomskom fakultetu SveuciliSta u
Splitu sudjelovalo je u istrazivanju. Uzorak
je nasumce podijeljen na dvije skupine: 65
studenata ispunilo je upitnik, a 51 je odgovo-
rio na upit za rezervaciju smjestaja elektro-
nickom postom. Zeljelo se izbjeci da studenti
koji odgovaraju na upit budu svjesni ciljeva
istrazivanja. Dvije grupe su inaCe bile po
svemu usporedive pa su informacije o ispita-
nicima koje su prikupljene upitnikom repre-
zentativne za Citav uzorak.

Vise od 80% ispitanika bilo je u dobi
od 18 ili 19 godina, a oko 85% pohadalo je
nastavu engleskoga jezika izmedu 9 i 12 go-
dina. Prosje¢na ocjena za engleski jezik na
kraju osnovnog obrazovanja bila je odlican
kod 70% ispitanika i vrlo dobar kod sljedecih
18%. Zanimljivo je da je broj odli¢nih ocje-
na u srednjosSkolskom obrazovanju opao za
25%, dok je broj vrlo dobrih ocjena porastao
za 20%. Prosjecne ocjene iz engleskoga na
sveucili$noj razini dramaticno su opale: tek
4,6% ispitanika imalo je odli¢an, 15,4% vrlo
dobar, a jednak je postotak (27,7%) bio ocije-
njen dobrim ili dovoljnim.

Sto se tice situacija u kojima se ispitani-
ci koriste engleskim u privatnom Zivotu ili
za obrazovne/profesionalne svrhe, utvrdeno
je da ispitanici engleski ucestalije koriste za

2005; Gardner, 2010). Motivation determines
the amount of energy an individual is ready
to put into his/her language learning. The
fact that English has become a global lingua
franca induced increasing numbers of peo-
ple to ‘study it as an obvious and self-evident
component of education’ (Dornyei, Csizér
and Németh, 2006:89). Consequently, many
EFL environments are characterized by the
vague, but pressing sense of need to learn
English. There is, however, evidence that
such vaguely expressed goals fail to support
a serious learning effort (Yashima, 2000;
Lamb, 2004, Kabalin Boreni¢, 2013).

3. STUDY DESCRIPTION
3.1. Participants

Altogether 115 first-year students of tour-
ism from the Faculty of Economics, Universi-
ty of Split, took part in the study. The sample
was divided into two groups at random: 65
who took part in the survey and 51 who re-
sponded to an e-mail booking inquiry. This
study design was chosen as we wanted the
latter group of participants to be unaware of
research goals. The two groups were compa-
rable in every way and the background infor-
mation on participants collected by the ques-
tionnaire can be taken as representative of the
whole sample.

More than 80% of the participants were
18- and 19-year olds, and about 85% had had
between 9 and 12 years of formal English in-
struction. The average grade for English at the
end of primary school was excellent for 70%
and very good for the further 18% of partic-
ipants. Interestingly, the number of excellent
grades in highschool decreased by 25% while
there was a 20% increase in very good grades.
The average English grades at university level
decreased dramatically: only 4.6% of partic-
ipants had excellent grades, 15.4% had very
good grades and there was an equal percent-
age of good and sufficient grades (27.7%).

As regards the situation in which the par-
ticipants use English skills in their private



Visnja Kabalin Boreni¢, Sanja Marinov, Martina Mencer Salluzzo: Specijalisticki i bez greske?...

171

profesionalne ili obrazovne svrhe. Izmedu
64% i 69% rabilo je engleski Cesto ili stalno
i to sve Cetiri vjeStine. Istovremeno, izmedu
35% i 45% ispitanika rabilo je engleski Ce-
sto u privatnom Zivotu. Jedina iznimka ovom
pravilu bilo je sluSanje u privatnom Zivotu:
86% ispitanika rabi engleski cesto ili stalno.

3.2. Instrument

Podaci su prikupljeni upitnikom kojeg
su kreirale autorice. Upitnik se sastojao od
cetiri dijela: u prvom dijelu prikupljene su
osnovne informacije o ispitanicima (spol,
dob, godina studija, godine ucenja engleskog
jezika, prosjecna ocjena iz engleskog jezika
tijekom formalnog obrazovanja te ucestalost
koriStenja engleskog jezika u privatnom i
profesionalnom Zivotu). U drugom dijelu is-
pitivala se percepcija razlika izmedu opcéeg
engleskog jezika (OE) i jezika struke turiz-
ma (EzT) pomocu 8 izjava koje su ispitanici
vrednovali na Likertovoj ljestvici. Motivacija
za ucenjem engleskoga jezika kratko je bila
ispitana u tre¢em dijelu upitnika. Sudionici
su zamoljeni da izmedu pet razloga za ucenje
OE koji se najcesce navode u literaturi izabe-
ru samo jedan: Engleski kao lingua franca
(npr. Lamb, 2004; Yashima, 2000), osobni
razvoj (npr. Mihaljevi¢ Djigunovi¢, 1998;
Dornyei, 2005), medunarodna komunikacija
(npr. Yashima, 2000), te dva instrumentalna
motiva (moguénost zapoSljavanja — instru-
mentalna motivacija s budu¢im fokusom i
OE kao sredstvo obrazovanja — instrumental-
na motivacija s jasnim, sada$njim fokusom;
Kabalin Boreni¢, 2013).

Studenti su zatim na Likertovoj skali
vrednovali devet izjava vezanih uz motiva-
ciju za ucenje jezika u turizmu kao akadem-
skog predmeta te interes za turizam kao gos-
podarsku aktivnost. U zadnjem dijelu upit-
nika sudionici su ocjenjivali vlastite jezicne
kompetencije i jezi¢ne probleme (rangirane
od op¢ih jezi¢nih vjestina prema vjeStinama
specificnima za turizam). Trebali su vredno-
vati i vlastitu sposobnost u¢inkovitog komu-

life or for professional/educational purposes,
it was established that the participants used
English more frequently for professional or
educational purposes, with between 64%
and 69% using English often or all the time
across the four skills. At the same time, be-
tween 35% and 45% of participants used
English frequently in private life. The only
exception to this rule was listening in private
life with 86% of participants using English
often or all the time.

3.2. Instrument

The data were collected using a four-part
questionnaire developed by the authors. The
first part of the questionnaire collected the
background information (gender, age, year
of study, number of years studying English
so far, average grades for English during
formal education and frequency of English
usage in private and professional life). The
second part investigated the participants’
perception of the differences between GE
and LoT (8 Likert statements). Motivation
for learning English was briefly investigat-
ed in the third part of the questionnaire. The
participants were asked to choose only one
reason for learning GE among five reasons
commonly quoted in the literature: English
is a lingua franca (e.g. Lamb, 2004; Yashi-
ma, 2000), personal development (e.g. Mi-
haljevi¢ Djigunovi¢, 1998; Dornyei, 2005),
international communication (e.g. Yashima,
2000), and two kinds of instrumental mo-
tives (employability - instrumental moti-
vation with future focus, and GE as educa-
tional tool - instrumental motivation with
present focus; Kabalin Boreni¢, 2013). Next
they evaluated nine Likert statements for the
particular motives related to Tourism as an
academic subject and Tourism as industry.
In the last part of the questionnaire, the par-
ticipants were asked to assess their language
competences and problems (ranking lists of
general language skills, specific tourism-re-
lated language skills, self-assessing the abil-
ity to communicate efficiently in writing /
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niciranja u pisanom i usmenom obliku i pri
tome odluciti koji im tip komunikacije pred-
stavlja veci problem.

3.3. Pismeni zadatak — odgovor na
upit o rezervaciji elektronickom
postom

Sudionike se trazilo da odgovore na upit
o rezervaciji elektroni¢ckom poStom (tipic¢an
zadatak uzet iz udzbenika o poslovhom do-
pisivanju). Zadatak su rjeSavali prije nego $to
su na nastavi dobili ikakve upute o poslov-
nom dopisivanju na ovu temu.

3.4. Metode

Sudionici su ispunili upitnike tijekom
redovite nastave Engleskoga za turizam. Po-
daci su obradeni pomocu statistickog paketa
za druStvene znanosti (SPSS). Odgovor na
upit o rezervaciji napisan je rukom takoder
za vrijeme nastave u razredu. Odgovori su
analizirani koriste¢i metodu analize sadrZzaja
kao i AntConc program za konkordance.

4. REZULTATI ANALIZA

4.1. Percepcija razlika izmedu opceg
engleskog i engleskoga za turizam

Analiza odgovora o percepciji razlika iz-
medu OE i EZT pokazala je da se ¢ak 67,7%
studenata slaZe u tome da postoji razlika, ali
se ne slazu Sto se ti¢e izvora razlike: otpri-
like isti postotak se slaZe (35,3%), ne slaze
(35,4%) ili je neutralno (29,2%) glede izja-
ve da razlika izmedu OE i EZT proizlazi iz
specificnih sadrzaja u turizmu. U skladu s
popularnom percepcijom o jeziku za speci-
ficne potrebe, ¢ak 77% sudionika slozilo se
s izjavom da je EZT zapravo OE s dodatkom
specificnog vokabulara. Nadalje, 87,5% su-
dionika smatra da je potrebno imati dobru
podlogu iz opceg jezika prije nego je moguce
napredovanje u jeziku struke. Gotovo polovi-

speaking, determining the biggest source of
problems in spoken and written communica-
tion).

3.3. Writing task — response to an
e-mail booking inquiry

The participants were asked to reply to an
e-mail booking inquiry (a typical task taken
from a business correspondence textbook).
They attempted the task before receiving any
formal instruction on business correspon-
dence.

3.4. Methods

The participants completed the question-
naires during regular English for Tourism
classes. The data collected were analysed us-
ing Statistical Package for the Social Scienc-
es. Responding (hand-written) to an e-mail
booking inquiry was assigned as a writing
task in class. All participants’ responses
were analysed using content analysis method
and AntConc concordancing software.

4. RESULTS ANALYSIS

4.1. Perceived differences between GE
and EoT

The analysis of the participants’ percep-
tion of the differences between GE and EoT
revealed as many as 67.7% of students agree
that there is a difference, but there is a lot of
disagreement regarding its source: approx-
imately equal numbers agree (35.3%), dis-
agree (35.4%) or stay neutral (29.2%) regard-
ing the claim that the difference between GE
and LoT derives from the specific content of
tourism. In keeping with the popular percep-
tions of LSP, as many as 77% of the partici-
pants agree that EoT is just GE with specific
tourism vocabulary added. Furthermore,
87.5% students believe it is necessary to have
a good background in GE before advancing
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ca studenata (45,3%) vjeruje da je ucenje EzT
izazovnije nego ucenje OE, mnogi (35,9%)
su neutralni a 18,8% jezik struke ne vide
kao izazov. Ovaj rezultat slaZe se s navodom
da je dobra osnova iz opleg engleskog vrlo
vrijedna za uCenje jezika struke (86,2% se
slaze). Navedeni rezultati otkrivaju da poje-
dini studenti osje¢aju da imaju nuzna osnov-
na znanja i da su stoga spremni uhvatiti se u
kostac s izazovom ucenja jezika za turizam.

Napokon, ¢ak 70,7% studenata vjeruje
da komunikacija s turistima i kolegama iz
turisticke prakse zahtijeva posebne komuni-
kacijske vjeStine, ¢ime indirektno zakljucuju
da ipak postoji razlika izmedu EZT i OE.

Navedeni rezultati, dobiveni jednostav-
nom deskriptivnom analizom, odaju odre-
deni stupanj zbunjenosti. lako se znaCajna
velina slaze da postoji razlika izmedu OE i
EZT, nisu u stanju odrediti prirodu te razlike,
a zatudujuce velika vecina ne uoc¢ava da EzT
ima vrlo specifi¢ne ciljeve. Sudionici nisu si-
gurni niti glede vaZnih odlika EZT: ¢ak 77%
slaZe se s izjavom da je odrednica EzT samo
leksik, a 70,7% vjeruje da Ce trebati posebne
komunikacijske vjestine kao profesionalci u
turizmu. Kako bi se usporedili ovi kontrover-
zni stavovi, napravljena je korelacija izmedu
izjave da je potrebno imati posebne komu-
nikacijske vjestine i izjave da postoji razlika
izmedu OE i EZT. Rezultati pokazuju da 29
studenata koji vide razliku takoder vjeruju
da su za komunikaciju u turizmu potrebne
posebne vjestine. Ima, medutim, 12 studena-
ta koji nemaju stav o postojanju razlike, ali
se ipak slaZzu s tvrdnjom da je potrebno imati
posebne vjestine. Napokon, 10 studenata nije
znalo jesu li za komunikaciju u turizmu po-
trebne posebne vjestine, ali su ipak uocili da
postoji razlika izmedu OE i EZT.

4.2. Motivacija studenata za ucenje
EzT

SuocCeni sa zadatkom u kojem na listi
od pet tipicnih motiva za ucenje OE moraju
odabrati najvazniji motiv, visSe od polovice

to EoT. Almost half of the students (45.3%)
think that studying EoTl is more challeng-
ing than studying GE, many remain neutral
(35.9%) and 18.8% do not see it as a challenge.
This result is not contrary to the finding that
a good background in GE is a valuable pre-
requisite (86.2% agree). It may indicate that
certain students feel they have the necessary
background and are therefore able to respond
adequately to the challenge of EdT. Finally, as
many as 70.7% of students believe that com-
municating with tourists and colleagues in the
tourism industry requires special communi-
cation skills, admitting thus, be it indirectly,
there is a difference between Eol and GE.

The above results, obtained by simple de-
scriptive analysis, reveal a certain confusion.
Even though a significant majority claims that
there is a difference between GE and EoT,
they cannot determine the nature of the dif-
ference and a surprisingly large percentage do
not realize that EoT has quite specific goals.
The participants, furthermore, seem to be
uncertain regarding the important features of
EoT: even though 77% agree that lexis only
makes Eol’ what it is, 70.7% believe they will
need special English communication skills as
tourism professionals. In order to probe these
controversies, we looked at the interrelation
between the claim that special communicative
skills are required and the claim that there is
a difference between GE and EoT. The results
show that 29 students who see the difference
also believe that special skills are needed for
communication in tourism. There are, howev-
er, 12 students who are neutral about the dif-
ference but still agree that special skills are
needed. Finally, there are 10 students who are
neutral about whether we need special skills
for communication in tourism but still see the
difference between GE and EoT.

4.2. Student motivation for learning
EoT

Confronted with the task of picking only
the most important motive from a list of five
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studenata (55,4%) odabralo je objasnjenje da
je engleski postao lingua franca modernog
doba. Drugi po redu najpopularniji motiv za
ucenje OE (18,5%) jest prednost koju engle-
ski jezik pruZza na trzistu rada. Samo 10,8%
studenata uci engleski zato $to im to $iri um
i otvara nove vidike, a 4,6% ga uci kako bi
mogli komunicirati sa strancima. Zalosno je
da samo 1,5% sudionika (studenti prve godi-
ne preddiplomskog studija) tvrdi da jezik uci
zato $to im je to bitno za studij.

Tako ucenje engleskoga jer je on lingua
franca djeluje razborito, novija znanstve-
na studija o motivaciji hrvatskih studenata
ekonomije za ucenje engleskoga (Kabalin
Borenic, 2013) navodi nesto $to bi nas tre-
balo zabrinuti. Instrumentalna motivacija s
fokusom na sadasnjost (engleski je nuzan za
studij, koji je u tijeku) izrazito jako korelira
s trudom uloZenim u uenje engleskoga jezi-
ka. Istovremeno, nejasna izjava o tome da en-
gleski treba uciti zato Sto je to lingua franca
nema nikakvu korelaciju s trudom ulozenim
u ucenje. Jasno je da bismo zbog korelacija
izmedu truda uloZenog u ucenje i afektivnih
faktora (Kabalin Boreni¢, 2103) radije vidjeli
na vrhu liste razloga za uCenje instrumental-
nu motivaciju s fokusom na neposrednu sa-
dasnjost.

Rezultati prikupljeni ovim istrazivanjem
takoder mogu neznatno obeshrabriti nastav-
nike EZT, koji Cesto ocekuju da studenti na
ovom stupnju obrazovanja pokazuju veci in-
teres za to da povecaju svoju moguénost za-
posljavanja i da stoga razvijaju vjestine koje
su u skladu sa zahtjevima njihovih mogucih
karijera. Nadamo se i da ¢e se medu studen-
tima koji napreduju prema viSim godinama
studija naci vise nego samo jedan (1,5%) koji
¢e smatrati da mu je Engleski nuZan i zbog
studija i €¢injenice da bi mogao Citati stru¢nu
literaturu i akademske ¢lanke na engleskom.

Neobicna Cinjenica da studenti ne raz-
misljaju o zapoSljavanju mogla bi biti i
odrazom trenutne situacije na trziStu rada
u kojoj studenti ne vide realne mogucnosti
da pronadu posao. Ipak, kada je mogucnost

typical motives for learning GE, more than
half of students (55.4%) chose the explana-
tion that English has become a lingua franca
of modern age. The next most popular rea-
son (18.5%) for learning GE is that it gives
advantage in the labor market. Only 10.8%
study it because it broadens the mind and
opens up new horizons, and 4.6% learn it to
communicate with foreigners. Sadly, only
1.5% of our participants (first year under-
graduate students) learn it primarily because
it is essential for their studies.

Although the choice of studying English
as a lingua franca sounds a reasonable one,
a cause for worry stems from the findings of
a recent research study into the motivation of
Croatian business students to learn English
(Kabalin Borenic, 2013). Instrumental moti-
vation with present focus (English is essen-
tial for one’s current studies) correlated most
strongly with effort invested into learning
English. At the same time, the vague claim
that English should be learnt because it is
a lingua franca had no correlation with the
learning effort. Clearly, the correlation re-
sults for learning effort and affective factors
obtained by Kabalin Boreni¢ make us wish
that our participants’ ranking list of motives
were turned up-side down.

The results obtained in the present study
are also slightly discouraging for the teach-
ers of Eol who expect the students at this
stage of their education to be interested in
increasing their employability by develop-
ing skills related to their career prospects.
We also hope that, as the students progress
through their professional courses at the Fac-
ulty, more than one student (1.5%) will find
English essential for their studies and start
reading professional literature and academic
articles in English.

The curious fact that students do not con-
sider employability issues could be the re-
flection of the current situation on the labor
market where students do not see many re-
alistic opportunities of finding employment.
When employability is mentioned directly,
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Tablica 1: Medusobni odnos izmedu dviju varijabli: I Vjerujem da mi ucenje EzT moZe
pomoci poboljsSati konkurentnost na triistu rada i Il Vjerujem da mi je korisnije uciti

EzT nego OE
Vjerujem da mi u¢enje EZT moze pomoci
poboljsati konkurentnost na trzi$tu rada Ukupno
SnaZzno Snazno
o Neutralan . o
izrazeno stay Slaganje | izraZzeno
neslaganje slaganje
Vjerujem da mi je SnaZno 0 0 1 0 1
korisnije uciti EZT nego |izrazeno
OE. neslaganje
Neslaganje 0 2 12 5 19
Neutralan stav 1 0 14 8 23
Slaganje 0 0 11 7 18
SnaZzno 0 0 2 2 4
izrazeno
slaganje
Ukupno 1 2 40 22 65

Izvor: Vlastito istraZivanje

Table 1: Interrelatedness between the to variables: I believe studying EoT can help me
improve my employment competitiveness | For me it is more useful to study EoT than GE

I believe studying English of Tourism can help Total
me improve my employment competitiveness.
st.rongly neutral agree strongly
disagree agree
For me it is more useful | strongly 0 0 1 0 1
to study English of disagree
Tourism than General
English.
disagree 0 2 12 5 19
neutral 1 0 14 8 23
agree 0 0 11 7 18
strongly agree 0 0 2 2 4
Total 1 2 40 22 65

Source: own research

zaposljavanja direktno spomenuta, 95,3% ih
ipak vjeruje da EzZT moze doprinijeti njiho-
voj konkurentnosti. Taj rezultat ne slaZe se s
¢injenicom da samo 33,9% ispitanika vjeruje
da je uCenje EZT korisnije od u¢enja OE, dok
je 35,4% o tome neopredijeljeno. Kontradik-

however, 95.3% do believe studying EoT can
increase their employment competitiveness.
This result is not at all in line with the fact that
only 33.9% of participants think that study-
ing EoT is more useful for them than studying
GE, whereas as many as 35.4% are neutral on
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torni odnos izmedu tih odgovora najbolje
se vidi u Tablici 1 koja predstavlja rezultate
medusobnih odnosa tih dvaju pitanja. Kon-
tradikcija je koncentrirana na dva najvisa
rezultata u tablici. Naime, 18 (1+12+5) stude-
nata koji ne misle da je u¢enje EZT korisnije
od OE ipak misli da im ucenje jezika struke
moze podici razinu konkurentnosti prilikom
zapoSljavanja. I 22 (14+8) studenta koji ne
znaju je li im korisnije uciti OE ili EZT ipak
misle da im EZT podize konkurentnost prili-
kom zaposljavanja.

Uzevsi u obzir odgovore svih studenata
u ovom dijelu upitnika, valja zakljuciti da
su studenti skloniji OE nego jeziku turizma,
¢ak toliko da vjeruju da im je OE korisniji
od jezika struke (EZT) jer im pomaZe po-
bolj$ati mogucnost zapoSljavanja na trzistu
rada u sferi turizma. Takav nizak interes za
jezik struke uocen je i u drugim hrvatskim
studijama (Mihaljevi¢ Djigunovi¢, 1998; Mi-
haljevi¢ Djigunovi¢, 2007; Kabalin Borenic,
2010b).

Napokon, ovaj specifi¢ni uzorak studena-
tanije posebno motiviran za diskusiju o tema-
ma iz podrucja turizma. Gotovo je polovina
studenata dala neutralni odgovor (49,2%), a
11 studenata (16,9%) izjavilo je da za to nisu
uopce motivirani. Ovi rezultati su iznenadu-
juci, iako su u skladu s drugim rezultatima
iz ove studije. Nedostatak zainteresiranosti u
suprotnosti je s naporima nastavnika da mo-
tiviraju studente lingvistic¢kim aktivnostima
koje su usko povezane s njihovim aktualnim
i budu¢im potrebama (Tribble, 1997) i da im
pomognu razumjeti aktualne odnose izmedu
predmeta kojeg studiraju i ucenja i koriStenja
stranog jezika (Donna, 2000).

Tako jezik struke (EzT) nije jak motivira-
juci faktor, sudionici istrazivanja ipak cijene
neke sadrzaje koje dobiju tijekom nastave
EZT. Studenti posebice navode i vjeruju da
im je nastava EZT pomogla u stjecanju zna-
nja i sadrzaja koji su direktno relevantni za
njihov studij (60%) kao i za njihovu buducu
konkurentnost na trzistu (73,9%). Nesto viSi
postotak u drugoj tvrdnji mogao bi biti odraz

this point. The contradiction of this pair of an-
swers is best seen in Table 1 which presents
the results of interrelatedness between the
two questions. The contradiction is concen-
trated on the two highest scores in the table.
Namely, there are 18 (1 + 12 + 5) students who
do not think studying EoT is more useful than
GE but they do think studying EdT can help
them improve their employment competitive-
ness. Also, there are 22 (14 + 8) students who
do not know if it is more useful for them to
study EoT, but they still think it can help them
increase their employment competitiveness.

Taking into consideration all students’
responses in this part of the questionnaire,
we have to conclude that students persistent-
ly favor GE over EoT, even to the point that
they think GE, rather than EoT, is more use-
ful for them / can help them improve their
position in the tourism labor market. A weak
interest in LSP has been recorded in other
Croatian studies as well (Mihaljevi¢ Dji-
gunovi¢, 1998; Mihaljevi¢ Djigunovi¢, 2007;
Kabalin Boreni¢, 2010b).

Finally, this particular sample of students
is not very motivated by discussing tourism
related topics. Almost half of the students
gave a neutral answer (49.2%) and 11 stu-
dents (16.9%) are not motivated at all. These
results come as a great surprise but are re-
lated to and supported by other results from
this study. The participants’ lack of interest
is in contrast to the teachers’ effort to moti-
vate students by linguistic activities that are
related to their actual needs (Tribble, 1997)
and to help them understand the actual rela-
tionship between the subject of their studies
and the language use (Donna, 2000).

Even though EdT is not very motivational-
ly effective, the participants seem to appreci-
ate some of the content taught in EoT courses.
Namely, the students think that the course has
helped them acquire tourism related contents
of direct relevance to their study program
(60%) as well as to their future employment
possibilities (73.9%). The slight advantage of
the latter could be due to the fact the course it-
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toga da teCaj jezika viSe naglasava profesio-
nalne nego akademske sadrzaje, ali i odraz
toga §to su ispitanici studenti prve godine,
tijekom koje su ostali kolegiji snaznije fo-
kusirani na op¢a ekonomska znanja nego na
specificne sadrzaje iz podrucja turizma.

4.3. Samo-procijenjene jezi¢ne
kompetencije i problemi

Ovaj se rad bavi i studentskom percep-
cijom vlastitog vladanja engleskim jezikom.
Procjenjujuci svoje ukupno znanje, studenti
su prilicno samouvjereni. Vise od polovice
studenata (52,4%) misli da u dovoljnoj mjeri
vladaju engleskim, a tek 4,6% (tri studenta)
drzi da im je znanje nedostatno. Svi ostali
(43,1%) nemaju stava o tom pitanju. Pretje-
rano samopouzdanje u vlastito vladanje en-
gleskim jezikom rasprostranjeno je medu
hrvatskim u€enicima engleskoga i vjerojatno
predstavlja jednu od prepreka usvajanju no-
vih znanja i jezi¢nih vjeStina (Kabalin Bore-
ni¢, 2013). Mozda samopouzdanje proizlazi
iz viSegodiSnjeg ucenja engleskoga jezika u
formalnim okolnostima i svijesti u¢enika da
se sa svojim engleskim mogu snaci u svakod-
nevnim situacijama. U prilog ovoj tvrdnji na-
vodi se komparativno istrazivanje provedeno
na uzorku hrvatskih i madarskih ucenika u
dobi od 14 godina: Hrvati su postigli bolje
rezultate na testovima svih komunikacijskih
vjestina, a statisticki su znacCajne bile razlike
za ukupne rezultate za sluSanje i Citanje s ra-
zumijevanjem (Mihaljevi¢ Djigunovi€ i sur.,
2008). Pretjerano samopouzdanje moZzda
proizlazi i iz ucestale izloZenosti govornom
engleskom (filmovi, glazba). IstraZivanja
su pokazala da takva izloZenost pridonosi
usputnom ucenju engleskoga (Mihaljevic¢
Djigunovi¢ i Geld, 2002/2003).

Moze li takvo znanje engleskoga jezika
zadovoljiti potrebe visoko-obrazovanog pro-
fesionalnog djelatnika u turizmu?

Tablica 2 prikazuje kako su se studenti
ocijenili u pogledu Cetiri jezicne vjeStine. Na
skali od 1 do 4, broj 1 predstavlja najbolje

self emphasizes more professional and less ac-
ademic contents, but also the fact the students
are still in the first year and other modules
they are taking are still focused on acquiring
some general knowledge of economics rather
than on specific tourism contents.

4.3. Self-assessed language
competences and problems

The third specific issue we are investi-
gating in this study is students’ perception
of their proficiency in English. When assess-
ing their own general proficiency in English
the students are rather confident about their
knowledge. More than half (52.4%) think
they are sufficiently proficient and only
4.6% (three students) do not think so. All
the rest (43.1%) are neutral. Overconfidence
about their language skills is a commonplace
among the Croatian learners of English and
probably presents one of the main obstacles
in acquiring knowledge and language skills
(Kabalin Boreni¢, 2013). It may have resulted
from a long record of formal language learn-
ing and from the fact they can manage with
their English in common everyday situations.
To support this view we can quote a compar-
ative study of Croatian and Hungarian learn-
ers of English at age 14: Croats performed
significantly better in communicative tests,
with significant differences in overall scores
and listening and reading comprehension
(Mihaljevi¢ Djigunovi¢ et al., 2008). More-
over, overconfidence may have resulted from
high exposure to spoken English (films, mu-
sic). Research on such exposure has shown
evidence of its effect on incidental learning
of English (Mihaljevi¢ Djigunovi¢ and Geld
2002/2003).

The question is: Can this be enough for
a tourism professional with an academic de-
gree?

Table 2 shows how students assess them-
selves when the four specific language skills
are considered separately. On a scale from 1
to 4, number 1 stands for the best developed
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razvijenu vjestinu, a broj 4 najslabiju. Prema
tome, Sto je niza srednja vrijednost to je i bo-
lje razvijena neka vjeStina. Studenti smatraju
govor svojom najbolje razvijenom vjestinom,
a slijede ga Citanje i slusanje. Pisanje je pozi-
cionirano daleko iza sluSanja i studenti drze
da im je pisanje najveca slabost.

skill and 4 for the worst. Therefore, the low-
er the mean the better the skill. Accordingly,
students see speaking as their main strength,
followed closely by reading and listening.
Writing is positioned far behind listening,
and we can say it is seen as the major weak-
ness.

Tablica 2: Studentska percepcija vlastitih sposobnosti u Cetiri jezicne vjestine

Tvrdnja Srednja vrijednost
Moja sposobnost govorenja u usporedbi s ostale tri vjestine (na skali od 1do 4). 2,1385
Moja sposobnost pisanja u usporedbi s ostale tri vjeStine (na skali od 1do 4). 3,2154
Moja sposobnost slusanja u usporedbi s ostale tri vjeStine (na skali od 1do 4). 2,4154
Moja sposobnost ¢itanja u usporedbi s ostale tri vjeStine (na skali od 1do 4). 2,2308

Izvor: viastito istraZivanje

Table 2: Students’ perception of their proficiency in the four language skills

Statement Mean

My proficiency in speaking compared to the other three skills (on the scale 1- 4). 2,1385
My proficiency in writing compared to the other three skills (on the scale 1-4). 3,2154
My proficiency in listening compared to the other three skills (on the scale 1-4). 2,4154
My proficiency in reading compared to the other three skills (on the scale 1-4). 2,2308

Source: own research

Kao nastavnici jezika s mnogo iskustva
ne dijelimo misljenje nasih studenata o njiho-
vim slabostima i kompetencijama (Kabalin
Boreni¢, 2010a). Drzimo kako studenti pre-
tjeruju u ocjeni vlastitih govornih sposobno-
sti. Nije vjerojatno da su proizvodne vjestine
(govor i pisanje) razvijene bolje od receptiv-
nih vjeStina (Citanja i sluSanja). Moguce je da
su studenti toliko Cesto izloZeni govornom
engleskom da su povjerovali kako €injenica
da razumiju jezik znaCi i da su ga u stanju
dobro govoriti. Ovu pretpostavku potvrdi-
li su i nedavno provedeni intervjui u fokus
grupama sa studentima poslovne ekonomije
(Kabalin Boreni¢, 2013).

Drugi bi razlog mogao biti to da se pi-
sanje manje uvjezbava tijekom formalnog
jezicnog obrazovanja. Ono zahtijeva mnogo

As language instructors with a lot of
classroom experience we do not share this
perception of skills distribution (Kabalin
Boreni¢, 2010a). Namely, we believe that
ranking speaking so high is the students’
overstatement of their speaking abilities. It
is not likely productive skills (speaking and
writing) will be better developed than their
receptive skills (reading and listening). The
overstatement may result from a lot of expo-
sure to spoken English which deceives stu-
dents into believing that if they understand
a language well they can also speak it well.
This assumption has been confirmed during
recent focus group interviews with business
students (Kabalin Boreni¢, 2013).

Another reason may be that writing is
practiced less in the formal language educa-
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vremena i zato se cesto izbjegava. Govorenje
se osim toga ¢ini i korisnijom vjeStinom. Cak
7,6% studenata upisanih na kolegije engle-
skoga za specificne potrebe na Filozofskom
fakultetu SveuciliSta u Zagrebu ima najvise
interesa za govornu komunikaciju o temama
koje su trenutno zanimljive mladima (Jelov-
¢i¢, 2008). Ti rezultati samo potvrduju nasu
bojazan da studenti preferiraju konverzacij-
sku nastavu jer im se ¢ini kako ne moraju
biti jako precizni da bi ih se razumjelo. Osim
toga, studenti ne misle kako bi se trebali pri-
drzavati neke jezi¢ne forme, nego je dovoljno
da se slobodno izrazavaju. Ako se pak raz-
motri da studenti i profesionalci moraju dr-
Zati prezentacije, sudjelovati u sastancima i
pregovorima, raditi telefonske rezervacije ili
izravno odgovarati na prituzbe klijenata, po-
staje posve jasno da i govor slijedi neka jasna
pravila i da ta pravila studenti trebaju nauciti
i pridrZzavati ih se.

Odgovori studenata na dva pitanja o po-
teSkocama s kojima se susreu dok govore ili
piSu takoder potvrduju stav da govorenje i pi-

tion. It takes time for the students to write the
text and teachers to assess the written work,
so it is often avoided. Speaking is also seen
as more useful. 76.6% of students enrolled
into English for Specific Purposes course at
the Faculty of Humanities and Social Sci-
encies are most interested in spoken com-
munication on current issues of relevance
to younger people (Jelovci¢, 2008). These
results only confirm the fear that students
prefer conversational classes because they
feel they do not need to be very precise in
their language choices and they will still be
understood. They also think they do not have
to fit into a strict form but their speech can
be loose. However, if we consider the spoken
forms such as presentations, meetings, nego-
tiations, telephone bookings, or responding
to face-to-face complaints it becomes quite
obvious that speaking is also rule driven and
these rules have to be learnt and followed.

The answers students provided for two of
the questionnaire items concerning the diffi-
culties they encounter in speaking or writing

Tablica 3: Usporedba glavnih poteskoca s kojima se studenti susrecu
prilikom govorenja i pisanja

Poteskoca Govor Pisanje
Nedostaju mi ideje/sadrzaj. 10,8 % 154 %
Nedostaje mi rje¢nik kojim bih izrazio svoje ideje. 16,9 % 15,4 %
Mogu prenijeti svoje ideje, ali ne bas jasno. 27,7 % 27,7 %
Znam rijeci, ali imam problema sa strukturama. 44.6 % 41,5 %

Izvor: viastito istraZivanje

Table 3: Comparison between the main problems students encounter
in speaking and writing

Problem Speaking Writing
I lack ideas/content 10.8 % 15.4 %
I lack vocabulary to express ideas I have 16.9 % 154 %
I can get my ideas across but not very clearly 27.7 % 27.7 %
I have the vocabulary but I lack structures 44.6 % 41.5 %

Source: own research
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sanje nisu tako razli€ite vjestine, tj. da se nji-
ma ne moze ovladati bez ulaganja vremena i
truda. Kao $to se vidi u tablici 3, studenti su
odredili $to im predstavlja najvecu poteskocu
kod govorenja i pisanja. Iako sve ponudene
poteskoce mogu biti u vecoj ili manjoj mjeri
istovremeno prisutne, studenti su zamoljeni
da za potrebe usporedne analize odaberu
samo poteSkocu koja im predstavlja najveci
izazov. Razvidno je da nema velikih razlika
izmedu poteSkoca s kojima se studenti susre-
¢u prilikom govorenja i pisanja.

only support the theory that speaking and writ-
ing are not two such different skills and it takes
time and practice to master them both. As Ta-
ble 3 shows the students were asked to identify
which of the four difficulties present a bigger
obstacle in speaking and writing respectively.
It is evident that the problems are not signifi-
cantly different. Although it is also true all of
these problems are present in all student speak-
ing and writing, for the sake of comparison we
wanted the students to choose only the one that
presents the greatest challenge.

Tablica 4: DoZivljena vaZnost devet vjestina i vlastite kompetencije

Vjestina Vaznost | Ovladanost
Pripremanje i izvedba prezentacije 5,2500 (6)| 3,6491 (2)
Pisanje izvjesca 47656 (5)| 5,1053 (5)
Primanje telefonske rezervacije 3,8906 (1)| 3,2456 (1)
Odgovor na rezervaciju putem elektronicke poste 4,5938 (4)| 3,9649 (3)
Citanje stru¢nog ¢lanka iz podru¢ja turizma u novinama ili specijaliziranom

casopisu 6,3906 (9)| 4,7018 (4)
Citanje poslovnog ugovora (upoznavanje s dogovorenim uvjetima poslovanja) | 4,4688 (3)| 6,0000 (7)
Pregovaranje o ugovoru u ime turoperatora 42344 (2)| 6,3158 (8)
Pisanje teksta za turisticku brosuru 5,4063 (7)| 15,6842 (6)
Kvalitetno vodenje turisticke grupe 5,9375 (8) 6,4211(9)

Izvor: viastito istraZivanje

Table 4: Students’ perceived importance of the four skills
and own perception of own proficiency

Skill Important | I am good at
Making and delivering a presentation 5,2500 (6) 3,6491 (2)
Writing a report 4,7656 (5) 5,1053 (5)
Taking a telephone booking 3,8906 (1) 3,2456 (1)
Replying to a booking via e-mail 4,5938 (4) 3,9649 (3)
Reading a tourism related article in a newspaper or a specialised magazine/

journal 6,3906 (9)| 4,7018 (4)
Reading a contract in order to understand the agreed terms 4,4688 (3) 6,0000 (7)
Negotiating a contract on behalf of a tour operator 4,2344 (2) 6,3158 (8)
Writing a text for a brochure 5,4063 (7) 5,6842 (6)
Delivering a high quality tour guide’s commentary 5,9375 (8) 6,4211(9)

Source: own research
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Kona¢no, zanimljivo je koje od devet vje-
Stina koje se usvajaju na kolegiju Engleski za
turizam studenti smatraju vaznima. Istrazeno
je 1 kojim su od tih vjeStina studenti, prema
vlastitom miSljenju, najbolje ovladali. Zbog
jasnoce i lakSe usporedbe rezultati u tablici
4 prikazani su kao srednje vrijednosti. Broj 1
pridruZen je najvaZnijoj ili najbolje usvojenoj
vjestini, a broj 9 najmanje vaznoj ili vjeStini
kojom su ispitanici najslabije ovladali. Sto je
srednja vrijednost niza to je vjeStina vaZnija
(u prvom stupcu), odnosno bolje uvjezbana (u
drugom stupcu). Broj u zagradi odnosi se na
relativni poredak unutar istog stupca.

Iako je Citava tablica broj 4 zanimljiva
i svaka stavka zavrjeduje paZljivu analizu,
ukazat ¢e se na tek nekoliko podataka koji
su izravno povezani s ciljevima ovog istra-
Zivanja. Prvo §to se uocava jest da ispitanici
izvodenje prezentacije ne smatraju vaznim,
ali ¢ini im se da su u tome vrlo dobri. Ocjena
da su dobri u izvodenju prezentacija poduda-
ra se s tvrdnjom studenata da im je govorenje
najjaca vjestina. Vecina nastavnika poslov-
nog engleskog ili engleskog u turizmu vjero-
jatno se ne bi sloZzila s tom tvrdnjom.

Zanimljivo je primijetiti i kojim su tri-
ma vjeStinama ispitanici, prema vlastitom
miSljenju, najbolje ovladali: primanjem te-
lefonske rezervacije, prezentacijama i odgo-
varanjem na elektronicki upit za rezervaciju
smjesStaja. Upravo su se s te tri vjeStine ispita-
nici susreli prije sudjelovanja u naSem istra-
zivanju. Opet se ¢ini da je samopouzdanje
ispitanika moZzda potaknuo osjecaj da se radi
0 necem poznatom.

Konatno, u posljednjem dijelu istraZiva-
nja analizirani su odgovori na elektronicke
upite za rezervaciju smjeStaja pa je potrebno
ukazati da studenti odgovaranje na elektro-
nicke upite drze Cetvrtom vjestinom po vaz-
nosti, a tre¢om po usvojenosti.

Analizirat ¢e se kratki odgovor na elek-
tronicki upit kako bi se provjerilo jesu li stu-
denti realni pri svojoj procjeni vlastite kom-
petencije te kako bi se ukazalo na najvaznije
probleme. Analiza ¢e ponuditi i smjernice za

Finally, it is also worth noting which of
the nine specific skills studied as part of the
English of Tourism course the students see
as more important, and at which they con-
sider themselves to be better. For easier com-
parison and clarity the results are presented
in Table 4 and the means are given as a score.
Number one was assigned for the most im-
portant or the best at and number nine for the
least important or the worst at. Therefore, the
lower the mean the more important the skill
(in case of the first column), or the better they
are at it (in case of the second column). The
number in the brackets indicates the relative
order within the same column.

Although the whole of Table 4 is interest-
ing and each item deserves a close analysis
we will point out only several figures of di-
rect relevance for our study. The first thing
that catches the eye is the first line where
delivering a presentation is not considered
very important - but the students do feel they
are good at it. This information asks for fur-
ther analysis because all Business English
and English of Tourism language instruc-
tors would probably disagree with it. This is,
however, in line with the students’ perception
of their proficiency in speaking in general.

Another interesting point to make is the
order of the first three skills the students
feel they are good at: telephone bookings,
presentations, and replying to a booking via
e-mail. It is exactly these three skills that stu-
dents have encountered in this course so far.
Again, the confidence in choosing these as
the first three might have been encouraged
by a feeling of familiarity.

Finally, we would particularly like to em-
phasize the skill of responding to bookings
via e-mail, since it was the object of our final
analysis. According to our students this is the
fourth skill in order of importance and the
third most developed.

We will analyze this rather short piece
of writing in order to check whether the stu-
dents were realistic in their assessment and
to indicate the major problems as a guideline
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uvjezbavanje ove vrste pisanog zadatka s bu-
du¢im generacijama studenata turizma.

4.4. Analiza pisanih zadataka

Ispitanici su u upitniku naveli pisanje kao
najtezu jezi¢nu vjeStinu — prema rezultatima
istrazivanja pisanje je pozicionirano daleko
iza ostale tri glavne jeziCne vjeStine. Pokaza-
lo se, medutim, i da su pote$koce s kojima se
studenti susrecu prilikom govorenja i pisanja
zapravo sli¢ne 1 da doZivljena razlika izmedu
govorenja i pisanja mozda i nije velika kako
se Cini.

U 51 pisanom zadatku pronadeno je
mnogo gresaka, a sve su bile povezane s Ceti-
ri glavne poteSkoce koje su navedene u upit-
niku: manjkavost sadrzaja/ideja, manjkavost
rje¢nika, nedostatak to¢nih struktura u koje
bi se rijeci mogle uvrstiti i, kona¢no, nemo-
guénost posve jasnog izrazavanja.

Kako bi se bolje prikazalo razmjere pro-
blema i pruZzili korisni uvidi za nastavu, po-
greSke su podijeljene u tri glavne kategorije
koje su zatim svrstane u potkategorije. Doslo
je i do nekih preklapanja, $to znaci da neke
pogreske mogu potpasti pod viSe kategori-
ja. Cilj, medutim, nije bio prikazati detaljnu
analizu pogreSaka nego potvrditi ili opovr-
gnuti dojam ispitanika o vrlo dobrom opcem
vladanju engleskim jezikom, odnosno dojam
da slabo piSu. Kao $to je vidljivo iz slike 1,
pogreske su podijeljene u tri glavne kategori-
je: struktura, jezik i stil.

Kao glavne strukturalne pogreske zapa-
Zeno je gotovo potpuno odsustvo odlomaka
(u 30 studentskih radova) ili neprimjereno
organiziran sadrzaj (u 3 rada). U dvanaest
studentskih radova nije bilo uvodnih infor-
macija, a u devet su nedostajali zavrini sa-
drzaji. U ovu su kategoriju uvrSteni i netocni
pozdravi, iako bi ih se moglo promatrati i
kao pogreske u podrucju leksicke gramatike
(npr. studenti bi trebali znati $to slijedi nakon
“Dear” na pocetku sluzbene komunikacije
na engleskome, kao i $§to mora do¢i nakon

for tackling this writing assignment with fur-
ther generations of students of tourism.

4.4. Written assignment analysis

In the above-mentioned survey the students
indicated writing as the most difficult language
skill to become proficient at - the results show
it is ranked far behind the other three major
language skills. We have, however, also shown
that the problems students encounter in both
productive skills (speaking and writing) are
similar and the perceived difference between
the two is not as big as it may seem.

In the 51 written assignments we have
found many errors, all related to the four
main problems indicated in the survey ques-
tionnaire: the lack of content, the lack of
vocabulary, the lack of correct structures to
incorporate the vocabulary in, and finally the
feeling that the message has been conveyed
but not very clearly.

In order to both present the extent of the
problem and to inform future teaching prac-
tice we have broken down the errors into the
three main categories which are then further
divided into subcategories. There is, of course,
some overlapping, which is to say that some
errors can fall under more than one category.
It is, however, not our aim to draw a detailed
map of errors but to either confirm or reject
the students’ rather high perception of general
proficiency in English and to either confirm or
reject their rather poor perception of their writ-
ing skills. As shown in Figure 1 there are three
main categories: structure, language, and style.

As the main structural flaws we have no-
ticed almost a complete lack of paragraphing
(in 30 assignments) or inappropriately orga-
nized content (in 3 assignments). Twelve as-
signments lack introductory information, while
nine of them lack a closing. We have also listed
incorrect salutations and closings under this
category although they could be also errors of
lexical grammar, e.g. knowing what “dear” is
followed by at the beginning of a formal let-
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Slika 1: Kategorije pogresaka u studentskim pisanim zadacima
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Figure 1: Categories of errors in students’ written assignments
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izraza “looking forward” na Kkraju pisma).
PogreSke ovog tipa mogle bi se takoder sma-
trati i sintaktickima i leksickima. Odabrano
je nekoliko redaka iz korpusa studentskih ra-
dova kako bi se ilustrirala pogre$na uporaba
izraza “Dear...” (Dear John Bean we accep-
ted ...; Dear John, I'm happy ...; Dear Sir
Bean, we are ...; Dear Sir John, ..) i fraze
“look/ing forward” (we look forward to see
you...; we are looking forward seeing you...;
hotel is looking forward to meet you).

U Kkategoriji jezika, primijeCen je niz
gramatickih pogreSaka. Prvenstveno se radi
o neslaganju izmedu jednine i mnoZine (u 8
studentskih radova; e.g. all of your questi-
on...; room for two person...), pogreSnom

ter or knowing what “looking forward” is fol-
lowed by at the end of a letter. The latter could
be considered syntactical, as well as a lexical
grammatical error. We've selected several
lines from the corpus of students’ assignments
to illustrate the misusage of “dear” (Dear John
Bean we accepted ...; Dear John, I'm happy ...;
Dear Sir Bean, we are ...; Dear Sir John, ...)
and “look/ing forward” (we look forward to see
you...; we are looking forward seeing you...;
hotel is looking forward to meet you).

In the language category we have noticed
a series of grammatical errors mainly regard-
ing the wrong singular-plural agreement (in
8 assignments; e.g. all of your question...;
room for two person...), wrong article (re-
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¢lanu (opetovano u 25 studentskih radova),
pogre$no odabranom vremenu (e.g. we will
be having a few options for you), krivoj upo-
rabi pasiva (e.g. I have been received your
request...; how I been read), pogreSnom
obliku glagola (e.g I sayed...; our hotel don’t
have), 1 pogreSkama u neupravnom govoru
(you can choose do you want a room with).

Leksicka gramatika mnogo je sloZenije
i Sire podrucje. Mnoge pogreske koje bi se
tradicionalno klasificirale kao gramaticke
danas pripadaju podrucju leksicke gramati-
ke jer se radi o duzim nizovima smislenih
jezitnih jedinica koje nastaju kombinacijom
leksickih elemenata. Tipi¢na funkcionalna
rije¢ poput prijedloga vezat ¢e se uz drugu
rije¢ s kojom se koristi i moze postati uce-
stalim izvorom zbunjenosti i greSaka. Npr.
prijedlozi su bili pogre$no upotrijebljeni u
11 od 17 slucajeva nakon imenice “view,” a
to je imenica koja se Cesto rabi u engleskom
za turizam. Druge pogreske ovog tipa mogu
ukljucivati leksi¢ke jedinice iza kojih mora
doci odredeni glagolski oblik ili tip receni-
ce. Npr. I would like to inform about ... po-
gresno je jer glagl like slijedi svoja vlastita
pravila o leksi¢kim strukturama. Nedostatak
znanja o tome kako se pojedine rijeci kom-
biniraju da bi se proizvelo Zeljeno znaCenje
opisuje se u upitniku tvrdnjom “Znam rije-
¢i, ali imam problema sa strukturama.” Cak
41,5% studenata prepoznalo je ovaj problem
kao prepreku prilikom pisanja dok mnogo
manji postotak (15,4%) drzi da im nedostaju
samo rijeci.

Ova analiza potvrduje navedene podat-
ke. Problemi s rje¢nikom primijeceni su na
dvije razine: polu-tehnickoj i opéoj razini. U
kratkom profesionalnom tekstu ove vrste nije
bilo potrebe za koristenjem tehnickih izraza.
Polu-tehnicki vokabular koji se rabi u opéem
jeziku, ali se uCestalije pojavljuje u specific-
nim opisima i raspravama (Dudley-Evans i
St John, 1998:83) ispitanici su pogre$no ko-
ristili u sljede¢im primjerima: all-inclusive
room, full-pansion, aviable. VeCina pogre-
Saka, medutim, nastala je prilikom uporabe
rijeCi iz opCeg rje¢nika. Najuocljivija je po-

peatedly in 25 assignments), wrong choice of
tense (e.g. we will be having a few options
for you), misuse of passive (e.g. I have been
received your request...; how I been read),
wrong verb form (e.g I sayed...; our hotel
don’t have), wrong indirect questions (you
can choose do you want a room with).

An area more extensive and more com-
plex, however, is that of lexical grammar.
Many errors that would traditionally be
classified as grammar are now seen as lex-
ical grammar for the longer stretches of
meaningful language items they form with
other lexical elements. A typical functional
word such as a preposition will depend on
the word it is used with and may present a
frequent source of confusion and errors. E.g.
prepositions have been misused 11 out of 17
times after the noun “view,” a noun frequent-
ly occurring in LoT. Other errors of this type
may include such lexical items that require to
be followed by a definite verb form or type of
sentence. E.g. I like you to inform about ... is
wrong because the verb like has its own rules
about larger lexical structures into which it
can fit. The lack of knowledge of how words
combine to produce a desired meaning is
what we refer to in the questionnaire item “I
have the vocabulary but I lack structures.”
41.5% of students have identified this as an
obstacle in their written production whereas
a much lesser percentage (15.4%) think they
lack the vocabulary itself.

Our analysis has confirmed these results.
Vocabulary problems have been noticed on
two levels: semi-technical and general vo-
cabulary while technical vocabulary was
not to be expected in a short communica-
tion exchange such as a reply to an e-mail
booking. Semi-technical vocabulary, which
is used in general language but has a higher
frequency of occurrence in specific descrip-
tions and discussions (Dudley-Evans and St
John, 1998:83) has been erroneously used in
the following examples: all-inclusive room,
full-pansion, aviable. Most errors, however,
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gres$na uporaba kolokacija kao rezultat inter-
ferencije s materinjim jezikom (e.g. we ac-
cepted your request; if you have additional
questions; price is accessible; normal room
you are interesting for our hotel).

Nadalje, uocen je i odredeni broj sintak-
tickih problema. Ponovno je bilo tesko po-
vuéi crtu izmedu pogreSaka u podrucju lek-
sicke gramatike i podrucju sintakse. Ako iza
glagola slijedi odredena struktura, podjedna-
ko se radi o leksi¢koj gramatici i sintaksi jer
¢e o tom odredenom glagolu ovisiti konac-
ni poredak elemenata u recenici. PogreSan
poredak rije¢i u recenici predstavlja drugu
tipinu vrstu sintakticke pogreske: in price
is included; there are available two types of
rooms.

Konacno, velika vecina studenata rabila
je registar koji nikako nije primjeren u odgo-
voru na upit za rezervaciju smjestaja putem
elektronicke poste. U profesionalnoj komu-
nikaciji te vrste nuzno je pridrzavati se kon-
vencionalnih pravila pristojnog i ljubaznog
ponasanja. Nepristojan ili neprimjeren odgo-
vor na inicijalni upit o mogucnosti rezervaci-
je smjeStaja najvjerojatnije ¢e odbiti potenci-
jalnog klijenta (Camerer, 2012). Nasi jezicno
kompetentni, ali i sociolingvisticki nezreli
studenti mogli su tako pociniti mnoge ozbilj-
ne pogreske koriste¢i neformalan ili govorni
stil u svojim odgovorima (e.g. You won’t re-
gret it!); kao rezultat aludiranja na tabu teme
(e.g. I recommend a room for married cou-
ples with a jacuzzi and a big bed.), zbog toga
§to su gosta zasuli zbunjuju¢im informaci-
jama ili viSkom informacija, ili zato Sto su
se gostu obracali arogantnim tonom (e.g. if
you need more information, check our web-
site!). Stoga je od najvece vaznosti da buduci
profesionalci u turizmu potpuno razumiju
sociolingvisticka pravila svoje struke, da su
svjesni koje teme predstavljaju tabu i da su
u stanju izrazavati se pristojnim, formalnim
stilom.

are made in the use of general vocabulary.
The most evident is the wrong use of colloca-
tions caused in particular by mother tongue
interference (e.g. we accepted your request;
if you have additional questions; price is
accessible; normal room you are interesting
for our hotel).

Next, a number of typical syntactic prob-
lems have been identified as well. Again,
as it was the case with lexis and grammar
it is very difficult to draw clear boundaries
between syntactic errors and lexical gram-
mar ones. If a verb is followed by a certain
structure it is equally lexical grammar and
syntax because it is that particular verb that
will decide the final order of elements in the
sentence. Another typical syntactic error is
wrong word order such as: in price is includ-
ed; there are available two types of rooms.

Finally, the vast majority of the students
used a register which is not appropriate when
responding to a booking enquiry via e-mail.
Such professional encounters require that
conventional rules of politeness be observed.
As part of the first encounter, an impolite
or inappropriate response to a booking in-
quiry will likely put off a potential client.
Even more, the higher the level of English
the more serious politeness breaches appear
(Camerer, 2012). Our linguistically compe-
tent but sociolinguistically immature stu-
dents could have therefore committed many
serious blunders by using informal or spoken
style (e.g. You won't regret it!); as a result of
alluding to taboo topics (e.g. I recommend a
room for married couples with a jacuzzi and
a big bed.), as they overwhelmed the guest
with unnecessary or confusing information,
or as they addressed the guest with arro-
gance (e.g. if you need more information,
check our website!). It is therefore of para-
mount importance that future professionals
fully understand the sociolinguistic require-
ments of their job, that they are aware of ta-
boo topics and can express the correct level
of politeness.



186

Acta Turistica, Vol 25 (2013), No 2, pp 165-189

5. ZAKLJUCAK

Rad zapocinje prikazom dvaju mitova o
stranim jezicima u djelatnosti turizma:

1) Hrvatski studenti dobro vladaju en-
gleskim jezikom, i

2) Dobro vladanje op¢im engleskim je-
zikom dovoljno je da bi se radilo u turiz-
mu.

Kao odgovor na prvi mit, studija je poka-
zala sljedece:

e Velina studenata prve godine smatra da
dovoljno dobro vlada engleskim jezikom

e Cak i u vrlo kratkom primjeru strucnog
poslovnog dopisivanja studenti su poka-
zali da imaju poteSkoca i na jezi¢noj i na
ne-lingvistickoj razini, $to je u ovoj stu-
diji identificirali, klasificirano i potkrije-
pljeno primjerima.

e Studenti percipiraju govorenje kao svoju
najjacu stranu, a pisanje kao najslabiju,
od Cega je druga tvrdnja u skladu sa sta-
vom jezi¢nih struc¢njaka, ali prva nije.

e Identificirani problemi samo se djelo-
micno odnose na specifi¢ne situacije en-
gleskog za turizam, a viSe su vezani za
znanje opleg engleskog. Stoga je mit o
tome da imamo studentsku populaciju
koja dobro vlada engleski jezikom valjalo
odbaciti.

Kao odgovor na drugi mit i niz specificn-
ih ciljeva koji iz njega proizlaze dobivena su
sljedeca saznanja:

e Jezik turizma je specifican i stoga bi ga

u nastavi jezika u institucijama visokog

Skolstva trebalo tako i tretirati.

e Studenti su samo djelomi¢no svjesni
razlike izmedu opceg engleskog (OE) i
engleskog za turizam (EzT).

e Profesionalni sadrzaji ne pridonose po-
vecanju studentske motivacije za u¢enjem
EZT.

e Jako studenti vide moguée prednosti u
stjecanju vjestina koje im se pruZzaju kroz
nastavu EZT i svjesni su da ¢e im one po-

5. CONCLUSION

In this paper we set out by proposing two
myths regarding foreign languages as related
to the tourism industry:

1) Croatian students are highly proficient
speakers of English, and

2) Sufficient knowledge of general English
is enough for working in the field of tou-
rism.

In response to the first myth the study has
shown the following:

e Overall, first year students consider
themselves sufficiently proficient in En-
glish.

e Even in a short professional piece of
writing students show having problems
at different linguistic and non-linguistic
levels that we have identified, classified,
and exemplified in the study.

e Students perceive speaking as their big-
gest strength and writing as their biggest
weakness, the latter being in accordance
with language professionals’/lecturers’
view but the former not.

e The problems identified are only partial-
ly related to the specificities of EOT. They
are more related to the general English
language issues, thus the myth of having
a student population of highly proficient
speakers of English can be rejected.

In response to the second myth and a se-
ries of specific goals that resulted from it we
have shown that:

e Language of tourism is specific and
should therefore be treated distinctively
in language instruction at the institutions
of higher education.

e Students are aware of the difference
between GE and EoT only to an extent.

e Professional content does not contribute
to the increase in tourism students’ moti-
vation to learn EoT.

e Although students see possible benefits
of having EoT skills for increasing their
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vecati konkurentnost prilikom zaposljav-
anja, studenti su joS uvijek prije svega
zainteresirani za ucenje Engleskog kao
linguae franca.

Nastavnici poslovnog engleskog i ruko-
voditelji tvrtki slazu se u tome da studenti
koji kre¢u u poslovni svijet i postaju dio
»diskursne zajednice moraju imati izvrsne
komunikacijske vjestine (Widdowson, 1998).
Isto se moze reci i za EZT, ali s dodatnim na-
glaskom na istanc¢ane sociolinguisticke zna-
Cajke.

1z gore navedenog slijedi:

Nastavnici EZT tijekom nastave moraju
predano raditi na podizanju svijesti stude-
nata o posebnim vjestinama i specijalizira-
nom jeziku koji je tipican za komunikaciju u
turizmu. Usprkos relativno visokom stupnju
OE i samopouzdanju koju studenti imaju gle-
de vlastitog znanja jezika, te dodatne vjesti-
ne trebalo bi dodati spektru njihovih jezi¢nih
kompetencija. Valja strogo naglasiti i socio-
linguisticke kompetencije.

Nastava engleskog za turizam trebala bi
voditi racuna o (1) trenutnim potrebama stu-
denata da se sluze akademskom literaturom i
proizvedu akademske tekstove na engleskom
i (2) budu¢im potrebama za koriStenjem
engleskim tijekom karijere u turizmu i sto-
ga kroz jezik raditi i na profesionalnim i na
akademskim vjeStinama. Buduéi stru¢njaci
iz podrucja turizma ne bi smjeli zaboraviti
da prvi korak ka njihovom profesionalnom
uspjehu Cesto pociva na njihovoj sposobno-
sti da koriste (Engleski) jezik kao sredstvo
pomocu kojeg ¢e namamiti, zavesti, dovesti i
osvojiti sve veci i veci broj gostiju koji govore
engleski.

employment competitiveness, they are
still primarily interested in learning En-
glish as a lingua franca.

There is a common agreement among
BE teachers and business executives that ex-
cellent communication skills are requisites
students need when they enter the business
world and when they become members of
the “discourse community” (Widdowson,
H.G.,1998). The same can be said of EoT
with an additional emphasis on the subtleties
of its sociolinguistic features.

Thus, it follows:

EoT teachers and courses should be com-
mitted to raising students’ awareness of par-
ticular skills typical of the specialized lan-
guage of tourism. Despite a rather high level
of GE and the linguistic confidence students
may have, those extra skills need to be add-
ed to the range of their language competen-
cies. Sociolinguistic competence should be
strongly emphasized.

EoT courses should address the language
related both to professional and academic
skills in order to meet (1) the present need
of the students to consult academic sources
and produce academic texts in English, and
(2) the future need to competently use En-
glish in their prospective tourism careers.
Let future tourism professionals not forget
that the first step toward their professional
success will hinge on their ability to use the
(English) language to lure, seduce, bring and
conquer the evergrowing number of English
speaking tourists.
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