Croatian Journal of Education

Vol.19; No.2/2017, pages: 337-362

Original research paper

Paper submitted: 23" September 2015
Paper accepted: 171 October 2016
https://doi.org/10.15516/cje.v19i2.1989

Domestic Encouragement
for Young Foreign Language
Learners in Slovenia

Mihaela Brumen', Sabina Lesnik? and Milena Ivanu$ Grmek?
'Department of Elementary Education, Faculty of Education, University of Maribor
2Primary School Maribor
*Department of Basic Pedagogical Studies, Faculty of Education, University of Maribor

Abstract

The main aim of the present research was to determine the kinds of encouragement
for foreign language (FL) learning that young learners receive at home from their
parents, and to highlight any differences between the domestic environment and
foreign language learning in terms of the socio-economic status of the family.
Furthermore, the study offers some general recommendations to parents and primary
school authorities to encourage FL learning in the domestic environment, thereby
avoiding socio-economic differences.

The study was conducted on a sample of ninth-grade pupils (14 years of age)
attending Slovene primary schools (N=600). A questionnaire with the closed-
type questions was designed in accordance with the measurement characteristics
(validity, reliability, objectivity). The data were analysed by using descriptive and
inferential statistics. The results show that in general, parents almost never or
rarely encourage their children in foreign language learning. A detailed analysis of
the results, however, shows that there are statistically significant differences in the
support given to foreign language learning in terms of the socio-economic status
of the family (e.g., through books, literature, DVDs, songs in foreign languages,
homework, language courses abroad, travelling). Parents with a higher level of
education support their children in learning foreign languages more than parents
with a lower level of education.

Key words: foreign language learning; parental involvement; primary school; socio-
economic environment.
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Introduction

In our global society the knowledge of only one additional or foreign language is
not enough. Different documents (e.g., Promoting Language Learning and Linguistic
Diversity: An Action Plan 2004 - 2006 (2003); The Common European Framework of
Reference for Languages: Learning, Teaching, Assessment (2001); The Nuffield Languages
Inquiry (2000) recommend the learning of multiple languages. Slovenia has followed
the guidelines and objectives of the Council of Europe and offers nine-year primary
school pupils compulsory foreign language learning (English or German), plus a
second foreign language (Official Gazette of RS, No. 47/2008).

There are many different factors that influence a child when learning a foreign
language (e.g. motivation, learning abilities, didactic approaches and the environment).
There are also other important factors, such as a country’s language policy, the
curriculum, the atmosphere in the classroom, the teacher, the interest of pupils
(Gardner, 2007). Besides a child’s personality (e.g. being extroverted or introverted)
the major influence on foreign language learning is the home environment (Carr &
Pauwels, 2006, p. 93; Figueiredo & Silva, 2008, p. 16; Mattheoudakis & Alexiou, 2009, p.
229; Zakelj & Ivanu$ Grmek, 2013, p. 442). Despite the efforts of various governments
in numerous countries, many children are excluded for reasons connected with
poverty. It is quite difficult to eliminate this social discrimination, which is deeply
rooted in society and culture (Madrid, 2011).

The aims of this article are to present forms of encouragement that Slovenian
parents can offer in their child’s foreign language (FL) education, highlight any
differences between the domestic environment and foreign language learning in
terms of the socio-economic status of the family, and to provide recommendations
for FL teachers and parents on how to improve the FL education to avoid socio-
economic differences. Different studies (Carr & Pauwels, 2006, p. 93; Gayton, 2010, p.
18; Mattheoudakis & Alexiou, 2009, p. 229; Sirin, 2005, p. 418) confirm a connection
between the socio-economic status of a family and a child’s school achievements.
Children who come from families with a higher socio-economic status are more likely
to be motivated to learn foreign languages and are also more successful in learning
them (Carr & Pauwels, 2006, p. 139). Parents with a higher socio-economic status also
travel abroad more often and children from such families are therefore more motivated
to learn foreign languages.

This paper will first present the Slovenian formal FL education at the primary level.

Slovenian Educational Context

In Slovenia, education starts in preschool but preschool education is not obligatory.
Children from the age of 1 to 6 (when they enter the compulsory primary school)
are enrolled in preschool institutions. Preschool education is offered mostly by public
preschool institutions, funded by local communities and by parents’ contributions. It
is divided into two age groups (toddlers aged 1-3, and children from 3 to school-age).
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The number of children enrolled in programmes from 1 to 3 years of age is increasing
due to an increasing level of employment amongst women. The National Curriculum
for Preschool (1999) caters for the developmental characteristics of preschool children,
provides comprehensive education and care, and includes general guidelines for
various activities (movement, language, art, nature, society, and mathematics).

Pedagogical and educational work in preschool institutions is conducted in
Slovene. A second language is taught on the basis of the specific preschool education
programmes in the two nationally mixed regions of Slovenia: Italian in the area of
Slovene Istria (children learn the second language used in their environment: either
Italian or Slovene); and Hungarian (bilingually) in the area of Prekmurje.

Foreign languages in preschool are optional (English, German, French), offered as
additional activities of interest, and paid for either by parents or local communities.
These additional activities are performed after 3 p.m. (when the official part of the
programme has already finished), and by external experts. However, some preschool
institutions participate in the Network Innovative Project (Brumen, 2011) under the
guidance of the National Institute of Education and the Faculty of Education, with the
aim to integrate contents from other areas (movement, language, art, nature, society,
and mathematics) and language learning, while focusing on the development of the
whole child.

The Slovenian primary school is compulsory, free of charge, and is divided into
three-year cycles. The first cycle involves children from the age of 6 to 8 (grades 1 -
3), in the second cycle are pupils aged 9 to 11 (grades 4 - 6), and in the third cycle
are children from 12 to 14 years of age (grades 7 - 9). The compulsory Curriculum
consists of compulsory subjects, electives, home room periods and activity days
(culture, science, sports, technology). It includes educational assistance for children
with special needs, after-school care, additional classes, and other forms of care for
pupils, interest activities and out-of-school classes (Elementary Education Act, 2006).

Slovene is the native language for about 88% of Slovenia’s population; it is a
linguistically homogenous country. However, Slovenian primary schools have a
special concern for pupils from other linguistic and cultural backgrounds (Programme
for Children and Youth 2006-2016; The National Strategy of Inclusion of the Immigrant
Children and Youth into Education (2007); Guidelines for the Integration of Immigrant
Children in Pre-schools and Primary Schools, 2012) and consequently provide
opportunities for an interest in other cultures and languages, as well as for tolerance
and diversity. Culture and language are very closely related, and learning a foreign
language also means learning about other cultures, customs, values and different ways
of thinking, (Byram, 2008; Curtain & Dahlberg, 2004).

Foreign language learning (mostly English or German) starts formally at the age
of 9 (year 4 of the primary school) and continues for all students until the age of 15
(year 9).In year 7 (age 12), an elective second foreign language is introduced (German,
Italian, Hungarian, Croatian, French or English). However, foreign language education
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informally starts in preschool (3 to 6 years of age) (e.g.language courses funded by the
local community or by the parents’ fees), mostly due to the pressure from parents and
society to start learning foreign languages at an early age (Brumen, 2011). Therefore,
the Ministry of Education has gradually introduced the first foreign language as a
compulsory subject in grade 2 (7 years of age) and as a non-compulsory subject (in
grade 1),in 15 % of Slovenian primary schools (school year 2014/15). In the 2015/16
school year, another 30 % of primary schools became involved in teaching the first
foreign language (English or German) as a compulsory subject in grade 2. In the
2016/17 school year, all Slovenian young learners will start learning a compulsory
first foreign language in grade 2, at the age of 7, two hours per week (Official Gazette
of the RS, No. 15/2014).

Zakelj and Ivanug Grmek (2013) have found in their study a relationship between
the socio-economic status of families in different Slovenian regions and the students’
achievements at the National Assessment of Knowledge. The study shows that
social background significantly influences pupils’ learning performance. Taking
this into account, the main research question in this study was to investigate which
organisational specificities of support or encouragement of Slovenian ninth-grade
pupils (14 years of age) in primary school, are offered by their parents regarding FL
education in order to enhance their FL learning achievements and outcomes, and to
avoid the long-term negative consequences of failing FL classes.

The Connection between Parental Involvement and
Foreign Language Learning

The learning of foreign languages is present everywhere: in the family, at work, at
school (Gao, 2006). The involvement of parents in their children’s education is also
important in foreign language learning, and parental support has a major role in
learning a foreign language (Jones, 2009).

Not much research has been done that deals with the involvement of parents and
their support for their children in learning foreign languages at the primary level of
schooling. The cause of this may be attributed to the fact that most of the research that
deals with learning foreign languages has mainly been based on the cognitive theory
(Mitchell & Myles, 1998; Thorne, 2005; Watson-Gegeo, 2004; Zungler & Miller, 2006).
Many of these researchers attributed the pupils’ success levels in foreign language to
the abilities of the foreign language teacher (Dagarin Fojkar & Pizorn, 2015; Wenden,
2002) even though parental encouragement and involvement had a considerable
impact on the success of the children (Gao, 2006; Norton & Toohey, 2001; Palfreyman,
2003; Zuengler & Miller, 2006).

Some studies (Burstall, 1980, p. 88; Carr & Pauwels, 2006, p. 93; Sirin, 2005, p. 418;
Zou, Zhang, Shi, & Chen, 2007, pp. 5, 13) confirm that the socio-economic status (SES)
of a family has an influence on a child’s school achievements in learning a foreign
language, as well as their motivation to learn a foreign language (Bratoz, 2015). The

340



Croatian Journal of Education, Vol.19; No.2/2017, pages: 337-362

pupils coming from a higher socio-economic status achieved better results and were
more successful in learning a foreign language. Parents of a higher socio-economic
status also travel abroad more often and children from such families are more
motivated to learn foreign languages (Gayton, 2010). A recent study (Mattheoudakis
& Alexiou, 2009) in Greece shows that children who come from families with a higher
SES are quite privileged in learning foreign languages. Because of their wealth, their
parents can provide them with additional hours of learning foreign languages. Duncan
& Seymour (2000, p. 202) found that primary school pupils who come from families of
lower SES were rather behind in reading and writing in a foreign language (Baumert,
Artelt, Klieme, Neubrand, Prenzel, Schiefele, Schneider, Schiimer, Stanat, Tillmann, &
Weiss, 2002, p. 51; Bos, Lankes, Prenzel, Schwippert, Valentin, & Walther, 2004, p. 23).
Lower literacy scores in a foreign language may also result from a non-stimulating
environment (Gligorovic & Buha, 2013, p. 901; Stanovich, 2000, p. 412) and a lack of
cooperation between schools and home (Sirin, 2005). Pupils who come from families
with higher SES have a richer vocabulary in a foreign language and more developed
cognitive abilities (Baumwell, Tamis-LeMonda, & Bornstein, 1997; Hoff & Naigles,
2002). There are also significant differences among pupils between the ages of five
and eleven in understanding a foreign language. Children who come from families
with a higher SES communicate in a foreign language much better than their peers
who come from families of a lower SES (Lloyd, Mann, & Peers, 1998).

Jones (2009) also found that of the secondary school learners who learned a foreign
language or even several foreign languages, more came from wealthier families or from
families with a higher SES than those who grew up in a less stimulating environment.
Since the majority of parents with lower SES believe that knowledge of a foreign
language is not important and are generally unable to help their children with learning
a foreign language (e.g., doing homework), it is not surprising that these children learn
fewer foreign languages and achieve poorer academic results (Jones, 2009). Despite the
fact that these parents do not have adequate foreign language knowledge, it is important
that they maintain an interest in their child’s foreign language learning, discuss the
contents of their foreign language classes with them and encourage them and cooperate
with their school and their foreign language teachers (Cotton & Wikelund, 2007).

Bartram (2006) carried out a survey on 411 European pupils who were learning
English and either German or French as a foreign language. He was mainly interested
in the influence parents had on learning foreign languages. The results of his research
show that the attitudes of parents towards foreign languages and their encouragement
of learning foreign languages have a significant impact on a child’s learning of foreign
languages. If parents believe that learning a foreign language is important, then the
children will have a positive attitude towards learning foreign languages (Bartram,
2006). Curdt-Christiansen (2009) also found that young learners are more motivated
to learn a foreign language if their parents have relatively high but realistic expectations
and a positive attitude towards foreign language learning.
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The above mentioned research studies show the importance the socio-economic
environment has on foreign language learning among older pupils. The present
study shows the role of the socio-economic environment of families (domestic
background) in the teaching and learning of foreign languages and a child’s success in
learning a foreign language in primary school (with young foreign language learners).
Furthermore, not many studies offer solutions as to how parents of young learners
should encourage foreign language learning at home. Therefore, our study encourages
parents and primary school authorities to support foreign language education in the
domestic environment; they should motivate their children by giving them positive
examples of learning foreign languages effectively and successfully (Gao, 2006;
Zuengler & Miller, 2006). This would provide all children with equal opportunities
to learn foreign languages (at the primary school level).

Research Aims

The main purpose of this research is to identify the connection between the socio-
economic environment of families and learning foreign languages in the primary
school. We focused on the forms of encouragement parents offer to their children at
home for learning foreign languages, such as providing foreign language literature
and magazines, travelling, enrolling their children in foreign language courses,
helping them with homework for foreign language classes and paying for additional
professional help to improve their grades in foreign language classes.

Within the context of these research questions, we were interested in determining
the role that the socio-economic status of a family has on learning a foreign language
in the primary school context.

Methodology

The study included 600 ninth grade pupils who attended primary schools in
four statistical regions in Slovenia from both urban and rural areas. The research is
based on a non-random (purposive) sample of ninth grade pupils in primary school
(13-14 years old; 57.5% girls and 42.5% boys). For the purpose of collecting the
data, a questionnaire was prepared for the pupils. It consisted of closed and open-
type questions. The questionnaire was designed in accordance with the following
characteristics (Fraenkel, Wallen, & Hyun, 2014): validity (conducted on the basis of
scientific literature), including a pilot study; reliability (exact instructions and clear,
specific questions; the Cronbach coefficient a=0.73 confirmed the reliability of the
rating scale); and objectivity (closed-type questions prevail). The closed-type questions
were given with scaled and verbal answers. The frequency of the encouragement pupils
receive at home to learn foreign languages was assessed using the four categories
(regularly -1, often -2, rarely -3, never -4).

Data was analysed using the statistical analysis software package SPSS (20) for
Windows. We used basic descriptive statistics to show the statements of the pupils on
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the encouragement they receive in learning foreign languages at home and in general.
To identify the differences in the pupils’ statements regarding the socio-economic
status of their family, we used the non-parametric Kruskal-Wallis test.

The pupils’ socio-economic status was determined on the basis of the following
variables. We combined their answers about their parents’ level of education (education
of their mother or father was divided into three categories (incomplete or completed
primary school, vocational school - one category; completed high school - another
category; higher vocational school, university education, master’s or doctorate — the
last category), workplace (un)employment of the mother/father); their answers about
their study/work conditions at home (for example: I have my own room; computer
and access to the internet; books, magazines, dictionaries; electronic devices (such as
DVD or video players, digital cameras or video cameras, their own MP4 or iPods);
each category received 1 point, a total of 4 points).

Points were assigned according to the answers they gave. According to the number
of points, we classified the answers into three categories: lower socio-economic status
(1-8 points), middle socio-economic status (9-16 points) and higher socio-economic
status (17-24 points). Most of the pupils involved in the study came from families
with a lower socio-economic status (40.2%), fewer pupils came from families with
a middle socio-economic status (36.5%), and the least number of pupils came from
families with a higher socio-economic status (23.3%).

Results and Discussion

In the following subsection, results are presented according to the encouragement
that young learners (YL) receive at home from their parents for foreign language
(FL) learning.

Table 1 shows the results according to the arithmetic mean (%) and percentage (%)
of the encouragements for foreign language (FL) learning that pupils receive from
their parents.

Clearly, the less frequent encouragement pupils receive at home is attending a
foreign language course abroad during holidays (x=3.71; 81.8%), offering additional
help in learning a foreign language (x=3.69; 79.5%), parents translating the contents
for the children into their native language (L1) when watching television or reading
texts in a foreign language (%=3.66; 76.2%), or helping them at home with homework
in a foreign language (X=3.45; 58.7%); reading books in foreign languages to children
during their early childhood (x=3.43; 57.8%); or playing word games in a foreign
language with children during their early childhood (x=3.43; 57%).

The most frequent encouragement parents offer to their children is to watch movies
or programmes in a foreign language (x=2.43; 25%).

The results suggest that parents generally do not encourage their children to learn
foreign languages at home (very) frequently. The primary school pupils involved in
our survey replied that they rarely or never received such encouragement in early
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childhood (for example: reading books and singing songs in a foreign language, using
CDs and foreign language literature, attending foreign language courses abroad,
receiving help from parents when doing homework in a foreign language). Most of
the parents encourage their children to watch movies or programmes in a foreign
language, (possibly because this does not have any financial restrictions or require
any effort?).

Table 1

Number (f) and structural percentage (f %) of pupils according to the amount of encouragement they receive at home
to learn foreign languages and the arithmetic mean (x) of the categories of the answers.

No. Answers

Statements o _
and% Regularly Often Rarely Never Total X
Parents read books in foreign languages to f 19 51 183 347 600 343
children during their early childhood. f% 32 85 305 578 100
Parents sang songs in foreign languages to f 24 88 231 257 600 3.20
children during their early childhood. £% 40 147 385 428 100
Parents played word games in a foreign language f 14 57 187 342 600 343
with children during their early childhood. f% 23 95 312 570 100 ’
f 22 7 1 2

Parents buy CDs for learning foreign languages. 8 8 30 600 3,29

f% 3.7 145 315 503 100
Parents buy books and magazines in foreign f 34 112 211 243 600 311
languages. £9% 57 187 352 405 100
Parents encourage children to watch movies or f 150 173 148 129 600 243
programmes in a foreign language. % 25.0 288 247 215 100
When watching television or reading texts in a f 13 36 94 457 600
foreign language, parents translate the contents 3.66
for children into their native language (L1). f% 22 60 177 762 100
During holidays, children attended a foreign f 10 42 57 491 600 3.71
language course abroad. 9% 17 70 95 818 100
Parents help children at home with homework in f 14 53 181 352 600 3.45
aforeign language. 9% 23 88 302 587 100
Parents help children at home with learning a f 18 74 182 326 600 336
foreign language. f% 3.0 123 303 543 100
Children receive additional help in learning a f 15 30 78 477 600 3.69
foreign language. £9% 25 50 130 795 100

Therefore, it is important to raise parents’ (and FL teachers’) awareness that children
who do not get support in foreign language education in the domestic environment
learn fewer foreign languages and achieve poorer academic results (Jones, 2009).
Bartram (2006) also claims that the interest and positive attitudes of parents toward
foreign languages, and their encouragement and discussions with their children about
the contents of their foreign language classes, have a significant impact on a child’s
achievements in foreign language learning.
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Table 2 presents the differences in encouragement for foreign language learning at
home according to the socio-economic status of the family.

Table 2

Results of the Kruskall-Wallis (K-W) test for determining differences in encouragement for foreign language learning at
home according to the socio-economic status of the family.

Statements socio-economic _ Result of K-W test
status I p
Low 333.46

Parents read books in foreign languages to .

children during their early childhood. Middle 30220 32377 0.001
High 241.10

p ¢ | Low 339.50

arents sang songs in foreign languages to .

children during their early childhood. Middle 30035 38.382 0.001
High 233.60

Parents played word games in a foreign Low 332.00

Iar?guage with children during their early Middle 303.65 31.043 0.001

childhood. High 24135

b buv CDs for | ¢ Low 330.60

arents bu s for learning foreign

Ianguages.y glores Middle 297.35 20.971 0.001
High 253.62

b buv books and ines in forei Low 352.46

arents buy books and magazines in foreign

Ianguages.y g 9 Middle 298.35 63.643 0.001
High 214.42

Parent hildren t h ) Low 331.25

arents encourage children to watch movies .

or programmes in a foreign language. Middle 304.06 25.256 0.001
High 241.99

Whefn watdlﬂng television or readinlg tex;s Low 32142

in a foreign language, parents translate the .

contents for the children into their native Middle 298.65 15605 0.001

language (L1). High 267.38

During holidays, child ded af Low 33041

uring holidays, children attended a foreign

Iangugge cou?lse abroad. ’ Middle 297.00 38.006 0.001
High 25448

Parents help children at h h Low 3041

arents help children at home wit .

homework in a foreign language. Middle 29142 18509 0.001
High 263.22

Parents help children at h hl Low 33084

arents help children at home with learnin

aforeign Iaﬁguage. ‘ Middle 29342 28.769 0.001
High 249.03

Child dditional helpin| Low 30830

ildren receive additional help in learnin

a foreign language. P ’ Middle 296.19 1682 0431

High 293.80
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As can be seen from Table 2, there is a statistically significant difference in the
amount of encouragement that children get for learning foreign languages at home
according to the socio-economic status of the family. This difference exists in all the
statements except for the last one. A statistically significant difference exists in the first
statement: that parents read books to their children in a foreign language (p < 0.001).
Mostly parents with a higher socio-economic status carried out this activity, while
parents with a lower socio-economic status did it the least. Parents with a higher socio-
economic status sing songs in a foreign language to their children, while parents with a
lower socio-economic status do this infrequently or not at all. A statistically significant
difference also exists for this statement (p<0.001). A statistically significant difference
(p<0.001) also exists for the third statement. Most of the parents with a higher socio-
economic status played word games in a foreign language with their children in their
early childhood, while parents with a lower socio-economic status did this rarely
or almost never. Parents with a higher socio-economic status buy foreign language
learning CDs for their children, while parents with a lower socio-economic status
rarely or almost never buy these types of CDs. A statistically significant difference
(p<0.001) also exists for this statement. A statistically significant difference (p<0.001)
also exists in the statement that parents buy their children foreign language literature
and magazines. Again, parents with a higher socio-economic status do this most often,
slightly fewer parents with a middle socio-economic status do this often, and parents
with a lower socio-economic status do this the least.

Parents with a higher socio-economic status encourage their children to watch
movies or programmes in a foreign language most often, while parents with a lower
socio-economic status do this the least often. There also exists a statistically significant
difference (p<0.001) in this statement. When reading texts or watching television
in a foreign language, parents with a higher socio-economic status often translate
the contents for their children, while parents with a lower socio-economic status
(p<0.001) do this considerably less often. Most of the children who have parents
with a lower socio-economic status did not attend foreign language courses abroad
during their holidays, while children who come from families with a higher socio-
economic status attended language courses occasionally or frequently. There is also a
statistically significant difference (P<0.001) for this statement. Parents with a higher
socio-economic status often help their children with homework in a foreign language,
while parents with middle to higher socio-economic statuses help their children
somewhat less, and children who have parents with a lower socio-economic status
receive help from their parents the least. As shown in Table 2, there is also a significant
difference for this statement (p<0.001). A statistically significant difference (p<0.001)
also exists in the penultimate statement. Parents with a lower socio-economic status
rarely or never help their children in learning a foreign language at home; parents with
a middle socio-economic status help them slightly more, and parents with a higher
socio-economic status help their children often.
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Our study confirmed that there is a connection between the socio-economic status
of a pupil’s family (Burstall, 1980; Carr & Pauwels, 2006; Gayton, 2010) and the amount
of encouragement they receive for learning a foreign language at home. Our research
shows that children who come from families with a higher socio-economic status
receive greater encouragement for learning a foreign language at home. Children who
come from families with a middle socio-economic status are encouraged a little less,
while children who come from families with a lower socio-economic status receive
the least amount of encouragement. There was only one statement that did not have a
statistically significant difference: that the children receive additional help in learning
a foreign language. The results of the Kruskall - Wallis (KW) tests for determining
differences in the amount of encouragement that children receive for learning a foreign
language at home, according to the socio-economic statuses of their families, are not
surprising. Parents with a higher socio-economic status are more highly educated and
better situated financially (Bakken, 2003; Bradley & Corwyn, 2002; Croll, 2004), which
is important for encouraging the learning of foreign languages at home. This is because
they have the necessary material conditions (the ability to purchase CDs, literature in
foreign languages, language courses abroad), and also the knowledge necessary to help
their children (with homework, translating material into the native language, reading
foreign literature). Children who come from families with a higher socio-economic
status receive more motivation for learning foreign languages and are, therefore, more
successful (Carr & Pauwels, 2006). Their parents can offer them the ability to travel
abroad (Gayton, 2010) where they can come into direct contact with a foreign language,
and are therefore able to learn the rich linguistic structures of a foreign language and
develop better cognitive skills (Hoff & Naigles, 2002). The financial stability of a family,
access to various services, the education of parents, the interaction between parents and
children, the activities in which parents encourage their children, and parents’ beliefs,
values, views and goals that they have instilled in their children all have a significant
role in children’s FL development and learning achievements (Duncan & Magnusson,
2002; Hoff & Naigles, 2002; Zakelj & Ivanu$ Grmek, 2013). The money that parents
spend on their child (for example: purchasing foreign language resources, like CDs,
DVDs, courses abroad), and the time spent in sharing activities (for example reading
books) are two important investments that have an impact on children’s cognitive and
language development (Gershoff et al., 2007). The financial situation of parents plays
an important role on the amount of encouragement they can give their children for
learning foreign languages. Children who come from families with a higher socio-
economic status are privileged because they have better material conditions, as well
as being brought up in a way that leads to higher levels of educational achievement.

Conclusion

The domestic involvement and encouragement for FL learning are vital for the
interaction between parents, their children and teachers to foster successful FL
learning in our global world.

347



Brumen, Lesnik and Ivanus Grmek: Domestic Encouragement for Young Foreign Language Learners in Slovenia

Taking this into account there is a need to provide recommendations to the
(Slovenian) school, national and local community on how to improve FL education
and avoid socio-economic differences. It is important to implement a uniform
national policy regarding the teaching and learning of foreign languages (for example,
learning two compulsory foreign languages in all primary schools), provide funds for
continuous FL teacher training and exchange, and offer some general recommendations
to parents to increase their children’s interest in FL learning. Local communities can
(financially) support additional FL learning possibilities, for example, summer language
programmes, afternoon courses, executed by retired or unemployed FL teachers
or non-governmental organizations, establishing language centres with computers,
FL dictionaries, FL self-assessment resources, inclusion of adults (e.g., parents) in
upgrading their FL knowledge, funding FL learning in preschool.

Schools can help to bridge socio-economic differences by providing a positive learning
environment, educating parents about the benefits of FL learning(e.g., organizing joint
parents’ meetings, lectures, workshops, observations in classes), organizing different
after-school activities or projects (e.g., additional and supplementary FL lessons,
language clubs, FL reading, writing e-mails to peers abroad, drama, puppet shows
in foreign languages, cooperation with partner schools abroad), enabling the use of
modern technology (e.g., FL resources in Moodle, Web 2.0 Applications, virtual FL
learning, mobile applications in FL education; poems, fairy tales, stories on websites,
watching TV programmes in foreign languages (not synchronized), organizing peer
tutoring (e.g., voluntary peer tutoring from secondary pupils or students of foreign
languages), and fostering a parent-friendly relationship with their pupils’ families. It is
also important that parents, even if they do not have adequate foreign language skills,
show interest in their children’s language learning: to talk with them about the contents
of their FL classes, to encourage their children and cooperate with their school and their
FL teachers. Puklek Levpuscek and Zupandi¢ (2009) stress that for pupils to succeed,
it is undoubtedly important that parents pay attention to their education, know their
children’s achievements and are aware and proud of their achievements. In this way,
parents can indirectly influence their learning achievements. They can provide more
motivation for their children to learn foreign languages and increase their learning
aspirations in general, which can strengthen the idea of learning self-efficiency and
avoid the long-term negative consequences of failing at school.

We acknowledge that the sample of our research was not representative and hence
it is not possible to provide generalizations, only hints. Thus, further research could
involve enlarging our sample and including the parents’ viewpoints and attitudes
towards learning foreign languages which will reflect the amount of involvement and
encouragement they provide at home. In spite of these limitations, we believe that
the outcomes obtained here are a relevant contribution to support foreign language
education in the domestic environment, and could provide solutions so that all children
have equal opportunities to learn foreign languages (at the primary school level).
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Domace poticanje mladih
ucenika stranog jezika u Sloveniji

Sazetak

Glavni je cilj ovog istraZivanja bio utvrditi vrste poticaja koje mladi ucenici
koji uce strani jezik (S]) primaju kod kuce, a koje im pruzaju njihovi roditelji,
te naglasiti razlike izmedu domaceg okruzenja i uCenja stranog jezika u smislu
socijalno-ekonomskog statusa obitelji. Nadalje, istrazivanje nudi neke opce
preporuke roditeljima i autoritetima u osnovnoj skoli da potaknu ucenje stranog
jezika u domacem okruzenju te izbjegnu socijalno-ekonomske razlike.
Istrazivanje je provedeno na uzorku ucenika devetih razreda (starost 14 godina)
koji pohadaju slovenske osnovne skole (N=600). Upitnik s pitanjima zatvorenog
tipa osmisljen je u skladu s mjernim karakteristikama (valjanost, pouzdanost,
objektivnost). Podaci su analizirani upotrebom deskriptivne i inferencijalne
statistike. Rezultati pokazuju kako roditelji gotovo nikad ne poticu ili vrlo
rijetko poti¢u svoju djecu na ucenje stranog jezika. Medutim, detaljna analiza
rezultata pokazala je kako postoje statisticki znacajne razlike u potpori ucenja
stranog jezika povezane sa socijalno-ekonomskim statusom obitelji (npr. knjige,
literatura, DVD, pjesme na stranim jezicima, domaca zadaca, tecajevi stranih
jezika u inozemstvu, putovanje). Visokoobrazovni roditelji poticu svoju djecu na
ucenje stranih jezika vise od roditelja niZeg stupnja obrazovanja.

Kljuéne rijeci: osnovna skola; socijalno-ekonomsko okruzenje; ucenje stranog jezika;
ukljucenost roditelja.

Uvod

U nagem globalnom drustvu znanje samo jednog (dodatnog ili stranog) jezika
nije dovoljno. Razli¢iti dokumenti (npr. Promoting Language Learning and Linguistic
Diversity: An Action Plan 2004 - 2006 (2003); The Common European Framework of
Reference for Languages: Learning, Teaching, Assessment (2001); The Nuffield Languages
Inquiry (2000) preporucuju ucenje vie jezika. Slovenija takoder slijedi smjernice i
ciljeve Vije¢a Europe i u¢enicima nudi devetogodi$nje osnovnoskolsko obavezno
udenje stranog jezika (engleski ili njemacki) i drugog stranog jezika (Narodne novine
RS, br. 47/2008).

Postoje mnogi razli¢iti ¢imbenici koji utje¢u na dijete kad u¢i strani jezik (npr.
motivacija, sposobnosti uc¢enja, didakti¢ki pristupi i okolina). Isto tako postoje i
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drugi znacajni ¢imbenici kao §to su jezik politike svake zemlje, kurikul, atmosfera
u ucionici, ucitelj, interes u¢enika (Gardner, 2007). Osim djetetove osobnosti (npr.
ekstrovert ili introvert) glavni utjecaj na ucenje stranog jezika ima domace okruzenje
(Carr i Pauwels, 2006, str. 93; Figueiredo i Silva, 2008, str. 16; Mattheoudakis i Alexiou,
2009, str. 229; Zakelj i Ivanu$ Grmek, 2013, str. 442). Unato¢ naporima raznih vlasti i
brojnih zemalja, mnoga su djeca iskljucena iz razloga povezanih sa siromastvom. Vrlo
je tesko eliminirati socijalnu diskriminaciju koja je duboko ukorijenjena i u drustvu
iu kulturi (Madrid, 2011).

Cilj je ovog ¢lanka predstaviti elemente poticaja koje slovenski roditelji nude svojoj
djeci u obrazovanju stranog jezika (S]), razlike izmedu domaceg okruzenja i uc¢enja
stranog jezika u uvjetima socijalno-ekonomskog statusa obitelji te osigurati preporuke
nastavnika SJ i roditelja o tome kako pobolj$ati obrazovanje S] kako bi se izbjegle
socijalno-ekonomske razlike. Razli¢ite studije (Carr i Pauwels, 2006, str. 93; Gayton,
2010, str. 18; Mattheoudakis i Alexiou, 2009, str. 229; Sirin, 2005, str. 418) potvrduju
vezu izmedu socijalno-ekonomskog statusa obitelji i $kolskog uspjeha djeteta. Djeca
koja dolaze iz obitelji viSeg socijalno-ekonomskog statusa motiviranija su za ucenje
stranog jezika i uspje$nija u ucenju stranih jezika (Carr i Pauwels 2006, str. 139).
Roditelji viSeg socijalno-ekonomskog statusa takoder vi$e putuju u inozemstvo pa su
zato djeca iz takvih obitelji motiviranija za ucenje stranih jezika.

Pogledajmo najprije slovensko formalno obrazovanje SJ na osnovnoskolskoj razini.

Slovenski obrazovni kontekst

U Sloveniji obrazovanje pocinje u predskolskoj ustanovi, ali predskolsko obrazovanje
nije obavezno. Djeca starosti od 1 do 6 godina (kada udu u obveznu osnovnu
$kolu) upisana su u predskolske ustanove. Predskolski odgoj uglavnom nude javne
predskolske institucije, financirane od lokalne zajednice i roditeljskog doprinosa.
Ona je podijeljena u dvije dobne skupine (djeca u dobi od jedne do tri godine, djeca
od trece godine starosti do $kolske dobi). Broj djece upisan u programe od 1. do 3.
godine starosti raste zbog sve veceg povecanja razine zaposlenosti medu zenama.
Nacionalni kurikul za predskolski odgoj (1999) pruza usluge za razvojne karakteristike
djece predskolske dobi, sveobuhvatnu edukaciju i brigu te uklju¢uje opée smjernice za
razli¢ite aktivnosti (kretanje, jezik, umjetnost, priroda, drustvo i matematika).

Pedagoski i obrazovni rad u predskolskim ustanovama provodi se na slovenskom
jeziku. Drugi jezik uci se na temelju posebnih programa predskolskog odgoja na dva
nacionalno mjesovita podrucja Slovenije: talijanski na podrucju slovenske Istre (djeca
uce drugi jezik koji se govori u njihovoj okolini: ili talijanski ili slovenski); i madarski
(dvojezi¢no) na podruéju Prekomurja.

Strani jezici u predskolama su opcionalni (engleski, njemacki, francuski), nude
se kao dodatne interesne aktivnosti, a placaju ih roditelji ili lokalna zajednica. Te
dodatne aktivnosti obavljaju se nakon 15:00 sati (kada je sluzbeni dio programa
zavr$en) i izvode ih vanjski stru¢njaci. Medutim, neke predskolske ustanove sudjeluju
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u Network Innovative Project (Brumen, 2011) pod vodstvom Nacionalnog instituta za
obrazovanje i Uditeljskog fakulteta, s ciljem integriranja sadrzaja iz drugih podrucja
(kretanje, jezik, umjetnost, priroda, drustvo i matematika) i u¢enja jezika, s naglaskom
na cjelokupni razvoj djeteta.

Slovenska je osnovna $kola obvezna, besplatna i podijeljena u trogodisnji ciklus. Prvi
ciklus uklju¢uje djecu u dobi od 6. do 8. godine (razredi 1. - 3.), u drugom ciklusu
su ucenici u dobi od 9. do 11. godine (razredi 4. - 6.), a treci ciklus je za djecu od
12. do 14. godine starosti (razredi 7. - 9.). Obavezni kurikul sastoji se od obveznih
predmeta, izbornih predmeta, razdoblja dnevnog boravka i dnevnih aktivnosti
(kultura, znanost, sport, tehnologija). Takoder uklju¢uje obrazovnu pomoc¢ za djecu
s posebnim potrebama, skrb nakon nastave, dodatnu nastavu i druge oblike skrbi za
djecu, interesne aktivnosti i izvannastavnu nastavu (Zakon o osnovnom obrazovanju,
2006).

Slovenski je materinski jezik za oko 88% slovenskog stanovnistva; to je jezi¢no
homogena zemlja. Medutim, slovenske osnovne $kole posebnu brigu posvecuju
ucenicima iz drugih jezi¢nih i kulturnih sredina (Program za djecu i mlade 2006. -
2016.; Nacionalna strategija za ukljucivanje imigrantske djece i mladeZi u obrazovanje
(2007); Smjernice za integraciju iseljenicke djece u predskolske ustanove i osnovne skole,
2012) i time pruzaju mogucnosti za interes u drugim kulturama i jeziku, kao i za
toleranciju i razli¢itosti. Kultura i jezik vrlo su itjesno povezani, a uéenje stranog jezika
takoder znadi uciti o drugim kulturama, obi¢ajima, vrijednostima i razli¢itim na¢inima
razmisljanja (Byram, 2008; Curtain i Dahlberg, 2004).

Ucenje stranog jezika (uglavnom engleskog ili njemackog) sluzbeno pocinje u dobi
od 9 godina (Cetvrti razred osnovne $kole) i nastavlja se za sve u¢enike do dobi od 15
godina (9. razred). U sedmom razredu (12 godina) uvodi se izborni drugi strani jezik
(njemacki, talijanski, madarski, hrvatski, francuski ili engleski). Medutim, obrazovanje
stranog jezika informativno pocinje i u predskoli (3 do 6 godina starosti) i u prvom
osnovnoskolskom ciklusu (npr. jezi¢ni (izborni) te¢ajevi koje financiraju lokalna
zajednica ili roditelji), uglavnom zbog pritiska od roditelja i dru$tva za pocetak u¢enja
stranih jezika u ranoj dobi (Brumen, 2011). Zato Ministarstvo obrazovanja predstavlja
postupno uvodenje prvog stranog jezika kao obveznog predmeta u drugi razred
(7 godina) i kao neobavezni predmet (u prvi razred) u 15% slovenskih osnovnih
$kola (8kolska godina 2014./15.). U 8kolskoj godini 2015./16. jos 30% osnovnih Skola
ukljuceno je u ucenje prvog stranog jezika (engleski ili njemacki) kao obveznog
predmeta u drugom razredu. U $kolskoj godini 2016./17. svi slovenski mladi u¢enici
pocet ¢e uciti obavezni prvi strani jezik u drugom razredu, u dobi od 7 godina, dva
sata tjedno (Narodne novine RS, br. 15/2014).

Zakelj i Ivanu§ Grmek (2013) u svojoj studiji otkrile su vezu izmedu socijalno-
ekonomskog statusa obitelji u razli¢itim slovenskim regijama i postignuc¢a uéenika u
Nacionalnoj provjeri znanja. Studija pokazuje da socijalna pozadina znatno utjece na
uspje$nost ucenja ucenika. Uzimajudi to u obzir, glavno istrazivacko pitanje u ovom
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istrazivanju bilo je istraziti koje su organizacijske specifi¢nosti podrske ili poticaja
slovenskim udenicima devetog razreda (14 godina) osnovnih $kola ponudene od
roditelja u u¢enju stranog jezika kako bi se poboljsala razina ucenja SJ djece i rezultati,
te kako bi se izbjegle dugoro¢ne negativne posljedice propusta nastave SJ.

Veza izmedu roditeljske ukljucenosti i uc¢enja
stranog jezika

Ucenje stranih jezika prisutno je svugdje: u obitelji, na poslu, u $koli (Gao, 2006).
Ukljucenost roditelja u obrazovanje njihove djece takoder je vazno u ucenju stranog
jezika, a roditeljska podrska ima glavnu ulogu u uéenju stranog jezika (Jones, 2009).

Nije provedeno mnogo istrazivanja koja se bave uklju¢ivanjem roditelja i njihove
potpore svojoj djeci u ucenju stranih jezika na osnovnoskolskoj razini $kolovanja.
Uzrok tome moze se pripisati ¢injenici da se vecina istraZivanja koje je provedeno
bavi u¢enjem stranih jezika te se uglavnom temelji na kognitivnoj teoriji (Mitchell i
Myles, 1998; Thorne, 2005; Watson-Gegeo 2004; Zungler i Miller, 2006). Mnogi od
tih istrazivaca pripisuju ucenikovu ‘razinu uspjeha u stranom jeziku sposobnostima
ulitelja stranog jezika (Dagarin Fojkar i PiZorn, 2015; Wenden, 2002), iako su
roditeljsko poticanje i uklju¢ivanje imali znac¢ajan utjecaj na uspjeh djece (Gao, 2006;
Norton i Toohey, 2001; Palfreyman, 2003; Zuengler i Miller, 2006).

Neke studije (Burstall, 1980, str. 88; Carr i Pauwels, 2006, str. 93; Sirin, 2005, str. 418;
Zou, Zhang, Shi, i Chen. S., 2007, str. 5, 13) potvrduju da socijalno-ekonomski status
(SES) obitelji ima utjecaj na skolska postignuca djeteta u ucenju stranog jezika, kao
i njihova motivacija za uenje stranog jezika (Bratoz, 2015). Ucenici roditelja viseg
socijalno-ekonomskog statusa ostvarili su bolje rezultate te su bili uspjesniji u u¢enju
stranog jezika. Roditelji viSeg socijalno-ekonomskog statusa takoder ¢e§ée putuju u
inozemstvo i djeca iz takvih obitelji motiviranija su za ucenje stranih jezika (Gayton,
2010). Nedavna studija (Mattheoudakis i Alexiou, 2009) u Gr¢koj pokazuje da djeca
koja dolaze iz obitelji viSeg socijalno-ekonomskog statusa privilegiranija su u u¢enju
stranih jezika. Zbog svog bogatstva njihovi im roditelji mogu omoguc¢iti dodatne
sate ucenja stranih jezika. Duncan i Seymour (2000, str. 202) utvrdili su kako su
osnovnoskolski ucenici koji dolaze iz obitelji niZeg socijalno-ekonomskog statusa
zaostajali u ¢itanju i pisanju na stranom jeziku (Baumert, Artelt, Klieme, Neubrand,
Prenzel, Schiefele, Schneider, Schiimer, Stanat, Tillmann, i Weiss, 2002, str. 51; Bos,
Lankes, Prenzel, Schwippert, Valentin, i Walther, 2004, str. 23). NiZi rezultati pismenosti
na stranom jeziku takoder mogu biti rezultat nestimuliraju¢eg okruzenja (Gligorovic
i Buha, 2013, str. 901; Stanovich, 2000, str. 412) i nedostatka suradnje izmedu $kole i
doma (Sirin, 2005). U¢enici koji dolaze iz obitelji vi$eg socijalno-ekonomskog statusa
imaju bogatiji vokabular na stranom jeziku i razvijenije kognitivne sposobnosti
(Baumwell, Tamis-LeMonda, i Bornstein, 1997; Hoff i Naigles, 2002). Postoje i znacajne
razlike izmedu uéenika u dobi izmedu pet i jedanaest godina i razumijevanja stranog
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jezika. Djeca koja dolaze iz obitelji viSeg socijalno-ekonomskog statusa mnogo
bolje komuniciraju na stranom jeziku od svojih vr§njaka koji dolaze iz obitelji nizeg
socijalno-ekonomskog statusa (Lloyd Mann i Peers, 1998).

Jones (2009) je takoder otkrio kako je od srednjoskolskih u¢enika koji su naucili
strani jezik, ili ¢ak nekoliko njih, vi$e onih iz bogatijih obitelji ili iz obitelji viseg
socijalno-ekonomskog statusa, a manje onih koji su odrasli u manje poticajnom
okruzenju. Bududi da veéina roditelja nizeg socijalno-ekonomskog statusa vjeruje
da poznavanje stranog jezika nije vaZno i op¢enito ne mogu pomoci svojoj djeci u
ucenju stranog jezika (npr. domace zadace), ne iznenaduje da ta djeca uce manje
stranih jezika i postizu lo$ije akademske rezultate (Jones, 2009). Unato¢ ¢injenici da
ti roditelji nemaju adekvatno znanje stranih jezika, vazno je da oni odrzavaju interes
svoje djece u ucenju stranih jezika, raspravljaju o sadrzaju njihove nastave stranog
jezika te ih poti¢u i suraduju s njihovom $kolom i njihovim uditeljima stranog jezika
(Cotton i Wikelund, 2007).

Bartram (2006) je proveo istraZivanje na 411 europskih u¢enika koji su u¢ili engleski
i/ili njemacki ili francuski kao strani jezik. Uglavnom ga je zanimalo koji utjecaj imaju
roditelji na ucenje stranog jezika. Rezultati njegova istrazivanja pokazuju da odnos
roditelja prema stranim jezicima i njihovo poticanje na ucenje stranih jezika imaju
znacajan utjecaj na djetetovo ucenje stranih jezika. Ako roditelji vjeruju da je ucenje
stranog jezika vazno, onda ¢e i djeca imati pozitivan stav prema ucenju stranih jezika
(Bartram 2006). Curdt-Christiansen (2009) je takoder otkrio da su mladi uéenici
motiviraniji za uéenje stranog jezika ako njihovi roditelji imaju relativno visoka, ali
realna ocekivanja i pozitivan stav prema ucenju stranih jezika.

Navedena istrazivanja pokazuju koju vaznost socijalno-ekonomsko okruZenje
ima na ucenje stranih jezika kod starijih ucenika. Ovo istrazivanje pokazuje ulogu u
socijalno-ekonomskom okruZenju obitelji (domaca pozadina) u poduc¢avanju i u¢enju
stranih jezika i djetetov uspjeh u ucenju stranog jezika u osnovnoj $koli (s mladim
udenicima stranog jezika). Nadalje, ne postoji mnogo istrazivanja koja nude rjesenja
kako bi roditelji mladih u¢enika trebali poticati u¢enje stranog jezika kod kuce. Naga
studija, dakle, potice roditelje i osnovnoskolske autoritete na poticanje edukacije
stranog jezika u domacem okruZenju; oni bi morali motivirati svoju djecu daju¢i im
pozitivne primjere ucenja stranih jezika u¢inkovito i uspje$no (Gao, 2006; Zuengler i
Miller, 2006). To bi djeci omogucilo jednake moguénosti za ucenje stranih jezika (na
osnovnoskolskoj razini).

Ciljevi istrazivanja
Glavna je svrha ovog istrazivanja potvrditi vezu izmedu socijalno-ekonomskog
okruzenja obitelji i u¢enja stranih jezika u osnovnoj $koli. Usredotocili smo se na

poticanje roditelja da svojoj djeci kod kuce nude ucenje stranih jezika, kao $to je
npr. osiguravanje literature i ¢asopisa na stranom jeziku, putovanja, upisivanja djece
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na tecajeve stranih jezika, pomo¢ u zada¢ama iz stranih jezika i pla¢anja dodatne
profesionalne pomoc¢i kako bi poboljsali ocjene svoje djece iz nastave stranog jezika.

U kontekstu ovih istrazivackih pitanja zanimalo nas je i odredivanje uloge koju
socijalno-ekonomski status obitelji ima na ucenje stranog jezika u osnovnoskolskom
kontekstu.

Metodologija

U istrazivanju je sudjelovalo 600 ucenika devetih razreda osnovnih $kola u Cetiri
statisticke regije u Sloveniji, iz urbanih i ruralnih podru¢ja. Istrazivanje se temelji na
nesluc¢ajnom (svrsihodnom) uzroku ucenika devetih razreda osnovne gkole (13 - 14
godina starosti; 57,5% djevojcica i 42,5% djecaka). S ciljem prikupljanja podataka
pripremljen je upitnik za u¢enike. Sastoji od pitanja zatvorenog i otvorenog tipa. Upitnik
je dizajniran u skladu sa sljede¢im karakteristikama (Fraenkel, Wallen, i Hyun, 2014):
valjanost (provodi se na temelju znanstvene literature), ukljucujudi pilot istrazivanje;
pouzdanost (to¢ne upute i jasna, specifi¢na pitanja; Cronbachov a koeficijent = 0,73
potvrduje pouzdanost na ljestvici); i objektivnost (prevladavaju pitanja zatvorenog tipa).
Pitanja zatvorenog tipa dana su uz stupnjevane i verbalne odgovore. Ucestalost poticaja
koje ucenici dobiju kod kuce za ucenje stranih jezika procijenjena je upotrebom cetiri
kategorije (redovito - 1, ¢esto - 2, rijetko - 3, nikada - 4).

Podaci su analizirani statistickom analizom programskog paketa SPSS (20) za
Windowse. Koristili smo se osnovnim deskriptivnim statistikama kako bismo prikazali
izjave ucenika o poticajima koje oni primaju prilikom ucenja stranih jezika kod
kuce i opéenito. Kako bismo potvrdili razlike u izjavama ucenika koje se odnose
na socijalno-ekonomski status njihovih obitelji, koristili smo se neparametarskim
Kruskal-Wallisovim testom.

Socijalno-ekonomski status uc¢enika utvrden je na temelju sljedec¢ih varijabli.
Kombinirali smo njihove odgovore o razini obrazovanja njihovih roditelja (obrazovanje
majke ili oca podijelili smo u tri kategorije (nezavr$ena ili zavr§ena osnovna $kola,
strukovne $kole - jedna kategorija; zavrSena srednja $kola — druga kategorija; vise
obrazovanje, sveucili$éno obrazovanje, fakultet, doktorat — posljednja kategorija), radno
mjesto (ne)zaposlen majka/otac); njihovi odgovori o njihovim uvjetima za u¢enje/rad
kod kuée (npr.: Imam svoju sobu; ra¢unalo i pristup internetu; knjige, ¢asopisi, rje¢nici;
elektronicki uredaji (npr. DVD ili videouredaj, digitalna kamera ili videokamera,
vlastiti MP4 ili I-pod); svaka kategorija dobiva 1 bod, ukupno 4 boda).

Bodovi su dodijeljeni prema odgovorima koje su dali. Prema broju bodova podijelili
smo odgovore u tri kategorije: nizi socijalno-ekonomski status (1 - 8 bodova), srednji
socijalno-ekonomski status (9 - 16 bodova) i vidi socijalno-ekonomski status (17 -
24 boda). Vecina ucenika koji su ukljuceni u studiju dolazi iz obitelji nizeg socijalno-
ekonomskog statusa (40,2%), ne$to manji broj ucenika dolazi iz obitelji srednjeg
socijalno-ekonomskog statusa (36,5%), a najmanji broj uc¢enika dolazi iz obitelji viSeg
socijalno-ekonomskog statusa (23,3%).
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Rezultati i rasprava

Prate¢i subsekciju, rezultati se prikazuju u skladu s poticajima koje mladi ucenici
(MU) dobivaju kod kuce od roditelja za ucenje stranog jezika (S]).

Tablica 1 prikazuje rezultate prema aritmetickoj sredini () i postotku (%) poticaja
za ucenje stranog jezik (SJ) koje ucenici dobivaju od svojih roditelja.

Tablica 1

Odito je da je najrjedi poticaj koji ucenici dobivaju kod kuce pohadanje tecajeva
stranog jezika u inozemstvu tijekom praznika (X=3,71; 81,8%), ponuda dodatne
pomoc¢i u ucenju stranog jezika (x=3,69; 79,5%), roditelji koji prevode sadrzaj djeci
na njihov materinski jezik (J1) kada gledaju televiziju ili ¢itaju tekstove na stranom
jeziku (X=3,66; 76,2%) ili im pomazu kod kuce prilikom pisanja domacde zadace na
stranom jeziku (X=3,45; 58,7%); Citanje knjiga na stranim jezicima za djecu tijekom
ranog djetinjstva (x=3,43; 57,8%); ili igranje igre rije¢i na stranom jeziku s djecom
tijekom ranog djetinjstva (x=3,43; 57%).

Najce$ce poticaje roditelji daju djeci tako da ih poti¢u na gledanje filmova ili
programa na stranom jeziku (X=02,43; 25%).

Rezultati pokazuju da roditelji uglavnom ne poti¢u svoju djecu na ucenje stranog
jezika kod kuce (vrlo) ¢esto. Osnovnoskolski ucenici uklju¢eni u nasu anketu
odgovorili su da su rijetko ili nikad dobili takav poticaj u ranom djetinjstvu (na
primjer: ¢itanje knjiga i pjevanje pjesama na stranom jeziku, uz upotrebu CD-a i
literature na stranom jeziku, pohadanje tecajeva stranih jezika u inozemstvu, dobivanje
pomocdi od roditelja kada piSu domacu zada¢u na stranom jeziku). Veéina roditelja
potice djecu na gledanje filmova ili programa na stranom jeziku (mozda zato $to to
nema nikakvih financijskih ogranicenja ili ne zahtijeva dodatni trud?).

Stoga je vazno podici svijest roditeljima ‘(i nastavnicima SJ’) da djeca koja ne
dobivaju podrsku za obrazovanje na stranom jeziku i u domacéem okruzenju uce
manje stranih jezika i postizu lo$ije akademske rezultate (Jones, 2009). Bartram (2006)
takoder tvrdi da interes i pozitivni stavovi roditelja prema stranim jezicima, njihovo
ohrabrenje i rasprave s djecom o sadrzaju nastave stranog jezika imaju znacajan utjecaj
na djetetova postignuca u uenju stranog jezika.

Tablica 2 prikazuje razlike i poticaj za ucenje stranog jezika kod kuce u skladu sa
socijalno-ekonomskim statusom obitelji.

Tablica 2

Kao $to se je vidljivo iz tablice 2, postoji statisticki znacajna razlika u koli¢ini poticaja
koji djeca dobiju za ucenje stranih jezika kod kuce prema socijalno-ekonomskom
statusu obitelji. Ta razlika postoji u svim izjavama osim u posljednjoj. Statisticki
znacdajna razlika postoji u prvoj izjavi: da roditelji djeci ¢itaju knjige na stranom
jeziku (P<0,001). Uglavnom, roditelji vi$eg socijalno-ekonomskog statusa provode
tu aktivnost, a roditelji nizeg socijalno-ekonomskog statusa manje. Roditelji viseg

359



Brumen, Lesnik and Ivanus Grmek: Domestic Encouragement for Young Foreign Language Learners in Slovenia

socijalno-ekonomskog statusa djeci pjevaju pjesme na stranom jeziku, a roditelji
nizeg socijalno-ekonomskog statusa to cine rijetko ili nikada. Statisti¢ki znacajna
razlika postoji i za tu tvrdnju (P<0,001). Statisti¢ki znacajna razlika (P<0,001) takoder
postoji za tre¢u tvrdnju. Vedina roditelja viSeg socijalno-ekonomskog statusa s djecom
je igrala igre rije¢i na stranom jeziku u njihovu ranom djetinjstvu, a roditelji niZeg
socijalno-ekonomskog statusa to su ¢inili rijetko ili gotovo nikada. Roditelji viSeg
socijalno-ekonomskog statusa kupuju djeci CDe za ucenje stranih jezika, a roditelji
nizeg socijalno-ekonomskog statusa rijetko ili gotovo nikada ne kupuju CD-e te vrste.
Statisticki znacajna razlika (P<0,001) takoder postoji za tu tvrdnju. Statisticki znacajna
razlika (P<0,001) takoder postoji i za izjavu da roditelji djeci kupuju literaturu i
Casopise na stranom jeziku. Ponovno, roditelji viSeg socijalno-ekonomskog statusa to
¢ine najce$ée, neznatan broj roditelja srednjeg socijalno-ekonomskog statusa ¢ini to
Cesto, a roditelji niZzeg socijalno-ekonomskog statusa to ¢ine najmanje.

Roditelji videg socijalno-ekonomskog statusa poti¢u djecu na gledanje filmova ili
programa na stranom jeziku vrlo Cesto, a roditelji nizeg socijalno-ekonomskog statusa
to ¢ine vrlo rijetko. Takoder postoji statisti¢ki znacajna razlika (P<0,001) u toj izjavi.
Citajuci tekstove ili gledajuci televiziju na stranom jeziku, roditelji viseg socijalno-
ekonomskog statusa ¢e§ée prevode sadrzaj svojoj djeci, a roditelji nizeg socijalno-
ekonomskog statusa (P<0,001) to ¢ine mnogo rjede. Veéina djece ¢iji su roditelji nizeg
socijalno-ekonomskog statusa nije pohadala tecajeve stranih jezika u inozemstvu za
vrijeme praznika, a djeca koja dolaze iz obitelji vi$eg socijalno-ekonomskog statusa
pohadaju tecajeve jezika povremeno ili ¢esto. Takoder postoji statisticki znacajna
razlika (P<0,001) za tu tvrdnju. Roditelji viseg socijalno-ekonomskog statusa ¢esto
pomazu svojoj djeci s domacdim zada¢ama na stranom jeziku, roditelji srednjeg do
viSeg socijalno-ekonomskog statusa pomazu svojoj djeci nesto manje, a djeca roditelja
nizeg socijalno-ekonomskog statusa dobivaju najmanje pomoc¢i od roditelja. Kao $to je
vidljivo iz tablice, postoji i znac¢ajna razlika u toj izjavi (P<0,001). Statisticki znacajna
razlika (P<0,001) takoder postoji i u pretposljednjoj izjavi. Roditelji niZeg socijalno-
ekonomskog statusa rijetko ili nikada ne pomazu djeci u u¢enju stranog jezika kod
kuce; roditelji srednjeg socijalno-ekonomskog statusa pomazu im nesto ce$ce, a
roditelji vi$eg socijalno-ekonomskog statusa svojoj djeci pomazu Cesto.

Nasa je studija potvrdila da postoji veza izmedu socijalno-ekonomskog statusa
ulenikove obitelji (Burstall, 1980; Carr i Pauwels 2006; Gayton, 2010) i koli¢ine
poticaja koje primaju za ucenje stranog jezika kod kuce. Nase istraZivanje pokazuje da
djeca koja dolaze iz obitelji viseg socijalno-ekonomskog statusa primaju veéi poticaj
za ulenje stranog jezika kod kuce. Djecu koja dolaze iz obitelji srednjeg socijalno-
ekonomskog statusa potice se ne§to manje, a djeca koja dolaze iz obitelji nizeg
socijalno-ekonomskog statusa dobivaju najmanje poticaja. Postojala je samo jedna
izjava koja nije imala statisticki znacajnu razliku: da djeca dobivaju dodatnu pomo¢
u ucenju stranog jezika. Rezultati Kruskall - Wallisovih (KW) testova za odredivanje
razlike u koli¢ini poticaja koje djeca dobivaju za ucenje stranog jezika kod kuce, prema
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socijalno-ekonomskim statusima njihovih obitelji, nisu iznenadujuéi. Roditelji vieg
socijalno-ekonomskog statusa su obrazovaniji i financijski bolje situirani (Bakken,
2003; Bradley i Corwyn, 2002; Croll, 2004), $to je vazno za poticanje ucenja stranih
jezika kod kuce. To je zato $to oni imaju potrebne materijalne uvjete (moguénost
kupnje CD-a, literature na stranom jeziku, plac¢anja tecajeva jezika u inozemstvu), kao
i potrebno znanje kako bi pomogli djeci (u pisanju zadale, prevodenju materijala na
materinski jezik, ¢itanju strane literature). Djeca koja dolaze iz obitelji viseg socijalno-
ekonomskog statusa dobivaju viSe motivacije za uéenje stranih jezika pa su zato i
uspjesnija (Carr i Pauwels, 2006). Njihovi im roditelji mogu priustiti moguénost
putovanja u inozemstvo (Gayton, 2010), gdje mogu do¢i u neposredan kontakt sa
stranim jezikom zbog ¢ega imaju moguénost uditi bogate jezi¢ne strukture stranog
jezika i razvijati bolje kognitivne sposobnosti (Hoff i Naigles, 2002). Financijska
stabilnost obitelji, pristup brojnim uslugama, obrazovanje roditelja, interakcije izmedu
roditelja i djece, aktivnosti u kojima roditelji poti¢u svoju djecu, uvjerenja roditelja,
vrijednosti, stavovi i ciljevi koje su usadili svojoj djeci, svi imaju vaznu ulogu u
razvoju, uéenju i postignué¢ima djece u SJ (Duncan i Magnusson, 2002; Hoff i Naigles
2002; Zakelj i Ivanu Grmek, 2013). Novac koji roditelji potrose na svoje dijete (na
primjer: na kupnju materijala na stranom jeziku, kao npr. CD-a, DVD-a, tec¢ajeva u
inozemstvu) i vrijeme provedeno u dijeljenju aktivnosti (npr. ¢itanje knjige) dvije su
vazne investicije koje imaju utjecaj na dje¢ji kognitivni i jezi¢ni razvoj (Gershoff i sur.,
2007). Financijsko stanje roditelja ima vaznu ulogu u koli¢ini poticaja koje mogu dati
djeci za ucenje stranih jezika. Djeca koja dolaze iz obitelji vi$eg socijalno-ekonomskog
statusa privilegiranija su jer imaju bolje materijalne uvijete, ali i zbog toga $to su
odgajana na nacin koji vodi do vise razine obrazovnih postignuca.

Zakljucak

Domace uklju¢ivanje i ohrabrenja za uéenje SJ bitni su za interakciju izmedu
roditelja, njihove djece i nastavnika za poticanje uspje$nog ucenja SJ u nasem
globalnom svijetu.

Uzimajudéi to u obzir, postoji potreba da se daju preporuke (slovenskoj) $koli,
nacionalnoj i lokalnoj zajednici o tome kako poboljsati obrazovanje SJ i izbje¢i
socijalno-ekonomske razlike. Vazno je implementirati jedinstvenu nacionalnu
politiku koja se odnosi na poucavanje i u¢enje stranih jezika (na primjer: ucenje dva
obvezna strana jezika u svim osnovnim $kolama), osigurati sredstva za kontinuiranu
obuku i razmjenu nastavnika SJ te ponuditi neke opée preporuke roditeljima kako
bi povecali interes svoje djece za uéenje SJ. Lokalne zajednice mogu (financijski)
podrzati mogu¢énosti dodatnog ucenja stranog jezika, na primjer ljetne jezi¢ne
programe, poslijepodnevne tecajeve koje bi vodili umirovljeni ili nezaposleni ucitelji
§J ili nevladine organizacije, organiziranje jezi¢nih centara s racunalima, nabavu
rje¢nika SJ, osiguravanjem samoprocjene SJ, uklju¢ivanjem odraslih (npr. roditelja),
nadogradnjom vlastitog znanja SJ, financiranjem ucenja stranih jezika u predskoli.
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Skole mogu pomo¢i u tome da se premoste socijalno-ekonomske razlike
osiguravajudi pozitivno radno okruZenje, edukaciju roditelja o prednostima uéenja
SJ (npr. organiziranje zajednic¢kih roditeljskih sastanaka, predavanja, radionica,
zapazanja u razredu), organiziranjem razlicitih izvannastavnih aktivnosti i projekata
(npr. dodatne i dopunske lekcija SJ, jezi¢ni klubovi, ¢itanje na SJ, dopisivanje putem
e-maila s vr$§njacima u inozemstvu, dramske grupe, lutkarske predstave na stranim
jezicima, suradnja s partnerskim $kolama u inozemstvu), omoguéavanjem upotrebe
moderne tehnologije (npr. resursi S u Moodle, Web 2.0 aplikacijama, virtualno ucenje
SJ, mobilne aplikacije u u¢enju SJ; pjesme, bajke, pri¢e na internetskim stranicama,
gledanje TV programa na stranim jezicima (nesinkronizirano), organiziranje
vr$njackih instrukcija (npr. volontiranje srednjoskolskih ucenika ili studenata stranih
jezika) i poticanje prijateljskih odnosa s obiteljima uc¢enika. Takoder je vazno da
roditelji, ¢ak i ako nemaju adekvatne vjestine iz stranog jezika, pokazu interes za
ucenje jezika svoje djece: razgovarati s njima o sadrZaju nastave stranog jezika, poticati
djecu i suradivati sa $kolom i uditeljima stranog jezika. Puklek Levpuscek i Zupancic
(2009) naglasavaju da je za uspjeh ucenika nesumnjivo vazno da njihovi roditelji
obrate pozornost na njihovo obrazovanje, znaju postignuca svoje djece i da su svjesni
i ponosni na njihova postignuca. Na taj nacin roditelji indirektno utje¢u na njihova
jezi¢na postignuca. Oni mogu pruziti viSe motivacije svojoj djeci u ucenju stranih
jezika te povecati njihove teZnje u uéenju opéenito, a §to moze ojacati ideju samostalne
ucinkovitosti ucenja te izbje¢i dugoroéne negativne posljedice loeg uspjeha u $koli.

Svjesni smo da uzorak naseg istraZivanja nije bio reprezentativan i zbog toga nije
moguce osigurati generalizacije, ve¢ samo savjete. Daljnja istrazivanja mogu ukljucivati
povecavanje nasih uzoraka, uklju¢ujuéi roditeljska stajalista i stavove prema ucenju
stranih jezika, a koji ¢e odrazavati koli¢inu ukljucenosti i poticanja koje oni pruzaju
kod kuce. Unato¢ navedenim ograni¢enjima, vjerujemo da su rezultati koje smo dobili
vazan doprinos u potpori obrazovanja stranog jezika u domacem okruZzenju i da mogu
proizvesti rje$enja kako bi sva djeca imala jednake moguénosti ucenja stranog jezika
(na osnovnoskolskoj razini).
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