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Abstract:

Students’ emotions regarding their teachers are an important aspect of the learning process in school. Positive rela-
tionship between students and teachers facilitate students’ motivation for their tasks. There are no research on the
characteristics of teachers who are liked by their students, although the aim of this study was to examine some
characteristics (the way of teaching, communication and perceived personality) of students’ favorite teachers in pri-
mary and secondary school.

One thousand one hundred and thirty-five students participated the study. They assessed 40 statements on favorite
teacher’s personality, teaching style and the way of communication with students.

The results indicate that the favorite teacher for all students is the one who checks their prior knowledge and explains
new concepts, with whom students collaborate well and who is a good organizer that follows their work. Student’s
perception of the favorite teacher’s main characteristics depends on the age and gender of the student. Younger
students gave higher assessment for almost all variables compared to older students. Interaction between gender and
age has shown to be statistically significant too.
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INTRODUCTION

Everyday work in school for teachers means not just being focused on curricula but also
playing different roles important for effective teacher-student relationship (Lindgren, 1976;
Lumpkin, 2008; Petrovié-Bjeki¢, 1997). The relationship between teacher and child is of great
importance for children’s socio-emotional development (O’Connor, Dearing, and Collins,
2011). High-quality relationships which are marked by high levels of closeness and low levels
of conflict foster children’s self-regulatory and social skill development (Pianta, 1999). It also
established the associations between high-quality teacher—child relationships and children's
academic achievement in elementary school (Pianta and Stuhlman, 2004; Rudasill, 2011). Also,
when children have high-quality relationships with their teachers they are more motivated to
engage in age appropriate behaviors (Hamre and Pianta, 2001). Birch and Ladd (1997) investi-
gated the association between closeness, as one of three dimensions of the teacher-child rela-
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teacher, how obedient and quiet they are (Vidi¢, 2010). During students' transition from ele-
mentary to middle and from middle to high school teacher’s expectations may change (Seid-
man et.al., 1994; Isakson and Jarvis, 1999). Relationship between students and teachers is very
dynamic and vary especially during the elementary school period while children are at the stage
of physical, social, emotional, and cognitive development (O’Connor, Dearing, and Collins,
2011). The quality of relationship between teacher and child decline across the elementary
school years (Jerome, Hamre and Pianta, 2008) and one reason is that children are getting
closer to peers than to teachers (O’Connor, Dearing and Collins, 2011). In general, teacher—
student interactions are influenced by a number of factors, including gender, student’s school
grades and behavior during class (Liberante, 2012). Mullola et al. (2012) indicated that male
teachers perceive boys more positively than female teachers and view them as more capable
in educational competence and teaching ability than female teachers do. Dee (2005) stated
that teacher with opposite gender more often perceives a student as inattentive and disruptive
than a teacher with the same gender. Mullola et al. (2012) also found that teacher's perception
of students depends on age. They concluded that with ageing, male teachers become stricter
and more intolerant with boys, unlike female teachers.

But what about students’ perception of teachers’ behavior? How do students evaluate
their teachers? Student’s expectations of teachers depend on age and gender. Beishuizen et
el. (2001) were exploring how students of different age describe good teachers. They found
that “primary school students described good teachers primarily as competent instructors,
focusing on transfer of knowledge and skills, whereas secondary school students emphasized
relational aspects of good teachers”. Male and female students differently choose a good
teacher (Basow, Phelan and Capotosto, 2006). Female student perceived the best professors
for their knowledge, while male students perceived the best professors for their clarity (Bas-
sow, 2000). Thomson and her colleagues (2004) investigated reflections of university students
regarding the characteristics of their favorite teachers and found that there are twelve com-
mon characteristics: displaying fairness, having a positive attitude, being prepared for the day
lesson, using a personal touch, possessing a sense of humor, possessing creativity, admitting
mistakes, being forgiving for students misbehavior, respecting students, maintaining high
expectations, showing compassion, and developing a sense of belonging for students.

Data supporting the twelve characteristics of favorite teachers which Thomson and her
colleagues (2004) found are in correlation with data from Naguli¢ (1980) and Radovanovic et.al.
(1993) research who have explored the student's perception of desirable and undesirable traits
of the teacher. According to them students prefer teachers who are: kind, careful, fair (espe-
cially when evaluating them), display positive attitude, friendly and willing to help, know their
subject, prepared for the lesson, who are creative in motivating students and so on. Students
do not like a nervous teacher, vindictive, unjust and the one who often punishes, who causes
fear in them and who is not well acquainted with their subject (Naguli¢ 1980; Radovanovi¢ et.al.
1993).
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