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Abstract

The aim of the Croatian language teaching in elementary school is to enable
students to develop language communicative competence which would allow
them to successfully acquire the curriculum, and to be functionally included in the
lifelong learning process (NPiP, 2006). Since the process of language acquisition
does not only include acquiring linguistic and communicative elements but also
developing psychosocial skills, L1 communication is emphasized as the first and
most important out of eight key competences in the Common European Framework
of Reference for Languages (Vijele Europe, 2005). Therefore, all the participants
within the educational process are expected to encourage the development of
language competences - firstly communicative and then linguistic competence.

A child enters the language communication process by means of listening and
imitating adult speakers of a language community, after which the processes of
repetition and understanding, and the act of speaking are triggered. After finishing
preschool, school-age children develop more complex language skills such as reading
and writing. However, the basic skills of listening and speaking should still not be
neglected. Unfortunately, the teaching experience and scientific research (Aladrovié-
Slovacek, 2011; Cvikié, Pavlicevié-Franié, & Aladrovié-Slovacek, 2015; Jelaska,
2005; Pavlicevié-Franié, 2005, 2011) point to the fact that it is precisely the basic
language skills of listening and speaking that are not being sufficiently included in
the teaching process.

Therefore, the aim of this paper is to articulate the immense importance of the
receptive skill of listening and the productive skill of speaking within the process of
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learning and teaching Croatian, since they are the basic linguistic skills necessary
both for acquiring the Croatian language and other school subjects.

Key words: communicative competence; linguistic competence; listening and speaking
language skills.

Introduction

The process of mother tongue acquisition, though primarily linguistically
determined, is not only a linguistic, but also a psycho-cognitive and sociocultural
element of human development. It is an intellectual process which is, because of its
complexity, covered by different scientific disciplines, primarily linguistics, but also
psychology, sociolinguistics, pedagogy, Croatian language teaching methodology,
etc. The acquisition of the Croatian language, as a mother tongue, is the basic goal of
the process of learning and teaching Croatian language as a subject in primary and
secondary schools. It is a part of the curriculum, and is both the mother tongue and the
communicative basis for the acquisition of other subjects in the curriculum. Therefore,
all the participants within the educational process are expected to encourage the
development of language competences. The central part of the curricula should
be concentrated on the development of functional communication in a positive
institutional environment for the purpose of better and easier communication. The
key question of the process of Croatian language learning and teaching is which
methods and procedures are to be used in order to encourage and develop pupils’
ability to successfully and meaningfully communicate, which would enable them to
successfully use the standard Croatian language in oral and written form and become
competent communicators? In other words, what should be done so that the final
result at the end of the education period would be more useful knowledge of language
and fewer memorized facts? Communication in mother tongue is emphasized as the
first and most important out of eight key competences' in the Common European
Framework of Reference for Languages (CEFRL - Council of Europe, 2001; ZEROJ
- Skolska knjiga, 2005), and its development begins with the acquisition of basic
language skills of listening, speaking, reading and writing, which should finally result
in a high level of communicative language competences.

Communicative Language Competences

As an abstract system of signs and rules whose primary aim is communication, the
language does not have to have the same role, purpose and value system always and
everywhere. Dell Hymes (1984) uses the term communicative competence, which
refers to the level of language acquisition, the ability of its discursive use in language

! According to the CEFRL, key competences are: communication in a mother tongue, communication
in a foreign language, mathematical competence, media (digital) competence, learning to learn”
competence, social and civic competence, sense of initiative and entrepreneurship, creative expression.
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practice and the competence of the speaker to choose which one of several language
systems (sub-systems) is the most appropriate for a particular communicative situation.
Linguistic theoreticians have interpreted the term "competence” in different ways. For
Noam Chomsky (1989), competence” is only linguistic competence, which means only
the knowledge of grammar, and it is different from ”performance”, which is the actual
use of language by the speaker. Taking into consideration language theory in general, it
can be concluded that the term "competence” refers to the competence of a person, i.e.
their expertise and ability to perform certain activities. As for language competences,
there are two distinctive levels of language expertise and the difference between
linguistic and communicative competence. While communicative competence is the
actual use of language in concrete situations (functional communication), linguistic
competence refers to the theoretical knowledge of language, i.e. the knowledge
of rules, standards and definitions (grammar expertise). The participants in the
education process are expected to acquire a certain level of both the communicative
and linguistic competence, bearing in mind that the order of acquisition should be
appropriate for a particular developmental stage. Communicative practice should
come first and theoretical knowledge should follow. However, the practice in our
schools has been to first acquire the language knowledge on the level of grammar
standard (linguistic competence or theoretical knowledge of language) and only
then, and to a smaller extent, to develop the communicative competence on the level
of functional use (communicative competence or useful knowledge of language). In
case of the mother tongue, especially in the period of early language acquisition, it
should be quite the opposite!

Though the National Framework Curriculum (NFC, 2010) highlights the importance
of development of communicative language abilities, the research on the teaching
practice (Aladrovi¢-Slovacek, 2008, 2011; Barbaroga-Siki¢ & Ceéi, 2007; BeZen, 2008;
Jelaska, 2005; Pavli¢evi¢-Frani¢, 2005, 2011; Pavlicevi¢-Frani¢ & Kovacevié, 2002, 2003;
Vilke, 2007), shows a disproportion between encouraging linguistic as opposed to
communicative competence. Moreover, the current Elementary School Curriculum -
Croatian Language (ESC, 2006) puts the lessons with the topic of language expression
in the third place, after grammar and literature lessons, though the basic language skills
should be encouraged precisely during the lessons of language expression. Thus, the
Croatian language curriculum, especially in primary school, points out the principle
of functionality and correlation between subjects as well as the competence-oriented
and communicative approach to educational content, but in reality, the teachers insist
on memorizing and reproducing definitions and rules.

This fact has been confirmed by the research on the levels of linguistic and
communicative competence (Pavli¢evi¢-Frani¢ & Aladrovi¢ Slovacek, 2010)
conducted on the sample of (N = 100) junior grade pupils. The arithmetic mean
shows that the pupils are more competent at the knowledge of rules and definitions
(linguistic competence), which, unfortunately, does not help them make their daily
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communication more successful. The useful knowledge of language (communicative
competence) gave way to the theoretical knowledge about language (Figure 1).
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Figure 1. Results of linguistic and communicative competence tests in primary school

It has to be stressed that language content is given sufficient attention in primary
school, but the methods of learning and teaching are clearly not suitable to students’
age and are not adequately employed. Despite a large number of lessons, the result
of Croatian language lessons is not necessarily a better ability to express oneself, to
communicate, speak and write in the mother tongue.

Secondary school primarily addresses literature and theory of literature, while
language is insufficiently represented. Therefore, one should not be surprised by the
fact that at the end of their education period, after eight or twelve years of learning the
mother tongue, students do not achieve a satisfactory education level, which means
that they are not sufficiently competent in their oral and written expression in the
standard Croatian language.

In view of these facts, it is necessary to know how to design language programmes
and to what extent, how and when the process of institutional Croatian language
learning should be based on the development of linguistic competence and when
more attention should be paid to the development of communicative and functional
language competence on the level of all useful idioms of an individual or the society.
If the purpose of the acquisition of standard Croatian language is to develop the
most efficient communication possible in the mother tongue, then it does not seem
useful to support the curricula which encourage learning declarative knowledge. On
the contrary, meta-linguistic skills and meta-cognitive abilities of students should be
developed first, i.e. the abilities which include conditional knowledge and stimulate
language and communication competences based, above all, on the language skills of
listening and speaking, and then reading and writing (Miljevi¢-Ridicki et al., 2003).
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Language Skills

Development of language competences, which includes successful acquisition of
mother tongue, is based on acquisition of basic language skills during the process
of communication. In professional literature, the term ”language skill” is also known
as language activity”,”language skill” and ”language ability”. In Croatian linguo-
didactic literature, these are various activities which are linguistically, psychologically
and sociologically conditioned and the purpose of which is language acquisition.
Systematic encouragement of language skills significantly mitigates acquisition
(reception) of language content and if the pupils acquire language skills, they will at
the same time acquire the language itself.

There are four basic language skills - listening, speaking, reading and writing.
Listening and speaking (talking) are considered the primary ones. A pupil entering
school, if normally developed in terms of language, has sufficiently mastered the
listening and speaking level, which means that they are able to hear and understand the
talk, to speak and talk themselves. At school, they encounter the secondary language
skills - reading and writing. The best educational results are achieved by language
interaction, which refers to successful combination of exercises of language reception
(listening, reading) and language production (speaking, writing).”

This paper will discuss the primary language skills of listening and speaking, as a
key to mastering other skills, which implies mastering Croatian language in general.

Listening

The listening ability or skill is the basis for successful communication in a language.
Although it is the skill that we learn first, the research shows that the language skill
of listening is paid the least attention, especially the active i.e. conscious listening.
Moreover, many consider speaking the most important communication skill, forgetting
at the same time that without listening it is not possible to speak. Due to our analytical
mind, the information that we hear is often not identical to that which the speaker
has uttered, depending on the communication situation, age of the speaker, and
knowledge of the topic. Although many consider listening to be a passive activity, it
is far from the truth.

Listening is a dynamic process, being a receptive ability of a person to receive
and acquire auditive elements of the language. The listening process includes the
cognitive and emotional level and it is preconditioned by normal auditory hearing
which implies the existence of organic (physical) sense of hearing, then the phonemic
hearing (articulation of phonemes) and melodic hearing (intonation level). All three
elements of auditory hearing are preconditions for successful development of listening
as a language skill. It is necessary not only to listen to the words, but also to hear

2 Methodology teachers claim that speaking and writing are productive skills, while listening and
reading are receptive skills.
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and understand the message in order to prevent “the noise in the channel’, i.e. not
understanding the message. Misunderstanding or misinterpretation of the message
is mostly a consequence of unconscious listening or so-called partial listening. The
book ”Andragogic models of teaching” (Dijanosi¢, 2009) lists several sub-types of
partial listening:
o Pseudo-listening - the listener seems to show the interest, but is not concentrated
and thinks of something else;
o One-level listening - the listener occasionally becomes involved and listens only
to a part of the information;
o Selective listening - the listener listens only to a part of the information that is
especially interesting to him;
o Selective rejecting - the listener focuses on the content which he does not want to
hear and stops listening when it comes to this content;
o Interruptive listening - the listeners interrupt the speaker, interposing themselves
and giving their opinion;
o Defensive listening - the listener interprets all messages as an attack so they defend
themselves or attack others;
o Ambush listening - the listener listens to the speaker, waiting for a chance to attack
them whenever they feel that the speaker’s words can be disputed.

During partial listening, the average reception is 120 — 180 words per minute, while
in conscious or active listening 500 — 800 words per minute are processed. This fact
stresses the importance of active listening within the teaching process. If a pupil has
developed the skill of active listening, they can learn a significantly larger part of the
teaching content during lessons. Developing active listening requires attention and
consciousness which is above the level of "listening” and includes the level of “hearing
what has been said”. Unfortunately, from pre-school through primary and secondary
school, pupils are rarely “taught to listen”. Although 89% of the surveyed Croatian
language teachers claim to encourage listening (53% very often and 36% often), this
has not been confirmed by the students’ answers (Table 1). Only 49% of the surveyed
students answered that the teachers assign listening exercises (Pavlicevi¢-Frani¢ &
Aladrovi¢ Slovacek, 2011).

Since the language skill of listening is a precondition and the basis for every
successful communication, active listening exercises should be assigned as often as
possible during Croatian language lessons.

Table 1
Encouragement of language skills in Croatian language lessons

Language skill I do not | sometimes | encourage | often
encourage encourage encourage
Listening 0 11% 53% 36%
Active listening 0 19% 52% 29%
Speaking 0 7% 46% 47%
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The listening skill can be developed in different ways: by preparatory pre-exercises
in junior grades of primary school, with the aim of developing concentrated attention
and attentive listening to a spoken or read text; exercises of active listening in later
education cycles, e.g. listening and the control of understanding, listening and
selection of content (separating the important from the unimportant); exercises of
reproduction of the listened content, etc. Dijanosi¢ (2009) names other options for the
encouragement of active listening, which are more suitable for older developmental
age, such as: sending verbal and non-verbal signs which show the speaker that he is
being listened to; asking questions to clarify the spoken message; repeating the listened
text aloud (retelling in one’s own words) in order to check understanding; decoding
emotional states in order to direct further communication; summarizing what has been
heard in order to define the main topic; evaluation of the listened message in order to
confirm the value and understanding of the message.

All listening exercises, regardless of the type and level of acquisition, have to be
conducted on actual templates of real communicative situations. In junior primary
school grades it can be listening and repeating rhymes, tongue twisters, riddles, brain
teasers and participation in listening and speaking language games (onomatopoeic
games, articulation - intonation games). In senior grades of primary school and in
secondary school, active listening exercises can be assigned during conversation, or can
include guided listening to music, listening of expressively read artistic literary texts,
listening of expressively read texts of other functional styles, etc. Audio recordings on
CDs, radio and TV shows, films and computer programmes can be used as examples
of simulated speech sources, but first of all, and the most useful of all, is listening to
the teacher and communicating with each other.

Speaking

The language skill of speaking is innate to humans, provided they have healthy
speech organs and normal cognitive development. In the early phase of language
acquisition, speaking follows the first skill of listening. Although not primary, speaking
is a basic human skill of establishment and realization of language communication,
significantly more frequent, easier and faster than the writing skill. Understanding
speech usually comes before the speech itself, but both skills can develop parallel to
each other and sometimes speech can even precede understanding (e.g. when pre-
school children use some language expressions which they do not understand).

Speaking is a productive ability of human beings. This is a language skill during
which an oral message is transmitted through lexis, grammar, phonological and
prosodic means within the process of verbal communication. The basic unit of speech
is speech act. Within the communication process, speech act includes: the content of
speech (what is spoken about), the expression of speech (the selection of language units
by which the speech is realized), the meaning of speech (what the spoken content
means or can mean), the purpose of the speaker (why or for what purpose the speech
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is realized), the context of speech (communicative situation or the environment within
which the speech is realized). Every speech act includes extra-linguistic and linguistic
elements which shape the act, starting from individual personality traits of each
individual, socio-communicational and psycho-communicational factors to the
linguistic knowledge and levels of language acquisition. The basic function of an
act of speech is verbal communication, i.e. realization of speech as oral language
activity between at least two collocutors. According to the role which speech act has
in the communication process, there are several different acts: contact acts of speech
(greetings, introduction, congratulations, various forms of addressing the listeners);
direct speech acts (request, proposition, command, instruction and other optative
forms of speech); expressive speech acts (expression of different feelings); referential
speech acts (presentation, statement, report, explanation, claim and other forms of
objective speech based on facts). According to the criterion of relationship between
the collocutors, we distinguish speech acts which influence the consciousness of the
collocutor (exchange of opinions, expressing opinion), speech acts which influence the
action of the collocutor (advise, demand, warning, reproach), speech acts which release
the tension between the collocutors (apology, thanks, congratulating, condolences and
other forms of speech which influence emotional state of the collocutor).

Regardless of their sub-types, in communication speech acts can be realized as
a dialogic, monologic and polylogic spoken form. Dialogue (Greek: dia = two) is
a conversation between two people who, in turns, take the role of the speaker and
the listener. It is realized as an official or private conversation, public or personal
conversation, external (real communication) or internal conversation (auditory
unrealized conversation with oneself), one-sided conversation (one speaker takes both
the role of the speaker and the listener) or two-sided conversation (mutual interaction
between the speaker and the collocutor). The most common dialogic forms are:
everyday conversation, recreational conversation, business conversation, interview,
conversational games (brain teasers, riddles, anagrams, fill-in puzzles, i.e. language
games which stimulate communicative competence). Monologue (Greek: mono = one,
alone) is a self-speech, i.e. speech of one person intended for others or themselves,
an individual spoken act without collocutors taking turns in communication. It
is realized as description, story-telling, discussion, interpretation and instruction.
Polylogue (Greek: poly = a lot, more) is a spoken communication form in which several
people participate. Since polylogic forms imply the interaction of several collocutors
and their structure is similar to the dialogue, it is not incorrect to divide the acts of
speech into only two basic forms. In this division, the term “dialogic form” means every
conversation of more than one person, while the term “monologic form” means the
speech of only one person in communication (Pavli¢evi¢-Frani¢, 2005).

Literature in the field of linguistics makes a semantic difference between the terms
speech and speaking. Speech is auditory realization of a certain language which is
acquired from the early childhood. Speaking, on the other hand, is a language skill
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based on the general human ability to make sounds, i.e. produce vocal-auditory
elements. There are several preconditions which have to be met so that speaking, as a
general organic and physical ability of every healthy human, evolves into a language
skill which enables successful oral communication. First of all, in order to achieve
successful language communication, the persons have to share the same language
code, i.e. to have knowledge of the same language within whose rules and standards
the speech will be realized. Special attention has to be paid to the development of
listening ability which precedes speech and which enables the person to acquire the
language in auditory terms (acquisition of acoustic-articulatory and intonational
characteristics of the language). Development of the innate speaking ability includes
frequent language exercises which stimulate speech (and oratory) skills.

Speaking exercises take an important place in Croatian language lessons, especially
in the area of language expression. They are directly connected with active listening
exercises which precede them, and reading and writing exercises which follow them,
while the most efficient speaking exercises are based on different creative activities
(Cviki¢, Pavli¢evi¢-Frani¢, & Aladrovi¢-Slovacek, 2015). Grammar exercises (phonetic—
phonological, morphological, syntactic), orthoepic exercises (articulation, accent,
intonation), lexical exercises (enrichment of vocabulary and word meaning), style
and composition exercises (creation of own functional texts) should be systematically
conducted. In order to stimulate mastering of the Croatian language, different speech
expression forms can be used in the classroom (Pavli¢evi¢-Frani¢, 2005):

o Preparatory exercises (in early language period) - they start with so-called contact
speaking in everyday communication (greetings, addressing, asking and answering,
thanking, congratulating);

o Direct speech forms (in later educational periods) — expressing oral request, advice,
proposal, command;

o Expressive speaking - telling factual or fictional events with oral expression of
feelings;

o Referential speaking (the most demanding type of speaking exercise) - exercise of
objective speech.

Regardless of the content which is being reinforced through exercises, or the
developmental age when the exercise is conducted, speaking exercises in Croatian
language teaching can be generally divided into reproductive (repeating) and
productive (creative). It should be noted, however, that linguo-methodological theory
cannot function without practice, i.e. actual inclusion of all language skills (listening,
speaking, reading and writing) into the process of learning and acquisition of the
Croatian language (BeZen, 2008). Correction exercises are also included in all types
of speaking exercises in order to prevent and eliminate grammar and orthoepic
mistakes. The basic goal of speaking exercises in primary and secondary school is
the development of speaking competence and skills - that is, creation of Croatian
language speakers who possess communicative competence.
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Conclusion

Since language learning and teaching is based on communication, and
communication, among other factors, is also developed by stimulation of language
skills (primarily listening and speaking and then reading and writing), the successful
mastering of the standard Croatian language is directly related to the development
and acquisition of communicative language competence. The starting point, at
the beginning of education, is development of pragmatic language competences
which are then followed by higher levels of linguistic competences during and at
the end of a certain period of education. Within the teaching process, in terms of
listening as a language skill, it primarily means “learning to listen’, i.e. to receive the
message by listening. Active (conscious) listening and at the same time hearing and
understanding the content can also be learnt. Auditory reception is a precondition
not only for other language skills, but also for normal language development of each
individual in general. On the other hand, by practicing the language skill of speaking,
one learns to produce and transmit the spoken message, i.e. not only how to speak,
but also how to say something during oral communication. In language interaction,
listening is intertwined with speaking and later with other language skills as well, the
communication becoming more successful with each higher level of understanding
following each language activity.

If learning and teaching Croatian language is based on theoretical knowledge,
without actual functional application, especially in case of pupils of junior
school grades, learning the standard language will not result in more successful
communication, richer vocabulary and correct expression without the fear of mistake.
Therefore, creation of conditions for the development of communicative abilities and
increase of communicative competence on the level of all communicative varieties of
the mother tongue should be an important goal of the successful process of Croatian
language learning and teaching. In the primary school period, the development of
communicative competence is the basis for language acquisition, while in secondary
schools a high level of communicative expertise represents the starting point for
extending the knowledge of language theory, i.e. for successful development of
linguistic competence. There are several reasons which confirm that functional-
communicative approach should precede the grammatical approach in Croatian
language acquisition and learning: development of communicative competence is
related to the cognitive and emotional development of students; better developed
language and communicative ability is proportional to more successful socialization
and it influences the entire development of a versatile creative personality; mastering
the Croatian language as a form of oral and written expression has an important
role not only in Croatian language lessons, but the learning process in general.
Communication is developed by communicating, for the purpose of real expression.
Using the first acquired logical utterances at an early age (regardless of potential
mistakes) and later using abstract grammar paradigms, during the education process

296



Croatian Journal of Education, Vol.20; Sp.Ed.No.2/2018, pages: 257-308

the student will gradually learn to produce standard language forms on all language
levels. Normative grammar is not eliminated, but reformed into didactical (school)
grammar adjusted to the cognitive and emotional characteristics of students of certain
developmental age and certain period of education.

In view of the above-mentioned facts, it can be concluded that acquisition of the
standard language throughout the entire educational system should be differently
defined and set in terms of concept and programme. The purpose would be functional
learning of linguistic content and development of basic language skills - active
listening, productive speaking, reading and writing, i.e. functional expression. It implies
encouraging communicative competence and paying more attention to language
expression lessons during which practical language exercises should be conducted by
which functional language communication is developed. Thus, the starting point is a
communicative situation from which, through interaction of language skills, follows
functional application and development of communicative and linguistic competence.
The result of the teaching process designed in this manner is an educated student with
communicative competence, high level of language knowledge and self-confidence.
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Utjecaj jezicnih djelatnosti
slusanja i govorenja na razvoj
komunlkac?ske kompetencije u
procesu ovladavanja hrvatskim
jezikom

Sazetak

Cilj je nastave hrvatskoga jezika osposobljavanje ucenika za jezicnu komunikaciju
koja omogucuje uspjesno usvajanje nastavnih sadrzaja i funkcionalno ukljucivanje u
cjeloZivotno obrazovanje (NPiB, 2006). Buduci da u procesu ovladavanja materinskim
jezikom nije rije¢ samo o usvajanju jezikoslovnih sadrzaja i komunikacijskoj osnovici
sporazumijevanja, nego i o razvoju psihosocijalnih sposobnosti, komuniciranje na
materinskome jeziku istaknuto je u Zajednickome europskome referentnome okviru
za jezike kao prva i najvaznija od osam kljucnih kompetencija (Vijece Europe, 2005).
Stoga se od svih sudionika obrazovnoga procesa ocekuje poticanje i razvoj jezicno-
komunikacijske kompetencije.

Dijete u jezicnu komunikaciju ulazi slusanjem i oponasanjem odraslih govornika
jezicne zajednice, zatim se ukljucuju procesi ponavljanja i razumijevanja pa jezicna
djelatnost govorenja. Nakon predskolskoga razdoblja u skolskoj se dobi razvijaju
slozenije jezi¢ne djelatnosti kao Sto su Citanje i pisanje, no i nadalje se ne bi smjele
zanemarivati bazicne djelatnosti slusanja i govorenja. Nazalost, nastavna praksa i
provedena znanstvena istrazivanja (Aladrovié-Slovacek, 2011; Cvikic, Pavlicevic-
Frani¢ i Aladrovié-Slovacek, 2015; Jelaska, 2005; Pavlic¢evié-Franié, 2005) ukazuju
na ¢injenicu da se upravo jezicnim djelatnostima slusanja i govorenja ne posveluje
dovoljno pozornosti.

Svrha je ovoga rada istaknuti vaznost receptivne sposobnosti slusanja i produktivne
sposobnosti govorenja u nastavi hrvatskoga jezika i izraZavanja, buduci da je rije¢
o temeljnim jezicnim djelatnostima nuznima za uspjesno ovaladavnje materinskim
jezikom, ali i za usvajanje ostalih nastavnih sadrZaja.

Kljucne rije¢i: komunikacijska kompetencija; lingvisticka kompetencija; jezicne
djelatnosti; sposobnost slusanja; sposobnost govorenja.
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Uvod

Proces ovladavanja materinskim jezikom, iako ponajprije lingvisti¢ki odreden, nije
samo jezi¢na nego i psihokognitivna i sociokulturoloska sastavnica ¢ovjekova razvoja.
Rije¢ je o intelektualnome procesu kojim se, upravo zbog njegove sloZenosti, bave
razli¢ite znanstvene discipline, ponajprije lingvistika, ali i psihologija, sociolingvistika,
pedagogija, metodika hrvatskoga jezika i dr. Ovladavanje hrvatskim kao materinskim
jezikom temeljni je cilj ucenja i poucavanja hrvatskoga jezika kao nastavnoga
predmeta u osnovnim i srednjim $kolama. Rije¢ je o nastavnome sadrzaju koji je
yjedno materinski jezik, ali i komunikacijska osnovica za usvajanje drugih obrazovnih
sadrzaja. Stoga se od svih sudionika obrazovnoga procesa ocekuje poticanje i
razvoj jezi¢nih kompetencija. Razvoj funkcionalne komunikacije u pozitivnome
institucionalnome okruzenju, a sa svrhom $to boljega i lakSega sporazumijevanja,
trebao bi biti sredi$nji sadrzaj nastavnih kurikula. U procesu ucenja i poucavanja
hrvatskoga jezika postavlja se klju¢no pitanje — kojim metodama i postupcima poticati
i razvijati sposobnost uspjesne i sadrzajne komunikacije u¢enika kako bi se uspje$no
sluzili hrvatskim standardnim jezikom u govoru i pismu te postali komunikacijski
kompetentne osobe? Odnosno $to uciniti da na kraju obrazovnoga razdoblja bude
§to viSe uporabnoga jezi¢noga znanja, a $to manje napamet naucenih ¢injenica? U
Zajednickome europskome referentnome okviru za jezike (Vije¢e Europe, 2005) ponajprije
se istiCe ¢injenica da je komuniciranje na materinskome jeziku prva i najvaznija od
osam klju¢nih kompetencija', a njezin razvoj pocinje usvajanjem temeljnih jezi¢nih
djelatnosti slusanja, govorenja, ¢itanja i pisanja, $to bi u konacnici trebalo rezultirati
visokom razinom jezi¢no-komunikacijskih sposobnosti.

Jezi¢no-komunikacijske sposobnosti

Kao apstraktan sustav znakova i pravila koji primarno sluzi sporazumijevanju
jezik ne mora uvijek i svuda imati istu ulogu, svrhu i sustav vrijednosti. Za stupanj
usvojenosti jezika, moguénost njegove diskurzalne primjene u jezi¢noj praksi i
sposobnost govornika da od vise jezi¢nih sustava (podsustava) u komunikacijskoj
situaciji izabere najprimjereniji, Dell Hymes (1984) rabi termin komunikacijska
kompetencija (engl. communicative competence). U lingvisti¢koj se teoriji o pojmu
kompetencije razli¢ito promisljalo. Noam Chomsky (1989) nazivom kompetencija
(engl. competence) oznacava samo lingvisticku kompetenciju, dakle poznavanje
gramatike, razlikujudi je od performativnoga govora (engl. performance) koji
predstavlja uporabnu odnosno izvedbenu razinu pojedine govorne osobe. Uop¢avajudi
teorijska promisljanja, moze se zaklju¢iti da termin kompetencija oznac¢ava sposobnost

! Prema ZEROJ-u klju¢ne kompetencije su: komuniciranje na materinskome jeziku, komuniciranje na stranome
jeziku, matematicka pismenost, medijska (digitalna) kompetencija, kompetencija »uiti kako se u¢i«, meduljudska
kompetencija, poduzetni¢ka kompetencija, kreativno izraZavanje.
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kojom osoba raspolaze, odnosno stru¢nost i osposobljenost za obavljanje odredene
djelatnosti. Kad je rije¢ o jezi¢nim kompetencijama, jasno se isti¢u dvije razine
jezi¢ne stru¢nosti, te uvodi razlika izmedu lingvisticke i komunikacijske kompetencije.
Pritom komunikacijska kompetencija podrazumijeva uporabno jezi¢no znanje u
konkretnim situacijama (funkcionalna komunikacija), a lingvisticka se kompetencija
odnosi na teorijsko znanje o jeziku odnosno poznavanje pravila, normi i definicija
(gramaticka stru¢nost). Od sudionika izobrazbenoga procesa ocekuje se odredeni
stupanj usvojenosti i komunikacijske i lingvisticke razine, pri ¢emu je vazno istaknuti
redoslijed usvajanja u odredenoj razvojnoj dobi. Valja krenuti od komunikacijske
prakse do teorijskoga znanja. U nasoj $kolskoj praksi to ipak ponajprije znaci usvajanje
jezicnoga znanja na razini gramaticke normativnosti (lingvisticka kompetencija ili
teorijsko znanje o jeziku), a tek zatim i u manjem opsegu razvoj komunikacijskih
sposobnosti na razini funkcionalne primjene (komunikacijska kompetencija ili uporabno
jezi¢no znanje). Kada je rije¢ o materinskome jeziku, osobito u razdoblju ranojezi¢noga
usvajanja, trebalo bi biti obrnuto!

Iako se u aktualnome Nacionalnome okvirnome kurikulumu (NOK, 2010) isti¢e
vaznost razvoja jezi¢no-komunikacijskih sposobnosti, istrazivanja nastavne prakse
(Aladrovi¢ Slovacek, 2008, 2011; Barbarosa-Siki¢ & Cesi (ur.), 2007; BeZen, 2008;
Jelaska, 2005; Pavli¢evi¢-Franié, 2005, 2011; Pavli¢evié-Franié & Kovacevié, 2002,
2003; Vilke, 2007) ukazuju na nerazmjer izmedu poticanja lingvisticke kompetencije
nasuprot komunikacijskoj kompetenciji. Uz to, aktualni Nastavni plan i program za
osnovnu $kolu — Hrvatski jezik (2006) daje tercijarnu ulogu nastavi izraZavanja, iza
nastave gramatike i nastave knjizevnosti, a upravo bi se tijekom nastave jezi¢noga
izrazavanja trebale poticati osnovne jezi¢ne djelatnosti. Doista, program hrvatskoga
jezika, osobito u osnovnoj $koli, upucuje na nacelo funkcionalnosti i medupredmetne
korelacije te kompetencijski i komunikacijski pristup odgojno-obrazovnim sadrZajima,
no, u konacnici se ipak inzistira na zapam¢ivanju i reprodukciji definicija i pravila.

Povrduje to i istrazivanje o razinama usvojenosti lingvisticke i komunikacijske
kompetencije (Pavli¢evi¢-Frani¢ i Aladrovi¢ Slovacek, 2010) koje je provedeno na
uzorku (N=100) uc¢enika mlade $kolske dobi. Iz vrijednosti aritmeticke sredine
razvidno je da su ucenici kompetentniji u poznavanju pravila i definicija (lingvisticka
kompetncija) koji im, nazalost, ne pomazu u uspje$nijoj svakodnevnoj komunikaciji.
Uporabno znanje jezika (komunikacijska kompetencija) ustuknulo je pred teorijskim
znanjem o jeziku (Prikaz 1).

Prikaz 1

Pritom valja istaknuti da se jezi¢nim sadrZajima u osnovnoj $koli posve¢uje dovoljna
pozornost, ali su nacini ucenja i poucavanja ocito neprimjereni dobi i neadekvatno
prezentirani. Naime, iako zastupljena velikim brojem sati, nastava hrvatskoga jezika u
osnovnoj $koli ne rezultira nuzno boljom sposobnos¢u izrazavanja, sporazumijevanja,
govorenja i pisanja na materinskome jeziku.
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U srednjoj se, pak, $koli uglavnom obraduju knjizevnoteorijski sadrzaji, a jezikoslovni
nedostatno. Stoga ne treba ¢uditi ¢injenica da na kraju odgojno-obrazovnih razdoblja,
nakon 8 odnosno 12 godina ucenja materinskoga jezika, ucenici ne ostvaruju
zadovoljavajucu razinu obrazovnih postignuca, odnosno nisu dovoljno kompetentni
u govornome i pisanome izrazavanju na hrvatskome standardnome jeziku.

Uzimajudi u obzir sve navedeno, valja znati kako oblikovati jezi¢ne programe, te u
kojoj mjeri, kako i kada proces institucionalnoga ucenja hrvatskoga jezika temeljiti
na razvijanju lingvisticke kompetencije, a kada veéu pozornost posvetiti razvoju
komunikacijsko-funkcionalne jezi¢ne kompetencije na razini svih uporabnih idioma
pojedinca ili sredine. Ako je svrha usvajanja hrvatskoga standardnog jezika razvoj §to
uspje$nije komunikacije na materinskome jeziku, onda se ne ¢ini svrhovitim afirmirati
kurikule koji poti¢u uéenje deklarativnhoga znanja, nego ponajprije valja razvijati
metajezi¢ne i metakognitivne sposobnosti u¢enika koje uklju¢uju kondicionalno
znanje i poti¢u jezi¢no-komunikacijske sposobnosti utemeljene ponajprije na jezi¢nim
djelatnostima slusanja i govorenja, a zatim ¢itanja i pisanja (Miljevi¢-Ridicki, R. i sur.
2003).

Jezi¢ne djelatnosti

Razvoj jezi¢nih kompetencija, a time i uspje$no ovladavanje materinskim jezikom,
temelji se na usvajanju osnovnih jezi¢nih djelatnosti tijekom komunikacijskoga
procesa. U strucnoj se literaturi za termin jezicna djelatnost rabe i nazivi jezicna
aktivnost (engl. language activity), jezicna vjestina (engl. language skill), jezi¢na
sposobnost (engl. language ability). U hrvatskoj lingvodidaktickoj literaturi rijec je
o raznolikim aktivnostima koje su lingvisti¢ki, psiholoski i socioloski uvjetovane, a
sluze za ovladavanje jezikom. Sustavno poticanje jezi¢nih djelatnosti znatno olaksava
usvajanje (recepciju) jezi¢nih sadrzaja, a ovladavajudi jezi¢nim djelatnostima, u¢enik
usvaja i sam jezik.

Cetiri su osnovne jezi¢ne djelatnosti - slusanje, govorenje, ¢itanje i pisanje. Primarnima
se smatraju slu§anje i govorenje (razgovaranje). Ucenik koji zapocinje $kolovanje, ako
je urednoga jezi¢noga razvoja, u dovoljnom je stupnju ovladao slusnom i govornom
jezi¢nom razinom, $to znaci da je sposoban ¢uti i razumjeti govor, govoriti i razgovarati.
U skoli se zatim susrece sa sekundarnim jezi¢nim djelatnostima - ¢itanjem i pisanjem.
Najbolja se obrazovna postignuéa ostvaruju jezi¢nim medudjelovanjem, odnosno
uspjesnim kombiniranjem vjezbi jezi¢noga primanja (slusanje, ¢itanje) i vjezbi jezi¢ne
proizvodnje (govorenje, pisanje).>

U ovome ¢e radu biti rije¢i o primarnim jezi¢nim djelatnostima slu$anja i govorenja,
kao klju¢nima za usvajanje ostalih djelatnosti, a time i za ovladavanje hrvatskim
jezikom u cjelini.

* Metodicari govorenje i pisanje smatraju produktivnim vjestinama, a slu$anje i ¢itanje receptivnim vjestinama.
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Slusanje

Sposobnost ili umijece slusanja temeljni je dio svake uspjesne jezi¢ne komunikacije.
Iako je to vjestina koju najranije nauc¢imo, istrazivanja ukazuju na ¢injenicu da jezi¢noj
djelatnosti slusanja pridajemo najmanju pozornost, osobito kada je rije¢ o aktivnome
odnosno svjesnome sluganju. Stovise, mnogi govorenje smatraju najvaznijom
komunikacijskom vje$tinom, zaboravljajuéi pritom da bez slu$anja nema jezi¢ne
djelatnosti govorenja. Zbog nasega analitickoga uma informacije koje ¢ujemo cesto
nisu identi¢ne onima koje je sugovornik izrekao, ovisno o komunikacijskoj situaciji,
dobi sugovornika, poznavanju teme. Iako vec¢ina slusanje dozivljava kao pasivnu
aktivnost, to je daleko od istine.

Slusanje je dinamican proces, receptivna ¢ovjekova sposobnost primanja i usvajanja
¢ujnih (auditivnih) elemenata jezika. U proces sluSanja ukljucuju se i kognitivna i
emocionalna razina, a kao preduvjet ocekuje se uredan govorni sluh koji ponajprije
razumijeva postojanje organskoga (fizickoga) sluha, a zatim fonemskoga sluha
(artikulacija fonema) i melodijskoga sluha (intonacijska razina). Sva tri elementa
govornoga sluha preduvjeti su uspje$noga razvoja jezi¢ne djelatnosti slusanja. Potrebno
je ne samo slusati rije¢i, nego ¢uti i razumjeti poruku, kako ne bi doslo do ‘buke u
kanalu) odnosno do nerazumijevanja poruke. Pogresno shvacena ili interpretirana
poruka najce$ce je posljedica nesvjesnoga slusanja, tzv. nepotpunoga slusanja. U
knjizi Andragoski modeli poucavanja (ur. Dijano$i¢, 2009) kao podvrste nepotpunoga
sluSanja navedene su:

o pseudoslusanje - slusatelj naizgled pokazuje interes, ali nije koncentriran i misli

na nes$to drugo,

« jednoslojno slusanje - slusatelj se povremeno ukljucuje i slusa samo dio informacija,

o selektivno slusanje - slusatelj slusa samo ono $to ga posebno zanima,

o selektivno odbacivanje - slusatelj se usmjerava na sadrzaje koje ne Zzeli ¢uti pa se

isklju¢uje kad je o njima rije,

« prekidanje slusanja - slusatelj prekida govornika, ‘upada u rije¢ i iznosi svoje

misljenje,

o obrambeno slusanje - sluatelj sve poruke tumaci kao napad i brani se ili napada,

o slusanje u zasjedi‘- slusatelj slusa sugovornika da bi ga napao kad god mu se ucini

da se sugovornikove rije¢i mogu dovesti u pitanje.

Tijekom nepotpunoga slusanja prosjecna recepcija je 120 do 180 rije¢i u minuti, a pri
svjesnome ili aktivnome slu$anju s razumijevanjem, procesuira se od 500 do 800 rijeci
u minuti. Upravo taj podatak ukazuje na vaznost aktivnoga slusanja s razumijevanjem
u nastavnome procesu. Ima li u¢enik razvijenu vjestinu aktivnoga slu$anja, znatno
veli dio nastavnoga sadrzaja moze usvojiti na satu. Razvijanje aktivnoga slu$anja
zahtijeva pozornost i svijest koja nadilazi samo razinu ”slusati” i uklju¢uje i razinu

¢uti §to je izre¢eno”. Na Zalost, od predskole do osnovne i srednje $kole ucenike se
rijetko "uci slusati” Iako 89% nastavnika hrvatskoga jezika u anketi isti¢e da poti¢u
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slusanje (53% vrlo cesto, a 36% cesto), odgovori ucenika to ne potvrduju (tablica 1).
Samo 49% ucenika je u anketnim upitnicima odgovorilo da nastavnici provode vjezbe
sluganja (Pavlicevi¢-Frani¢ & Aladrovi¢ Slovacek, 2011). Kako je provodenje jezi¢ne
djelatnosti slusanja preduvjet i temelj svake uspje$ne komunikacije, upravo vjezbe
aktivnoga slusanja trebalo bi u nastavi hrvatskoga jezika provoditi $to cesce.

Tablica 1

Umijece slusanja moze se razvijati na razli¢ite nacine: pripremnim predvjezbama
u pocetnim razredima osnovne $kole, sa svrhom koncentracije paznje i navikavanja
na pozorno slusanje govorenoga ili procitanoga teksta; vjezbama aktivnoga slusanja
s razumijevanjem u kasnijim obrazovnim ciklusima, npr. slu$anje s kontrolom
razumijevanja, slusanje sa selekcijom sadrzaja (razlikovanje bitnoga od nebitnoga);
vjezbama reprodukcije slusanoga sadrZaja itd. Dijano$i¢ (2009) navodi i druge
mogu¢énosti poticanja aktivnoga slu$anja, primjerenije starijoj razvojnoj dobi, npr.
slanje verbalnih i neverbalnih znakova, ¢ime se govorniku pokazuje da ga se slusa;
postavljanje pitanja radi razja$njenja izgovorne poruke; glasno ponavljanje slusanoga
teksta (ispricati svojim rije¢ima) kako bi se provjerilo razumijevanje; dekodiranje
emocionalnih stanja radi usmjeravanja daljnje komunikacije, sazimanje onoga sto se culo
radi utvrdivanja glavne teme; vrednovanje slusane poruke radi potvrdivanja vrijednosti
i razumljivosti poruke.

Sve vjezbe sluanja, bez obzira na vrstu i razinu usvajanja, valja provoditi na
konkretnim predlo$cima stvarnih komunikacijskih situacija. U mladoj osnovnogkolskoj
dobi to moze biti slusanje i ponavljanje brojalica, razbrajalica, brzalica, pitalica, kao i
sudjelovanje u jezi¢nim igrama slu$anja i govorenja (onomatopejske igre, artikulacijsko-
intonacijske igre...). U starijoj osnovnoskolskoj i srednjoskolskoj dobi mogu se provoditi
vjezbe aktivnoga slusanja tijekom razgovorne komunikacije, vodeno slusanje glazbe,
slu$anje interpretativno procitanih knjizevno-umjetnickih tekstova, slusanje izrazajno
procitanih tekstova drugih funkcionalnih stilova itd. Pritom se, kao ogledni primjeri
simuliranih govornih izvora, koriste uzorci tonskih zapisa na CD-u, radijske i TV
emisije, filmovi, racunalni programi, ali ponajvise i najkorisnije - slu§anje uciteljeva
govora i medusobne komunikacije.

Govorenje

Jezi¢na djelatnost govorenja urodena je ¢ovjekova sposobnost, uz preuvjet
neostecenih govornih organa i urednoga kognitivnoga razvoja. U ranoj fazi jezi¢noga
usvajanja govorenje se nastavlja na prvotnu sposobnost slusanja. Iako nije primarna,
govor je osnovna ljudska djelatnost uspostavljanja i ostvarivanja jezi¢ne komunikacije,
znatno ¢e$c¢a, laksa i brza nego djelatnost pisanja. Razumijevanje govora najcesce
prethodi samom ¢inu govorenja, no obje se aktivnosti mogu razvijati i paralalno,
a govorenje moze i prethoditi razumijevanju (npr. kod predskolske djece koja
upotrebljavaju jezi¢ne izraze iako ih ne razumiju).
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Govorenje pripada u ¢ovjekove produktivne sposobnosti. Rije¢ je o jezi¢noj
djelatnosti tijekom koje se leksi¢kim, gramatickim, fonologkim i prozodijskim
sredstvima prenosi usmena poruka u procesu jezi¢noga sporazumijevanja. Temeljna
je jedinica govorenja govorni ¢in. U komunikacijskome procesu govorni ¢in obuhvaca:
sadrzaj govorenja (o ¢éemu se govori), izraz govorenja (izbor jezi¢nih jedinica s pomocu
kojih se govor ostvaruje), znacenje govorenja ($to izgovoreni sadrzaj znaci ili moze
znaliti), namjeru govornika (za$to, odnosno s kojom se svrhom govor ostvaruje),
kontekst govorenja (komunikacijska situacija ili okruzenje u okviru kojih se govor
ostvaruje). Svaki govorni ¢in ukljucuje izvanjezi¢ne i jezi¢ne elemente koji ga oblikuju,
od individualnih osobina li¢nosti svakoga pojedinca, preko sociokomunikacijskih i
psihokomunikacijskih odrednica, do lingvisti¢koga znanja i razina jezi¢ne usvojenosti.
Osnovna je funkcija govornoga ¢ina verbalno sporazumijevanje, odnosno ostvarenje
govora kao usmene jezi¢ne djelatnosti izmedu najmanje dvoje sugovornika. Prema
ulozi koju govorni ¢in ima u priop¢ajnome procesu razlikuju se: kontaktni govorni
¢inovi (pozdravljanje, predstavljanje, Cestitanje, razli¢iti oblici obracanja slusateljima);
direktni govorni ¢inovi (zamolba, prijedlog, zapovijed, instrukcija i drugi optativni
oblici govora); ekspresivni govorni ¢inovi (izraZavanje razlicitih osjecaja); referencijalni
govorni ¢inovi (prikaz, izjava, izvje$ce, objadnjenje, tvrdnja i drugi oblici objektivnoga
govora utemeljenoga na ¢injenicama). Prema kriteriju odnosa medu sugovornicima
razlikujemo govorne ¢inove koji utje¢u na svijest sugovornika (razmjena stavova,
izno$enje misljenja), govorne ¢inove koji utje¢u na ponasanje sugovornika (savjet,
zahtjev, upozorenje, predbacivanje), govorne ¢inove kojima se oslobada napetost
izmedu sugovornika (isprika, zahvala, ¢estitanje, izrazavanje sucuti i drugi oblici
govora koji utje¢u na emocionalne odnose sugovornika).

Bez obzira na razlic¢ite podvrste govorni se ¢inovi u komunikaciji mogu ostvariti kao
dijaloski, monoloski i poliloski govorni oblik. Dijalog (gr¢. dia = dva) je razgovor dvoje
ljudi, pri c¢emu se uloge govornika i slusatelja neprestano izmjenjuju. Ostvaruje se kao
sluzbeni ili privatni razgovor, javni ili osobni razgovor, vanjski (stvarna komunikacija)
ili unutarnji razgovor (zvu¢no neostvaren razgovor sa samim sobom), jednostrani
razgovor (jedan govornik ima ulogu i govrnika i sugovornika) ili dvostrani razgovor
(zajednic¢ko medudjelovanje govornika i sugovornika). Najpoznatiji su dijaloski oblici:
svakodnevni razgovor, rekreativni razgovor, poslovni razgovor, intervju, razgovorne
igre (mozgalice, pitalice, premetaljke, dopunjaljke itd., odnosno igranje jezikom
radi poticanja komunikacijske kompetencije). Monolog (gr¢. mono = jedan, sam) je
samogovor, tj. govor jedne osobe upucen drugima ili sebi, individualan govorni ¢in bez
smjenjivanja sugovornika u komunikaciji. Ostvaruje se kao opisivanje, pripovijedanje,
raspravljanje, tumacenje i upudivanje. Polilog (gr¢. poly = mnogo, vise) se odnosi na
govorni komunikacijski oblik u kojemu sudjeluje vise ljudi. Budu¢i da poliloski oblici
takoder podrazumijevaju medudjelovanje vise sugovornika, a imaju i strukturu
sli¢nu dijaloskome izraZavanju, nije pogre$no govorne ¢inove razdijeliti samo u dva
osnovna oblika. Pritom se pojmom ‘dijaloski oblik’ oznacava svaki razgovor u kojemu
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sudjeluje vi$e osoba, a pojam ‘monoloski oblik’ odnosi se na govor samo jedne osobe
u komunikaciji (Pavli¢evi¢-Frani¢, 2005).

Izmedu termina govor i govorenje u jezikoslovnoj se literaturi ocituje semanticka
razlika. Govorom se smatra zvu¢na realizacija odredenoga jezika koja se usvaja
od najranije dje¢je dobi. Govorenje je, pak, jezi¢na djelatnost koja se temelji na
opceljudskoj sposobnosti glasanja odnosno proizvodnje govorno-¢ujnih elemenata.
Zelimo li da govorenje od opce organsko-fizicke sposobnosti svakoga zdravog ¢ovieka
preraste u jezi¢nu djelatnost kojom se ostvaruje uspje$no govorno sporazumijevanje,
valja zadovoljiti vi$e preduvjeta. Ponajprije, za uspje$nu jezi¢nu komunikaciju valja
imati isti jezi¢ni kod, odnosno nauciti odredeni jezik unutar ¢ijih ée se pravila i
normi govor ostvarivati. Osobitu pozornost valja posvetiti i razvijanju sposobnosti
slusanja koja govoru prethodi i kojom se usvaja zvukovna strana jezika (usvajanje
akusticko-artikulacijskih i intonacijskih obiljezja jezika). Razvijanje urodene govorne
sposobnosti uklju¢uje $to ¢esée provodenje govornih vjezbi kojima se poti¢u govorne
(i govornicke) vjestine.

U nastavi hrvatskoga jezika opcenito, a posebice u podrudju jezi¢noga izrazavanja,
provodenje govornih vjezbi zauzima vazno mjesto. Izravno je povezano s vjezbama
aktivnoga slu$anja koje prethode te vjezbama ¢itanja i pisanja koje slijede, a
najsvrhovitije su kad se temelje na razli¢itim kreativnim aktivnostima (Creative
Thinking in Literacy and Language Skills, 2015). Sustavno bi se trebale provoditi:
gramaticke vjezbe (fonetsko-fonoloske, morfoloske, sintakticke), ortoepske ili
pravogovorne vjezbe (artikulacijske, akcentuacijske, intonacijske), leksicke vjezbe
(bogacenje rje¢nika i znacenje rijeci), stilsko-kompozicijske vjezbe (stvaranje vlastitih
funkcionalnih tekstova). Pri ovladavanju hrvatskim jezikom u razredu se mogu
realizirati raznoliki govorno-izrazajni oblici (Pavli¢evi¢-Frani¢, 2005):

« pripremne vjezbe (u ranojezi¢nome razdoblju) - zapodinju tzv. kontaktnim
govorenjem u svakodnevnim komunikacijskim situacijama (pozdravljanje,
obracanje, postavljanje pitanja i davanje odgovora, zahvaljivanje, Cestitanje),

o direktni govorni oblici (u kasnijim obrazovnim razdobljima) - izricanje usmene
zamolbe, savjeta, prijedloga, zapovijedi,

o ekspresivno govorenje — pripovijedanje stvarnih i izmisljenih doZivljaja uz usmeno
izraZavanje osjecaja,

o refercijalno govorenje (najzahtjevnije govorne vjezbe) - vjezbe objektivnoga
govornoga izrazavanja.

Bez obzira na sadrzaj koji se uvjezbava i razvojno razdoblje u kojemu se provode,
govorne vjezbe u nastavi hrvatskoga jezika moZemo opcenito podijeliti na
reproduktivne (ponavljacke) i produktivne (stvaralacake, proizvodne). Pritom je
vazno istaknuti da lingvometodicka teorija ne moze funkcionirati bez prakse, odnosno
konkretnoga uklju¢ivanja svih jezi¢nih djelatnosti (slusanje, govorenje, ¢itanje i
pisanje) u nastavni proces ucenja i usvajanja hrvatskoga jezika (BeZen, 2008). Tijekom
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provedbe bilo koje vrste govornih vjezbi u nastavni se proces ukljucuju i korekcijske
vjezbe radi predusretanja ili otklanjanja gramati¢ko-pravogovornih pogresaka.
Temeljna svrha provodenja govornih vjezbi u osnovnoskolskoj i srednjoskolskoj
izobrazbi jest razvoj govornih sposobnosti i vjestina, kao i stvaranje komunikacijski
kompetentnih govornika hrvatskoga jezika.

Zakljucak

Bududi da se ucenje i poucavanje jezika temelji na komunikaciji, a komunikacija se,
izmedu ostalih ¢imbenika, razvija poticanjem jezi¢nih djelatnosti (ponajprije slusanja
i govorenja, a zatim ¢itanja i pisanja), uspje$no ovladavanje hrvatskim standardnim
jezikom izravno je povezano s razvojem i usvajanjem jezi¢no-komunikacijskih
kompetencija. Polaziste je u razvoju pragmati¢nih jezi¢nih kompetencija na pocetku
$kolovanja, a zatim tijekom i na kraju odredenoga obrazovnoga razdoblja slijede
vide razine lingvisticke kompetencije. U nastavnhome procesu, kad je rije¢ o jezi¢noj
djelatnosti slusanja, to ponajprije znaci “uciti sluati’, odnosno slu$anjem primiti
poruku. Znati aktivno (svjesno) slusati, a pritom ¢uti i razumjeti sadrzaj, takoder se
mozZe nauciti. Slusna recepcija preduvjet je ne samo razvoja ostalih jezi¢nih djelatnosti
nego i urednoga jezi¢noga razvoja svakoga pojedinca. Provodenjem, pak, jezi¢ne
djelatnosti govorenja, udi se proizvoditi i odasiljati govorenu poruku, odnosno
tijekom usmene komunikacije znati ne samo govoriti nego i umjeti reci. U jezi¢nome
medudjelovanju slusanje se ispreplece s govorenjem, poslije i s ostalim jezi¢nim
djelatnostima, a komunikacija je to uspje$nija $to je vi$a razina razumijevanja koja
slijedi nakon svake jezi¢ne aktivnosti.

Temelji li se u¢enje i poucavanje hrvatskoga jezika na teorijskome znanju, bez
stvarne funkcionalne primjene, osobito kad je rije¢ o u¢enicima mlade $kolske dobi,
ulenje standardnoga jezika nece rezultirati uspjesnijom komunikacijom, bogatijim
rje¢nikom i pravilnim izraZavanjem bez straha od pogreske. Stoga bi stvaranje uvjeta
za razvoj komunikacijskih sposobnosti i pove¢anje komunikacijske kompetencije na
razini svih priop¢ajnih idioma materinskoga jezika trebao biti vazan cilj uspjesnoga
procesa ucenja i poucavanja hrvatskoga jezika. U osnovnoskolskome razdoblju razvoj
komunikacijske kompetencije temelj je usvajanju jezika, a u srednjoj $koli visoka razina
komunikacijske stru¢nosti predstavlja polaziste za nadgradnju teorijskih jezi¢nih
osnova, odnosno za uspje$an razvoj lingvisticke kompetencije. Vise razloga potvrduje
svrhovitost funkcionalno-komunikacijskoga slijeda u odnosu na gramatizirani pristup
usvajanju i u¢enju hrvatskoga jezika: razvoj komunikacijske kompetencije povezan je
s kognitivnim i emocionalnim razvojem ucenika; razvijenija jezi¢no-komunikacijska
osposobljenost proporcionalna je uspje$nijoj socijalizaciji, a utjece i na cjelokupan
razvoj svestrane stvaralacke li¢nosti; ovladavanje hrvatskim jezikom kao oblikom
usmenoga i pisanoga izraZavanja ima bitnu ulogu ne samo u nastavi materinskoga
jezika nego u procesu ucenja opéenito. Komunikacija se razvija komunicirajudi, u
funkciji stvarnoga izrazavanja. Rabeci u mladoj dobi najprije usvojene logicke izricaje
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(bez obzira na moguce pogreske), a poslije i apstraktne gramaticke paradigme, u¢enik
Ce tijekom $kolovanja postupno nauciti proizvoditi i standardnojezi¢ne oblike na svim
jezi¢nim razinama. Pritom se ne dokida usvajanje normativne gramatike, nego se
preoblikuje u didakti¢ku ($kolsku) gramatiku pilagodenu spoznajnim i emocionalnim
obiljezjima ucenika odredene razvojne dobi i u odredenome obrazovnome razdoblju.

Zbog svega navedenoga moze se zakljuciti da bi usvajanje standardnoga jezika u
cijeloj obrazovnoj vertikali trebalo biti koncepcijsko-programski druk¢ije odredeno i
postavljeno. Svrha bi bila funkcionalno ucenje jezikoslovnih sadrzaja i razvoj temeljnih
jezi¢nih djelatnosti - aktivnoga slusanja, produktivnoga govorenja, ¢itanja i pisanja,
odnosno funkcionalnoga izraZavanja. To znadi poticanje komunikacijske kompetencije
i posvecivanje vece pozornosti nastavi jezi¢noga izrazavanja tijekom koje se provode
prakti¢ne jezi¢ne vjezbe, zahvaljujuéi kojima se razvija upravo funkcionalna jezi¢na
komunikacija. Dakle, polaziste je komunikacijska situacija od koje se medudjelovanjem
jezi¢nih djelatnosti dolazi do funkcionalne primjene i razvoja komunikacijske i
lingvisticke kompetencije. Rezultat tako zamisljenoga nastavnoga procesa jest jezi¢no
obrazovan i komunikacijski kompetentan ucenik, visoke razine jezi¢noga znanja i
pouzdanja.
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