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Abstract

Vocabulary teaching includes enriching vocabulary, learning and using words, and
has a great influence on language development. The aim of this paper is the review
of the designed experimental programme for vocabulary teaching, which influences
the enrichment of pupils’ vocabulary. The experimental programme was designed
according to the types of lexical exercises, and it is applied in native language teaching.
The sample of the experiment of parallel groups included pupils in the first grade of
primary school (N = 110). The experimental programme for vocabulary teaching
was realized within three months with three or four lexical exercises a week. After the
completion of the programme, there was a test, which had the purpose of diagnosing
the difference between the pupils in the experimental and control group. The results
showed a statistically significant difference between the control and experimental
group in the following vocabulary items: adjective, noun, verb, synonyms, antonyms,
diminutives, and composing words out of the given letters. There were no differences
between groups in composing words out of the given word. This research shows that
the preparation of a detailed programme for vocabulary teaching influences the
enrichment of pupils’vocabulary in the first grade of primary school.

Key words: experimental programme for vocabulary teaching; lexical exercises; pupils’

vocabulary; vocabulary enrichment.

Introduction

The vocabulary range of pupils enrolled in the first grade of primary school is
versatile and quantitatively unequal. It depends on certain factors, such as pupils’
social background, family surroundings, influence of the media and other factors.
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Practitioners claim that children’s vocabulary range is influenced by the family and
reading environment. Nevertheless, vocabulary enrichment is mostly influenced by
school education in which the lexical system is systematically worked on, particularly
during native language classes (Aarnoutse, Van Leeuwe, Voeten, & Oud, 2001;
Verhoeven, Van Leeuwe, & Vermeer, 2011). The focus of this study is the Serbian
language as the native language. Enriching pupils’ passive and active vocabulary
knowledge is consistently worked on from the first grade.

The vocabulary used in communication is studied in different ways. Usually, the first
point is testing pupils’ vocabulary knowledge. Tests mostly refer to two items: counting
the number of words and knowledge of the word meaning. Tests for determining
the number of words and their application are very useful for vocabulary teaching
(Garnier & Schmitt, 2015). In literature, there are analyses of vocabulary for learning
native and foreign languages (Geng, 2013; Grant, 2012), where the first level in the
process of enriching vocabulary is trying to find the number of words that are used
by children. Also, lexis of young learners and preschool children has been studied in
relation to learning words with or without instructions (Beck & McKeown, 2007), or
both active and passive vocabulary knowledge has been researched (Laufer, 1998).

Lexical exercises are often used in vocabulary teaching. The aim of these
exercises is to enrich pupils’ vocabulary, determine the meaning of words, develop
comprehension and use adequate words in speaking and writing. They make pupils’
literary expression richer and more versatile. If these exercises are well organized, they
are methodologically very functional. Their practical role is seen in the developed
vocabulary in the process of studying reading and writing (Cvetanovi¢, 2010; Perfetti,
2007). Moreover, different types of software, which are being prepared, have language
exercises, so research pertaining to the possibilities of using technology for enriching
vocabulary (Cvetanovi¢, Radovanovié, & Sulovi¢ Petkovi¢, 2015; Solak & Cakir, 2016)
has also been conducted.

Contemporary research of lexis for children is connected with the children’s use of
vocabulary items in the process of telling tales (Isitan & Dogan, 2015). Also, vocabulary
items in a nonword repetition list have a positive relation to children’s memory
and language development (Akoglu & Acarlar, 2014). In a broader context, direct
and indirect learning strategies and their influence on vocabulary knowledge have
implications on the development of pupils’ vocabulary (Gu, 2010; Naeimi & Voon Foo,
2015). In literature, lexical exercises are classified according to the lexicology matrix.
The broadest classification states that lexical exercises are the ones whose purpose
is to enrich vocabulary: “onomatopoeia, diminutives and augmentatives; words with
the opposite meaning (antonyms), morphologization, synonyms, word families,
thematic vocabulary (including nouns, adjectives, verbs), word building (suffixation,
prefixation)” (Milatovi¢, 2013, p. 391).

Types of lexical exercises (Kucan, 2012; Ljvov, Goreckij, & Sosnovskaja, 2011) in the
field of teaching the native language have been listed in scientific and professional
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references. All divisions refer to enriching vocabulary, and they are connected with
using words in sentences, texts or speech. Nevertheless, many functional examples
of working on lexis with detailed theoretical and practical instructions (Blachowicz,
Fisher, Ogle, & Watts-Taffe, 2006; Frumkin, 2010; O’Dell & Head, 2003) were most
often shown in literature. Certain exercises are implemented from the beginning of
the schooling, and others are introduced into teaching, depending on the pupils’ age.
Also, teachers use vocabulary learning strategies such as: guessing from the context to
find the meanings of new words, work in groups to learn new words, and using new
words in sentences to store them in memory (Vasu & Dhanavel, 2016).

Recent studies on vocabulary emphasize the comparison of pupils’ vocabulary
knowledge and lexical activities (Goldstein, Ziolkowski, Bojczyk, Marty, Schneider,
Harpring, & Haring, 2017; Sirbu, 2017). It was shown that the activities such as word
recognition, receptive identification, decontextualized definitions, as well as the use
of games influence vocabulary expansion. Researchers have also investigated pupils’
vocabulary knowledge and activities in school (D’Alesio, Scalia, & Zabel, 2007; Mandel,
Osana, & Venkatesh, 2013; Namasivayam, Hipfner-Boucher, Milburn, Weitzman,
Greenberg, Pelletier, & Girolametto, 2014; Neuman & Wright, 2014). In a previous
study, pupils in the experimental group, who used more language games, showed more
positive attitudes towards Croatian language as a school subject as well as better results
on knowledge tests (Aladrovi¢ Slovacek, Skrbin, Stepanié, & Varjaci¢, 2017).

A wider context of the levels of learning is given by the phases of learning words
which are becoming part of the vocabulary. “When teaching vocabulary, think about
the phases of learning involved in making a word part of your vocabulary” (Rider,
Benham, DiPrince, Hosek, Larson, Malmstadt, & Miller, 2003, p. 9). Those phases can
be shown in the form of concentric circles: 1. noticing a word; 2. getting a general
sense of the word’s meaning; 3. getting a clearer sense of its meaning; 4. being able
to use the word in a way that is generally appropriate; 5. learning the subtleties of
using the word correctly (Rider et al., 2003). Concentric circles, which are widened
when words are acquired, are the reason why in the first grade of primary school not
all exercises can be realized, but only those which are appropriate for the pupils’ age.
Therefore, it is necessary to carefully select the content of vocabulary teaching and
the way of its realization. However, while making the plan for vocabulary teaching, a
teacher faces a number of problems, “but many classroom teachers will recognize the
need and usefulness of an effective and efficient vocabulary curriculum” (Hiebert,
2005, p. 260). One effective plan for vocabulary development was designed by Mandel
et al. (2013). It consisted of a training phase (three lessons over a 3-month period)
and an instruction phase (five consecutive language arts classes over a 2-week period,
and these five classes were realised in the same fashion during the remaining weeks).

According to the stated teaching methodology reference and observing teachers’
plans for work with children who have just mastered reading and writing, the following
lexical exercises are used most frequently: building diminutives and augmentatives,
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finding synonyms, thematic vocabulary (noun, verb, adjective) and building up
words. “Daily lessons of 10 to 15 minutes for three or four days can support pupils in
constructing rich representations of word meanings” (Kucan, 2012, p. 365). For that
reason, it is important to frequently do lexical exercises in the classroom.

Methods

For the purpose of this research, we have created a vocabulary teaching programme
appropriate for the pupils’ age and in accordance with the organization of teaching
in the first grade of primary school. This programme is appropriate for the pupils’
age because the words used were taken from their active and passive vocabulary. An
experimental programme for vocabulary teaching includes lexical exercises, the aims
of which are an increase in the number of words and use of these words in speech.
These exercises were done in the classroom and pupils were enriching their vocabulary
during the parts of the lesson, in the period of five to fifteen minutes, several times a
week. The efficiency of the implementation of the vocabulary teaching programme
was measured by experimental means, with the examination of pupils’ vocabulary in
the control and the experimental group. The experiment in the classroom lasted for
5 months (with initial and final test), from February to June 2016.

Aim, Tasks and Hypothesis

The aim of the research was to determine the efficiency of the experimental
programme for mother tongue vocabulary teaching in the first grade of primary
school. The tasks of the experiment in the classroom were:

1. to determine pupils’ initial vocabulary knowledge;

2. to determine the difference between the control and experimental group after

implementing experimental programme for vocabulary teaching.

In the research, we started from the following assumption: there is a statistically
significant difference between the vocabulary knowledge of students in the
experimental and those in the control group.

Methods, Techniques and Instruments

This research is an experiment in the classroom. Pre- and post-tests were used in
the research. The pupils from the experimental and control groups completed the
initial test which contained tasks according to which pupils’ vocabulary knowledge
and word comprehension from the context were determined. After balancing the
groups according to the initial test, the experimental programme was introduced in
the experimental group, which lasted for 3 months (13 weeks). After that, all pupils
completed the final test, the aim of which was to determine the number of words that
pupils can write based on specific requirements.

The list of tested vocabulary was composed as follows: adjectives, nouns, verbs,
synonyms, antonyms, diminutives, words formed from the given word and words
formed from given letters.
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Research instruments were pre- and post-tests - the initial and the final one. Tasks
do not contain linguistic terms for the required words as they are given in a descriptive
manner. For example, instead of — write verbs, it says — write words that denote the
action.

The initial test consisted of six tasks. In the first task there were three parts. In every
part words about water were required. Pupils wrote the words (nouns) about where
water can be found in the nature, with a provided example - river; what water does
(verbs), example - flows; and words that describe water (adjectives), example -
cold. In task 2, it was necessary to write words which mean that something is small
(diminutives) with the first given example a small rock (kamencic). In task 3, pupils
were supposed to provide words that have the same or similar meaning (synonyms)
as the words house and child. In task 4, pupils were supposed to write words that have
the opposite meaning (antonyms) for the given words: sunny, big, light, empty. In task
5, the word learns (uci) was given. By adding letters, students formed new words (ucim,
uciti, nauciti, prouciti...). In task 6, students were supposed to write as many words as
possible from the given letters which could be repeated (g, , a, m, a, t, i, k, a - tim,
gram, tama...).

The final test consisted of eight tasks. In the first task, which refers to writing
adjectives, the associative word was eyes (the given words: warm, read, table). In task
2, pupils were required to give nouns for the associative word fall (the given words in
the first part were: boy, telephone, green). In task 3, pupils were supposed to provide
verbs for the associative word child (the given words were: run, lamp, shallow). In task
4, pupils wrote the diminutive, and the example word was flower (the given words
were: window, moon, little flower; word for little flower in Serbian is cvetic). In task 5,
pupils wrote pairs of words that have the same or similar meaning (synonyms) after
being given the associative example joyful (in the first part the words given were: sack,
happy, walk). In task 6, for the words that have the opposite meaning (antonyms) the
example was sunny (the given examples were: black, cloudy, shine) and students wrote
pairs of words. In task 7, the given word was work (rad - raditi, uraditi, radnik...). In
task 8, students wrote as many words as possible from the given letters and the letters
could be repeated (1, a, s, ¢, v, e, 1, a, I, 0 - cvet, cvetati, svet, vetar...).

Sample

A sample consisted of 110 first grade pupils (attending six classes) from two primary
schools in Serbia. The experimental group consisted of 60 pupils (attending three
classes) from one school in Belgrade, Serbia, and the control group consisted of 50
pupils (attending three classes) from another school in Belgrade, Serbia.

Balancing the Experimental and the Control Group according to
the Initial Test

The groups which participated in the research were balanced before the introduction
of the experimental programme according to pupils’ achievements in the initial
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test. The test was designed so that the participating groups would not be different.
The initial test contained the revision of lexis at the basic level including the basic
number of words and the span of meanings within a word. This revision relates to the
vocabulary acquired during compulsory preschool education and in the first term of
the first grade of primary school.

The initial test was not made to examine the number of words acquired by first
grade pupils, but to balance the groups in this experiment. Balancing experimental
and control groups was done according to the initial test shown in Table 1.

Table 1
Balancing the groups according to the initial test
Group N M SD t df p
Control 50 11.44 3.86
0.895 108 0.373
Experimental 60 1213 4.19

The initial test included pupils from both the experimental and the control
group, and it was implemented before introducing the experimental programme for
vocabulary teaching. Table 1 shows the analysis of t-test results for the mean value
of the initial test, and tells us that the groups were balanced according to the pupils’
basic vocabulary (t = 0.895, p = 0.373).

The Experiment Procedure

The implementation of the experiment in the classroom started at the end of
February 2016. Teaching in the control group was performed in a traditional way,
whereas in the experimental group, the classes were conducted according to the
experimental programme for vocabulary teaching. The plan suggested approximately
3-4 classes with activities during the week, as shown in Table 2.

Table 2
An overview of the plan for one month of the experimental programme

Month Week Dayin week  Element of vocabulary teaching
1st Composing words out of the given word
1st 3rd Nouns
5th Finding synonyms
2nd Adjective vocabulary
>nd 3rd Composing words out of given letters
4th Verb vocabulary
5th Finding antonyms
1st 1st Finding diminutives
3rd 3rd Adjective vocabulary
5th Verb vocabulary
1st Nouns
3rd Finding synonyms
4th 4th Composing words out of the given word
5th Finding diminutives

458



Croatian Journal of Education, Vol.21; No.2/2019, pages: 453-477

The realisation plan of the experimental programme for vocabulary teaching has
been done in accordance with the Regulations on the curriculum for the first and second
grades of primary education (2004) and the guidelines for their realisation. As already
stated, oral and written exercises were realised within basic forms of oral and written
expression, or suitable programme contents of other subject fields. The plan included
classes of all teaching fields (language, literature and literacy), wherever it was justified
and possible.

The experimental programme included 40 classes during a 3-month period. The
total number of classes included 10 language classes, 15 literature classes and 15
literacy classes. The teachers in the experimental group were provided with the
realisation plan for the lexical exercises, which was in accordance with the operational
lesson plans. Before the beginning of the implementation of the programme, teachers’
suggestions and proposals for its improvement were accepted. At the beginning of each
month, the researchers organized tutorials for teachers with the purpose of discussing
the plan realisation. The overview of a one-week plan for the experimental vocabulary
teaching programme is shown in Table 3.

Table 3
Overview of a one-week plan for the experimental vocabulary teaching programme

Week/  Teaching unit Lexical exercise Time Typeof Formof  Pupils’
day work work activities
1/1  Capital lettersin  Write as many words At the end of Written group writing

writing names as you can which the class Oral frontal reporting
of the cities (one contain the word (15 minutes)
word) CITY
1/3 “Adoganda What are the other At the Written  pair writing
house”, folk tale  names for a house beginning of Oral frontal reporting,
the class filling in
(10 minutes)

1/5 “Two friends’, Lev Words of the same or Homework  Written individual writing

Tolstoy similar meaning At the (home) frontal reporting,
beginning of Oral filling in
the class (class

(15 minutes)  revision)

Teachers were preparing lessons in accordance with the plan and its clearly defined
particularities related to the structure of the class. Lexical exercises were realised in
different phases of teaching in class or as homework (with compulsory feedback).
Depending on the complexity of the exercise, the plan determined approximate
time articulation for its realisation. The nature of a single lexical exercise, its scope
and complexity meant the application of different forms of work. For the purpose of
achieving methodological dynamics of the class and the increase of activities, pupils
were doing exercises individually, but both pair and group work were applied as well.
All the words acquired during the lexical exercise were recorded in pupils’ notebooks,
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or on a piece of paper, which were archived in pedagogical documentation. Pupils
were saying or reading the words which they recorded through individual work, or
they reported on the results of group and pair work. The class vocabulary shown on
the chart table was based on pupils’ papers.

During pupils’ oral presentations, a discussion was led, through which less familiar
words were explained to pupils, and synonyms and antonyms were identified. In this
phase, a teacher elicited pupils’ questions and suggestions to create new examples and
expand the class vocabulary. Pupils wrote words in their notebooks. The feedback for
lexical exercises, which were assigned for homework, was done in class, in the same
way. Considering the fact that no language occurrence can be observed in isolation,
the teachers in this phase insisted on observing significant separate words in different
contexts.

Pupils frequently went through the class vocabulary after the classes and very often
they added words which they thought about in the meantime or which they found in
the reference books they read in their free time or came across in some other school
subjects. Lexical exercises motivated pupils to find as many adequate words as they
could. In a short period, competitiveness was observed, i.e. the pupils competed among
themselves who would find, learn or write more words (they included their parents,
searched for the words in books, newspapers and magazines or on the Internet).

The control group was not taught like the experimental one. Researchers had an
insight into the pedagogical documentation of the control group teachers before the
beginning of the experiment. It can be concluded that the control group worked in
a traditional way, quite common for schools in Serbia. It means that teachers did not
have a special programme for vocabulary teaching. During three months, lexical
exercises were done eleven times (three times in the first month, four times in the
second month and also four times in the third month).

In June 2016, after the realisation of the experimental programme, the pupils of
the experimental and control group took the final test. Pupils of both groups were
examined in the final test in which they were required to write as many words as
they could according to the assignment. The final test showed the results of the
experimental programme for vocabulary teaching.

Results and Discussion

The differences between the experimental and the control group were analysed
according to the number of words in pupils’ vocabulary. The results of the comparison
of the experimental and the control group in terms of vocabulary knowledge are
presented in Table 4.

The number of adjectives in the vocabulary of pupils from the two groups differs (Table
4). The differences between groups are statistically significant: t = 6.381, p = 0.0001.
The pupils from the experimental group achieved better results in writing adjectives
compared to the pupils from the control group. Using adjectives in speech contributes
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to the beauty of the oral expression and more precise descriptions of beings, objects
and phenomena.

Table 4
The comparison of the experimental and the control group based on the pupils’ vocabulary knowledge
Vocabularies Group M SD t df p
Adjective Control 3.02 2.386
. 6.381 108 0.0001
Experimental 6.22 2.793
Noun Control 2.36 2.164
. 3.031 108 0.0001
Experimental 3.77 2619
Verb Control 2.20 2.702
. 4.219 108 0.0001
Experimental 4.25 3.062
Synonyms Control 1.02 1.286
. 6.757 108 0.001
Experimental 4.55 3.500
Antonyms Control 2.26 1.724
. 4.394 108 0.0001
Experimental 4.85 3.857
Diminutives Control 4.68 2519
. 5.306 108 0.0001
Experimental 7.80 3.463
Composing Control 3.28 2.304
words out of the ) 1.023 108 0.308
given word Experimental 4.04 5.133
Composing Control 3.74 2.798
words out of the 3.660 108 0.0001

given letters Experimental 5.98 3.501

The comparative analysis of the given results shows a difference between the
experimental and the control group (t = 3.031, p = 0.0001) when it comes to the
acquired nouns. Therefore, the pupils who have passed through the experimental
programme had significantly better results in the number of searched nouns. The
level of significance (t = 4.219, p = 0.0001) shows that there is a statistically significant
difference in the number of verbs pupils in both the experimental and the control
group acquired. The pupils who had classes during the experimental programme for
vocabulary teaching provided a significantly larger number of verbs than those from
the control group.

It was significant for the research to determine whether the pupils know how to list
synonyms, antonyms and diminutives. The differences between the experimental and
the control group were analysed according to the number of words and synonyms
for those words, which the pupils have written. The differences between the groups
are statistically significant (t = 6.757, p = 0.0001), and this proves that the pupils
who worked according to the experimental programme wrote more words and their
synonyms than the pupils who worked in the traditional way. The synonyms influence
the pupils’ ability to find a more appropriate word when expressing themselves.

The pupils from both groups were required to find as many words as they could
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which were antonyms. The difference was confirmed between the results of the control
and experimental group. Based on the calculated values, the level of the statistical
significance is 0.0001, and this means that a statistically significant difference between
the groups was determined (t = 4.394, p = 0.0001). The pupils from the experimental
group wrote a greater number of antonyms, which may influence pupils’ vocabulary
and clear and precise oral and written expression. There are statistically significant
differences (t = 5.306, p = 0.0001) between the examined groups concerning finding
diminutives. This data show that the pupils from the experimental group wrote
significantly more diminutives than the pupils from the control group.

It was significant for this research to determine the difference between the
experimental and the control group in the number of words composed out of the
given word. However, it is the only result with no significant differences between the
groups (t = 1.023, p = 0.308). This is one of the exercises commonly used in teaching
initial reading and writing, so we can assume that this is one of the reasons why pupils
from both groups were equally successful.

There are differences between the experimental and control group in the results in
the number of words the pupils composed out of given letters. Comparative analysis
of the obtained results shows a statistically significant difference (t = 3.660, p =
0.0001), and this means that there are differences in the results between the pupils
of the experimental and the control group. The pupils from the experimental group
have greater achievements when it comes to composing words from the given letters.

The analysis of the results obtained in the final test showed the differences between
experimental and control groups. It was noted, therefore, that there are statistically
significant differences between the classes where the experimental programme was
introduced and those with traditional instruction concerning language exercises. In
this way, the hypothesis of the research was confirmed: there is a statistically significant
difference in the lexical test of the experimental and the control group. The findings
of this study are consistent with the results of other studies where we can notice that
constant work on vocabulary shows the difference in favour of the experimental group
(Goldstein et al., 2017; Mandel et al., 2013; Neuman & Wright, 2014).

Pupils from the experimental group in our research showed better results in
recognizing and listing words. This was also confirmed in another study (Goldstein
et al., 2017), where the two groups differed significantly in vocabulary assessment,
from word recognition to decontextualized definitions. Our experimental programme
for vocabulary teaching exposed pupils to new words in a certain period of time. We
can conclude that the factor of providing multiple exposure to new words is one of the
key points of effective vocabulary teaching. In the earlier study (Mandel et al., 2013) it
was also confirmed that vocabulary intervention in the experimental group that was
exposed to new words led to better results. In our research such exposure has proven
to be a good way of learning vocabulary. Researchers in one study (Neuman & Wright,
2014) claimed that by the middle of the year they began to see the improvement
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in the experimental group concerning children’s vocabulary expansion. Thus, the
teaching programme that introduces many words contributes to the improvement
of vocabulary.

The research has shown the efficiency of the designed experimental programme for
vocabulary teaching in the first grade of primary school. Also, it was shown how much
it influenced vocabulary expansion of the pupils who had vocabulary acquisition in
a prepared manner in comparison with the pupils who were taught in a traditional
way. These results were also reflected in the research in which a new plan of work
enriched with activities was introduced (D’Alesio et al., 2007; Namasivayam et al.,
2014; Sirbu, 2017). Our findings fit with the earlier study (D’Alesio et al., 2007)
stating that the pupils have better results in their tests after using selected vocabulary
intervention during a three-month period. Based on the results of our study it may
be proposed that a carefully constructed programme for vocabulary teaching helps
vocabulary development in the first grades of primary school. Also, vocabulary
activities provided in our experimental programme motivated pupils to speak. They
wanted to talk about the words they learned and used them in everyday speech. This is
in line with the previous study (Namasivayam et al., 2014) about vocabulary-teaching
strategies during reading, which showed that the children in the experimental group
were significantly more engaged in vocabulary-related talk.

Better final results of the experimental group are also connected with their
involvement in different activities. This was also confirmed in other studies (Aladrovi¢
Slovacek et al., 2017; Sirbu, 2017) which examined the benefits of games in teaching
vocabulary. Our study programme includes different activities and forms of work,
which was motivating for pupils.

The presented programme for vocabulary teaching has offered pupils the
opportunity to explore independently, find words and memorise them. Also, the
activities were different and created a stimulating environment. This study showed that
pupils can list many different types of words when they are given lexical exercises and
when they are provided with good instructions. In an earlier study (Baumann, Ware, &
Edwards, 2007) it was also found that if pupils are provided with relevant instructions,
they extensively develop vocabulary knowledge. Therefore, it would be useful for
teachers to make their own vocabulary teaching programme and incorporate it into
their practice.

Conclusion

Lexical exercises expand pupils’ vocabulary, stimulating them to search for adequate
words to express themselves. In literature, there are examples of these exercises, which
enhance different ways of teaching vocabulary. Some experts in teaching methodology
focus on lexical exercises, whereas some others emphasize the need for an efficient
vocabulary curriculum. Nevertheless, all are of the opinion that lexical exercises and
vocabulary curriculum are crucial points in vocabulary teaching.
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Teaching pupils in the first grade of primary school enables the realisation of basic
forms of lexical exercises, which we took as a basis for creating the experimental
programme. It was created according to the curricula and syllabi. The experimental
programme lasted for 3 months during which the teaching process was conducted
according to the experimental vocabulary syllabus. The syllabus contained examples
which could logically fit into the teaching content. The exercises enhanced thematic
vocabulary (nouns, adjectives and verbs); included finding synonyms, diminutives,
augmentatives, antonyms and also included composing words (out of the given letters
or words). The pupils worked individually and in groups and some of the exercises
were organized frontally. In the process of work, individual and class word lists were
formed. After the implementation, the pupils in both groups were tested. The research
has shown efficiency of the designed experimental programme for vocabulary teaching
in the first grade of primary school. There are statistically significant differences in the
tested vocabulary between the experimental and the control group. The experimental
programme influences vocabulary expansion; also, we proved that systematic, constant
and well-organized work gives better results in teaching vocabulary.
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Poucavanje vokabulara ucenika
u prvom razredu osnovne skole:
eksperimentalni pristup

Sazetak

Poucavanije vokabulara ukljucuje obogacivanie rjecnika, ucenje i upotrebu rijeci te ima
velik utjecaj na razvoj jezika u djece. Cilj ovoga rada jest preispitati eksperimentalni
program koji je izraden za poucavanje vokabulara, a koji utjece na obogacivanje
djecjeg riecnika. Eksperimentalni program izraden je u skladu s vrstama leksickih
zadataka i primjenjuje se u nastavi materinskog jezika. Uzorak paralelnih grupa
koje su sudjelovale u eksperimentu sastojao se od ucenika prvoga razreda osnovne
Skole (N = 110). Eksperimentalni program poucavanja vokabulara proveden je
tijekom tri mjeseca, a ucenici su imali tri ili Cetiri leksicka zadatka tjedno. Nakon
zavrsetka provedbe programa, proveden je test ¢ija je svrha bila utvrditi razliku
izmedu ucenika u eksperimentalnoj i kontrolnoj grupi. Rezultati su pokazali da postoji
statisticki znacajna razlika izmedu kontrolne i eksperimentalne grupe u sljedecim
dijelovima vokabulara: pridjevima, imenicama, glagolima, sinonimima, antonimima,
umanjenicama i slaganjem novih rije¢i od slova neke ponudene rijeci. Istrazivanja
pokazuju da priprema detaljnog programa za poucavanje vokabulara utjece na
obogacivanie rjecnika ucenika u prvom razredu osnovne skole.

Klju¢ne rijeci: eksperimentalni program za poucavanje vokabulara; leksicki zadaci;
obogalivanje rjecnika; vokabular ucenika.

Uvod

Raspon vokabulara ucenika upisanih u prvi razred osnovne $kole raznolik je i
kvalitativno neujednacen. Ovisi o razli¢itim ¢imbenicima, kao $to su socijalni uvjeti
zZivota ucenika, obiteljsko okruZenje, utjecaj medija i drugi. Stru¢njaci tvrde da na
raspon vokabulara djece utjece obitelj i koliko se djetetu ¢ita. Ipak, na obogacivanje
vokabulara uglavnom utje¢e obrazovanje u $kolskom kontekstu u kojemu se sustavno
radi na leksi¢koj komponenti jezika, pogotovo tijekom nastave materinskoga jezika
(Aarnoutse, Van Leeuwe, Voeten i Oud, 2001; Verhoeven, Van Leeuwe i Vermeer,
2011). Fokus je ovoga istrazivanja srpski jezik kao materinski jezik. Od prvoga razreda
osnovne $kole radi se na obogacdivanju pasivnoga i aktivnog rje¢nika ucenika.
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Rje¢nik koji se koristi u komunikaciji prouc¢ava se na razli¢ite na¢ine. Obi¢no je
prvi korak u tome procesu testiranje u¢enika u poznavanju rije¢i. Testovi uglavnom
ukljuc¢uju dvije komponente: odredivanje broja rije¢i i poznavanje znacenja rijeci.
Testovi s pomocu kojih se odreduje broj rije¢i i njihova primjena vrlo su korisni u
poucavanju vokabulara (Garnier i Schmitt, 2015). U literaturi se spominju analize
vokabulara u u¢enju materinskoga i u u¢enju stranih jezika (Geng, 2013; Grant, 2012),
gdje je prva razina procesa obogacivanja rje¢nika odredivanje broja rije¢i koje djeca
upotrebljavaju. Takoder, rje¢nik mlade djece i djece predskolske dobi proucavao se u
vezi s u¢enjem rijeci s uputama ili bez uputa (Beck i McKeown, 2007), ili se ispitivalo
i aktivno i pasivno znanje vokabulara (Laufer, 1998).

Leksicki zadaci Cesto se koriste u poucavanju vokabulara. Cilj je takvih zadataka
obogatiti rje¢nik ucenika, odrediti znacenje rijeci, potaknuti razumijevanje i
koristiti se odgovaraju¢im rije¢ima u govorenoj i pisanoj komunikaciji. Takvi zadaci
razvijaju knjiZevno izraZavanje djece i ¢ine ga raznovrsnijim. Ako su ti zadaci dobro
organizirani, metodicki su izrazito funkcionalni. Njihova prakti¢na uloga vidi se u
razvoju vokabulara u procesu ucenja ¢itanja i pisanja (Cvetanovi¢, 2010; Perfetti,
2007). Stovise, razli¢ite vrste ra¢unalnih programa koji se konstantno izraduju sadrze
jezi¢ne zadatke, pa je stoga takoder provedeno i istraZivanje koje ispituje moguénosti
upotrebe tehnologije za obogacdivanje rje¢nika (Cvetanovi¢, Radovanovi¢ i Sulovi¢
Petkovi¢, 2015; Solak i Cakar, 2016).

Suvremena istrazivanja leksika djece povezana su s na¢inom na koji se djeca koriste
leksi¢kim jedinicama u procesu pric¢anja pric¢a (Isitan i Dogan, 2015). Takoder je
vokabular na popisu pseudorijeci koje se ponavljaju u pozitivnoj vezi s dje¢jim
pamcenjem i jezi¢nim razvojem (Akoglu i Acarlar, 2014). U $irem kontekstu, izravne
i neizravne strategije u¢enja i njihov utjecaj na poznavanje vokabulara utje¢u na razvoj
djeéjeg vokabulara (Gu, 2010; Naeimi i Voon Foo, 2015).

U literaturi se leksicki zadaci klasificiraju prema leksikoloskoj matrici. Najsira
definicija navodi da su leksicki zadaci oni ¢ija je svrha obogatiti rje¢nik: ,,onomatopeja,
umanjenice i uvecanice; rije¢i suprotnoga znacenja (antonimi), morfologizacija,
sinonimi, rije¢i sa zajedni¢kom osnovom, tematski vokabular (uklju¢ujuéi imenice,
pridjeve, glagole), tvorba rije¢i (dodavanje sufiksa i prefiksa)“ (Milatovi¢, 2013, str.
391).

Vrste leksickih zadataka (Kucan, 2012; Ljvov, Goreckij i Sosnovskaja, 2011) u
podrudju nastave materinskog jezika navedene su u znanstvenoj i stru¢noj literaturi.
Sve podjele zadataka odnose se na obogacivanje rje¢nika te su povezane s upotrebom
rije¢i u reCenicama, tekstovima ili u govoru. Ipak, mnogi funkcionalni primjeri rada
na leksiku s detaljnim teorijskim i prakti¢nim uputama (Blachowicz, Fisher, Ogle i
Watts-Taffe, 2006; Frumkin, 2010; O’Dell i Head, 2003) naj¢e$¢e se navode u literaturi.
Odredeni zadaci zadaju se ucenicima od pocetka $kolovanja, a drugi se uvode u
nastavni proces ovisno o dobi uc¢enika. Nastavnici se koriste strategijama ucenja
vokabulara, npr. pogadanjem znacenja rijeci prema kontekstu, radom u skupinama
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kako bi se nautile nove rijeci i upotrebom novih rije¢i u re¢enicama kako bi ih ucenici
lakse zapamtili (Vasu i Dhanavel, 2016).

Novija istrazivanja o vokabularu naglaavaju usporedbu izmedu uéenickog
poznavanja vokabulara i leksi¢kih zadataka (Goldstein, Ziolkowski, Bojczyk, Marty,
Schneider, Harpring i Haring, 2017; Sirbu, 2017). Pokazalo se da aktivnosti poput
prepoznavanja rijeci, receptivnog prepoznavanja, definiranja rije¢i izvan konteksta
i upotreba igara utjecu na povecanje vokabulara. Istrazivadi su takoder ispitivali
poznavanje uceni¢kog kod ucenika i aktivnosti koje se u $koli provode (D’Alesio, Scalia
i Zabel, 2007; Mandel, Osana i Venkatesh, 2013; Namasivayam, Hipfner-Boucher,
Milburn, Weitzman, Greenberg, Pelletier i Girolametto, 2014; Neuman i Wright,
2014). U prijagnjem su istraZivanju oni ucenici koji su se u eksperimentalnoj grupi
koristili ve¢im brojem jezi¢nih igara pokazali pozitivnije stavove prema Hrvatskome
jeziku kao $kolskom predmetu i bolje rezultate na testovima znanja (Aladrovi¢
Slovacek, Skrbin, Stepani¢ i Varjaci¢, 2017).

Siri kontekst razina u¢enja prikazan je kroz faze uéenja rijedi koje postaju dijelom
vokabulara. ,Kod poucavanja vokabulara razmislite o fazama ucenja koje su potrebne
kako bi rije¢ postala dijelom vasega rje¢nika“ (Rider, Benham, DiPrince, Hosek, Larson,
Malmstadt i Miller, 2003, str. 9). Te faze mogu se prikazati u obliku koncentri¢nih
krugova: 1. primjeéivanje rije¢i; 2. razumijevanje opéeg znacenja rijeci; 3. detaljnije
razumijevanje znacenja rijeci; 4. sposobnost upotrebljavanja rije¢i na uglavnom
odgovarajudi nadin; 5. ucenje sitnih nijansi znacenja rije¢i kako bi se ona mogla
ispravno upotrebljavati (Rider i sur., 2003). Koncentri¢ni krugovi, koji se $ire kada
se rije¢ usvoji, razlog su zasto se u prvom razredu osnovne $kole ne mogu odraditi
svi zadaci, nego samo oni koji odgovaraju ucenickoj dobi. Stoga je potrebno pazljivo
odabrati sadrzaj vokabulara koji nastavnici poucavaju i odabrati na¢in na koji ¢e se
on obraditi. Medutim, dok izraduje plan poucavanja vokabulara, nastavnik nailazi
na mnoge probleme. Stoga, ,mnogi nastavnici ¢e prepoznati potrebu i korist od
uspje$noga i u¢inkovitoga kurikula za poucavanje vokabulara“ (Hiebert, 2005, str. 260).
Jedan od uspjesnijih planova za obogacivanje rje¢nika izradili su Mandel i suradnici
(2013). On se sastoji od faze pripreme (tri sata tijekom tromjese¢nog razdoblja) i faze
nastave (pet uzastopnih sati nastave jezika tijekom dvotjednog razdoblja, a tih pet sati
izvedeno je na isti na¢in tijekom preostalih tjedana).

Prema navedenoj metodici nastave i prema prou¢enim pripremama nastavnika za
rad s djecom koja su upravo naucila ¢itati i pisati, najéesce se koriste ovi leksicki zadaci:
izvodenje umanjenica i uvecanica, traZenje sinonima, tematski vokabular (imenica,
glagol, pridjev) i slaganje rijeci.,,Svakodnevne lekcije od 10 do 15 minuta tijekom tri ili
Cetiri dana mogu pomodi djeci da stvore kompleksne prikaze znacenja rije¢i“ (Kucan,
2012, str. 365). Zbog toga je u razredu vazno vrlo ¢esto zadavati leksicke zadatke.

Metode

Za potrebe ovoga istrazivanja izradili smo program poucavanja vokabulara koji je
prilagoden dobi ucenika i koji je u skladu s organizacijom nastave u prvom razredu
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osnovne $kole. Taj program odgovara dobi ucenika jer su rije¢i koje se u njemu koriste
uzete iz njihova aktivnog i pasivnog rje¢nika. Eksperimentalni program poucavanja
vokabulara ukljucuje leksicke zadatke ¢iji je cilj povecati broj rijeci i upotrebljavati ih
u govoru. Takvi se zadaci rje$avaju na nastavi, a u¢enici obogacuju svoj rje¢nik tijekom
dijelova nastavnog sata, pet do petnaest minuta, nekoliko puta tjedno. Uéinkovitost
provedbe takvoga programa poucavanja vokabulara ispitana je na eksperimentalan
nadin, tj. testiranjem rje¢nika ucenika u kontrolnoj i u eksperimentalnoj grupi.
Eksperiment u nastavi trajao je 5 mjeseci (s pocetnim i zavr$nim testom), od veljace
do lipnja 2016.

Cilj, zadaci i hipoteza
Cilj istrazivanja bio je odrediti u¢inkovitost eksperimentalnog programa za
poucavanje vokabulara materinskog jezika u prvom razredu osnovne $kole. Zadaci
eksperimenta provedenog u nastavi bili su:
1. Odrediti poéetno znanje vokabulara u¢enika
2. Odrediti razliku izmedu kontrolne i eksperimentalne skupine nakon provedbe
eksperimentalnog programa za poucavanje vokabulara.

U istrazivanje smo krenuli od sljedele pretpostavke: postoji statisti¢ki znacajna
razlika u poznavanju vokabulara izmedu ucenika u eksperimentalnoj i u¢enika u
kontrolnoj grupi.

Metode, tehnike i instrumenti

Ovo istrazivanje je eksperiment proveden u razredu. U istraZivanju su se koristili
predtest i posttest. Ucenici iz eksperimentalne i iz kontrolne grupe rijesili su inicijalni
test koji je sadrzavao zadatke za odredivanje njihova stupnja poznavanja vokabulara
i razumijevanja rijeci u kontekstu. Nakon §to su grupe uravnoteZene na temelju
rezultata inicijalnoga testa, uveden je eksperimentalni program u eksperimentalnoj
skupini, koji je trajao 3 mjeseca (13 tjedana). Nakon toga su svi uéenici rijesili zavr$ni
test, ¢iji je cilj bio odrediti broj rije¢i koje u¢enici mogu napisati na temelju odredenih
kriterija.Popis vokabulara koji se ispitivao u testu sastojao se od: pridjeva, imenica,
glagola, sinonima, antonima, umanjenica, rije¢i sastavljenih od zadane rije¢i i rije¢i
sastavljenih od zadanih slova.

Instrumenti koji su se koristili u istrazivanju bili su predtest i posttest — inicijalni
i zavrsni test. Zadaci nisu sadrzavali lingvisticke termine za traZene rijeci, jer su one
zadane opisno. Na primjer, umjesto upute ,,napisi glagole®, uputa je: ,,napisite rijeci
koje oznacavaju radnju

Inicijalni test sastojao se od $est zadataka. Prvi je zadatak bio sastavljen od triju
dijelova. U svakome dijelu trazile su se rije¢i o vodi. U¢enici su pisali rije¢i (imenice)
o tome gdje se voda moZe naéi u prirodi, uz navedeni primjer - rijeka; $to voda radi
(glagoli), npr. tece i rije¢i koje opisuju vodu (pridjevi), npr. hladna. U drugome je
zadatku bilo potrebno napisati rijeci koje znace da je nesto malo (umanjenice), a bio
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je naveden primjer — kamenci¢. U tre¢emu zadatku ucenici su trebali navesti rije¢i koje
imaju isto ili slicno znacenje (sinonime), kao rijeci kuéa i dijete. U Cetvrtome zadatku
ucenici su trebali napisati rijeci koje imaju suprotno znacenje (antonime) od sljede¢ih
rije¢i: suncano, veliko, svjetlo, prazno. U petome zadatku zadana je rije¢ uci. Dodavanjem
slova ucenici su tvorili nove rijeci (ucim, uciti, nauciti, prouciti...). U Sestome zadatku
udenici su trebali napisati $to viSe rije¢i koristeéi se zadanim slovima, a slova su se
smjela ponavljati (g, 7, a, m, a, t, i, k, a - tim, gram, tama...).

Zavr$ni test sastojao se od osam zadataka. U prvome zadatku, koji je bio usmjeren
na pridjeve, asocijacijska je rije¢ bila oci (a ponudeni pridjevi bili su: tople, citati, stol).
U drugom zadatku ucenici su trebali navesti imenice koje povezuju s rijecju visok
(ponudene rije¢i u prvome dijelu bile su: djecak, telefon, zeleno). U tre¢emu zadatku
ucenici su trebali navesti glagole koje povezuju s rije¢ju dijete (ponudene rije¢i bile su:
tréati, svjetilika, plitak). U ¢etvrtome zadatku udenici su pisali umanjenicu rijedi cvijet
(ponudene rijeci bile su: prozor, mjesec, cvjetic). U petome zadatku ucenici su pisali
parove rije¢i koje imaju isto ili slicno znacenje (sinonime), nakon $to im je kao primjer
dana rije¢ radostan (u prvome dijelu ponudene su rijeci: vreca, sretan, Setati). U Sestome
zadatku fokus je bio na rije¢ima suprotnoga znacenja (antonimima), a zadana je rije¢
suncano (ponudeni primjeri bili su: crno, oblacno, sjajno), a ucenici su pisali parove
rije¢i. U sedmome zadatku dana je rije¢ rad (rad - raditi, uraditi, radnik...). U osmome
zadatku ucenici su pisali $to je vise moguce rijeci koje su mogli sastaviti od zadanih
slova, a slova su se mogla ponavljati (1,4, s, ¢, v, e, t, a, I, 0 - cvet, cvetati, svet, vetar...).

Uzorak

Uzorak se sastojao od 110 ucenika prvoga razreda (koji su pohadali 6 razrednih
odjela) iz dviju osnovnih $kola u Srbiji. Eksperimentalna grupa sastojala se od 60
ucenika (iz tri razredna odjela) iz jedne $kole u Beogradu, u Srbiji, a kontrolna grupa
sastojala se od 50 ucenika (iz tri razredna odjela) iz druge $kole u Beogradu, takoder
u Srbiji.

Balansiranje eksperimentalne i kontrolne grupe prema
rezultatima inicijalnoga testa

Grupe koje su sudjelovale u istraZivanju uravnoteZene su prije uvodenja
eksperimentalnog programa, prema uspjehu ucenika na inicijalnom testu. Test je
sastavljen tako da se grupe ne razlikuju. Inicijalni test sastojao se od ponavljanja leksika
na osnovnoj razini, uklju¢ujuéi i osnovni broj rije¢i i raspon znacenja odredene rijeci.
To ponavljanje odnosi se na vokabular koji je usvojen tijekom obveznog predskolskog
obrazovanja i tijekom prvoga polugodista prvog razreda osnovne $kole.

Inicijalni test nije sastavljen s namjerom da se ispita broj rijeci koje su ucenici
prvoga razreda usvojili, nego kako bi se obje grupe u ovome eksperimentu ujednacile.
Balansiranje eksperimentalne i kontrolne grupe provedeno je prema rezultatima
inicijalnoga testa prikazanima u Tablici 1.
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Tablica 1

Inicijalni test rjesavali su i ucenici iz eksperimentalne i ucenici iz kontrolne grupe.
Proveden je prije uvodenja eksperimentalnog programa poucavanja vokabulara.
Tablica 1 donosi analizu rezultata t-testa za srednju vrijednost inicijalnog testa i
pokazuje da su grupe izbalansirane prema osnovnom vokabularu uc¢enika (t = 0,895,
p = 0,373).

Tijek eksperimenta

Provedba eksperimenta u nastavi pocela je potkraj veljace 2016. Nastava u kontrolnoj
grupi provedena je na tradicionalan nacin, a u eksperimentalnoj je grupi provedena
prema eksperimentalnom programu za poucavanje vokabulara, koji predvida otprilike
3 - 4 nastavna sata s tjednim aktivnostima, kako se moze vidjeti u Tablici 2.

Tablica2
Pregled jednomjese¢noga plana u eksperimentalnom programu

Mjesec  Tjedan Danutjednu Element poucavanja vokabulara
Sastavljanje rije¢i od zadane rijeci
Imenice
Pronalazenje sinonima
Pridjevi
Sastavljanje rije¢i od ponudenih slova
Glagoli
Pronalazenje antonima
Prepoznavanje umanjenica
Pridjevi
Glagoli
Imenice
Pronalazenje sinonima
Sastavljanje rijeci od zadane rijeci
Prepoznavanje umanjenica

VAW W= WD W=

Ostvarenje plana eksperimentalnog programa za poucavanje vokabulara bilo je
u skladu s Pravilnikom o kurikulumu za prvi i drugi razred osnovne skole (2004) i
sa smjernicama za njegovu realizaciju. Kako je ve¢ navedeno, usmeni i pisani
zadaci provedeni su u sklopu osnovnih oblika usmenog i pisanog izrazavanja, ili
odgovarajuc¢ih nastavnih sadrzaja drugih nastavnih predmeta. Plan je ukljucdio
nastavne sate razlicitih predmetnih podrudja (jezika, knjizevnosti, pismenosti), kada
god je to bilo opravdano i moguce.

Eksperimentalni program sastojao se od 40 nastavnih sati tijekom 3 mjeseca.
Ukupan broj sati ukljucio je 10 sati jezika, 15 sati knjiZevnosti i 15 sati pismenosti.
Nastavnicima koji su radili s eksperimentalnom grupom dan je program ostvarenja
leksickih zadataka, koji je bio uskladen s operativnim nastavnim planovima. Prije
pocetka provedbe programa prihvacene su sugestije i prijedlozi nastavnika kako bi se
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program pobolj$ao. Na pocetku svakoga mjeseca istrazivaci su organizirali razgovore
s nastavnicima kako bi utvrdili u kojoj se mjeri plan ostvaruje. Pregled tjednoga plana
eksperimentalnog programa poucavanja vokabulara prikazan je u Tablici 3.

Tablica 3
Pregled tiednoga plana eksperimentalnog programa poucavanja vokabulara
Tjedan/ Nastavna Leksicki Vrijeme Nacin Oblici Aktivnosti za
/dan cjelina zadatak rada rada ucenike
1/1  Veliko pocetno Napisi sto na kraju sata pisani grupni pisanje
slovo u pisanju  vise rijeci (15 minuta) usmeni frontalni izvjeStavanje

imena gradova koje sadrze
(jedna rijec) rije¢ GRAD.

1/3  ,Pasikudica’, Koje se druge na pocetku pisani u paru pisanje
narodna pri¢a rijeci koriste sata usmeni frontalni izvjeStavanje,
zarijec (10 minuta) popunjavanje
JKuca”.
1/5 ,Dvaprijatelja’; Rijeciistoga domaca pisani individualni pisanje
Lav Tolstoj ili slicnog zadaca (kod kuce)  frontalni izvjestavanje,
znacenja na pocetku usmeni popunjavanje
sata (ponavljanje

(15 minuta) na satu)

Nastavnici su pripremali nastavu prema planu i prema njegovim jasno definiranim
karakteristikama artikulacije sata. Leksi¢ki zadaci odradeni su u razli¢itim fazama
nastave ili kao domaca zadaca (uz obveznu provjeru). Ovisno o sloZenosti zadatka plan
je odredio okvirno vrijeme za realizaciju. Tip svakog leksi¢kog zadatka, njegov opseg i
kompleksnost, podrazumijevali su primjenu razli¢itih oblika rada. S ciljem postizanja
metodi¢ke dinami¢nosti nastave i veceg broja aktivnosti, u¢enici su zadatke rjesavali
samostalno, ali i u parovima i skupinama. Sve rije¢i koje su prikupljene u leksickim
zadacima zabiljeZene su u male biljeZnice koje su ucenici, nosili ili na komad papira
koji je pohranjen u pedagosku dokumentaciju. Ucenici su govorili ili ¢itali rijec¢i koje
su zapisali tijekom individualnoga rada, ili su izvjestavali o rezultatima rada u skupini
iu paru. Razredni rje¢nik prikazan u tablici temelji se na radovima ucenika.

Tijekom uéeni¢kih usmenih prezentacija vodila se i rasprava u koju su manje
poznate rijei objasnjene ucenicima, a utvrdeni su i sinonimi i antonimi. U toj je fazi
nastavnik od ucenika trazio odgovore i prijedloge kako bi se izradili novi primjeri
i prosirio razredni rje¢nik. Ucenici su rijeci zapisivali u svoje biljeznice, a na isti su
nacin dobivali i povratnu informaciju o leksi¢kim zadacima koji su im bili zadani
kao zadaca. Uzimajudi u obzir ¢injenicu da se jezi¢ni fenomeni ne mogu promatrati
izolirano, nastavnici su u toj fazi inzistirali na promatranju vaZnih odvojenih rije¢i u
razli¢itim kontekstima.

Ucenici su ¢esto ponavljali razredni vokabular nakon nastave i ¢esto su mu dodavali
rije¢i kojih su se u meduvremenu sjetili, a koje su pronasli u knjigama koje su ¢itali
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u slobodno vrijeme ili s kojima su se susreli u nekim drugim predmetima. Leksicki
zadaci motivirali su u¢enike da pronadu $to vise odgovarajuéih rijeci. U kratkome
vremenu probudio se natjecateljski karakter pa su se uc¢enici medusobno natjecali tko
¢e pronaci, nauciti ili napisati viSe rijeci (uklju¢ili su i roditelje, trazili rijeci u knjigama,
novinama, ¢asopisima i na internetu).

Rad u kontrolnoj grupi bio je drugaciji. Istrazivaci su prije provedbe eksperimenta
imali uvid u pedagos$ku dokumentaciju koju su vodili nastavnici kontrolne grupe.
Moze se zakljuciti da se s kontrolnom grupom radilo na tradicionalan nacin, §to je
Cest slucaj u Skolama u Srbiji. To znaci da nastavnici nemaju poseban program za
poucavanje vokabulara. Tijekom tri mjeseca leksicki zadaci su se obradivali jedanaest
puta (tri puta u prvom mjesecu, Cetiri puta u drugom i Cetiri puta u tre¢em mjesecu).

U lipnju 2016. godine, nakon provedbe eksperimentalnog programa, ucenici iz
eksperimentalne i ucenici iz kontrolne grupe pisali su zavrsni test. Uéenici iz obiju
grupa su u zavr$nome testu morali napisati §to vise rije¢i koje su se od njih zahtijevale
u zadatku. Zavrsni test pokazao je rezultate eksperimentalnog programa poucavanja
vokabulara.

Rezultati i rasprava

Razlike izmedu eksperimentalne i kontrolne grupe analizirane su prema broju rije¢i
u ucenickom rje¢niku. Rezultati usporedbe izmedu eksperimentalne i kontrolne grupe
s obzirom na vokabular prikazani su u Tablici 4.

Tablica 4

Broj pridjeva u rje¢niku ucenika iz dviju grupa se razlikovao (Tablica 4). Razlike
medu grupama statisticki su znacajne: t = 6,381, p = 0,0001. Ucenici iz eksperimentalne
grupe postigli su bolje rezultate u pisanju pridjeva u usporedbi s u¢enicima iz
kontrolne grupe. Upotreba pridjeva u govoru doprinosi ljepoti usmenoga izrazavanja
i detaljnijim opisima bica, stvari i pojava.

Komparativna analiza dobivenih rezultata pokazuje razliku izmedu eksperimentalne
i kontrolne grupe (t = 3,031, p = 0,0001) kada se radi o nau¢enim imenicama. Stoga
su ucenici koji su prosli kroz eksperimentalni program imali znatno bolje rezultate u
broju trazenih imenica. Razina znacajnosti (t = 4,219, p = 0,0001) pokazuje da postoji
statisti¢ki znacajna razlika u broju glagola koje su naudili uéenici iz eksperimentalne i
ucenici iz kontrolne skupine. Ucenici koji su imali nastavu u sklopu eksperimentalnog
programa za poucavanje vokabulara usvojili su znacajno ve¢i broj glagola od u¢enika
iz kontrolne grupe.

Za istrazivanje je bilo bitno odrediti znaju li ucenici navesti sinonime, antonime
i umanjenice. Razlike izmedu eksperimentalne i kontrolne grupe analizirane su
prema broju rijeci i njihovih sinonima, koje su ucenici napisali. Razlike izmedu grupa
statisticki su znacajne (t = 6,757, p = 0,0001), a to pokazuje da su ucenici koji su
radili prema eksperimentalnom programu napisali vi$e rije¢i i njihovih sinonima od
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ucenika koji su imali tradicionalnu nastavu. Sinonimi utje¢u na sposobnost ucenika
da u izrazavanju pronadu prikladniju rije¢.

Ucenici iz obiju grupa trebali su pronadi §to vi$e antonima. Potvrdena je razlika
izmedu rezultata kontrolne i eksperimentalne grupe. Na temelju izra¢unatih
vrijednosti, razina statisticke znacajnosti bila je 0,0001, §to znaci da je utvrdena
statisticki znacajna razlika izmedu dviju skupina (t = 4,394, p = 0,0001). Ucenici iz
eksperimentalne grupe napisali su vedi broj antonima, §to mozZe utjecati na vokabular
ucenika te na jasnocu i preciznost njihova pisanog i usmenog izrazavanja. Uocene
su i statisticki znacajne razlike (t = 5,306, p = 0,0001) izmedu dviju grupa i upotrebi
umanjenica. Taj podatak pokazuje da su ucenici iz eksperimentalne grupe napisali
znatno vi$e umanjenica od ucenika iz kontrolne grupe.

Za ovo istrazivanje bilo je vazno utvrditi razliku izmedu eksperimentalne i kontrolne
grupe u broju rijeci koje su ucenici mogli sastaviti od zadane rije¢i. Medutim, to je
jedini rezultat koji ne pokazuje znatne razlike medu grupama (t = 1,023, p = 0,308).
Radi se 0 jednom od uobicajenih zadataka, koji se koristi kada se ucenike uci ¢itati
i pisati pa mozemo pretpostaviti da je to jedan od razloga zasto su ucenici iz obiju
grupa bili podjednako uspjesni u tom zadatku.

Postoje razlike izmedu eksperimentalne i kontrolne grupe i u rezultatima u broju
rijeci koje su ucenici mogli sastaviti od ponudenih slova. Komparativna analiza
dobivenih rezultata pokazuje statisti¢ki znacajnu razliku (t = 3,660, p = 0,0001),
§to znadi da postoje razlike u rezultatima ucenika iz eksperimentalne i u¢enika iz
kontrolne grupe. Ucenici iz eksperimentalne grupe imaju bolja postignu¢a kada se
radi o slaganju rije¢i od ponudenih slova.

Analiza rezultata dobivenih u zavr§nom testu pokazala je razlike izmedu
eksperimentalne i kontrolne grupe. Uoceno je da u vezi s jezi¢niim zadacima postoje
statisticki znacajne razlike izmedu nastavnih sati u kojima se provodio eksperimentalni
program i onih u kojima se provodila tradicionalna nastava. Tako je potvrdena
hipoteza istraZivanja: postoji statisticki znacajna razlika u rezultatima leksickoga testa
izmedu eksperimentalne i kontrolne grupe. Rezultati ovoga istrazivanja u skladu su s
rezultatima drugih istraZivanja na temelju kojih moZemo primijetiti da kontinuirani
rad na vokabularu pokazuje razlike u korist eksperimentalne grupe (Goldstein i sur.,
2017; Mandel i sur., 2013; Neuman i Wright, 2014).

U nasem su istrazivanju ucenici iz eksperimentalne grupe pokazali bolje rezultate
u prepoznavanju i pronalazenju rije¢i. To je takoder potvrdeno i u jednom drugom
istrazivanju (Goldstein i sur., 2017), u kojemu su se dvije grupe znacajno razlikovale u
ocjeni vokabulara, od prepoznavanja rije¢i do njihova obja$njavanja izvan konteksta.
Na$ eksperimentalni program za poucavanje vokabulara izloZio je u¢enike novim
rije¢ima u odredenom vremenu. MoZemo zaklju¢iti da je faktor viSestrukoga izlaganja
novim rije¢ima jedan od klju¢nih odrednica u¢inkovitog poucavanja vokabulara. U
prija$njem je istrazivanju (Mandel i sur., 2013) takoder potvrdeno da je intervencija u
poucavanje vokabulara u eksperimentalnoj grupi, koja je bila izloZena novim rije¢ima,
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dovela do boljih rezultata. U nasem se istrazivanju pokazalo da je takvo izlaganje
vokabularu dobar nacin ucenja rije¢i. U jo$ jednom je istrazivanju (Neuman i Wright,
2014) utvrdeno da su se ve¢ sredinom $kolske godine mogle uoiti pozitivne promjene
u eksperimentalnoj grupi u smislu $irenja vokabulara uc¢enika. Tako je nastavni
program koji uvodi mnoge rije¢i doveo do pobolj$anja vokabulara.

Istrazivanje je pokazalo ucinkovitost izradenoga eksperimentalnog programa
poucavanja vokabulara u prvom razredu osnovne $kole. Takoder je pokazano
koliko je on utjecao na povelanje vokabulara u¢enika koji su usvajali vokabular
na kontroliran nacin, u usporedbi s u¢enicima koji su pohadali tradicionalnu
nastavu. T1i rezultati takoder su se odrazili i na istrazivanje u kojemu je novi program
rada obogacen aktivnostima i uveden (D’Alesio i sur., 2007; Namasivayam i sur.,
2014; Sirbu, 2017). Nase istrazivanje u skladu je s prije provedenim istrazivanjem
(D’Alesio i sur., 2007), koje je takoder pokazalo da ucenici na testovima ostvaruju
bolje rezultate nakon tromjese¢ne intervencije u poucavanje vokabulara. Na temelju
rezultata nasega istrazivanja pazljivo izraden program za poucavanje vokabulara
pomaze ucenicima prvoga razreda osnovne $kole da prosire svoj rje¢nik. Aktivnosti
osmisljene za eksperimentalni program takoder su motivirale u¢enike za razgovor.
Zeljeli su razgovarati o rije¢ima koje su nauéili i upotrebljavati ih u svakodnevnom
govoru. To je u skladu s jo§ jednim istrazivanjem (Namasivayam i sur., 2014) o
strategijama poucavanja vokabulara tijekom ¢itanja, a koje je pokazalo da su djeca u
eksperimentalnoj grupi znacajno vise zainteresirana za razgovor o vokabularu.

Bolji kona¢ni rezultati eksperimentalne grupe takoder su povezani s njihovim
sudjelovanjem u razli¢itim aktivnostima. To su potvrdila i neka druga istraZivanja
(Aladrovi¢ Slovacek i sur., 2017; Sirbu, 2017) u kojima se ispitivala korisnost igara u
poucavanju vokabulara. Na§ program ukljucuje razli¢ite aktivnosti i oblike rada, $to
je u¢enike dodatno motiviralo.

Prikazani program poucavanja vokabulara pruzio je u¢enicima moguénost
samostalnoga istrazivanja, pronalaZenja i pamcenja rije¢i. Aktivnosti su bile raznolike
i stvorile su poticajno okruZenje. Istrazivanje je pokazalo da ucenici mogu navesti
mnoge vrste razlicitih rije¢i kada im se zadaju leksicki zadaci i kada im se daju dobre
upute. U jednom prija$njem istrazivanju (Baumann, Ware, i Edwards, 2007) takoder
je potvrdeno da, kada se u¢enicima daju dobre upute, oni mogu iznimno povecati svoj
rje¢nik. Stoga bi bilo korisno kada bi nastavnici izradili svoj program za poudavanje
vokabulara i uklopili ga u svoju nastavnu praksu.

Zakljucak

Leksicki su zadaci progirili rje¢nik uéenika i potaknuli ih na to da pronadu
odgovarajuce rijeci kako bi se izrazili. U literaturi postoje primjeri takvih zadataka,
koji unapreduju poucavanje vokabulara. Neki stru¢njaci u podrudju metodike nastave
fokusiraju se na leksi¢ke zadatke, a neki naglasavaju potrebu ucinkovitog kurikula
za poucavanje vokabulara. U svakom slu¢aju, i jedni i drugi smatraju da su i leksicki
zadaci i kurikul klju¢ni za poucavanje vokabulara.
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Nastava u prvom razredu osnovne $kole omogucéava provedbu osnovnih oblika
leksickih zadataka, $to smo uzeli kao polaziste za jizradu eksperimentalnoga programa.
On je izraden prema kurikulu i nastavnom planu i programu. Eksperimentalni program
trajao je 3 mjeseca tijekom koja se nastava provodila prema eksperimentalnom planu
i programu za poucavanje vokabulara, koji je sadrzavao primjere koji su se logicki
uklapali u nastavni sadrzaj. Zadaci su povecavali tematski vokabular (imenice, pridjevi,
glagoli); ukljucivali su pronalaZenje sinonima, umanjenica, uveéanica, antonima i
sastavljanje rije¢i (od ponudenih slova ili rijeci). Ucenici su radili samostalno i u
skupinama, a neki su se zadaci provodili na frontalan nacin. Tijekom rada sastavljeni
su pojedinacni i razredni popisi rije¢i. Nakon provedbe programa, uenici iz obiju
grupa rijesili su test. Istrazivanje je pokazalo u¢inkovitost eksperimentalnog programa
poucavanja vokabulara u prvom razredu osnovne $kole. Postoje statisticki znacajne
razlike u testiranom vokabularu izmedu ucenika iz eksperimentalne i onih iz kontrolne
grupe. Eksperimentalni program utje¢e na povelanje vokabulara. No, dokazali smo
i da sustavni, kontinuirani i dobro organizirani rad daje bolje rezultate u pouc¢avanju
vokabulara.
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