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Abstract

Interpersonal communication represents one of the most important aspects in
the process of education. Its role may be seen at multiple levels. It can also be
considered as a generator of interpersonal relations in the educational process as
well as a consequence of the established interpersonal relations at the subject level
in the educational process. In other words, interpersonal communication ensures
generation of the social matrix within which education takes place in a broad
sense and immediate educational process in a more restricted sense. Therefore, the
study of interpersonal communication is of crucial importance for understanding
and improving education as a whole. The analysis and systematisation of research
directions of interpersonal communication in education have been conducted for
the purpose of this paper with the aim of providing a systematic insight into the
mentioned issues, and also ensuring the platform for further research.
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Introduction
If we start from the fact that the goal of each pedagogical action is establishing

agreeable interpersonal relations between stakeholders of the process with the aim of
changing certain conditions, characteristics and abilities, and by accepting complexities
of the mentioned factors, it can be stated that the field of education is one of the most
complex and definitely one of the most responsible human activities.

At the same time, it is important to keep in mind the fact, as can be seen from
practical actions, that the educational process is a complex system, and it is quite
difficult to manage it or to keep it under control. It requires a rather great quantity
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of knowledge, skills and abilities of scientific, practical or pragmatic type. A famous
didactical structure of the educational subjects which consists of three main
components is also frequently known as the didactical triangle, referring to the pupil,
teacher and educational content (Kansanen & Meri, 1999). If the mentioned structure
is set in a particular social and material environment, having in mind the complexity
of each mentioned subject individually, it becomes perfectly clear that it is a question
of an extremely complex activity (Figure 1).
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Figure 1. Relations of different levels of communication

If we accept the fact that the establishment of relations, regardless of their kind and
level, is a communication process itself, then it is clear that the educational process
is also a communication process. Namely, since the educational process implies the
establishment of relations between the process subjects themselves, interpersonal
communication is crucial for the relations establishment in the first place. Therefore,
it is clear that there is no educational process without the process of communication
itself.

Bavcevi¢, Babin, and Vlahovi¢ (2005, p. 56) describe the afore-mentioned issue in
the following way: “A frequently asked question these days for school is not what, but
how to teach, and it, without a doubt, raises the question of communication as a basic
tool of every teacher. Physical education is not an exception. It is impossible to live
in the illusion that the foundation of communication with a pupil is the kinesiology
teacher. Rather, it is strategically important to realise that it is a word”
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Bratani¢ (1993) describes education (in a wider sense, A/N) as an interactional-
communication process locating it thus in the field of interpersonal relations.
The author refers to Mali¢ and Muzi¢’s definition of educational activity as a
communication process where subjects mutually interact with the basic aim of
influencing the educated subjects (Mali¢ & Muzi¢, 1981, as cited in Bratani¢, 1993).
In this context, communication itself, in the process of education, is seen as a process
of creating a meaning between two or more people (Bratani¢, 1993). Christensen and
Menzel (1998) define positive linear relations between the teacher’s non-verbal and
verbal directness and between cognitive, affective learning and imitation learning as
levels of motivation which are crucial for the learning process.

Therefore, it is clear that a successful educational process requires establishing
good quality communication between the stakeholders. This primarily refers to
communication characteristics at the teacher-pupil level, but also to good quality
communication of other relevant factors. It is important to remember that the
educational process represents a multidimensional reality, i.e. the relationship of pupils
with themselves, and relations between pupils, pupils and their parents, their teachers
and parents, and other, frequently appear as extremely significant and determining
factors, whether in a positive or in a negative sense. It is obvious that pedagogical
communication takes place at an intrapersonal, and an interpersonal and social level.
In fact, the success of an educational activity will mostly depend on the quality of
interaction and on the degree of interaction in communication between all of its
participants (Bratanic, 1993).

Still, it is important to emphasize the responsibility of teachers as moderators
of the entire educational process, which focuses on the process of interpersonal
communication at the pupil-teacher level. Johnson and Roellke (1999) defined
ability of interpersonal communication as one of the dominant factors in the
analysis of attitudes of 1076 teachers on the employment criteria. Swann (2002)
emphasizes the importance of communication in the educator-student relationship for
successful learning. Therefore, teachers, as leaders of the educational process, have a
task to create a communication atmosphere, which would provide pupils with a free,
integrative and balanced development in the full sense of the word. Brajsa (1995, p. 12)
identifies demands of a modern educational system in the following words: “Mutual
listening, independent thinking and mutual talking are basic characteristics of a
contemporary, humanistic, anthropocentric and successful school” The demand for
a democraticallyoriented communication is also emphasized by Schulz Von Thun
(2001a), underlining that too much guidance in education prevents the development
of independence and learning of a responsible use of freedom, while referring to
freedom of expression in the process of education.

It is clear that the process of education may be successful only within the context
of quality communication, so it raises the question: “How do we communicate with
pupils and does communication as such present a precondition for a successful
educational process?” (Bavcevi¢ et al., 2005, p. 56).
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Research on the Structure of Communication
Processes

The field of communication in the system of education is a rather complex and
comprehensive psychological and sociological issue, and the mentioned fact is
also reflected in the research. In order to understand communication as a whole,
it is necessary to study its structure and dynamics in the first place, since it is a
precondition for further, functional, analysis.

Using a questionnaire on a sample of 413 male and female secondary school students,
Bienvenu and Stewart (1976) extrapolate 11 orthogonal factors. These factors are
related to certain dimensions of interpersonal communication as follows: self-discovery,
awareness, evaluation and acceptance of feedback, self-expression, attention, controlling
emotions, clarity, avoidance, domination, overcoming difference and acceptance. In
the context of communication in education, Luki¢ (1993) analyses the structure of
information, and defines three characteristics: bit characteristic - used for measuring
the degree of cognitive determination, i.e. the intensity and extension of the information
elements; mobit characteristic - used for measuring the degree of affective-axiological
determination of information, i.e. the subject’s relation towards acquired information;
hubit characteristic — used for measuring the degree of practice achievement, i.e.
showing the degree to which information exceeded the personal habitus of the person
learning. Jelavi¢ (2001) defines didactic communication as the fourth element of the
didactic triangle which determines relations between its basic elements - student,
teacher, content; and which significantly determines the nature and quality of teaching
activities. In determining didactic communication, the author distinguishes two
basic features and those are the content, cognitive-informational one (the topic of
communication) and the social-interactive one (affective, relational). Emphasized is the
value of didactic communication which is determined by the balance of its dimensions
in a teaching activity. This creates possibilities for didactically and pedagogically valid
actions with the aim of achieving predetermined educational demands. After analysing
the quality of didactic communication on the student-teacher relation in the first,
third and fourth grades of grammar school, Novak (2001) distinguishes internal and
external features of the spoken/didactic communication. According to the author, the
term internal demands refers to teacher knowledge on what (s)he is about to say, to the
wish for a successful communication and to faith in success, while the term external
features of communication refers to speech, body language, eye contact, and hand
movements/gestures. It can be concluded that only synthesis of internal and external
features enables an efficient communication in the educational process, the aim of
which is encouraging comprehensive student’s values as unique social, anthropological
and cultural-civilizational persons. Using the communication questionnaire (Brajsa,
1995), on a sample of 53 male students and 32 female students from the Department
of Kinesiology in Split, Babin, Bavcevi¢, and Vlahovi¢ (2005) analyse inter-structural
communicational relations of latent dimensions of speech in physical education
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lessons, at the student — teacher level. Communication is considered as a four-side
model, also known as the Hamburg communication square. The four sides are fact,
relationship, self-revealing, and appeal communication (Schulz Von Thun, 2001a,
2001b, 2002). Findings imply the existence of statistically significant appearance
extensity of the four communication dimensions in both groups of subjects, which
leads to the conclusion of unequal internal structure of communication, stipulated
by unequal use of particular latent dimensions, especially of the self-revealing one. In
conclusion, authors define successful communication in class as a function of all latent
communication dimensions, whose compatibility enables manifestation of quality
models of interpersonal communication and successful teaching activity.

The afore-mentioned research defines interpersonal communication as a complex,
interactive and multidimensional process. It is especially emphasised that the quality
of interpersonal communication depends exactly on the conformity of all its features,
representing a precondition to a quality process of education.

Research on the Relationship between Teacher’s
Communication Modality and Motivational
Structure of Pupils and Students

The question that arises refers to the representation and importance of
communication in the educational process itself. Jelavi¢ (2001) stresses the fact that
two thirds of the total number of teaching activities refer to spoken activities, out of
which two thirds refer to teacher talk. This quantitative observation alone suggests
the significance of communication in education.

However, it is much more important to determine how some of the modalities
influence the process of education in the wider sense, particularly how it affects
students, i.e. pupils. By applying the questionnaire for estimation of interpersonal
communication of science teachers during the process of learning, developed by
She and Fisher (2002), Ozay, Kaya, and Sezek (2004) conclude that teachers are those
who mostly contribute to the social atmosphere inside the class and particularly
through communication with students. Ratliffe and Hudson (1987) emphasise
that the interpersonal atmosphere, which comes from the quality of interpersonal
communication, significantly improves cooperation and function of the educational
process. Research has also confirmed that students perceive teachers’ communication
skills as an important factor. Reed, McLeod, and McAllister (1999) conducted research
on a sample of adolescents in the tenth grade by studying their attitudes on the
importance of 14 communication abilities in the process of communication. The
obtained results imply the tendency of adolescents to notice teachers’ communication
skills which refer to the discourse management strategy. Frymier and Houser (2000)
emphasise that the mentioned observation on the quality of communication of
teachers significantly influences the structure of students’ motivation during lessons.
Patrick, Anderman, Ryan, Edelin, and Midgley (2001) conducted research on a sample
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of 223 students in the tenth grade, by studying explicit and implicit communication
patterns in which teachers outline the importance of mastering and managing of the
aimed orientation to students. It has been proved that the motivational structure of
students positively correlates with the way in which teachers communicate, particularly
referring to modalities of stimulation, encouragement, social interaction, authority,
grouping, time and helping. It can be concluded that the teachers who are thought to
have a better performance emphasise formal estimation, evaluation and performance of
students to a higher level, unlike the teachers with a poorer performance. She and Fisher
(2002) used questionnaire method to research perceptions of students and teachers
on science teachers’ interpersonal communication during lessons. The questionnaire
on teacher communication consisted of five levels: challenge, encouragement and
approval, nonverbal support, understanding, friendship and control. The mentioned
questionnaire was applied on a large sample of secondary school science students
in Taiwan, which enabled an additional estimation of the data obtained by this
questionnaire and by cross-examination of the data obtained from the subjects who
come from English speaking areas. The obtained results implied a positive relation
between students’ perception of their teachers’ communication and of personal
attitudes to science. The results of students’ cognitive achievements were higher
when students noticed that teachers used more challenging questions, offered non-
verbal support, and were more understanding and friendly. After conducting research
on the improvement of education and on institutional efficiency in higher education,
Mottet, Martin, and Myers (2004) pointed to the fact that teachers may contribute to the
students’ activity in a lesson by giving more clear instructions which refer to approval
and by expressing willingness to communicate as well as tendency for what students
like in general. Similar conclusions were also made by Kerssen-Griep, Hess, and Trees
(2003) in their research of the influence of communication on the motivation for
studying. The authors give explanations, and they test mechanisms according to which
teacher fronted (lockstep) instruction, characterised by lesson communication with
an expressed teacher feedback on student’s work, refers to important students’ needs,
which improves motivation for learning, ability to interact and orientation to performing
activities throughout the education process.

The mentioned findings lead to the conclusion that there exists a positive correlation
between the quality of teacher communication and motivational structure of students,
i.e. pupils.

Research of Influence of Teacher Communication
on Forming Attitudes of Pupils and Students on
the Teacher and the Educational Content

The conducted research furthermore implies that the pupil and student attitudes to
teachers significantly depend on the type of communication, i.e. on the educational
styles which teachers use during lessons.
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Haleta (1996) researched the influence of language used by a teacher as a first
impression as well as the reduction of insecurity during lessons at the university. The
use of language styles is defined by identification of use of strong and weak language
forms. Teachers who used strong forms were significantly better evaluated by students
on the dimension of dynamics, status, authenticity and leaving impression, unlike
teachers who used weaker language. Considerable differences were also obtained
in the field of students’ perception of insecurity. Students came to the conclusion
that there was a noticeably higher level of insecurity when teachers used weaker
language than in cases in which they used the stronger one. Results also implied
that forming of the first impression in students, based on teacher language, may
contribute to later interactions during lessons. Wanzer and McCroskey (1998) studied
pupils’ perception of poor behaviour in teachers, which could be related to the social
communicative style of teachers (e.g. clarity and accessibility), to the kind of instructor
(teaching assistant on the one side or professor on the other) and to the influence
of the teacher and teaching material. The confirmed hypotheses indicate inverse
relation between perception on poor behaviour of teachers and 1) teacher’s clarity,
2) teacher’s accessibility, 3) positive influence on teachers and 4) positive influence
on teaching material. The perception of teacher’s poor behaviour does not covariate
with the kind of instructor. It can be concluded that teacher’s communicative style
may dramatically influence the pupils’ perception of teachers and teaching material.
Similar observations were made by McCroskey, Valencic, and Richmond (2004).
According to the analysis of communication between teachers and students at faculty,
the authors point to the significant relationship between teacher’s temperament, which
they identified, and student perception on the communicative behaviour of teachers
as well as the evaluation of credibility of teaching sources and attractiveness of tasks,
estimated by students themselves.

The mentioned research study clearly indicates the importance of teacher
communication in forming pupil and student attitudes, not only about teachers but
about the teaching content itself. It raises important questions since the modern
theory of education emphasises positive relations within the educational process,
that is between pupils, teachers and teaching content, as a precondition for a quality
education.

Research of the Differences between Pupils and
Students in Interpersonal Communication Skills
Considering Their Success in Learning

Presented studies mostly put in focus teacher communication skills and their
influence on the quality of lessons. However, the influence of pupil communication
on the teaching process and on its effects is equally important.

Frymier (2005) emphasizes this particular issue, pointing out that research in the
field of educational communication frequently reconsiders influences of teacher
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communication, but at the same time neglects effective pupil communication.
Therefore, the author is inclined towards the transactional model of communication
and towards the hypothesis according to which pupils who are successful
communicators are also successful during lessons. During the research, the subjects
were asked about the following components: their degree of interactive activity,
degree of social communicative interaction and degree of communication outside
the classroom in relation to a particular form. Furthermore, the subjects provided
marks for the degree of motivation for studying, affective studying, managing studying
indicators and their satisfaction in communication with a teacher. The obtained
results indicate that successful pupil communication is positively related to positive
learning outcomes. Similar results were obtained in earlier research. Rubin and Feezel
(1986) studied relationships among students in teaching professions that relate to their
communication skills, motivation and knowledge in relation to observed success. The
authors conclude that instruments of communication skills may help in distinguishing
successful students from less successful ones.

Therefore, it is possible to conclude that interpersonal communication skills are an
important differentiating factor among pupils, i.e. students with respect to their success
in learning. This places focus of the research on the complexity of the communication
process during lessons, as well as on the influence of all its subjects, and it emphasises
the importance of a holistic approach in studying complex processes such as education.

Research of Gender Differences in the Field of
Teacher Communication Skills

Differences between genders in the field of teacher communication skills are an
important scientific issue.

Bavc¢evi¢, Babin, and Vlahovi¢ (2005) analyse the quality of communication in
physical education between a teacher and a student on a sample of 85 students of the
Department of Kinesiology at the Faculty of Natural Sciences, Faculty of Mathematics
and Education, University of Split. The sample consisted of 53 male students and 32
female students. Four-side communication dimensions of the so-called Hamburg
communication square were included by an experimental model as follows: content,
self-revealing, relationship, and appeal dimension. Testing was conducted using a
questionnaire developed by Brajsa in 1955 with the aim of testing quality of teachers’
pedagogical communication. The authors grouped the questions in order to cover
the previously described four dimensions. The research results imply that both male
and female students estimate their communication as a quality one. Comparing
the obtained results to norms of the questionnaire communication of the subjects
was estimated as good (middle qualitative modality). Results of the differentiation
of groups on a global plan, obtained by multivariate analysis of variance, showed a
statistically significant difference of quantitative indicators of communication between
male and female students. Partial results indicate a significant quantitative difference
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in dimensions of content, relationship and appeal communication in favour of female
students. It can be concluded that female students find better modalities in transferring
content to students. They are better at defining a personal relationship towards the
content and towards persons they talk to. They also have a greater influence on
students due to their communication. On the other hand, the lowest percentage of
parameters of personal communication of both groups lead to the conclusion that
there is insufficient development of the mentioned dimension both in male and female
students. Since successful communication may only be achieved by direct expression of
feelings, needs and wishes, a necessity of acknowledging the self-revealing dimension
of conversation between a teacher and a student is being imposed. In conclusion,
the authors emphasise that the educational process as a whole, as well as the field of
physical education, is in its essence a communication process. Therefore, with the aim
of understanding and improving it, it is necessary to direct research activities towards
the definition of structure and of modality of pedagogical communication processes.

The conducted research points to the existence of certain differences between
genders with respect to communication skills. However, considering the insufficient
number of scientific papers relating to this topic, it is important to emphasise that
further research is necessary in order to study this problem.

Research of the Influence of Interpersonal
Communication on Physical Development of
Children, i.e. Pupils

A scientific issue regarding the study of communication is evident in defining
the influence of interpersonal communication on the physical development of
children, i.e. pupils. This question is of great importance, especially for children in
the developmental life phases, which is from the aspect of institutionalised education
the period of preschool and primary education.

Babi¢, Duran, Irovi¢, and Kuzma (1993) studied the communication model of
preschool education with respect to the influence of communication on the
development of the following physical dimensions of a preschool child: 1) language
development; 2) development of cognitive curiosity; 3) development of self-estimation
of body abilities; and 4) development effects of peer communication. The authors
defined communication as a cooperation of two or more people with the aim
of exchange (cognitive, affective, and value), i.e. achieving social and intellectual
intentions (from establishing contacts to cognition of others and oneself), and as forms
of communication which are specified they list nonverbal and verbal (criterion: means),
situational and extrasituational (criterion: content, time and location dimension),
and pre-semiotic and semiotic communication (criterion: genesis). Considering
the previously mentioned aspects of communication influence, it is important to
emphasise the significance of social interaction of a child with a grown and competent
peer as a formative factor in the development of a whole series of mental functions.
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Emphasis is made on the positive influence of interaction and cooperation on
direction, pace and effect of child language development, on gaining and questioning
the understanding of themselves, and others and on promoting more sophisticated
forms of exploratory behaviour. Research of the influence of different modalities of
interpersonal communication on cognitive abilities (Kjellin, 2005) is also heading in
the same direction. The author describes a model which she uses for analysing the nature
of a two-way teacher-pupil interpersonal communication activity in teaching situations
which include one teacher and one pupil only. “Teacher” may be a teacher by profession,
a parent or any other person whose role is to teach. “Pupil” may be a student of any age.
The following three situations are emphasised in the research: 1) Teacher only asks for
information which (s)he already knows, and evaluates the pupil’s answer based on their
previous knowledge; 2) Teacher asks for information which (s)he already knows, and
supports pupil’s learning by giving suggestions for a correct answer based on pupil’s
previous knowledge; 3) Teacher asks for information which he/she does not know and
is really interested in pupil’s answer. Scenario from the third situation draws attention
because it offers optimal conditions for a pupil’s cognitive development.

The mentioned research indicates a positive influence of interpersonal
communication on the development of mental functions. Nevertheless, it is important
to emphasise that bringing concrete scientific conclusions requires further research.

Research of Modalities of Interpersonal
Communication during Lessons and Their
Influence on Teaching Quality

One of the very important directions of research in the field of educational
communication is also studying modalities of interpersonal communication during
lessons and their influence on teaching quality.

Fontana (1991) conducted research on a sample which includes ten secondary
schools, that is 174 teachers and 273 students, with the aim of establishing the
presence of quality communication models in education, as a precondition of the
optimisation of educational results. The results pointed out to an expressed presence
of one-way teaching communication, which does not offer a student any possibility of
active involvement in the teaching process, but puts them in a passive possition. The
mentioned results show frequent use of traditional teaching systems, which, unlike
modern ones, do not allow teaching oriented towards an individual and student’s
authentic needs and abilities. Data analysis provided insight into two-way teaching
communication, which is primarily manifested in using dialogue as a teaching method.
The mentioned method enables greater efficiency during lessons and a better insight
for teachers into problems which appear during intake, processing and acquisition of
information by a student. Described forms of one-way and two-way communication
are applied in almost equal percentage in schools included in the experimental model.
The author defines the process of learning in education as a specific process of
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communication where transfer of knowledge, skills and habits from an older to a
younger generation, equals transfer of information as a determinant of the general
communication model. Luki¢ (1993) deals with studying communication models in
education. The author analysed possibilities of exchange of educational paradigm
from the aspect of communicology and instead of a former disseminated model
of lower informative analysis he suggested a model of higher informative analysis,
based on dialogue and polylogue, i.e. on students’ active analysis of information in
all forms. The analysis of the possibility of implementation of the described model
mainly refers to a group of worldview related subjects. The role of a contemporary
teacher is defined as that of an organiser and moderator with the function to
create preconditions of equal and productive communication in an educational
community. We emphasise how important it is to modify the teaching process into
a process of total communication in which, unlike in the existing intellectual one-
way communication, multimedia models of transfer and structuring of information
prevail. The described models of pedagogical communication which enable universal
acquisition of information lead to irradiation of nerve impulses in the wider region of
the cortex of the cerebrum, the consequence of which is, more permanent retention,
deeper incorporation of information, and its easier transformation in practice. Jelavi¢
(2001) refers to the fact that two thirds out of the total number of all teaching activities
are conversational activities, and two thirds of those refer to teacher talk, which
represents the heritage of the traditional educational paradigm that focuses on one-
way information transmission by a teacher. On the other hand, modern didactic
communication refers to interaction of stakeholders in teaching in managing the
demands of teaching content and lessons themselves. Therefore, emphasised is the
affirmative role of dialogue and understanding in overcoming the present, linear-
disseminated organisation of lessons, where the relation teacher-student is reduced to
the relationship of sender (source) - receiver of information. Brajsa (2002) considers
modalities of pedagogical communication according to the theory of Thomas Gordon.
He indicates that successful teacher-student communication is conditioned by mutual
discovery of using the honest I-messages, by mutual acceptance with the help of
mutual, active listening and by dealing with conflicts using the method of mutual
winning. Braj$a names five types of I-messages and those are: making a statement,
responding, stopping, confronting and praising. Unlike the mentioned, unsuccessful
communication is characterised by mutual hiding and closing by using You-, We-,
It should- as well as by dishonest I-messages, and by mutual lack of acceptance and
rejection, as a consequence of mutual non-listening, attacking and solving conflicts
by method of one-way win and defeat. Summing up the previously mentioned, there
are three main techniques in communication between teachers and students: 1) A
problem which a student has is solved by communication of acceptance and helping,
i.e. by active listening; 2) A problem which a teacher has with a student and his/her
behaviour is solved by communication of mutual discovery through the use of honest
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I-messages; 3) Mutual problems of a teacher and a student are solved by mutual win
method of solving conflicts. In conclusion, the author (Brajsa, 2002, p. 375) indicates:
“Students need to have responsibilities for satisfying their needs and solving their
problems, they need to be given the opportunity to start a conversation, and to turn to
their resonance. They need help in dealing with difficulties. One should avoid giving
advice, asking questions, calming the situation, because it interrupts communication
so they stop being ready to share their problems with us”. The research emphasises
the importance of interactive, free and equal communication as a precondition for a
successful lesson, underlining the responsibility of teachers as moderators of the entire
teaching process. Peled-Elhanan and Blum-Kulk (2006) presented a paper which is a
part of research in the field of changeable behaviour at home or at school. The general
aim of their analysis was to investigate the degree of dialogue which is manifested in
Israeli classrooms. This research was motivated by a social and cultural tendency
for learning, which places educational dialogue as the focus of successful teaching
and learning. A question raised regarding this research is what the different forms of
interaction between teachers and students dominating the lessons are. Furthermore,
the authors identify three main characteristics of discourse during lessons which
differ in the degree of dialogue: Socratic dialogue - main discussion in which the
final text is the result of mutual agreement between students and teachers, pseudo-
conversation — in which students believe they are included in the main discussion
while their interpersonal relations and customs are estimated, monologue in the
form of dialogue — in which teachers ask the main question expecting reproduction
of their own text. As a result of this research it is stated that the last two degrees
of dialogue dominated the observed classes. In line with the former research, it is
possible to conclude that educational practice is still marked by traditional, one-way
communication of teachers, which puts students in the second place. Therefore, the
authors, with the aim of improving education as a whole, suggest changing the existing
communication paradigm by introducing interactive, two-way communication, which
would completely correspond to the authentic needs of students.

Research of the System of Teacher Education in
the Field of Communicology in Education and Its
Influences on Teaching Quality

The question arising on the basis of the presented studies refers to the system of
teacher education in the field of communicology in education and its influence on
teaching quality.

Fenton and O’Leary (1990) described the results of the programme for the
improvement of communication abilities in teachers with the aim of improving
lessons, teacher’s expectations and pupil’s achievements with special emphasis on the
improvement of the influence of communication abilities on academic achievements. It
is particularly emphasised that expectation for the programme for the improvement of
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communication abilities will have a positive influence on the improvement in pupils with
poorer school results. The teaching programme included a sample of 27 headmasters
and two groups of teachers. The first group of 118 teachers finished their estimation after
the third workshop, while the other group of 96 teachers completed the final estimation.
The results of estimation tests for school success before and after the programme were
also analysed. They were applied on a sample of 1366 pupils in the period between
1983 and 1989. The results indicate failure of the programme to significantly increase
academic success among less successful pupils. Still, the majority of teachers and almost
half of the headmasters reported behavioural changes during lessons and improvement
of pupil attitudes and achievements. Contradictory results indicate a problem of an
emphasised concept of teaching programme of communication during lessons due to
a lack of similar orientation. After analysing different communication behaviours, the
authors recommend creating and applying a similar model of education which would
be based on teacher- pupil characteristics and behaviours, on educational context, goals
and outcomes. Milanovi¢ and Gabelica-Supljika (1993) report results of a one-year
programme of education in the field of communicology and they also present methods
of communication training of teachers in preschool education, according to a model
of transaction analysis of Erich Berne. The results indicate a significant improvement
of subjects in the field of quality of communication of educators between themselves,
between early childhood and preschool teachers and parents, and also between
teachers and children. Also, the conducted communication education influenced the
prevention of disturbances in communication and increase of the competence of early
childhood and preschool teachers in approaching disturbances.

The presented research indicates a positive effect of teacher education in the field of
communication in education on improving the quality of teaching. It can be assumed
that the adopted communication skills may be transferred into everyday classroom
practice, which results in the improvement of communication process during lessons
and consequently in the improvement of the overall quality of education.

Research of Needs and Synthesis of Suggestions
for Establishing an Organised Process of Education
in Communication as an Integral Part of Teacher
Education

Relying on the awareness of the positive influence of teacher education in the field of
educational communication, a question is raised on the needs of establishing a quality
process of education in communication as an integral part of teacher education.

White and McCaleb (1981) analyse the trend of increase in the number of courses
of education communication which are offered to the future teachers. Research
established that 27% of institutions for teacher education offer a course of basic
speaking communication, while 19 out of 122 analysed schools ask from teachers
to finish such course before starting to work. The authors emphasise that there is no
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evidence of better lessons if a teacher has better communication skills and abilities.
Such results are assigned to the lack of a mutual denominator for the expression
“‘communicology in education® Itkovi¢ (1992/1993) considers the school system as
an institutionalised form of important aspects of communication in the society. The
author approaches communication from the pedagogical point of view and interprets
it from two aspects: 1) Communication as conscious and intentional interaction
between respondents of communication; 2) Communication as information system
(information transmission). Considering the global influence of communication
on the perspectives of development of schools in general, the term emancipated
communication is introduced, with the aim of creating certain balance between
educational systems of different countries, i.e. the internationalisation of countries.
Parallel to the mentioned, there is also a need for preservation of demands of some
countries to avoid the possibility of non-critic takeover of information and of creating
artificial and non-functional educational system. Marinkovi¢ (1998) conducted
a quantitative and qualitative analysis of empiric data obtained from anonymous
pupil polls on the need of implementing information-communication topics in the
education of teachers, with the aim of improving the quality of educational process of
the future teachers and consequently of educational-pedagogical practice. Generalized
conclusions imply an evident need of pupils for knowledge in the following fields: 1)
topic of positive information-communication relation between teachers and pupils/
students and between teachers and parents — 85% of subjects; 2) communicology
topics — 56% of subjects; 3) impossibility of communicating initiated by different
reasons — 44% of subjects; 4) psychological treatment in educational system -
38%. Relationship of the percentage is expressed in the mentioned ratios because
each pupil decided on more topics at the same time. Based on what was said, the
author concludes that there is a need for establishing a quality, organised process of
information-communication education of teachers as an autonomous course. The
mentioned changes in the structure of higher education represent a precondition for
the improvement of competencies of teachers and educational practice, which finds
repercussions in the need of organizing the information-communication progress of
society in general.

It is possible to conclude that, among the authors, there is a consensus on the need of
organising the institutionalised process of teacher education in the field of education
communication. The mentioned imperative is based on the assumption of positive
effect of teaching communication skills on the quality of the teaching communication
process, and also on the quality of education as a whole.

Conclusion

It is obvious that research in the field of communicology in education is dealt
with from different scientific aspects, from the fundamental to the pragmatic
ones. The mentioned fact confirms the depth and the complexity of interpersonal
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communication in general as a scientific problem, and accordingly the complexity of
communication in education as its integrative part.
Analysing the presented research and results, it is possible to distinguish nine basic
directions of research with specifically defined goals, as follows:
1. Research of the structure of the communication process
2. Research of the relationship between modalities of communication of teachers
and of the motivational structure of pupils and students
3. Research of the influence of teacher communication on forming pupil and
student attitudes, regarding teachers and teaching content
4. Research of differences between pupils, i.e. students in skills of interpersonal
communication considering learning success
5. Research of differences between genders in the field of teacher communication
skills
6. Research of the influence of interpersonal communication on physical
development of children, i.e. pupils
7. Research of modalities of interpersonal communication during lessons, and of
their influence on the quality of the teaching process
8. Research of the system of teacher education in the field of communicology, and
of its influence on the quality of the teaching process
9. Research of the needs and synthesis of suggestions for an organised process of
education as an integral part of teacher education.

Summing up the presented research it can be concluded that the field of
communication in education generally represents a quite powerful scientific and
research domain. Defined directions of research suggest a whole range of scientific
problems which will be the focus of interest of scientists from different fields, from
biomedical to social and humanistic. It also seems that further development of this
research field will deal with fundamental communicological issues as well as with the
application of the newly gained knowledge in educational practice.

From the methodological point of view, it can be noticed that the field of pedagogical
communication has a strong point in well-defined scientific and research methods of
a wider interdisciplinary spectrum. Such an approach offers valid support for further
research and accumulation of new knowledge, and by disseminating it is possible to
expect significant improvement in understanding the teaching process, and better
education as a whole.
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Interpersonalna komunikacija
u edukaciji — analiza i
sistematizacija pravaca
istrazivanja

Sazetak

Interpersonalna komunikacija predstavlja jedan od najvaznijih aspekata u procesu
edukacije. Njezina uloga oCituje se na vise razina, pa ju je moguce promatrati
kao generator interpersonalnih odnosa u odgojno-obrazovnom procesu, ali i kao
posljedicu uspostavljenih interpersonalnih odnosa na razini subjekata edukacijskog
procesa. Drugim rije¢ima, interpersonalna komunikacija osigurava generiranje
socijalne matrice unutar koje se odvija edukacija u Sirem, odnosno neposredan
odgojno-obrazovni rad u uzem smislu. Stoga je izuc¢avanje interpersonalne
komunikacije od iznimne vaznosti za razumijevanje i unaprjedenje edukacije u
cjelini. U rada je opisana izvrSena analiza i sistematizacija pravaca istraZivanja
interpersonalne komunikacije u edukaciji, $to omoguje sistematski uvid u navedenu
problematiku i osigurava platformu za daljnja istraZivanja.

Klju¢ne rijeci: odgojno-obrazovni proces; pedagoska komunikacija; razgovor u skoli

Uvod

Podemo li od ¢injenice da je cilj svakog pedagoskog djelovanja uspostavljanje
pozeljnih interpersonalnih odnosa medu subjektima procesa koji za svrhu ima
mijenjanje odredenih stanja, osobina i sposobnosti, a uvazavaju¢i kompleksnost svih
navedenih ¢imbenika, moze se utvrditi da je podrudje odgoja i obrazovanja jedno od
najslozenijih i zasigurno najodgovornijih ljudskih djelatnosti.

Pri tome je vazno imati na umu ¢injenicu, a to potvrduje i praksa, da je odgojno-
obrazovni proces sloZen sustav, kojim je veoma tesko upravljati i drzati ga pod
nadzorom. Za to je potrebna velika koli¢ina znanja, vjestina i sposobnosti, kako
znanstvenog tako i prakti¢nog ili pragmati¢nog tipa. Poznata je trojna didakticka
podjela nastavnih subjekata na u¢enika, nastavnika i odgojno-obrazovni sadrzaj,
Cesto nazivana i didakticki trokut (Kansanen i Meri, 1999). Ako se navedena struktura
postavi u odredenu socijalnu i materijalnu okolinu, a imajué¢i na umu kompleksnost
svakog pojedinog subjekta, postaje nam sasvim jasno da se radi o iznimno sloZenoj
djelatnosti (Shema 1.).
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Shema 1. Odnosi razli¢itih razina komunikacije

Ako se prihvati ¢injenica da je uspostava odnosa bez obzira na njihovu vrstu i razinu
po svom habitusu komunikacijski proces, onda je iz prije navedenog o¢ito kako je
odgojno-obrazovni proces takoder komunikacijski proces. Naime, kako odgojno-
obrazovni proces podrazumijeva uspostavu odnosa medu subjektima procesa, onda
je u skladu s navedenim za njihovu uspostavu nuzno postojanje interpersonalne
komunikacije. Jasno je, dakle, da je odgojno-obrazovni proces nemogu¢ bez procesa
komunikacije.

Bav¢evi¢, Babin i Vlahovi¢ (2005, str. 56) navedeni problem opisuju rije¢ima: ,,Pitanje
koje se danas postavlja pred $kolu vise nije $to, nego kako poucavati, a to nedvojbeno
otvara pitanje komunikacije kao temeljnog sredstva rada svakog nastavnika. Tjelesna
i zdravstvena kultura nije iznimka. Nemoguce je Zivjeti u iluziji kako je osnova naseg
obracanja u¢eniku kinezioloski operator. Naprotiv, od strateske je vaZnosti shvatiti
kako je to rije¢”

Bratani¢ (1993) odgoj (u $irem smislu rijeci, op. a.) opisuje kao interakcijsko-
komunikacijski proces locirajuci ga u polje meduljudskog odnosa. Autorica se poziva
na definiciju Mali¢a i MuZica, koji odgojnu aktivnost definiraju kao komunikacijski
proces u kojem subjekti medusobno djeluju s osnovnom svrhom utjecaja na razvoj
odgajanika (Mali¢ i Muzi¢, 1981, prema Bratani¢, 1993). Sama komunikacija u procesu
odgoja poima se, u ovom kontekstu, kao proces stvaranja znacenja izmedu dviju
ili vise osoba (Bratani¢, 1993). Christensen i Menzel (1998) definiraju pozitivne
linearne odnose izmedu nastavnikove neverbalne i verbalne izravnosti te kognitivnog,
afektivnog ucenja i u¢enja oponasanjem, kao i razine motivacije presudne za ucenje.
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Jasno je, dakle, da uspjesan edukacijski proces zahtijeva uspostavljanje kvalitetne
komunikacije medu subjektima. Dominantno se to odnosi na odlike komunikacije
na razini nastavnik-udenik, ali takoder i na kvalitetu komunikacije ostalih
relevantnih ¢imbenika. Ne smije se zaboraviti; odgojno-obrazovni proces predstavlja
multidimenzionalnu stvarnost, pa se tako odnos uc¢enika sa samim sobom te odnosi
medu ucenicima, u¢enicima i njihovim roditeljima, nastavnicima i roditeljima i drugi,
Cesto javljaju kao iznino znacdajni determinirajudi faktori, bilo u pozitivnom bilo u
negativnom smislu. O¢ito se i pedagoska komunikacija odvija kako na intrapersonalnoj,
tako i na interpersonalnoj i socijalnoj razini. Zapravo ¢e uspje$nost odgojnog djelovanja
u najveéoj mjeri ovisiti o kvaliteti interakcije i stupnju interakcijske povezanosti u
komunikaciji svih njegovih sudionika (Bratani¢, 1993).

Ipak, vazno je naglasiti odgovornost nastavnika kao moderatora cjelokupnog odgojno-
obrazovnog procesa, a to u fokus stavlja proces interpersonalne komunikacije na razini
ucenik-nastavnik. Johnson i Roellke (1999) analizirajudi stavove 1076 nastavnika
o kriteriju zapo§ljavanja kao jedan od dominantnih faktora definiraju sposobnost
interpersonalne komunikacije. Swann (2002) istice vaznost upravo komunikacije
na relaciji edukator-student u funkciji uspje$nosti ucenja. Stoga je na nastavnicima,
kao voditeljima edukacijskog procesa, zadaca da stvore takvu komunikacijsku klimu
ili ozradje koje ¢e u punom smislu rije¢i omoguditi u¢eniku slobodan, integrativan
i uravnoteZen razvoj. Brajsa (1995, str. 12) identificira zahtjeve modernog $kolstva
sljedec¢im rije¢ima: ,,U suvremenoj, humanisti¢koj, antropocentrickoj i uspje$noj $koli se
medusobno slusa, zasebno razmiélja i zajedno razgovara. Interpersonalna komunikacije
je bitna vjestina razvijene i uspje$ne $kole.“ Zahtjev za demokratski orijentiranom
komunikacijom nagla$ava i Schulz Von Thun (2001a) isti¢u¢i kako pretjerano vodenje
u odgoju sprecava razvitak samostalnosti i u¢enje odgovornog koristenja slobodom, a
referirajudi se na slobodu izrazavanja u procesu odgoja i obrazovanja.

Jasno je, dakle, da proces edukacije moze biti uspje$an jedino unutar konteksta
kvalitetne komunikacije, pa se postavlja pitanje: ,Kako komuniciramo s u¢enicima i
predstavlja li takva komunikacija preduvjet uspjesnog odgojno-obrazovnog procesa?
(Bavcevic et al., 2005, str. 56). Upravo u tome leZi klju¢ optimalizacije procesa edukacije
u cjelini.

Istrazivanja strukture komunikacijskih procesa

Podru¢je komunikacije u odgojno-obrazovnom sustavu veoma je sloZen i
sveobuhvatan psiholoski i sociologki problem, a navedena ¢injenica odrazava se i na
problematiku njegova izuc¢avanja. Za razumijevanje komunikacije u cjelini potrebno
je prije svega izuciti njezinu internu strukturu i dinamiku, budu¢i da to predstavlja
preduvjet za daljnju funkcionalnu analizu.

Bienvenu i Stewart (1976) na uzorku od 413 ucenika i u¢enica srednje skole,
metodom anketnog upitnika ekstrapoliraju 11 ortogonalnih faktora povezanih uz
odredene dimenzije interpersonalne komunikacije ovim slijedom: samootkrivanje,
svjesnost, procjena i prihvacanje povratne informacije, samoizrazavanje, pozornost,
savladavanje osjecaja, jasnoca, izbjegavanje, dominacija, savladavanje razlike i
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prihvacanje. Luki¢ (1993) u kontekstu nastavne komunikacije analizira strukturu
informacije definiraju¢i pritom tri karakteristike: bitovske — kojima se mjeri stupanj
kognitivne odredenosti; intenzitet i ekstenzitet elemenata informacije, mobitovske -
kojima se mjeri stupanj afektivno-aksioloske odredenosti informacije, tj. subjektov
odnos prema usvojenoj informaciji, hubitovske — kojima se mjeri stupanj prakseoloske
ostvarenosti informacije, tj. pokazuje do kojeg je stupnja informacija presla osobni
habitus onoga koji udi. Jelavi¢ (2001) definira didakti¢ku komunikaciju kao éetvrti
element didaktickog trokuta koji odreduje odnose izmedu njegovih stozernih elemenata
—ucenik, nastavnik, sadrZaj; a koji bitno odreduje prirodu i kvalitetu nastavnog
dogadanja. U odredenju didakticke komunikacije autor izdvaja dvije temeljne
sastavnice i to sadrZajnu, kognitivno-informacijsku (predmet komuniciranja) i socijalno-
interakcijsku (afektivnu, odnosnu). Posebno se isti¢e kako se valjanost didakticke
komunikacije odreduje uravnotezZenos$¢u njezinih dimenzija u nastavnom dogadanju,
a §to otvara mogucnosti didakticki i pedagoski valjanog djelovanja u cilju ostvarivanja
postavljenih edukacijskih zahtjeva. Novak (2001), analiziraju¢i kvalitetu didakti¢ke
komunikacije u gimnazijskim odjelima prvih, tre¢ih i éetvrtih razreda na relaciji u¢enik
- nastavnik, razlikuje unutarnje i vanjske sastavnice govorne/didakti¢ke komunikacije.
Pod unutarnjim zahtjevima autor podrazumijeva nastavnikovo znanje o onome §to ¢e
govoriti, Zelju za uspjesnom komunikacijom i vjeru u uspjeh, a kao vanjske se sudjelnice
komunikacije navode govor, poloZaj tijela, pogled/promatranje slusatelja i pokreti ruku/
gesta. Zakljucuje se kako samo sinteza unutarnjih i vanjskih sudjelnica omogucuje
ucinkovitu komunikaciju u nastavnom procesu, koja za cilj ima poticanje sveobuhvatne
ucenikove vrijednosti kao jedinstvene socioloske, antropoloske i kulturoloko-
civilizacijske osobe. Babin, Bavéevi¢ i Vlahovi¢ (2005) na uzorku od 53 studenta i 32
studentice Zavoda za kineziologiju u Splitu, primjenom komunikacijskog upitnika
(Brajsa, 1995), analiziraju interstrukturalne komunikacijske relacije latentnih dimenzija
razgovora u nastavi tjelesne i zdravstvene kulture, na relaciji nastavnik - ucenik.
Komunikacija je modelom tretirana kao ¢etverodimenzionalni sustav poznat kao
Hamburski komunikacijski kvadrat, sastavljen od dimenzija sadrZajne, odnosne, osobne
i utjecajne komunikacije (Schulz Von Thun, 2001a, 2001b, 2002). Nalazi ukazuju na
postojanje statisticki znacajno razlicitih pojavnih ekstenziteta ¢etiriju komunikacijskih
dimenzija kod obiju skupina ispitanika, to navodi na zaklju¢ak o nejednakoj internoj
strukturi komunikacije uvjetovane neujedna¢enom upotrebom pojedinih latentnih
dimenzija, a posebno osobne. Zaklju¢no, autori uspje$nost razgovora u nastavi
definiraju kao funkciju svih latentnih komunikacijskih dimenzija, ¢ija uskladenost
omogucuje manifestaciju kvalitetnih modela interpersonalne komunikacije i uspjesno
odgojno-obrazovno djelovanje.

Navedena istrazivanja definiraju interpersonalnu komunikaciju kao slozen,
interaktivan i multidimenzionalan proces. Posebno se istice kako kvaliteta
interpersonalne komunikacije ovisi upravo o uskladenosti svih njezinih sastavnica, a
§to predstavlja preduvjet za kvalitetan proces edukacije.
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Istrazivanja povezanosti modaliteta komunikacije
nastavnika i motivacijske strukture ucenikai
studenata

Pitanje koje se namece kao posljedica iznesenog odnosi se na zastupljenost i vaznost
komunikacije u samom odgojno-obrazovnom procesu. Jelavi¢ (2001) upuéuje na
¢injenicu kako od ukupnih nastavnih aktivnosti dvije tre¢ine predstavljaju govorne
aktivnosti, od ¢ega su dvije tre¢ine govor nastavnika. Ve¢ i takva kvantitativna
opservacija govori o vaznoti komunikacije u nastavi.

No daleko je vaznije odrediti kako pojedini modaliteti komunikacije utje¢u na
proces edukacije u najsirem smislu rijeci, a posebno kako se sve to odrazava na
ucenika. Upotrebom upitnika za procjenu interpersonalne komunikacije nastavnika
znanstvenih podrudja prilikom procesa ucenja koji su razvili She i Fisher (2002),
Ozay, Kaya i Sezek (2004) zaklju¢uju kako upravo nastavnici u najveéoj mjeri
pridonose drustvenoj atmosferi unutar razreda i to posebno putem komunikacije
s u¢enicima. Ratliffe i Hudson (1987) isti¢u kako interpersonalna atmosfera koja
proizlazi iz kvalitete interpersonalne komunikacije bitno pospjesuje kooperativnost
i funkcionalnost nastavnog procesa. Istrazivanjima je takoder potvrdeno da ucenici
percipiraju komunikacijske vjestine nastavnika kao veoma vazan faktor. Reed, McLeod
i McAllister (1999) provode istrazivanje na uzorku adolescenata koji idu u 10. razred
proucavajudi njihove stavove o vaznosti 14 komunikacijskih sposobnosti u procesu
komunikacije. Dobiveni rezultati upu¢uju na tendenciju adolescenata da primjecuju
komunikacijske vjestine nastavnika koje se odnose na strategiju upravljanja diskursom.
Frymier i Houser (2000) isti¢u da navedene opservacije o kvaliteti komunikacije
nastavnika bitno utjecu na strukturu motivacije u¢enika u nastavi. Patrick, Anderman,
Ryan, Edelin i Midgley (2001) provode istrazivanje na uzorku od 223 ucenika iz 10
razreda, ispitujuci eksplicitne i implicitne komunikacijske nacine na koje nastavnici
iznose vaznost savladavanja i izvodenja ciljne orijentacije u¢enicima. Dokazano je
da je motivacijska struktura ucenika pozitivno korelirana s na¢inom komunikacije
nastavnika, $to se posebno odnosi na modalitete poticanja, ohrabrivanja, drustvene
interakcije, autoriteta, grupiranja, vremena i pomaganja. Zaklju¢uje se da nastavnici
za koje se smatra da imaju bolju izvedbu, naglasavaju formalnu procjenu, ocjenjivanje
iizvedbu studenata do dokazano vece mjere nego nastavnici s losijom izvedbom. She
i Fisher (2002) metodom anketnog upitnika istrazuju percepcije ucenika i nastavnika
o interpersonalnoj komunikaciji u nastavi kod nastavnika znanstvenih podrudja.
Upitnik o komunikaciji nastavnika sastojao se od pet stupnjeva: izazov, poticaj i
pohvala, neverbalna podrska, razumijevanje i prijateljstvo, kontrola. Navedeni upitnik
primijenjen je na velikom uzorku ucenika srednjih $kola znanstvenih podrudja
na Tajvanu, $to je omogucilo dodatnu procjenu podataka dobivenih navedenim
upitnikom i unakrsnim vrednovanjem podataka dobivenih od ispitanika iz zemalja
engleskoga govornog podrucja. Dobiveni nalazi ukazali su na pozitivan odnos izmedu
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percepcije ucenika o komunikaciji njihovih nastavnika, kao i vlastitih stavova o
znanosti. Rezultati kognitivnih postignuca kod ucenika bili su ve¢i kada su ucenici
primijetili da nastavnici postavljaju izazovnija pitanja, pruzaju neverbalnu podrsku,
imaju viSe razumijevanja te se odnose prijateljski. Mottet, Martin i Myers (2004),
istrazujudi unaprjedenje edukacije i institucijsku djelotvornost u visokom obrazovanju,
ukazuju na ¢injenicu da nastavnici mogu unaprijediti aktivnost u¢enika u nastavi
tako da daju jasnije poruke koje se odnose na pohvalu, kao i da izrazavaju Zelju za
komunikacijom i tendenciju za onim $to se u¢enicima svida. Sli¢ne zakljucke donose
i Kerssen-Griep, Hess i Trees (2003) u svojim razmatranjima utjecaja komunikacije
na motivaciju za uéenjem. U sklopu istrazivanja autori iznose objasnjenja i testiraju
mehanizme prema kojima se frontalni oblik rada u kojemu je prisutna nastavna
komunikacija s posebno izrazenom nastavnikovom povratnom informacijom o
udenikovom radu poziva na bitne osobne potrebe kod u¢enika, ¢ime se unaprjeduju
motivacija za u¢enjem, sposobnost interakcije, kao i orijentacija za obavljanje zadaca
tijekom $kolovanja.

Navedeni nalazi upu¢uju na zaklju¢ak o postojanju pozitivne korelacije izmedu
kvalitete komunikacije nastavnika i motivacijske strukture u¢enika.

Istrazivanja utjecaja komunikacije nastavnika na
oblikovanje stavova kod ucenika i studenata o
nastavniku i nastavhom gradivu

Provedena istrazivanja nadalje ukazuju na to da stavovi uéenika i studenata o
nastavnicima znatno ovise o vrsti komunikacije, odnosno o nastavnim stilovima
kojima se nastavnici koriste u neposrednoj nastavi.

Haleta (1996) istrazuje utjecaje jezika kojim se nastavnik koristi na prvi dojam i
redukciju nesigurnosti u nastavi na fakultetu. Upotreba jezi¢nih stilova definirana je
identifikacijom upotrebe snaznih i slabih jezi¢nih oblika. Nastavnici koji su se koristili
snaznim jezikom znacajno su vi§e vrednovani od studenata s obzirom na dimenziju
dinamicnosti, statusa, vjerodostojnosti i stvaranja dojmova, za razliku od nastavnika
koji su se koristili slabijim jezikom. Znacajne su razlike, takoder, dobivene na podrucju
percepcije studenata o nesigurnosti. Studenti su zakljucili da je prisutan znacajno
vedi stupanj nesigurnosti kada se nastavnici koriste slabijim jezikom, nego kada se
koriste snaznim jezikom. Rezultati, takoder, ukazuju na ¢injenicu da je stvaranje prvog
dojma kod studenata, a koji se temelji na jeziku nastavnika, moZe doprinijeti kasnijim
interakcijama u nastavi. Wanzer i McCroskey (1998) proudavaju percepciju uc¢enika o
lo$em ponasanju kod nastavnika koja moze biti povezana s drustveno komunikativnim
stilom nastavnika (npr. jasnoca i pristupacnost), vrstom instruktora (asistent nasuprot
profesora), kao i utjecajem na nastavnika i nastavni materijal. Potvrdene su Cetiri
hipoteze koje upu¢uju na inverzan odnos izmedu percepcije o loSem ponasanju
nastavnika i 1) nastavnikove jasnoce, 2) nastavnikove pristupacnosti, 3) pozitivhog
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utjecaja na nastavnika, 4) pozitivnog utjecaja na nastavni materijal. Percepcija o
nastavnikovu lo§em ponasanju ne kovarira s vrstom instruktora. Zaklju¢no se istice
kako nastavnikov komunikativni stil moZe dramati¢no utjecati na percepciju u¢enika
o nastavniku i nastavnom materijalu. Sli¢ne opservacije iznose i McCroskey, Valencic
i Richmond (2004). Analiziraju¢i komunikaciju izmedu nastavnika i studenata na
fakultetu, autori ukazuju na znacajnu povezanost izmedu temperamenta nastavnika
koji su sami prijavili s percepcijom studenata o komunikacijskom ponasanju
nastavnika, kao i s evaluacijom vjerodostojnosti nastavnickih izvora i zanimljivosti
zadataka koje su ocjenjivali sami studenti.

Navedena istrazivanja jasno ukazuju na vaznost nastavnikove komunikacije u
oblikovanju stavova kod ucenika i studenata, kako o samom nastavniku tako i o
nastavnom gradivu. To otvara veoma vaZna pitanja budud¢i da moderna teorija
edukacije pozitivne odnose unutar nastavnog procesa, dakle izmedu ucenika,
nastavnika i nastavnog gradiva, isti¢e kao preduvjete kvalitetnog odgoja i obrazovanja.

Istrazivanja razlika izmedu ucenika odnosno
studenata u vjestinama interpersonalne
komunikacije s obzirom na uspjesnost u ucenju

Prezentirana istrazivanja u fokus su stavljala uglavnom komunikacijske vjestine
nastavnika i njihov utjecaj na kvalitetu nastave. Medutim, jednako je tako vazno
i pitanje o utjecaju komunikacije u¢enika, kako na sam nastavni proces, tako i na
njegove ucinke.

Frymier (2005) ukazuje upravo na taj problem isti¢uci kako istraZivanja na podrucju
nastavne komunikacije ¢esto preispituju utjecaje komunikacije kod nastavnika,
ali istodobno zanemaruju djelotvornu komunikaciju kod uéenika. Autor se stoga
priblizava transakcijskom modelu komunikacije te hipotezi prema kojoj ¢e uéenici
koji su uspjesni komunikatori biti uspjesni i na nastavi. U sklopu istraZivanja ispitanici
su iznijeli sljedece tri komponente: svoj stupanj interakcijskog djelovanja, stupanj
drustveno-komunikativne interakcije i stupanj komunikacije izvan ucionice u odnosu
na odredeni razred. Ispitanici su nadalje iznijeli posljednje ocjene koje su dobili,
svoj stupanj motivacije za ucenje, afektivno ucenje, provodenje indikatora ucenja,
kao i svoje zadovoljstvo u komunikaciji s nastavnikom. Dobiveni nalazi upuéuju
na zakljudak kako je uspjesnost komunikacije kod uéenika pozitivno povezana s
pozitivnim ishodom uéenja. Sli¢ni rezultati dobiveni su i u prijasnjim istrazivanjima.
Rubin i Feezel (1986) proucavaju odnose kod studenata nastavnickog smjera, a
koji se ticu njihovih komunikacijskih sposobnosti, motivacije i znanja u odnosu na
zapazene uspjehe. Autori zaklju¢uju da instrumenti komunikacijskih sposobnosti
mogu pripomodi u razludivanju uspjes$nih studenata od onih neuspjesnih.

Moguce je, dakle, zakljuciti da su vjestine interpersonalne komunikacije bitan
diferenciraju¢i faktor kod ucenika, odnosno studenata s obzirom na uspjes$nost u
ucenju. To u fokus istrazivanja stavlja sloZenost komunikacijskog procesa u nastavi,
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kao i utjecaj svih njegovih subjekata te isti¢e vaznost holistickog pristupa u izu¢avanju
kompleksnih procesa kao §to je edukacija.

Istrazivanja razlika medu spolovima u podrucju
komunikacijskih vjestina nastavnika

Veoma vazan znanstveni problem predstavlja i pitanje o razlikama izmedu spolova
u podruéju komunikacijskih vjestina nastavnika.

Bavcevié, Babin i Vlahovi¢ (2005) na uzorku od 85 studenata (53 muskarca i 32 Zene)
Zavoda za kineziologiju Fakulteta prirodoslovno-matematickih znanosti i odgojnih
podrudja Sveudilista u Splitu ispituju kvalitetu komunikacije u nastavi tjelesne i
zdravstvene kulture na relaciji nastavnik - u¢enik. Eksperimentalnim modelom
obuhvacdene su Cetiri dimenzije komunikacije tzv. Hamburskog komunikacijskog
kvadrata i to ovim slijedom: sadrZajna, odnosna, osobna i utjecajna. Testiranje je
provedeno upotrebom anketnog upitnika koji je s ciljem ispitivanja kvalitete pedagoske
komunikacije nastavnika konstruirao Braj$a 1995. Autori su pitanja grupirali tako da
pokrivaju Cetiri opisane komunikacijske dimenzije. Rezultati istrazivanja ukazuju
na to kako i studenti i studentice svoju komunikaciju procjenjuju kao kvalitetnu.
Usporedbom dobivenih rezultata s normama upitnika komunikacija ispitanika
ocijenjena je kao dobra (srednji kvalitativni modalitet). Rezultati diferencijacije
skupina na globalnom planu dobiveni multivarijatnom analizom varijance pokazali su
statisti¢ki znacajnu razliku kvantitativnih pokazatelja komunikacije izmedu studenata
i studentica. Parcijalni nalazi ukazuju na znacajnu kvantitativnu razliku u dimenzijama
sadrzajne, odnosne i utjecajne komunikacije u korist studentica. Zakljucuje se kako
studentice nalaze bolje modalitete u prijenosu sadrzaja u¢enicima, bolje definiraju
vlastiti odnos prema sadrzaju i sugovorniku te svojom komunikacijom postizu veéi
utjecaj na ucenike. S druge strane, postotno najnizi rezultati parametara osobne
komunikacije obiju skupina upucuju na zaklju¢ak o nedovoljnoj razvijenosti navedene
dimenzije, kako kod studenata tako i kod studentica. Budu¢i da je uspjesan razgovor
moguce ostvariti samo izravnim izraZavanjem osjecaja, potreba i Zelja, namece se
nuZnost osvje$¢ivanja osobne dimenzije razgovora na relaciji nastavnik-ucenik. Autori
zaklju¢no isti¢u kako je odgojno-obrazovni proces u cjelini, pa i podrudje tjelesne i
zdravstvene kulture, u svojoj biti komunikacijski proces, pa je stoga u cilju njegova
razumijevanja i pobolj$avanja nuZno usmjeriti znanstveno-istrazivacki rad upravo u
smjeru definicije strukture i modaliteta pedagoskih komunikacijskih procesa.

Provedeno istrazivanje upucuju na postojanje odredenih razlika medu spolovima
s obzirom na komunikacijske vjestine, no s obzirom na nedovoljan broj znanstvenih
radova koji obraduju tu tematiku vazno je naglasiti kako su u cilju izu¢avanja
navedenog problema potrebna daljnja istrazivanja.
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Istrazivanja utjecaja interpersonalne komunikacije
na psihicki razvoj djece, odnosno ucenika

Znadajan znanstveni problem u sferi izu¢avanja komunikacije predstavlja i
definiranje utjecaja interpersonalne komunikacije na psihic¢ki razvoj djece, odnosno
ucenika. To je pitanje od iznimne vaznosti, poglavito kod djece u razvojnim Zivotnim
fazama, a to je s aspekta institucionaliziranog odgojno-obrazovnog sustava razdoblje
predskolskog odgoja i primarne edukacije.

Babi¢, Duran, Irovi¢ i Kuzma (1993) proucavaju komunikacijski model predskolskog
odgoja s obzirom na utjecaj komunikacije na razvoj sljede¢ih psihickih dimenzija
predskolskog djeteta: 1) jezi¢ni razvoj, 2) razvoj spoznajne znatizelje, 3) razvoj
samoprocjenjivanja tjelesnih sposobnosti, 4) razvojne efekte vrinjacke komunikacije.
Autorice komunikaciju definiraju kao suradnju dviju ili vi$e osoba s ciljem razmjene
(spoznajnog, afektivnog, vrijednosnog karaktera), odnosno ostvarivanje socijalnih
i intelektualnih namjera (od uspostavljanja kontakata do spoznaje drugih i sebe), a
kao oblici komunikacije navode se neverbalna i verbalna (kriterij: sredstva), situacijska
i izvansituacijska (kriterij: sadrzaj, vremenska i mjesna dimenzija), presemioticka i
semioticka (kriterij: geneza). S obzirom na prije navedene aspekte komunikacijskog
utjecaja istice se vaznost socijalne interakcije djeteta s odraslim i kompetentnijim
vr$njakom kao formativni ¢initelj u razvoju niza psihi¢kih funkcija. Posebno
je ukazano na pozitivan utjecaj interakcije i kooperacije na smjer, tempo i efekte
djecjeg jezi¢nog razvoja, na stjecanje i propitivanje spoznaje o sebi i drugima, kao i na
promoviranje sofisticiranijih oblika eksploracijskog ponasanja. Na tragu navedenih
spoznaja jest i istraZivanje utjecaja razli¢itih modaliteta interpersonalne komunikacije
na kognitivne sposobnosti (Kjellin, 2005). Autorica opisuje model kojim se koristi
za analizu prirode dvosmjernog medusobnog komunikacijskog djelovanja na relaciji
nastavnik — ucenik u nastavnim situacijama koje ukljucuju jednog nastavnika i
jednog ucenika. ,,Nastavnik® moze biti redoviti nastavnik, roditelj ili bilo koja druga
osoba koja se nalazi u ulozi nastavnika. ,,U¢enik® moze biti u¢enik bilo koje dobi. U
istrazivanju se isti¢u sljedece tri situacije: 1) Nastavnik samo pita informaciju koja
mu je ve¢ poznata te ocjenjuje uc¢enikov odgovor na temelju svog prijasnjeg znanja;
2) Nastavnik pita informaciju koja mu je ve¢ poznata te podrzava ucenikovo uéenje
na nacin da mu daje sugestije za to¢an odgovor na temelju svog prijasnjeg znanja; 3)
Nastavnik pita informaciju koja mu nije poznata i zaista je zainteresiran za uc¢enikov
odgovor. Upozoreno je na to kako scenarij iz posljednje situacije pruza optimalne
uvijete za kognitivni razvoj ucenika.

Navedena istrazivanja upu¢uju na pozitivan utjecaj interpersonalne komunikacije na
razvoj niza psihic¢kih funkcija. Ipak, i u ovom je slu¢aju vazno istaknuti da donogenje
konkretnih znanstvenih zakljuc¢aka zahtijeva daljnja istraZivanja.
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Istrazivanja modaliteta interpersonalne
komunikacije u nastavi, kao i njihova utjecaja
na kvalitetu odgojno-obrazovnog procesa

Jedan od veoma vaznih pravaca istraZivanja u podrudju nastavne komunikacije
predstavlja i prouc¢avnaje modaliteta interpersonalne komunikacije u nastavi, kao i
njihova utjecaja na kvalitetu odgojno-obrazovnog procesa.

Fontana (1991), na uzorku koji obuhvaca deset srednjih $kola, odnosno 174
nastavnika i 273 udenika, provodi istrazivanje s ciljem utvrdivanja prisutnosti
kvalitetnih komunikacijskih modela u nastavi, kao preduvjeta optimalizacije
odgojno-obrazovnih rezultata rada. Rezultati su ukazali na izrazenu prisutnost
jednosmjerne nastavne komunikacije, koja u¢eniku ne pruza priliku aktivnog
ukljucivanja u odgojno-obrazovni proces, ve¢ ga stavlja u polozaj objekta na koji se
djeluje. Navedeni nalazi ukazuju na Cestu uporabu tradicionalnih nastavnih sustava,
a koji za razliku od modernih nastavnih sustava ne dopustaju nastavu usmjerenu
na pojedinca i u¢enikove autenti¢ne potrebe i sposobnosti. Analizom podataka
ustanovljeno je i prisustvo dvosmjerne nastavne komunikacije, koja se manifestira
ponajprije uporabom dijaloske metode rada. Navedena metoda omoguéuje ve¢u
djelotvornost u nastavi i ve¢i uvid nastavnika u probleme koji nastaju prilikom
prijema, prerade i usvajanja informacija od ucenika. Opisani oblici jednosmjerne i
dvosmjerne komunikacije primjenjuju se u priblizno jednakom postotku u $kolama
obuhvacenim eksperimentalnim modelom. Autor proces ucenja u nastavi definira kao
specifi¢an proces komunikacije prilikom kojeg prenos$enje znanja, vjestina i navika s
odraslih i starijih na mladu generaciju odgovara prijenosu obavijesti, tj. informacija
kao determinante opéega komunikacijskog modela. Izu¢avanjem komunikacijskih
modela u nastavi bavi se i Luki¢ (1993). Autor analizira moguc¢nosti izmjene
odgojno-obrazovne paradigme s aspekta komunikologije te umjesto dosadasnjeg
diseminativnog modela niZe informacijske obrade, predlaze model vi$e informacijske
obrade, utemeljen na dijalogu i polilogu, tj. na aktivnoj obradi informacija u¢enika
u svim oblicima. Analiza moguénosti implementacije opisanog modela odnosi se
ponajprije na grupu svjetonazornih predmeta. Uloga suvremenog nastavnika definira
se kao organizatorska i moderatorska u funkciji stvaranja preduvjeta ravnopravnog
i plodonosnog komuniciranja u odgojnoj zajednici. Takoder se istice nuznost
modificiranja nastavnog procesa u proces totalne komunikacije u kojoj, za razliku od
postojece intelektualisticke jednosmjerne komunikacije, prevladavaju multimedijalni
modeli prijenosa i strukturiranja informacija. Opisani modeli pedagoske komunikacije
koji omogucavaju svestrano usvajanje informacija dovode do iradijacije nervnih
impulsa u $iroj regiji kore velikog mozga, $to za posljedicu ima trajniju retenciju,
dublju inkorporaciji informacije, kao i njezinu lak$u transformaciju u praksi.
Jelavi¢ (2001) upucuje na ¢injenicu kako od ukupnih nastavnih aktivnosti dvije
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tre¢ine predstavljaju govorne aktivnosti, od toga dvije tre¢ine ¢ini govor nastavnika,
§to predstavlja nasljede tradicionalne nastavne paradigme koja stavlja teziSte na
jednosmjernu transmisiju informacija od ucitelja. S druge strane, moderna didakticka
komunikacija upu¢uje na medudjelovanje nastavnih subjekata u savladavanju
zahtjeva nastavnih sadrZaja i nastave. Stoga se istice afirmativna uloga dijaloga i
sporazumijevanja u prevladavanju prisutne linearno-diseminacijske organizacije
nastave, u kojoj se odnos utitelj - u¢enik svodi na odnos posiljatelj (izvor) -
primatelj informacija. Brajsa (2002) razmatra modalitete pedagoske komunikacije
prema teoriji Thomasa Gordona. Istice se kako je uspjesna komunikacija na relaciji
nastavnik - u¢enik uvjetovana medusobnim otkrivanjem uporabom iskrenih Ja-
poruka, medusobnim prihva¢anjem uz pomo¢ obostranog aktivnog slusanja te
rjesavanjem konflikata metodom obostrane pobjede. Braj$a navodi pet tipova Ja-
poruka i to: izjavljivanje, odgovaranje, sprecavanje, suocavanje i hvaljenje. Za razliku od
navedenoga, neuspje$nu komunikaciju karakterizira medusobno skrivanje i zatvaranje
s pomocu Ti-, Mi-, Trebalo bi- i neiskrenih Ja-poruka, medusobno neprihvaéanje i
odbijanje, kao posljedica medusobnog neslusanja i napadanja te rjesavanje konflikata
metodom jednostrane pobjede i poraza. Sumirajuéi navedeno isti¢u se tri osnovne
tehnike u komunikaciji nastavnika i u¢enika: 1) Problem koji ima ucenik rjeSava
se komunikacijom prihvadanja i pomaganja, tj. aktivnim slu$anjem; 2) Problem
koji nastavnik ima s u¢enikom i njegovim ponasanjem rjesava se komunikacijom
medusobnog otkrivanja upotrebom iskrenih Ja-poruka; 3) Zajednicki problemi
nastavnika i ucenika rje$avaju se obostrano dobitnickom metodom rje$avanja
konflikta. Zaklju¢no, autor navodi (Brajsa, 2002, str. 375): ,,U¢enicima treba ostaviti
odgovornost za zadovoljavanje njihovih potreba i rjeSavanje problema, pustiti im da
po¢nu komunikaciju, a sebe pretvoriti u njihovu rezonanciju. Treba im pomo¢i u
savladavanju njihovih teSkoca. Treba se kloniti dobrih savjeta, pitanja, smirivanja, jer
to prekida komunikaciju pa oni prestaju biti spremni dijeliti svoje probleme s nama.“
Istrazivanje isti¢e vaznost interaktivne, slobodne i ravnopravne komunikacije kao
preduvjeta kvalitete nastave, naglasavaju¢i odgovornost nastavnika kao moderatora
cjelokupnog procesa edukacije. Peled-Elhanan i Blum-Kulk (2006) iznose rad koji
predstavlja dio istrazivanja na podrudju promjenjiva ponasanja kod kuce i u $koli. Op¢i
cilj predstavljene analize jest istraziti stupanj dijaloga koji se manifestira u izraelskim
uc¢ionicama. To je istraZivanje motivirala drustvena i kulturoloska tendencija za
udenjem, koja obrazovni dijalog smjesta u sredite uspjesnog poducavanja i ucenja.
Pitanje koje se postavlja u sklopu istrazivanja jest koji su razli¢iti oblici interakcije
izmedu nastavnika i uc¢enika koji dominiraju u nastavi. Autori nadalje identificiraju
tri osnovne vrste diskursa u nastavi, a koji se razlikuju u stupnju dijaloga: Sokratov
dijalog - glavna rasprava u kojoj je finalni tekst rezultat zajedni¢kog sporazuma
ucenika i nastavnika, pseudorazgovor - u kojem ucenici vjeruju da su ukljuéeni u
glavnu raspravu dok se procjenjuju njihovi interpersonalni odnosi i obicaji, monolog
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u obliku dijaloga — u kojem nastavnik postavlja glavno pitanje o¢ekujuéi reprodukeiju
vlastitog teksta. Kao rezultat istrazivanja navodi se kako posljednja dva stupnja dijaloga
dominiraju u promatranim razredima.

Tragom navedenih istrazivanja moguce je zakljuditi kako je nastavna praksa jos
uvijek obiljezena tradicionalnom jednosmjernom komunikacijom nastavnika, koja
ucenika stavlja u drugi plan. Stoga autori, u cilju pobolj$anja kvalitete edukacije
u cjelini, predlazu promjenu postoje¢e komunikacijske paradigme uvodenjem
interaktivne, odnosno dvosmjerne komunikacije, koja bi u punom smislu rijeci
odgovarala autenti¢nim potrebama ucenika.

Istrazivanja sustava obrazovanja nastavnog
kadra iz podrucja nastavne komunikologije, kao i
njegova utjecaja na kvalitetu nastavnog procesa

Pitanje koje proizlazi iz prezentiranih istrazivanja odnosi se na sustav obrazovanja
nastavnog kadra iz podrudja nastavne komunikologije, kao i njegova utjecaja na
kvalitetu nastavnog procesa.

Fenton i O’Leary (1990) opisuju rezultate programa za unapredenje komunikacijskih
sposobnosti nastavnika s ciljem pobolj$anja nastave, nastavnikovih olekivanja i
ucenickih postignuca, s posebnim naglaskom na poboljsanje utjecaja komunikacijskih
sposobnosti na akademska postignuca. Posebno je naglaseno ocekivanje kako ¢e program
za unaprjedenje komunikacijskih sposobnosti imati pozitivan utjecaj na napredak kod
ravnatelja i dvije grupe nastavnika. Prva grupa od 118 nastavnika zavrsila je procjenu
nakon trece radionice, dok je druga grupa od 96 nastavnika zavrsila krajnju procjenu.
Takoder su analizirani i rezultati testova za procjenu skolskog uspjeha prije i poslije
provedbe programa, a koji su aplicirani na uzorku od 1366 ucenika iz razdoblja od
1983. do 1989. godine. Rezultati upucuju na neuspjeh programa da znatno poveca
akademski uspjeh ucenika koji imaju losiji uspjeh. Ipak, vec¢ina nastavnika i gotovo
polovina ravnatelja izvijestila je o promjeni ponasanja tijekom nastave te poboljSanju
stavova i postignuca kod ucenika. Kontradiktorni rezultati ukazuju na problemati¢nost
naglasenog koncepta programa poduke nastavne komunikacije zbog nedostatka srodne
orijentacije. Nakon analize razli¢itih komunikacijskih ponasanja, autori preporucuju
izradu i aplikaciju srodnog modela edukacije koji bi se temeljio na karakteristikama i
ponasanju na relaciji nastavnik - u¢enik, nastavnom kontekstu, ciljevima i ishodima.
Milanovi¢ i Gabelica-Supljika (1993) iznose rezultate jednogodi$njeg programa
edukacije iz podruéja komunikacije kao i metode komunikacijskog treninga odgajatelja
u predskolskom odgoju, prema modelu transakcijske analize Ericha Bernea. Nalazi
ukazuju na znacajan napredak ispitanika u podruéju kvalitete komunikacije odgajatelja
medusobno, odgajatelja i roditelja, kao i odgajatelja i djece. Takoder, provedena
komunikacijska edukacija utjecala je na smanjenje smetnji u komunikaciji te povecanje
kompetencije odgajatelja u pristupu smetnjama.
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Prezentirani nalazi ukazuju na pozitivan uc¢inak poduke nastavnika iz podru¢ja
nastavne komunikacije na pobolj$anje kvalitete edukacijskog procesa. Mogude je
pretpostaviti da usvojene komunikacijske vjestine nalaze transfer u svakodnevnu
nastavnu praksu, §to rezultira pobolj$anjem komunikacijskog procesa u nastavi te s
obzirom na pobolj$anje kvalitete edukacije u cjelini.

Istrazivanja potreba i sinteza prijedloga za

ustroj organiziranog procesa komunikacijske
edukacije kao integrativnog dijela visokoskolskog
obrazovanja nastavnog kadra

Slijedom spoznaja o pozitivnom uéinku edukacije nastavnika iz podrudja nastavne
komunikacije postavlja se pitanje o potrebi ustroja kvalitetno organiziranog procesa
komunikacijske edukacije kao integrativnog dijela visokoskolskog obrazovanja
nastavnog kadra.

White i McCaleb (1981) analiziraju trend povecanja broja tecajeva nastavne
komunikacije koji se nude budu¢im nastavnicima. Istrazivanjem je utvrdeno da 27
% institucija za edukaciju nastavnika nudi tecaj osnovne govorne komunikacije, a
da samo 19 od 122 analizirane $kole traze od nastavnika da zavrse takav tecaj prije
pocetka rada. Autori isti¢u kako ne postoje dokazi o boljoj nastavi ako nastavnik
posjeduje bolje komunikacijske vjestine i sposobnosti. Takvi nalazi pripisuju se
nedostatku zajednic¢kog nazivnika za izraz “nastavna komunikacija® Itkovi¢
(1992/1993) razmatra $kolski sustav kao institucionalizirani oblik vaznih aspekata
komunikacije u drustvu. Autorica komunikaciji prilazi s pedagoskog stajalista
te je tumacdi s dva aspekta: 1) Komunikacija kao svjesna i namjerna interakcija
izmedu respondenata komunikacije, 2) Komunikacija kao informacijski sustav
(prijenos informacija). Razmatrajuci globalni utjecaj komunikacije na perspektive
razvoja $kolstva opcenito, uvodi se pojam emancipirajuce komunikacije, koji za cilj
ima stvaranje stanovite ravnoteZe izmedu obrazovnih sustava razli¢itih zemalja,
tj. internacionalizaciju obrazovanja. Istodobno s navedenim istice se i potreba za
o¢uvanjem specifi¢nih zahtjeva pojedinih zemalja kako bi se izbjegla moguénost
nekritiénog preuzimanja informacija i stvaranja artificijelnog i nefunkcionalnog
odgojno-obrazovnog sustava. Marinkovi¢ (1998) provodi kvantitativnu i kvalitativou
analizu empirijskih podataka dobivenih anonimnim anketiranjem studenata o potrebi
implementiranja informacijsko-komunikacijskih tema u obrazovanje nastavnog
kadra, u cilju unapredenja kvalitete edukacijskog procesa budu¢ih nastavnika i
nastavno-pedagoske prakse. Generalizirani zaklju¢ci upu¢uju na evidentnu potrebu
studenata za spoznajama iz sljedec¢ih podruéja: 1) teme pozitivnog informacijsko-
komunikacijskog odnosa izmedu nastavnika i u¢enika/studenata te nastavnika i
roditelja — 85 % ispitanika; 2) komunikoloske teme - 56 % ispitanika; 3) nemoguénost
komuniciranja inicirana raznim razlozima — 44 % ispitanika; 4) psiholoski tretman
u obrazovnom sustavu — 38 %. Odnos postotaka izrazen je u navedenim omjerima
zato $to se svaki student istodobno izjadnjavao za viSe tema. Na temelju iznesenog

1231



Bavéevié: Interpersonal Communication in Education — Analysis and Systematisation of ...

autorica zakljucuje o potrebi ustroja kvalitetno organiziranog i osmisljenog procesa
informacijsko-komunikacijske edukacije nastavnog kadra, u obliku autonomnog
kolegija. Navedene promjene u strukturi visokogkolskog obrazovanja predstavljaju
preduvjet unapredenju kompeticija nastavnog kadra i nastavne prakse, §to reperkusije
nalazi i u procesu informacijsko-komunikacijskog napretka drustva opcenito.

Moguce je zakljuciti kako medu autorima postoji konsenzus o potrebi ustroja
institucionaliziranog procesa edukacije nastavnika iz podru¢ja nastavne komunikacije.
Navedeni imperativ poc¢iva na pretpostavci o pozitivnom ucéinku poduke
komunikacijskih vjestina na kvalitetu nastavnog komunikacijskog procesa, a time i
na kvalitetu procesa edukacije u cjelini.

Zakljucak
Evidentno je kako istrazivanja iz podrucja nastavne komunikologije obraduju niz
razli¢itih znanstvenih aspekata, od onih fundamentalnih do pragmati¢nih. Navedena
¢injenica potvrduje $irinu i kompleksnost interpersonalne komunikacije opéenito
kao znanstvenog problema, a u skladu s tim i sloZenost nastavne komunikacije kao
njezina integrativnog dijela.
Analizirajudi prikazana istrazivanja i rezultate, moguce je razlutiti devet osnovnih
linija istrazivanja s posebno definiranim ciljevima:
1. Istrazivanja strukture komunikacijskih procesa
2. Istrazivanja povezanosti modaliteta komunikacije nastavnika i motivacijske
strukture u¢enika i studenata
3. Istrazivanja utjecaja komunikacije nastavnika na izgradnju stavova kod u¢enika
i studenata o nastavniku i nastavnom gradivu
4. IstraZivanja razlika izmedu u¢enika odnosno studenata u vje$tinama interpersonalne
komunikacije s obzirom na uspjesnost u u¢enju
5. Istrazivanja razlika medu spolovima u podrué¢ju komunikacijskih vjestina
nastavnika
6. Istrazivanja utjecaja interpersonalne komunikacije na psihicki razvoj djece,
odnosno u¢enika
7. Istrazivanja modaliteta interpersonalne komunikacije u nastavi, kao i njihova
utjecaja na kvalitetu odgojno-obrazovnog procesa
8. Istrazivanja sustava obrazovanja nastavnog kadra iz podru¢ja nastavne
komunikologije, kao i njegova utjecaja na kvalitetu nastavnog procesa
9. Istrazivanja potreba i sinteza prijedloga za ustroj organiziranog procesa
komunikacijske edukacije kao integrativnog dijela visokoskolskog obrazovanja
nastavnog kadra.

Uzimajuéi u obzir prikazana istrazivanja mogude je zakljuditi kako podrudje
nastavne komunikologije opéenito predstavlja veoma potentnu znanstveno-
istrazivacku sferu. Definirani pravci istraZivanja nagovjestaju cijeli niz znanstvenih
problema koji ¢e tek do¢i u fokus zanimanja znanstvenika razli¢itih podrudja, od
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biomedicinskih do drustvenih i humanistickih. Pri tome je razvidno da ¢e se daljnji
razvoj tog istrazivackog podrucja baviti fundamentalnim komunikoloskim pitanjima,
kao i primjenom novostecenih spoznaja u edukacijskoj praksi.

S metodoloskog aspekta vrijedi primijetiti da podru¢je pedagoske komunikologije
nalazi snazno uporiste u dobro definiranim znanstveno-istrazivackim metodama sirokog
interdisciplinarnog spektra. Takav pristup daje valjano uporiste za daljnja istrazivanja i
akumulaciju novih spoznaja, ¢ijom je diseminacijom moguce ocekivati vazan napredak
u razumijevanju edukacijskog procesa, ali i pobolj$anju edukacije u cjelini.

Napomena

Istrazivanje je provedeno u sklopu znanstvenog projekta Kinezioloska edukacija u
predskolskom odgoju i primarnom obrazovanju, odobrenog od Ministarstva znanosti,
obrazovanja i sporta Republike Hrvatske (Sifra projekta: 227-2271694-1696).
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