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UvoD

Edukacija iz grupne analize je tradicio-
nalno organizirana prema tripartitnom
modelu i obuhvaéa vlastitu analizu u
grupi, teorijski dio i superviziju. Tri sa-
stavnice edukacije tipi¢no su sinhro-
nizirane unutar odredenog vremena
1 prostora, sto osigurava interakciju
medu razli¢itim nac¢inima ucenja. Ovaj
proces omogucéava edukantu usvajanje
grupno-analitickih znanja, vjestina i
stavova 1 stjecanje statusa grupnog
analiti¢ara unutar razumnog vremen-
skog perioda (1). U praksi smo svjedoci
kako razli¢ite unutarnje i vanjske Zi-
votne okolnosti utje¢u i na edukante i
na trening institute. Edukanti ponekad
sele unutar ili izvan granica drzave ili
imaju krace ili duze pauze u edukaci-
ji. MoZda bi preciznije bilo govoriti o
mnogim edukacijama, koje su indivi-
dualne i razli¢ite u svom trajanu, in-
tenzitetu, kvaliteti i koje nuZzno ne za-
vrSavaju formalnim stjecanjem statusa
grupnog analiti¢ara.

Globalizacija i povec¢ana mobilnost
izraZzeni su fenomeni suvremenog
drustva. Pojedinci i grupe preseljavaju
1zvan granica vlastitih drzava, a povre-
meno se i vrac¢aju u domovinu da bi je
dozivjeli stranom (2, 3). Europska unija
(EU) aktivno promovira mobilnost unu-
tar svojih granica. U Hrvatskoj je, kao i
u vecini zemalja novih ¢lanica EU, za-
biljeZeno pojacano iseljavanje nakon

Clanak

INTRODUCTION

The group-analytic training is tradition-
ally organised in a tripartite model, which
consists of personal analysis in the
group, learning theory and supervision.
The three components of the training
would typically overlap and be performed
within a certain frame of time and space,
to secure the interaction between the dif-
ferent learning modalities. This process
enables the trainee to incorporate group
analytic knowledge, skills and attitudes
and to qualify as a group analyst within
a reasonable period of time (1). In reality,
we see that a variety of internal and ex-
ternal life circumstances influence both
trainees and training institutes. Trainees
relocate within or in-between countries
and make shorter or longer pauses in
their training. It might be more precise
to talk about many training courses that
are individual, different in their duration,
intensity, and quality and do not neces-
sarily result in a formal qualification.

Globalisation and mobility are dominant
phenomena in contemporary society. Di-
verse individuals and groups move abroad
and on occasions return to their “home-
land” to sometimes experience it as a “for-
eign” place (2, 3). Mobility is actively pro-
moted within the European Union (EU),
and Croatia, like the other new EU mem-
ber countries, has experienced increased
emigration since joining the EU. It is rea-
sonable to assume that these processes
lead to a growing group of clients who
will seek psychotherapy in the non-na-
tive language and culture, as well as a
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pridruzivanja EU. Razumno je pretpo-
staviti da procesi iseljavanja dovode
do rastuceg broja osoba koje traze psi-
hoterapijsku pomo¢ na ne-materinjem
jeziku i u stranoj kulturi, kao i rastuceg
broja psihoterapeuta koji se bave psi-
hoterapijom u transkulturalnom okru-
Zenju.

Kulturna razli¢itost medu europskim
zemljama i njihovim psihoterapijskim
tradicijama je po svoj prilici manje izra-
Zena nego medu zemljama s razlicitih
kontinenata. Ipak ne bi ih bilo kon-
struktivno zanemariti, jer neprepozna-
ta razli¢itost moze imati destruktivan
ucinak (4). U grupnoj analizi je posljed-
njih desetlje¢a prisutan velik interes za
pitanja socijalnog i kulturnog kontek-
sta(5,6,7,8,9,10,11, 12). U psihoanalizi
je rastuci interes za koncepte kontra-
transfera i intersubjektivnosti doveo do
razmisljanja koja naglasavaju vaznost
konteksta i meduprostora. Takav je ra-
zvoj omogucio radove koji se bave pita-
njima kulture, etniciteta i fenomenom
imigracije. (13, 14, 15, 16, 17, 18).

Ubrzan tehnoloski razvoj tijekom po-
sljednja dva desetlje¢a omogudio je
Siroku primjenu video-konferencij-
skih poziva putem interneta u svrhu
edukacije, supervizije i stru¢ne su-
radnje na podrucju psihoterapije (19).
Upotreba video konferencijskih poziva
omogucava susret, ucenje i razmjenu
medu velikim brojem stru¢njaka. Na

growing group of psychotherapists who
will engage in psychotherapy and super-
vision in a trans-cultural context. Cultural
differences between the European coun-
tries and their psychotherapeutic tradi-
tions are presumably smaller in compari-
son with countries from other continents.
Nevertheless, it would not be constructive
to ignore them, because unrecognised dif-
ferences may be the cause of disruptive or
distressing experiences (4). Over the last
several decades, there has been a greater
degree of interest in exploring the influ-
ence of the social and cultural contexts
in group analytic psychotherapy (5-12). In
the field of psychoanalysis, the growing
interest for the concepts of countertrans-
ference and intersubjectivity has led to
discussion which stresses the importance
of contexts and spaces in-between. This
enabled focus on issues of culture, ethnic-
ity and the phenomenon of immigration
(13-18).

Extensive technical development over
the last decades enabled the broad use
of web-based video conferencing for
purposes of education, supervision and
professional collaboration within the
field of psychotherapy (19). The use of
video conferencing gives opportunity for
meeting, learning and exchange with a
broad spectrum of professionals. It can
bypass the isolation caused by geograph-
ical distances or economic issues. At the
same time, video-conferencing brings
some specific challenges, mainly relat-
ed to altered communication — such as
interferences and interruptions of the
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taj je nacin moguce zaobici izolaciju
uzokrovanu geografskom udaljeno$éu
ili ekonomskim problemima. Istovre-
meno su video-konferencijski pozivi
povezani sa specificnim izazovima
- poput smetnji i prekida internetske
veze (19, 20). Pretrazivanje literature
upucuje kako se video konferencijski
pozivi koriste u gotovo svim modalite-
tima psihoterapijskog rada, uklju¢ujuéi
grupnu analizu i psihoanalizu (21). Do
sada je dostupan ogranic¢en broj radova
koji se bave kvalitetom i u¢inkovitoséu
supervizije putem interneta (19, 22, 23).

U clanku su predstavljena vlastita
iskustva iz edukacije iz grupne analize
u Institutu za grupnu analizu Zagreb
(IGA Zagreb). Nakon dovrSene prve 4
godine edukacije preselila sam iz Hr-
vatske u Dansku. U tom sam trenutku
bila dovrsila vlastitu analizu u grupi,
teorijske seminare i dio supervizije psi-
hoterapijskog rada. Nakon dvije godine
u Danskoj je proces poc¢etne prilagod-
be priveden kraju. Moje znanje Dan-
skog jezika i profesionalna situacija
su postali dovoljno dobri za bavljenje
grupnom analizom. U dogovoru s IGA
Zagreb odluceno je da posljednji dio
edukacije iz grupne analize provedem
supervizijom putem Interneta. Clanak
se bavi supervizijskim procesom, koji
je bio vrlo korisno iskustvo, kako zbog
svog specificnog tijeka, tako i zbog toga
Sto se odvijao s odgodom u odnosu na
ostatak edukacije.
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connection (19, 20). A literature search
implies that internet-based videoconfer-
ence is being used in virtually all major
psychotherapeutic modalities, including
group analysis and psychoanalysis (21).
To date, there is still limited information
on the quality and effectiveness of dis-
tance-supervision (19, 22, 23).

In this article, I would like to present ex-
periences from my own group analytic
training at the Institute of Group Analy-
sis Zagreb (IGA Zagreb), Croatia. After 4
years of training I moved from Croatia to
Denmark. At that point I had completed
personal analysis in the group, both the
theoretical part and the main part of the
supervision of clinical practice. After
two years, I initially adapted to the new
life circumstances, sufficiently learned
the language and established a work
situation where it was possible to start
an analytic psychotherapeutic group.
In dialogue with IGA Zagreb, the deci-
sion was made that the last part of my
training could be organised through a
distance-supervision course. The pres-
ent article focuses on this supervision
course, which was an important learning
experience both because of its specific
constellation and delayed occurrence —
as a postlude of the training.

PRESENTATION OF THE
CLINICAL MATERIAL

I have been participating in a slow-open
supervision group from the autumn of
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PRIKAZ KLINICKOG MATERIJALA

Od jeseni 2015 do prolje¢a 2017 godine
sudjelovala sam u slow-open supervi-
zijskoj grupi, koja se sastajala jednom
tjedno u Zagrebu. Supervizor i super-
vizanti slozili su se s uvjetima moga
sudjelovanja - putem internet konfe-
rencijskog poziva uz redovite osob-
ne dolaske otprilike svaka 3 mjeseca.
Supervizorica je bila iskusan trening
grupni analiticar, a ¢lanovi supervi-
zijske grupe bili su u zavrsnom dijelu
edukacije ili ve¢ kvalificirani grupni
analiti¢ari. Kratko nakon prikljuc¢ivanja
supervizijskog grupi prikupila sam ¢la-
nove i zapocela vlastitu grupno-anali-
ticku grupu. Terapijska grupa osnova-
na je u ambulantnom dijelu Odjela za
afektivne poremecaje, Sveuéilisne bol-
nice Risskov u Aarhusu gdje sam radila
kao psihijatar. Grupa se sastojala od 6
¢lanova, 3 muskarca i 3 Zene, dobi iz-
medu 25 i 50 godina sa smetnjama iz
kruga anksioznih 1 depresivnih pore-
mecaja te poremecaja li¢nosti.

Od samog pocetka su ¢lanovi grupe do-
lazili redovito, pokusavali uspostaviti
medusobni kontakt 1 bolje se upoznati.
Vrijeme je prolazilo, ali grupni proces
kao da se nije micao iz po¢etne faze. Cla-
novi grupe bili su obazrivi i podrzavajuci
u svojoj medusobnoj komunikaciji. Opi-
sivali su osje¢aj odgovornosti za grupu
vec¢ od prvih seansi iizrazavali je redovi-
tim dolascima na terapiju. Istovremeno

2015 to the spring of 2017, that has been
meeting once weekly in Zagreb. The
supervisor and the supervision group
agreed to the conditions of my partici-
pation via the web-based conferencing
in addition to regular personal meetings
about once quarterly. The supervisor
was an experienced training group an-
alyst and the members of the supervi-
sion group were either in the advanced
stage of the training or qualified group
analysts. I established a group-analytic
group shortly after I joined the supervi-
sion group. The therapeutic group was
anchored in the Department for Affec-
tive Disorders at Aarhus University Hos-
pital Risskov, Denmark, where I worked
as a psychiatrist. The group consisted of
6 members, 3 women and 3 men, aged
between 25 and 50 years with heteroge-
neous psychological problems — chronic
anxiety, recurrent depressions and per-
sonality disorders.

In the initial phase of the group's life the
group members came regularly, tried to
meet and to learn about each other. How-
ever, it took a long time for the group pro-
cess to begin. The members were gentle
and supportive in their communication
to each other. They expressed a feeling of
responsibility for the group from the very
beginning and followed this through with
stable participation. However, they were
still controlled, careful and withholding
in their interactions several months after
the group started. The main topics in the
group were the psychological symptoms
and advice-seeking and giving. Long
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su bili oprezni, suzdrzani i kontrolirani u
svojoj medusobnoj interakcijii vise mje-
seci nakon pocetka grupe. Glavne teme
bile su psiholoski simptomi i prituzbe,
traZzenje 1 davanje savjeta. U mnogim
seansama su se pojavljivale duge i ne-
produktivne sutnje. Clanovi su se postu-
pno upoznavali, ali nisu iznosili niti pi-
tali jedan drugoga o teskim obiteljskim
pri¢éama iz proslosti, niti o poremeéenim
odnosima u sadasnjosti. Intervencije te-
rapeuta bile su usmjerene na poticanje
medusobne interakcije i stvaranje gru-
pne kohezije. Clanovi grupe bili su vrlo
diskretni oko mog stranog porijekla 1
izraZzenog naglaska u danskom jeziku.
Osim toga bili su vrlo suradljivi u odnosu
na pravila i tradicije grupno analiticke
terapije 1 rijetko su ih komentirali, iako
takav oblik psihoterapijskog rada nisu
bili susreli u ranijim lijecenjima.

Supervizijska grupa je u svojoj pocetnoj
fazi koristila velik dio vremena i ener-
gije na bavljenje tehni¢kim pitanjima
1 osiguravanje stabilne internet veze.
U pocetku je bilo neizbjeZzno komenti-
rati brojne tehnicke smetnje s kojima
smo se susretali i koje su povremeno
onemogucéavale medusobnu komu-
nikaciju. Druga vremenski zahtjevna
tema bila je medusobno predstavljanje
1 upoznavanje terapijskih grupa. Sje-
¢am se kako sam pokuSavala predsta-
viti ¢lanove moje terapijske grupe na
Sto precizniji i informativniji nacin,
s brojnim detaljima o njihovom Zivo-
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and non-productive silences manifested
in many sessions. The group members
were slowly learning about each other,
but they were neither telling nor asking
about the difficult family backgrounds
or the disturbed relations in their lives.
The therapist’s interventions focused on
stimulating the exchange and openness
between the members and supporting
the development of group cohesion. The
group was very discrete about my foreign
background and the clearly apparent
accent while I spoke Danish. They also
complied well with the group analytic
rules and traditions and commented on
them very seldom, even though it was a
rather different form of psychotherapy
than what they were used to from previ-
ous treatments.

In the initial phase of the supervision
group, a significant part of the time and
energy was used to ensure that the tech-
nical aspect of the conference video
calls was functioning. In the beginning it
was inevitable to comment on the many
technical issues that occurred during
the sessions and that periodically made
it difficult to follow. Another prominent
topic was asking and learning about our
groups. I remember trying to be very
precise and informative in introduc-
ing my group, with all the details of the
members and how they lived and func-
tioned in their families and the society.
We discussed the psychiatric system in
Denmark, the way it was organised in
comparison with the one in Croatia. The
discussion included the working con-
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tu 1 na¢inu funkcioniranja u obitelji i
opcenito u drustvu. Razgovarali smo o
medicini i psihijatriji u Danskoj, o na-
¢inu na koji je organizarana te je us-
poredivali s psihijatrijom u Hrvatskoj.
Osim toga razgovarali smo i o poloZaju
psihoterapije, uvjetima rada psihotera-
puta, ucestalosti razli¢itih psihoterapij-
skih pravaca, posebno grupne analize
te opéenito o stanju i klimi u danskom
drustvu. Kona¢no smo razgovaralii o
tome kako je biti voditelj psihoterapij-
ske grupe na nematerinjem jeziku i u
novoj drustvenoj sredini te o tjeskobi
vezanoj uz potencijalnu nemogucnost
razumijevanja i uspostavljanja kontak-
ta. U supervizijskoj se grupi glasno raz-
misljalo o tome kakav mora biti osjec¢aj
biti ¢lanom u mojoj terapijskoj grupiio
mogucim razlozima zbog kojih ¢lanovi
ne postavljaju neka od mnogobrojnih
pitanja jedan drugome ili voditelju.

Nakon nekoliko mjeseci najmlada ¢la-
nica zapocela je seansu pitanjem vodi-
telju: ,Otkud dolazite i koliko dugo ste
u Danskoj?”. Odgovorila sam na pitanje
i dodala kako se pitam jesu li me i ra-
nije htjeli pitati nesto sli¢no i Sto ih je
u tome sprije¢avalo? Clanovi grupe su
poceli govoriti o brojnim izbjeglicama
koje su u to vrijeme bile na putu prema
sjevernoj Europi te o podijeljenim po-
gledima i osjec¢ajima na tu temu. Opi-
sivali su osje¢aje nesigurnosti i straha,
ali 1 srama i krivnje Sto tako osjecaju.
Nakon ove seanse je komunikacija u

ditions for psychotherapists, common
therapeutic techniques and interven-
tions and in general the social context in
which the therapeutic group was embed-
ded. Finally, we talked about how it was
to be a group conductor in my specific po-
sition, about the challenges of working in
a non-native language, having a similar
but yet different educational background
and about anxieties of not being able to
meet and understand the others. The su-
pervision group reflected on how it must
feel for the group members to be in this
specific group and the reasons why they
did not ask any of the many possible
questions they might have had for each
other and the conductor.

After several months, the youngest mem-
ber of the group started a group session
asking me “Where do you originally come
from and how long have you been in Den-
mark?”. Tanswered and added that I won-
dered if they had wanted to ask some-
thing similar earlier and if yes, what was
it that made it difficult. The group associ-
ated about the ambivalent feelings in so-
ciety about many refugees heading to the
north of Europe. They talked about the
feelings of insecurity and fear, but also
shame and guilt about having these feel-
ings. After this session, the communica-
tion in the group gradually shifted toward
being more open and direct. Group mem-
bers became more ready to ask and share
about the experiences that were loaded
with difficult feelings or which they saw
as potentially disturbing for other group
members (i.e. suicidal history, childhood
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grupi postupno postajala otvorenija i
izravnija. Clanovi grupe su postali spre-
mniji govoriti i pitati jedan drugoga o
iskustvima koja su bila teska i poten-
cijalno uznemirujuca za druge ¢lanove
grupe (poput pokusaja suicida, trauma-
ticnih dogadaja iz djetinjstva, neobic-
nih seksualnih preferenci). Grupni se
proces poceo razvijati u Zivljem tempu.

U prvoj godini postajanja grupe sam za-
trudnjela i1 najavila dugacku ljetnu pa-
uzu, povezanu s o¢ekivanim porodom i
rodiljnim dopustom. Clanovi grupe nisu
pokazivali znaéajniju osje¢ajnu reakciju
na ovu najavy, niti su pitali ili komen-
tirali trajanje ljetne pauze ili trudnocu.
Kako se ljeto priblizavalo tako je gru-
pni proces ponovno postao inhibiran,
psihic¢ki simptomi poput nesanice su
postali prevladavajuce teme, a dugacke
neproduktivne Sutnje su ponovno po-
stale ¢este. Dugacku ljetnu pauzu sam
najavila i u supervizisjkoj grupi. Toj od-
luci je prethodila dulja rasprava super-
vizijske grupe o razli¢itim modelima i
trajanjima rodiljnog dopusta iz psiho-
terapijskih grupa, o moguc¢nostima da
drugi terapeut trajno preuzme vodenje
grupe ili da zamjenski terapeut preuzme
vodenje grupe tijekom dopusta. U ovoj je
diskusiji postalo vidljivo koliko su razli-
¢ite tradicije u bavljenju grupnom anali-
zom izmedu razli¢itih instituta. Clanovi
supervizijske grupe su glasno razmislja-
li o tome Sto se dogadalo u terapijskoj
grupi u ovom periodu, pokusavajuci pre-
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trauma, unusual sexual affiliations). The
group process started moving forward at
a livelier tempo.

During the first year of the group’s life I
became pregnant and announced that
the group will have a three-month-long
summer break due to my maternity
leave. Group members did not show any
stronger emotional reactions to this, nor
did they ask more details or comment
the break or the pregnancy. As the sum-
mer break came closer the group process
became more inhibited and the topic of
psychological symptoms such as sleep
problems and long silences again com-
prised the major parts of group sessions.
The long summer break in the therapy
group was followed by a similar leave
of absence in the supervision group. Be-
fore leaving I discussed possible models
of maternity leave with the supervision
group several, as well as the duration of
the leave, possibility of another therapist
taking over the group permanently or a
substitute group conductor taking over
during the leave. The different traditions
and group analytic practices at different
institutes became apparent during this
discussion. The supervision group dis-
cussed what might be happening in the
group, trying to identify the possible feel-
ings and phantasies behind a relatively
neutral reaction.

After the summer break, the group con-
tinued with its work as planned. During
the break the most regressive group
member got hospitalised at a psychi-
atric ward, two members changed their
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poznati osjecaje i fantazije skrivene iza
suzdrzane reakcije ¢lanova grupe.

Terapijska grupa je nakon ljetne pauze
nastavila s radom, kako je i bilo plani-
rano. Tijekom pauze je najregresivniji
¢lan grupe bio hospitaliziran na odjelu
psihijatrijske bolnice, dva su ¢lana gru-
pe promijenila posao, a jedna je ¢lanica
zapocCela terapiju antidepresivom. Na-
kon pauze su izostanci u grupi postali
znantno ucestaliji, a na¢in komunika-
cije je regredirao u prethodnu fazu. Cla-
novi grupe su rijetko spominjali prekid
u radu grupe te nikada nisu spomenuli
porod ili majéinstvo voditeljice. Tema
gubitaka u ranom djetinjstvu se pocela
pojavljivati u grupi, ¢lanovi su opisivali
osjecaj izdanosti i napustenosti. Ponu-
dila sam interpretaciju kako duga pau-
za U ranoj fazi postojanja grupe moze
biti dozivljena kao izdaja i napustanje.

Supervizijska je grupa naprotiv bila
stabilna u svojoj radnoj atmosferi. U
toj smo se fazi bili naviknuli na po-
vremene tehnicke probleme s Internet
vezom 1 mogli smo se usredotociti na
klini¢ki sadrzaj supervizije, ¢ak i kada
veza nije bila najbolja. Supervizijska
je grupa predano radila na pokusaju
razumijevanja i imenovanja presuce-
nih iskustava ¢lanova grupe i njihovih
izostanaka. Nakon otprilike tri mjese-
ca se grupni proces poceo stabilizirati,
¢lanovi su redovito dolazili na seanse
1 poceli se aktivnije uklju¢ivati u rad.
Najregresivniji ¢lan grupe nije mogao

jobs and one started with antidepres-
sant medication. After the break, absen-
teeism from the group became much
higher and the communication process
regressed to the previous stage. Group
members referred seldom to the sum-
mer break and never to the conductor’s
maternity. They associated about the
losses in early childhood and betrayals
from parental figures. I offered interpre-
tations that a long pause early in the
group's life could be felt as being aban-
doned and betrayed.

In contrast, the supervision group was
constant in its working atmosphere.
At that point we had gotten used to the
occasional technical problems with vid-
eo-conferencing and were able to focus
and reflect on the clinical material even
if the quality of the connection was not
optimal. The supervision group was ded-
icated to understanding and naming the
silent experiences and absences in the
group. After about three months of con-
tinuous group-work, the group process
stabilised, group members met regularly
and started engaging more actively. That
was except for the most regressive group
member, who continued to be very absent
and could not participate in the growing
intimacy. He left the group prematurely,
after one year in the group. The other
members continued to work and devel-
op in the group. Soon the group mem-
bers started to show more interest in the
rules and traditions of the group analytic
therapy and to discuss its possible mean-
ings and purpose. Finally, several group
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pratiti rastuci osjecaj zblizavanja medu
¢lanovima grupe, nastavio je s brojnim
izostancima i na kraju prijevremeno
napustio grupu. Ostali su ¢lanovi na-
stavili raditi 1 razvijati se u grupi. Usko-
ro su poceli pokazivati vise znatiZelje
za pravila i obi¢aje grupno-analiticke
terapije 1 razmatrati njihovu svrhu u
psihoterapijskom procesu. Takoder su
otvoreno dali do znanja kako bi Zeljeli
da se novi ¢lanovi pridruZe grupi.

RASPRAVA

U raspravi prikazane supervizije bih se
zeljela posebno osvrnuti na dva dijela:
superviziju putem interneta i supervi-
ziju psihoterapijskog rada u transkul-
turalnom kontekstu.

Iz prikazanog materijala je vidljivo
kako internet tehnolgija moze biti ko-
risna u prevladavanju problema veza-
nih za geografsku udaljenost i osigurati
kontinutet u psihoterapijskog edukaci-
ji. Opisano je u literaturi, a to potvrduje
1 nase iskustvo, kako se je nuzno poza-
baviti odredenim pitanjima dinamicke
administracije, kako bismo osigurali
Zeljeni ishod internet supervizije (19, 21,
24). Radi se medu ostalim o definiranju
granica supervizije i komunikacije in-
ternetom, te o postavljanju realisti¢nih
ciljeva u supervizijskom procesu - Ce-
sto je potrebno urac¢unati dodatno vrije-
me u odnosu na superviziju u osobnom
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members said directly that they wished
for new members to join the group.

DISCUSSION

I would like to focus on two aspects in the
discussion of the presented supervision
course: distance supervision through vid-
eo conferencing and supervision of ther-
apeutic work in the transcultural context.

The presented material shows how inter-
net technology can be valuable in over-
coming the challenges of geographical
distance and ensuring the continuity
of the group analytic training. It is de-
scribed in the literature and the present-
ed experience confirms, that there are a
certain number of dynamic administra-
tion issues that need to be addressed to
secure a good outcome of distance super-
vision (19, 21, 24). This includes defining
the boundaries of the supervision and in-
ternet communication and setting clear
expectations for the supervisory process
— additional time may be needed com-
pared with face-to-face supervision (19,
21, 25). Furthermore, it is helpful if both
the organisation, the supervisor and the
supervision group have a substantial lev-
el of openness and curiosity toward the
new technologies (26).

At the beginning of the presented super-
vision course, the issue of the “responsi-
bility” for the (non)functioning internet
connection was negotiated. The original
understanding where the responsibility
for the supervision setting was allocat-
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susretu (19, 21, 25). Nadalje je korisno
za sve sudionike procesa organizaciju,
supervizora i supervizanata ukoliko po-
stoji odredena razina otvorenosti i zna-
tizelje prema novim tehnologijema (26).

U pocetku prikazanog supervizijskog
procesa bilo je potrebno pregovarati o
,odgovornosti” za (manjkavo) funkci-
oniranje internet veze. Bilo je nuzno
preispitati postoje¢i na¢in razumijeva-
nja, prema kojem su granice settinga
isklju¢iva odgovornost supervizora te
ga prilagoditi u pravcu intersubjektiv-
nog razumijevanja, koje bolje odgova-
ra prirodi internet tehnologije. Bilo je
potrebo odredeno vrijeme kako bismo
se navikli na specifiéan ritam i atmos-
feru koja nastaje u komunikaciji pu-
tem video-konefencijskog poziva. Kao
Sto je opisano u literaturi, korisnim se
pokazala komunikacija koja je jasna
1 dosljedna, bez pretjerane upotrebe
govora tijela i u kojoj se obraca paznja
na izmjenu uloga govornika i slusaca
medu ¢lanovima grupe (27). Ovaj na-
¢in komunikacije postavlja zahtjeve za
vecom fleksibilnosti i osjetljivosti pred
sve sudionike u razgovoruy, ali istovre-
meno omogucava vise prostora i vre-
mena za untarnji dijalog i razmisljanje.
Nacelno moZemo re¢i kako je potreb-
no kontinurano pratiti komunikacijski
proces, jer ga se u ovim okolnostima ne
moze uzeti zdravo za gotovo (19).

Svi su sudionici supervizijske grupe
trebali nauciti kako se nositi s izazovi-

ed to the supervisor was challenged and
modified to a more intersubjective un-
derstanding, which is more appropriate
to the nature of the internet technology. It
took some time to get used to the specific
rhythm and atmosphere when communi-
cating via web-based videoconferencing.
As described in literature, it proved help-
ful when we managed to communicate
clearly, in a coherent manner, not relying
too much on non-verbal communication
and paying attention to turn-taking in
conversation (27). This puts certain de-
mands for flexibility and sensitivity on
all participants in the conversation, but
at the same time enables more time and
space for inner reflection and dialogue.
Generally speaking, it is necessary to pay
continuous attention to the process of
communication, since it cannot be taken
for granted in internet conferencing (19).

All the participants of the supervision
group needed to learn how to deal with
the technical problems that are a natural
part of using web-based conferencing.
We often did not know the precise rea-
son for the suboptimal connection. The
interest for “explaining the reasons” and
“placing the responsibility” for the bad
connection gradually decreased. The
less time was spent on technical issues,
the more time we had for re-establish-
ing the dialogue and working efficiently.
There were a few attempts of analyzing
the technical problems, which I did not
find useful (20). In order to minimise dis-
tractions from the supervisory process, it
is useful to formulate a plan on how to
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ma tehnickih smetnji, koje su sastavni
dio koneferncijskih video poziva pu-
tem interneta. Cesto nismo uspjevali
objasniti razloge loSe kvalitete internet
veze. S viemenom se smanjila potreba
za objadnjavanjem razloga 1 precizira-
njem Cija internet veza je prouzrokova-
la problem. Sve smo se manje vremena
bavili komentiranjem tehnickih aspe-
kata, a sve viSe ponovnom uspostavom
dijaloga i radom na supervizijskom
materijalu. Interpretacije tehnickih
problema nisu se pokazale osobito kori-
snima (20). Kako bi se gubitak vremena
1 energije sveo na minimum, korisno je
unaprijed formulirati plan postupanja
kod pojave tehnickih poteskoce. Losa
kvaliteta internet veze se navodi u li-
teraturi kao ucestao problem, stoga ga
je bitno predvidjeti i biti proaktivan u
njegovu rjesavanju (19, 28).

Najzanimljiviji i naju¢inkovitiji sastan-
ci supervizijske grupe bili su oni u koji-
ma su svi ¢lanovi bili prisutni uzivo. Te
su seanse bile presudne za stvaranje
emocionalnih veza i razvoj intimno-
sti u supervizijskoj grupi, te su sluzili
kao spremninci za periode u kojima je
bila dostupna komunikacija iskljuc¢ivo
putem Interneta. U literaturi postoji
konsenus o potrebi za povremenim
susretima uzivo kao dopuni internet
supervizije.(22, 23, 29, 30, 31). Jedna od
intervencija koja je bila osobito korisna
za razvoj supervizijskog procesa bila je
otkrivanje kontratransfernih osjec¢aja
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manage technical problems in advance.
Poor reliability and connectivity are re-
ported in the literature as a common
problem, and it is essential to anticipate
and manage it proactively (19, 28).

Supervision sessions where all the par-
ticipants participated face-to-face were
the most effective and inspiring ones.
These meetings boosted development of
the emotional contact and intimacy and
served as a reservoir for the periods with
solely internet-based communication.
The recommendation that face-to-face
meetings should complement distance
supervision is generally supported in the
literature (22, 23, 29, 30, 31). One of the
interventions that was stimulating for
the development of the supervision pro-
cess was the supervisors’ self-disclosure
about how challenging it was to attend
to the boundaries and the members of
the supervision group when the inter-
net connection went down and could
not be re-established. That allowed us to
explore our own expectations and reac-
tions to the serious obstacles we meet in
our therapy groups. It conveyed the mes-
sage about the importance of being open
as well as realistic in accepting adeqate
conditions and outcomes (26).

With time and maturing of the super-
vision group process, we became more
relaxed and natural in using web-based
videoconferencing. The short delays
or breaks became a natural part of the
given situation and did not disturb the
communication process as a whole. We
had a shared experience of being able to
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supervizora - koje je podijelila s gru-
pom koliko je bilo zahtjevno brinuti za
granice i ¢lanove supervizijske grupe
u trenucima prekida 1 nemogucénosti
ponovne uspostave internet veze. Tom
smo intervencijom dobili priliku istra-
Ziti vlastita o¢ekivanja i reakcije na oz-
biljnije zapreke psihoterapijskom radu,
s kojima se povremeno susre¢emo u
svojim terapijskim grupama. Istovre-
meno je prenesena poruka o vaznosti
otvorenog stava i realisti¢nog oceki-
vanja u psihoterapijskom procesu (26).

S vremenom i sazrijevanjem supervi-
zijske grupe postali smo opusteniji i
prirodniji u svom pristupu superviziji
putem interneta. Krac¢e odgode ili pre-
kidi veza postali su sastavnim dijelom
supervizijskog procesa, i nisu ometa-
li komunikacijski proces kao cjelinu.
Zajedno smo stekli iskustvo da smo u
stanju jedni drugima prenjeti stvarnost
nasih terapijskih grupa, da se mozemo
medusobno ¢uti i razumjeti te da ¢e se
drugi ¢lanovi konstruktivno odnositi
prema prezentiranom materijalu. In-
ternet supervizijska grupa bila je u sta-
nju pruziti holding - prostor u kojem je
bilo moguce metabolizirati nesvjesne
Zelje 1 impulse supervizanta 1 vratiti
ih u prihvatljivijem obliku (24, 32). To
bismo mogli nazvati i procesom isku-
stvenog ucenja kako prihvatiti ograni-
¢anja odredene situacije i nositi se s
njima na konstruktivan nacin (33).

U prikazanom materijalu pratimo rane
faze ravoja grupnog procesa s krizom

convey the reality of one’s groups, to be
heard, understood and we felt that the
supervision group members adequately
associated on the presented material.
The web-based supervision group was
experienced as an environment that was
safe enough. It provided a space where
distress and unconscious enactments
could be metabolised and returned to the
supervisee in more digestible form (24,
32). This could also be understood as a
part of a more general learning process
of accepting the limitations of the actual
situation and dealing with it construc-
tively (33).

The presented clinical material followed
the initial developmental phases of the
group process, which was complicated
by the crisis in the group work caused
by the disruption during the conductor’s
maternity leave. Some of the presented
phenomena can be understood as a part
of group development, as products of a
transcultural encounter or both.

The stable attendance and cautious way
of engaging in the emotional topics dur-
ing the first months of the group’s life
could be understood as part of the anx-
iety-laden initial phase of group devel-
opment (34). However, the protracted du-
ration of the formative phase could have
been a consequence of having a conduc-
tor with a different cultural background,
which could have amplified the newness
and strangeness of the situation for the
group members (35). The discretion and
understated manner in which the group
members handled the anxiety-laden
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uzrokovanom prekidom kontinuiteta
grupe zbog porodiljnog dopusta voditelji-
ce. Opisane dogadaje moZemo razumjeti
kao dio razvojnih faza grupe, kao poslje-
dicu transkulturalnog susreta ili oboje.

Tijekom prvih mjeseci postojanja grupe
¢lanovi su bili redoviti 1 vrlo suzdrzani u
medusobnoj komunikaciji, Sto moZemo
shvatiti kao dio pocetne faze razvoja
grupe u kojoj je razina anksioznosti vi-
soka (34). S druge strane, produljeno tra-
janje pocetne faze moglo bi se objansiti
1time Sto je grupa imala voditelja razli-
¢itog kulturnog podrijetla, Sto je kod ¢la-
nova moglo pojacati doZivljaj da se na-
laze u nepoznatoj i ¢udnoj situaciji (35).
Diskreciju ¢lanova grupe i nenametljiv
stil komunikacije kojim su reagirali na
napetost u grupi mozemo shvatiti i kao
kulturno specifiénu reakciju. Dalal opi-
suje kulturno specifiéne nacine nosenja
s psiholoskom traumom: Terapeut bi
trebao biti svjestan koji su prihvatljivi
1 smisleni nacini Sifriranja psiholoskog
stanja u pacijentovoj kulturi, jer iako je
trauma Sifrirana, pacijent se nada da
¢e §ifra biti odgonetnuta, da ¢e ga net-
ko ¢uti i razumjeti (34, 36). Voditelji¢ina
rastuca svjesnost o vlastitom kuturnom
porijeklu i otvorenost prema njegovom
moguc¢em znacenju za grupu, mogli su
djelovati na ¢lanove grupe na nacin da
je postalo lakse govoriti o vlastitim otu-
denim dijelovima.

Rad supervizijske grupe je znacajno
doprinjeo desifriranju socio-kulturnog
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situation could also be understood as
culturally coded. Dalal wrote about the
cultural-specific way of dealing with psy-
chological distress: The therapist needs
to be conscious of what is an acceptable
and meaningful way of coding in the
patient’s particular culture, because al-
though the trauma is coded, the hope is
that the code will be broken — that some-
one will hear and understand (34, 36). The
conductor’s increasing awareness and
openness about her own cultural back-
ground and its possible meanings for the
group could have invited the group mem-
bers’ more hidden feelings into the group.

In order to be able to decode the cultur-
al aspect of what was being said and
even more importantly what was left
unsaid, substantial work was done in
the supervision group. Cultural differ-
ences between the Danish/Scandinavi-
an and Croatian/South-East European
culture attracted a lot of interest from
the supervision group. The differences
in attitudes, ways of living, childrearing,
showing emotions, relating to work and
to one’s own health and treatment were
remarked and discussed with openness
in the supervision group. That enabled
me to become more aware of my own
culturally anchored perspectives in the
psychotherapeutic work and emotional
challenges related to migration and set-
tling in the new culture (14, 18).

The better the supervision group got to
know each other and the group mem-
bers, the more visible became the finer
socio-cultural differences between the
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aspekta onoga sto je bilo re¢eno, a jos
viSe onoga sto je bilo preSuc¢eno. U su-
pervizijskoj smo se grupi dosta bavili ra-
zlikama izmedu danske/skandinavske i
hrvatske/jugoisto¢no europske kulture.
Razgovaralo se sa znatiZeljom o razlika-
ma u stavovima, nac¢inu Zivota, odgoju
djece, pokazivanju osjecaja, odnosu pre-
ma posluy, vlastitom zdravlju i lijecenju.
Na taj sam nacin osvjestila i vlastita kul-
turno uvjetovana gledista u psihoterapij-
skom radu, kao i koliko je emocionalno
zahtjevan proces preseljenjainavikava-
nja na novu kulturu (14, 18).

Kako su ¢lanovi supervizijske grupe s
vremenom bolje upoznali jedni druge
te ¢lanove terapijske grupe, tako su po-
stupno postale vidljivije socio-kulturne
razlike medu samim ¢lanovima grupe
poput razlika u spoluy, socijalnoj klasi,
reqiji, dobi i religiji. Nadalje, kako je su-
pervizijska grupa postigla visi stupan)]
intimnosti i kreativnosti, tako je postalo
lakse vidjeti kroz kuturno specificne na-
¢ine nosenja s psiholoskim problemima.
Fokus rada se premjestio na prepozna-
vanje, imenovanje i raspavljanje o uni-
verzalnim ljudskim osje¢ajima i stanji-
ma, koji su uzrokom psiholoske patnje
(37, 38). Supervizijska je grupa posluZzila
kao kulturna podloga za razumijevanje
1 sadrzavanje anksioznosti vezane uz
vodenje grupe u transkuturalnom okru-
Zenju. Nadalje je u supervizijskoj grupi
postalo mogucée pratiti slicne fenomene
kao i u terapijskoj grupi - paralelni pro-
ces (39, 40, 41). Razlike u grupno anali-

group members connected to their sex,
social class, region of origin, generation
and religious background. Furthermore,
the more the supervision group achieved
a higher degree of intimacy and creativ-
ity, the better could we see through the
culturally specific ways of dealing with
psychological distress. It became easier
to recognise, name and discuss universal
human feelings and conditions that are
the basis for the psychological suffering
(37, 38). The supervision group provided
the cultural background for my under-
standing and containing the anxiety of
conducting a group in a transcultural
context. Furthermore, it became pos-
sible to pay the careful attention to the
similar phenomena in the therapeutic
group — the parallel process (39, 40, 41).
Another interesting topic that was illu-
minated was the difference in the group
analytic culture across the European
countries and institutes. This was a good
opportunity to try to understand which
of the rules we comply to have a clinical
or a professional reason for existence
and which are inherited automatically
through the dominant group analytic
culture (37).

After the first several months the group
became more cohesive, which was vis-
ible in group members” stable presence
and spontaneous and active way of com-
municating and relating to each other.
The group entered the established phase,
where survival anxiety decreased and
group members settled down. The group
begun to explore personal and interper-
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tickoj kulturi izmedu europskih zemalja
11instituta su se pojavile kao zanimljiva
tema u supervizijskoj grupi. To je bila do-
bra prilika da pokuSamo razumjeti kojih
se pravila grupne analize pridrzavamo
jer poznajemo njihov klinicki ili stru¢ni
smisao, a kojih se pridrzavamo auto-
matski, jer smo ih naslijedili kroz domi-
nantnu grupno analiticku kulturu (37).

Terapijska grupa je nakon prvih neko-
liko mjeseci postala kohezivnija, Sto
je bilo vidljivo kroz redovite dolaske te
brojne i spontane interakcije medu ¢la-
novima grupe. Grupa je izisla iz pocetne
faze, razina anksioznosti se smanjila, a
¢lanovi su pronasli svoje mjesto u grupi.
Grupa je pocela dublje istrazivati osobna
1 medusobna pitanja te se javljaju ambi-
valencija, sram, krivnja i Zelja za repa-
racijom, koje je povezana s uvidom u
vlastite destruktivne impulse (35). Nova
kriza u radu grupe pojavljuje se kao re-
akcija na dugacku ljetnu pauzu, vezanu
za rodiljni dopust voditeljice. Promje-
ne poslova i dodatni kontakti ¢lanova
grupe s psihijatrijskom bolnicom mogu
se razumjeti kao enactment prekida u
kontinutetu rada grupe. Ucestali izo-
stanci, dugacke neproduktivne sutnje
1 regresija na raniji, viSe obrambeni stil
komunikacije, mogu se razumjeti kao
kulturno Sifrirani nacini pokazivanja
osjecaja ljutnje 1 tuge, zbog osjecaja
izdanosti i napustenosti tijekom duge
ljetne pauze. Bilo je nepohodno prora-
diti ove osjecaje kako bi grupa ponovno
mogla postati stabilna i kreativna.
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sonal issues more deeply, with issues of
ambivalence, guilt, shame and reparative
wishes arising from the recognition and
owning of destructive impulses (35). A
new crisis in the group manifested as a
reaction to the long summer break as a
result of the conductor’'s maternity. Job
changes and additional contacts with the
psychiatric hospital during the summer
break can be understood as enactments
of the break of constancy in the group. In-
creased absenteeism, protracted silences
and regression to a more defensive com-
munication style can be understood as
culturally coded ways of showing anger
and sadness because of the experience
of betrayal and abandonment during the
break. Working through these feelings
was necessary before the group could re-
gain its stability and creativity.

On the personal level I can say that par-
ticipation in the supervision group pro-
moted a sense of belonging to the group
analytic milieu and enhanced the consol-
idation of my professional identity in the
challenging transition between two life
phases (33, 40).

CONCLUSION

The last part of my group analytic train-
ing was a distance supervision course,
performed in the transcultural context. It
provided a unique and valuable learning
experience. The communication process
with the supervision group was influ-
enced by the technical issues typical for
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Na osobnoj razini mogu reci kako je
sudjelovanje u ovoj supervizijskoj gru-
pi pojacalo osjecaj pripadnosti grupno
analitickoj zajednici te pomoglo kon-
solidaciji profesionalnog identiteta u
zahtjevnom prijelazu izmedu dvije Zi-
votne faze (33, 40).

ZAKLJUCAK

Posljednji dio moje edukacije iz gru-
pne analize bila je internet supervi-
zija grupno-analiticke psihoterapije
u transkulturalnom kontekstu. Bilo je
to jedinstveno i vrlo korisno iskustvo.
Komunikacijski proces u supervizijskoj
grupi bio je obiljeZen tehnickim potes-
ko¢ama tipi¢nima za video-konferen-
cijske pozive putem interneta. S ra-
zvojem i sazrijevanjem supervizijskog
procesa se utjecaj tehnickih poteskoca
bitno smanjio. Sli¢an razvoj je zabilje-
Zen vezano uz kulturno-specifi¢ne fe-
nomene, koji su s vremenom postupno
izblijedili iz fokusa supervizije. Istovre-
meno su univerzalne znacajke ljudske
prirode postajale centralna tema u su-
pervizijskom procesu. Paralelni proces
se odvijao u psihoterapijskoj grupi. Po-
stoji nekoliko preduvjeta koje je potreb-
no ispuniti kako bi internet supervizija
bila u¢inkovita, poput jasno definiranih
granica, tehnic¢ke i institucionalne po-
drske. PoZeljno je i da sudionici u pro-
cesu njeguju otvoren stav i znatiZelju
spram novih tehnologija.

web-based conferencing. As the super-
vision process progressed and matured,
the influence of technical limitations de-
creased substantially. A similar process
was observed regarding the culture-spe-
cific phenomena, which gradually faded
away from the focus of the supervision.
At the same time, the universal aspects
of the human condition became more
visible and important. A parallel process
was observed in the therapy group. There
are several preconditions that are neces-
sary for a successful outcome of distance
supervision, such as well-defined bound-
aries and technical and institutional
support. It helps if the participants in the
process have an openness and curiosity
toward the new experiences.
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