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Abstract

The paper analyses teachers’ perceptions of teaching English in primary school in India
and in Slovenia. Teachers are one of the key factors for successful foreign language
instruction and, despite some contrary misconceptions, they need to meet high criteria
to be qualified for teaching a foreign language to children. Therefore, we conducted
a comparative study among 313 teachers of English, 143 Slovene teachers and 170
Indian teachers of English. The aims of our research were to investigate teachers’
reasons for choosing a teaching career, task types teachers perform with their pupils,
and teachers’ attitudes towards developing pupils’ English language skills. Furthermore,
we wanted to explore their suggestions for improvements in teaching English in
primary schools in India and Slovenia. A questionnaire with closed-type questions
was designed and distributed among the teachers in both countries. Although the
two countries vary immensely in size and the role of English, it is interesting to
observe some similarities in teachers’ perceptions of teaching English as a foreign or
a second language, for example, the importance of developing speaking, listening and
vocabulary in foreign language instruction, and the need for better access to resources.
However, there are many differences in their perceptions, especially in the reasons for
choosing a teaching career and task types they regularly use in their classes.

Key words: foreign language instruction; learners of English; school system; teacher

training.

Introduction

Teachers are one of the key factors for successful foreign language instruction.
Research shows that the quality of teachers and their teaching are the most important
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factors in student outcomes (OECD, 2005). With foreign languages being introduced
earlier and earlier into the education system, the need for qualified teachers has
spurred, and as many studies are reporting (e.g. Emery, 2012; Enever, 2015; Garton,
Copland, & Burns, 2011; Hayes, 2014; Murphy, 2014; Rixon, 2013), there is a wide gap
between the supply of and the demand for them. Nikolov and Mihaljevi¢ Djigunovi¢
(2011) explain that teachers of young learners need to be proficient in both, children’s
first language and foreign language (from now on FL), as well as having an in-depth
knowledge of the content and curriculum, and at the same time be experts in teaching
young learners and teaching languages in particular. Cameron (2004) adds that they
also need to have the skills and knowledge to conduct whole lessons orally and to
teach FL initial literacy skills. Many teachers are unable to meet all these expectations.
Butler (2004) has revealed there is a substantial gap between the English proficiency
level of primary school teachers in some Asian countries and the level they need to
teach. Emery (2012) found, in her extensive study, that there is considerable variation
in contexts regarding teachers qualifications and many of them have no qualifications
to teach children or to teach a FL. Brumen, Le$nik, and Ivanu$§ Grmek (2017) claim
that it is important to implement a uniform national policy regarding the teaching and
learning of foreign languages and provide funds for continuous FL teacher training.

The authors of the present study wanted to investigate this area in more detail,
comparing two countries, namely India and Slovenia. The two countries differ in many
aspects; therefore, it would be intriguing to see how much the teachers” perceptions
of their teaching vary or are related. Various areas of teaching have been researched;
among others, teachers’ attitudes towards foreign language teaching, their motivation
for teaching, the activities they use in the classroom, and ways of improving teaching
of FLs in their respective countries. The authors of the article have had substantial
experience teaching in both countries and feel that their experience and teachers’ views
can give a relevant portrayal of the FL teaching practice at the primary level in these
countries. In India, teaching has always been considered one of the noblest professions,
stemming from religious teachers and preachers (Azam & Kingdon, 2013), whereas in
Slovenia the role of the teacher is gradually changing from a traditional, authoritative,
‘know-all’ type to a more multifaceted role of facilitator and tutor (Novak, 2005).
The reasons for choosing a teaching career have been explored previously in both
countries, showing that teachers in India often choose this profession because it offers
respect and security (Manabi, 2001) and teachers in Slovenia often say they chose it
because they ‘like working with children’ (Ivanu$ Grmek & Laden, 2008). Different
types of teacher motivation are closely related to teaching quality, engagement and
commitment to select appropriate task for developing learners’ skills (de Jesus &
Lens, 2005). Kyriacou and Coulthard (2000) distinguish between intrinsic, extrinsic
and altruistic reasons for selecting the teaching profession. According to Deci and
Ryan (2000), employees high in intrinsic motivation are more involved in their
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jobs, more self-driven, autonomous and persistent in their work. On the other hand,
extrinsically motivated employees may not see any meaning in their jobs and have
less persistence (Deci & Ryan, 2000). Consequently, intrinsically motivated teachers
pursue a teaching profession because they like working with children and want
their pupils to learn effectively, whereas, teachers who are extrinsically motivated
view teaching as a profession that provides extrinsic rewards, such as a good salary,
better security, good career prospects and a higher status (Kyriacou & Coulthard,
2000). Intrinsic motivation for teaching is tightly linked to the altruistic reasons for
choosing a teaching profession, which are exhibited, for example, in teachers’ wish
to make a contribution to the society and to make a difference in children’s lives
(Moran, Kilpatrick, Abbot, Dallat, & McClune, 2001). Different types of motivation
thus influence strongly what the teacher does in the classroom and which learning
areas the teacher emphasizes.

Primary Education in India and in Slovenia
School System

Slovenia is a small country in southern Central Europe with approximately 2.06
million inhabitants. Slovene is its main language, with Italian and Hungarian as
official minority languages. India, on the other hand, is a vast country with 1.2 billion
inhabitants. Hindi and English are its two official languages and, according to the
Eighth Schedule of the Constitution of India, there are 22 state languages (Rana,
2014). The Slovenian school system is centralised, meaning that all public primary
schools follow the same programme and curriculum. India is made up of 35 states and
its education system is decentralised and regulated at two levels: central and federal.
Educational institutions differ regarding the level at which they operate (Rhines
Cheney, Brown Ruzzi, & Muralidharan, 2005). About 20% of schools in India are
private (ASER 2013), while in Slovenia there are only six private primary schools in
the whole country, with less than 1% of pupils attending them (Statisti¢ni urad RS,
2017). There is a huge variety in the quality of public primary schools in India and
as a result, the number of private schools is growing rapidly (Graddol, 2010). Despite
their differences, the two countries share some common points. Both of them offer
obligatory and free education and in both countries, children start school at the age
of six. However, in Slovenia, primary education lasts 9 years, whereas in India it lasts
8 years. Although many European countries are facing a shortage of teachers, this
problem is not present in Slovenia yet (Eurydice, 2013). The number of teachers in
India is on the rise, due to the establishment of new schools and easier access to higher
education (Nayar, 1982). There is a big difference in the number of pupils per teacher
in these countries; in Slovenia there were on average 17 pupils per teacher in 2011,
and in India there were 35 pupils per primary school teacher (Pupil-teacher ratio in
primary education, n.d.). However, as Emery (2012) has found in her extensive study,
Indian teachers may teach classes of more than 65 pupils.
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Use of English

English in India is one of the two official languages, whereas in Slovenia, it has a
status of a foreign language. The reasons for its use differ from country to country.
In India, English serves as a means of everyday communication due to the immense
variety of mother tongues (Azam, Chin, & Prakash, 2010), while in Slovenia it is used
for communication with foreigners and for international business dealings. In India,
English is now losing its status of a ‘library language’, used only for reading and writing,
and spoken English is gaining more and more importance, though school curricula
have not reflected this change yet (Graddol, 2010). In both countries, English increases
employability, widens access to higher education and consequently provides a better
economic state of an individual (cf. Graddol, 2010). Parents in both countries are
aware of this fact and therefore try to include their children into private schools, or
pay for their private language courses. The growth of the educational private sector
in India is immense, especially the number of so-called ‘English-medium schools’
where English is the language of instruction and into which, as Mukund Ghatage
(2009) reports, parents enrol their children even if they cannot afford the fees. While
in Slovenia all schools offer the same number of lessons in English per year, there
is a great variety in the amount of English instruction at schools in India. In India
schools differ immensely according to the level at which they operate; private/public
abiding by state, federal or local ministries of education (Education in India, 2014). In
India, children officially start learning English in the 1 grade (age 6), and in Slovenia
the formal beginning is in the 2 grade, which commenced in the 2016/2017 school
year. An experimental introduction of the obligatory first foreign language in the first
grade (age 6) of the Slovenian primary school started in 2018/2019. In India there
can be as many as 5 hours of English per week (Mukund Ghatage, 2009), whereas in
Slovenia the number of primary school English lessons varies from two to four a week,
depending on the year of learning (U¢ni nacrt za angle$¢ino, 2016). However, language
proficiency of Slovene adults is higher than that of Indian adults. According to the
English Proficiency Index (EF, 2015), Slovenia has achieved 64, 97% (i.e. very high
proficiency level) and has taken 6™ place among 70 countries taking part in the survey,
whereas India has taken 20th place with the result 58,21% (i.e. high proficiency).

Teacher Training for Primary English Language
Teaching

As Emery (2012) reports, many countries around the world are experiencing a
shortage of primary school English teachers. Consequently, schools employ teachers
who are not fully trained to teach children or have inadequate knowledge of English.
Many countries also increase the number of learners in a class, to solve this problem. As
Graddol (2010) observes, this problem is even greater in India than in other countries,
where classes already have many learners compared to other countries (see above).
Therefore, there are plenty of teacher education programmes offered, which vary
in quality and length of study. In the lower grades of primary school, a teacher who
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has finished a two-year teacher training programme can teach (Education in India,
2014). English can be taught by any qualified primary school teacher without taking
any special courses in English (Education in India, 2014). Low levels of qualification
can be observed in the Indian Teacher Eligibility Test (TET), which is a mandatory
test for obtaining and retaining a teaching position in state schools, namely the tests
executed in 2011 were passed by fewer than 10% of teachers (Education in India,
2014). Mukund Ghatage (2009) furthermore reports that teachers are not confident in
their use of English; they feel they lack the knowledge of English grammar and think
their pronunciation may be inaccurate. As a result, they do not want to use English
in their lessons. Graddol (2010, p. 15) warns that this shortage of English teachers in
India will create “inequality of provision and inequality of learning outcomes”.

In Slovenia, all primary school teachers are required to have a master’s degree
and, altogether, their teacher education lasts five years. Primary teachers, who wish
to teach English, need to specialise in teaching English, and the courses include
developing their language skills as well as their knowledge of methodology of teaching
English to children (Brumen & Dagarin Fojkar, 2012). As in other countries, there
is a shortage of primary school English teachers as English is introduced earlier in
the primary education curriculum. This problem is being tackled by pre-service as
well as in-service teacher training programmes, which offer approximately 660 hours
of additional FL training (Brumen & Dagarin Fojkar, 2012). In Slovenia, English in
primary school can be taught by a primary school teacher with special training in FL
teaching to children (they can teach up to grade 6, i.e. age 11) or a language specialist,
who needs to have additional training in teaching children if they want to teach in
the first three grades of primary school.

It is agreed by foreign language teaching experts that teacher education is of extreme
importance in primary education, and we can concur with Hayes (2014), who states
that for the long term benefit, initial or pre-service training has to be at the heart of
successful primary English teaching.

Methodology

The main aim of the research was to investigate the differences and similarities
between Slovenian and Indian teachers’ perceptions of teaching English in primary
school.

The research questions of the study were as follows:

1. Is there a difference between Indian and Slovenian teachers regarding the reasons

why they chose a teaching career?

2. Are there differences in the types and frequencies of activities teachers use in

teaching English in Slovenia and in India?

3. Are there differences in the teachers’ attitudes towards developing pupils’ English

language skills in Slovenia and India?

4. Are there differences in the teachers beliefs of how to improve English language

teaching and learning in their own countries?
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On the basis of the research questions, the following hypotheses were formed:

1. Indian and Slovenian primary school teachers of English differ significantly in
the reasons for choosing the teaching career.

2. There are differences in the types and frequencies of activities teachers use in
teaching English in primary schools in Slovenia and India.

3. Teachers in India and in Slovenia differ in their attitudes towards developing
primary pupils’ English language skills.

4. Teachers in India and Slovenia differ in their beliefs about the changes needed to
improve the level of English language learning and teaching in their respective
countries.

Participants

Altogether 313 teachers took part in the research (170 from India and 143 from
Slovenia). These were mostly female teachers with a slightly higher number of male
teachers in India (33 male teachers in India and 9 male teachers in Slovenia). Their
average age was 36 years and they had up to 10 years of teaching experience on average
(0 - 4 years: 28.5%,and 5 — 9 years: 34.1%). There is a difference in the average number
of students per class between the two countries, namely, in India the surveyed teachers
report that the average number of the students in their classroom is 36-50 students
and in Slovenia there are 16 — 20 students per class. The starting age of learning
English at schools, where the surveyed teachers worked at the time of the study, was
4 in India and 9 in Slovenia. However, in Slovenia the obligatory starting age lowered
in 2016/2017 to 7 years of age (2nd grade).

Research Instruments and Data Collection

The study was conducted in the form of an anonymous questionnaire, measuring
teachers’ perceptions of their teaching of English in the two selected countries. An
online questionnaire was used in Slovenia, through the electronic survey tool www.
mojaanketa.si and a hard copy of the questionnaires was used in India, due to limited
or no technological access. In Slovenia, email invitations for an online questionnaire
were sent to primary school teachers of English from different regions of Slovenia. In
India, the head teachers of primary schools in the city of Varanasi (Uttar Pradesh) were
visited, the aim of the research was explained to them and the hard copy questionnaires
were given to them, which they distributed among the teachers of English. Thus, the
type of sampling in the research was non-probability, opportunity sampling. The
research took place from January to June 2014. The questionnaire comprised of
closed-type questions. The survey was divided into four elements characteristic of
primary English teachers’ practices, which were (a) reasons for choosing a teaching
career, (b) typical activities performed in the classroom and their frequency, (c)
development of their pupils’ English language skills and (d) ways of improving the
English language instruction at schools in India and Slovenia. To investigate the
reasons for choosing a teaching career, the teachers had to select one reason out of
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11 given reasons, i.e.‘it’s a good career), T like children, ‘it’s a respectable job; it offers
secure employment, ‘you have long holidays) ‘it has a good salary’, ‘there are good
chances of promotion; ‘you have a short workday’, ‘you have good chances of getting a
job; ‘the training was easy’, ‘someone recommended teaching as a career’ The reasons
were taken from the most often selected reasons of 2,478 primary English teachers
from 89 countries (Emery, 2012). The variables for the second research question
(activities teachers use in teaching English) were measured on a frequency rating
scale of their usage (5 - every lesson, 4 - often, 3 - sometimes, 2 - rarely, 1- never).
Teachers had to rate the following 20 activities for teaching English: copying from
the blackboard, drama, creative activities, translation, ICT activities, watching video
clips, grammar exercises, creative writing, spelling, dictation, teacher telling stories,
learning words by heart, singing, repeating after the teacher, role play, silent reading,
listening to audio tapes, pupils telling stories, games, group work. The activities
were slightly adapted from Garton, Copland, and Burns’ study (2011) of the most
common English language teaching activities of 4,696 teachers from 144 countries.
A ranking scale from 1 to 6 (1 - most important, 6 — least important to develop)
was used for measuring the teachers’ perceptions of the most important language
skills to develop in their pupils (reading, listening, speaking, writing, vocabulary or
grammar). The variables were selected according to the division of the language skills
in foreign language teaching (Ur, 2012). A similar division of language skills is applied
in Garton et al. (2011). A ranking scale from 1 to 8 (1 - most important, i.e. it would
improve teaching and learning in my setting the most and 8 - least important, i.e. it
would improve teaching and learning in my setting the least) was used for measuring
the factors that teachers perceive would improve their teaching. Teachers ranked
the following eight factors: smaller classes; starting English at an earlier age; more
lessons of English per week; additional training in language teaching methodologies;
better access to new technologies; better access to resources, i.e. books and materials;
fewer tests and examinations; improvement in their own level of English. The factors
were accessed from Garton et al’s extensive study (2011). All survey items were
mostly based on literature review of global prevailing practices in primary English
language teaching (Emery, 2012; Garton et al., 2011). Furthermore, the authors had
had extensive conversations with some of the teachers in both countries, regarding
their practices, which were used as a further source for the selection of the variables.
The survey items were then piloted with seven potential respondents in each country.
The questions were adapted according to the pilot study. Beside the literature review
and the piloting, content validity of the instrument was assessed with the help of three
subject-matter experts, who were asked to provide feedback on the questionnaire
and how well the questions measure the construct. Objectivity was ensured with
the selection of the closed-type questions. In view of the research questions, mainly
descriptive (absolute frequency, percent, mean, standard deviation) procedures and
statistical tests (Pearson’s chi-square test with adjusted standardised residual) were
applied, using the statistical package SPSS, version 21.0.
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Results

Figure 1 shows the main reasons why Slovenian and Indian teachers decided to
become English language teachers. Most teachers in Slovenia chose a teaching career
because they like working with children (50.8%), whereas this reason was chosen
only by 29% of the Indian teachers of English. They mostly decided on a teaching
career because it is a respectable profession (32.6%), which was chosen only by 6.1%
of Slovenian teachers. Similarly, the surveyed teachers from India chose a teaching
profession because it is perceived as a good career (24.6%) and only 3.9% of Slovenian
teachers of English chose this reason. In addition, 14.5% of Slovenian and 4.2% of
the Indian teachers in the survey decided to become teachers because it offers secure
employment. All other reasons received low percentages in both countries (e.g. you
have long holidays: 3% in Slovenia and 1% in India, it has a good salary: 0.5% in
Slovenia and 1.5% in India, there are good chances of promotion: 5% in Slovenia and
0.2% in India, you have a short workday: 2.2% in Slovenia and 2.6% in India; you have
good chances of getting a job: 7.3% in Slovenia, 1.3% in India; the training was easy:
1.8% in Slovenia and 0.5% in India, someone recommended teaching as a career: 3.9%
in Slovenia and 0.5% in India). We can see that teachers in India and Slovenia differ
in their selection of reasons for becoming teachers. Further analysis showed that most
of these differences are statistically significant.

60
50.8
50
40 326
29
30 24.6
20 14.5
10 39 6.1 42
0
| like children good career respectable job secure
employment
Slo 0 India
Figure 1. Teachers' main reasons for choosing a teaching career
Table 1

Pearson’s correlations among the variables

Main reasons for India Slovenia value A(s%/_r;gez)g
becoming teachers f (f%) f (f%) X p
I like children 50 (29%) 73 (50.8%) 8.389 0.004
Secure employment 8 (4.2%) 21 (14.5%) 2916 0.088
Respectable job 56 (32.6%) 9 (6.1%) 197.7 0.000
Good career 42 (24.6%) 6 (3.9%) 124.09 0.000
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Figure 2 below displays the most common activities teachers of English use in their
primary classes. They classified the activities according to how often they use them
(5 - every lesson, 4 - often, 3 — sometimes, 2 — rarely, 1 - never).
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Figure 2. Frequency of activities teachers use in teaching

Some of the activities that prevail in the Indian lessons of English are spelling
activities, grammar exercises, dictation, learning words by heart and copying from the
blackboard. Activities that are often present in the Slovenian classrooms of English
are listening to audio tapes, copying from the blackboard, singing, role plays, games,
repeating after the teacher, group work and drama activities. The main gap between
India and Slovenia is shown in these activities; whereas the surveyed English teachers
in India mostly focus their work on reading and writing, the English teachers in
Slovenia concentrate on developing listening and speaking skills in their lessons.
However, the surveyed teachers in India often use creative writing activities, which
are used only from time to time in Slovenian classes.
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Importance of different skills

O JE— L L
listening speaking reading writing  vocabulary grammar

Slo India

Figure 3. Importance of developing different skills in teaching English at the primary level

Figure 3 shows the skills the surveyed teachers in both countries found the most
important to develop in their primary English classes. Teachers needed to classify the
skills (listening, speaking, reading, writing, vocabulary and grammar) in the order of
importance from 1 to 6 (1 - most important, 6 — least important). We can see that
Slovenian teachers think speaking is the skill that needs to be practised the most in
English lessons, and grammar is the one that needs to be practised the least. The
surveyed teachers in India agree with the skill that needs to be practised the least
(i.e. grammar), but they have chosen the development of the listening skill as the
most important. Slovenian teachers put much more emphasis on the development of
vocabulary, compared to their counterparts in India. Teachers in both countries placed
the development of reading and writing skills on the same level (reading has reached
medium importance and developing writing is perceived as not so important in
primary English classes). Table 2 below summarises the statistic data for the linguistic
skills that the Indian and the Slovenian teachers selected as the most important to
develop with their pupils.

Table 2
Descriptive statistics for the importance of different skills in teaching English at the primary level

Country speaking  vocab.  reading listening writing grammar
Slovenia Mean 1.636 3.035 3.448 3455 4.343 5.084
N 143 143 143 143 143 143
SD 1.110 1.469 1.117 1.5732 1.364 1.297
India Mean 3.394 4.876 3424 2.794 4.406 5.076
N 170 170 170 170 170 170
SD 1.965 1.862 1.652 2.0494 1.742 1.800
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Figure 4. Changes needed to improve learning and teaching

Figure 4 shows some of the factors which teachers believe would improve their
English classes. Teachers were asked to order eight factors according to their
importance (1 - most important, i.e. it would improve teaching and learning in my
setting the most and 8 - least important, i.e. it would improve teaching and learning in
my setting the least). The teachers could choose among the following factors: smaller
classes, starting English at an earlier age, more lessons of English per week, additional
training in language teaching methodologies, better access to new technologies,
better access to resources, i.e. books and materials, fewer tests and examinations, and
improvement in my own level of English. Again, many differences between the two
countries can be observed. Slovenian teachers ranked a higher level of importance
(compared to Indian teachers) to starting English at an earlier age and the training in
language teaching methodologies. Whereas Indian teachers, compared to Slovenians,
ranked a higher level of importance to better access to new technologies and fewer
tests and examinations. Better access to resources (e.g. books and materials) achieved
a high level of importance in both countries.
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Table 3
Descriptive statistics for the changes needed to improve English language teaching and learning

More
. Better access L
Starting Training in Improvement lessons
h to resources Betteraccess . Fewer
English at language inmyown  Smaller of
) (e.g . to new ) tests and
an earlier teaching ) level of classes  English -
books and . technologies ) examinations
age . methodologies English per
country materials) ek
Mean 3476 3.098 2636 5.902 4.280 5154 5741 5713
Slovenia N 143 143 143 143 143 143 143 143
SD 2.006 2114 1.852 2.046 1.832 1812 207 1.794
Mean 5329 3.088 4512 4353 4.129 4335 6129 4.124
India 170 170 170 170 170 170 170 170
SD 2183 2449 2235 2.362 2102 1924 1749 2.006
Discussion

Regarding the first research question (i.e. Is there a difference between Indian and
Slovenian teachers regarding the reasons why they chose a teaching career?), we can
see that teachers in both countries selected the teaching career for different reasons.
Slovene teachers mainly chose it because they like children and Indian teachers chose
it mainly because it is a respectable job. This is also reported in other documents, e.g.
the Ministry of Human Resource Development (n.d.) states that a teaching profession
in India is highly respected. This can also be the reason why more and more Indian
students decide to become teachers, and in the growth of private institutions that offer
teacher training certificates (Rhines Cheney, Brown Ruzzi, & Muralidharan, 2005). In
Emery’s study (2012), which included 2500 primary English teachers from different
parts of the world, most teachers (77%) chose the same reason as the Slovenian
teachers, i.e. because they like children, whereas 29% of them chose it because it is
a respectable job. Apparently, these two reasons are among the most common ones
in other parts of the world as well. It is interesting to observe that the main reason
selected by the Indian teachers is of the extrinsic nature and the main reason selected
by the Slovenian teachers is of the intrinsic nature. Bernaus, Wilson, and Gardner
(2009) report the result of a study which suggests that teacher motivation is related to
teacher use of motivating strategies, which in turn are related to student motivation
and achievement in English language. Therefore, any change in the educational system
that promotes higher levels of teacher motivation should result in improved levels
of education of the students. In accordance with that, more intrinsically motivated
teachers will be more self-driven and autonomous in their work and selection of
teaching activities. The first hypothesis has thus been proven, namely, Indian and
Slovenian primary school teachers of English differ significantly in the reasons for
choosing the teaching career.
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The second research question explored the differences in the types and frequencies
of activities teachers use in their teaching of English. Again, there are many differences
in the use of activities. The most striking one is the difference in focusing on oral
and listening work in Slovenian primary lessons of English and reading and writing
activities (with spelling, dictation and grammar exercising prevailing) in Indian
classes. The English syllabi for primary school in Slovenia encourage the development
of listening and speaking in the first years of learning a foreign language and as can
be seen from the present survey, the teachers are following the syllabi in this respect
(U¢ni nadrti za angle$¢ino, 2016). Mukund Ghatage (2009) reports that teachers in
the Indian state of Maharashtra are encouraged by the government documents to
focus on listening and speaking skills in primary schools, but at the same time notices
that teachers in rural areas do not have access to audio materials and that teachers
do not often use English in class, both of which results in a lack of development of
students’ listening and speaking skills. Despite the fact that the teachers focus on
developing reading and writing skills, Kunnan and Matthew (2006) as well as Azam
and Kingdon (2013) assessed Indian primary students’ reading and writing skills,
and they noticed that they were not as well developed as they should have been.
Banerji and Bobde (2013) summarise ASER report (2013) stating that less than half
the children in grade 5 can read simple words in English and 40% of those who can
read words are not able to tell their meaning. Studies also show that teachers in India
concentrate on developing grammar, despite the government recommendations that
the focus in teaching should be more on meaning than grammar (NCERT, 2006).
The situation was similar in Slovenia in the past, but the latest national syllabuses
for English strongly encourage communicative language teaching (Skela, 2013).
Garton et al. (2011) in their survey of classroom practices in primary school English
language teaching worldwide (4,696 teachers from 144 countries) reported that the
five most used classroom activities are: repeating after the teacher, listening to audio
tapes, pupils reading aloud, playing games and singing songs. In the present survey,
these activities are more common in Slovenia than India. The second hypothesis, i.e.
“There are differences in the types and frequencies of activities teachers use in teaching
English in primary schools in Slovenia and India’ can be proven.

Regarding the third research question (i.e. Are there differences in the teachers’
attitudes towards developing pupils’ English language skills in Slovenia and India?),
the study showed some differences in teachers’ perceptions of the importance of
skills. While Slovenian teachers deemed the development of English speaking skills
(mean: 1.63) and vocabulary (3.03) as the most important, Indian teachers considered
developing pupils’ listening (mean: 2.79) and speaking skills (mean: 3.39) as the most
important, which is interesting, since the activities they use in their teaching (see
Figure 2) depict a tendency towards developing reading and writing skills. Garton
et al’s study (2011) showed similar results; primary English teachers worldwide
consider speaking (mean 2.4) as the most important skill to be developed in primary
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classes, with listening (mean 3.1) and vocabulary (mean 3.6) following. Comparably
to the present study, they perceive grammar and writing as the least important skills
to be developed in primary instruction. The third hypothesis, ‘Teachers in India
and in Slovenia differ in their attitudes towards developing primary pupils’ English
language skills’ can be partly proven. Teachers mostly differ in their perception of the
importance of developing vocabulary and speaking skill, but their views as far as the
development of grammar, reading and writing skill is concerned, are quite similar.

In the fourth research question where teachers were asked about the factors that
would improve English language teaching in their countries, the Slovenian teachers
chose starting English at an earlier age as an important factor. This can be assigned
to the fact that at the time of the survey, English was introduced in the fourth grade
(now it starts in the second grade) and therefore this was perceived as an important
factor for the teachers. This is not perceived as an important factor in India, since
English is taught from the 1* grade onwards. Due to the fact that English is taught
at an earlier age which requires a different teaching paradigm compared to teaching
older learners, Slovenian teachers chose training in language teaching methodologies
as the most important factor that would contribute to better English language teaching
and learning in Slovenia. Teaching a foreign language in the first years of primary
school requires autonomous teachers who can select and create their own materials
for teaching and not choose a course book, which is, in fact, discouraged in the first
years of learning a FL in Slovenian schools. Similarly, Enever (2015) claims that despite
the lack of materials, skilled teachers can still perform high quality lessons, creating
their own materials and adapting materials that they have.

Most of the factors that would improve learning and teaching of foreign languages
in India differ from the Slovenian ones. The only factor that is very similar is better
access to resources, which is perceived by Indian teachers as the most important
one. As reported in other studies (e.g. Kapur, 2009; Matthew & Pani, 2009) there is a
lack of materials in Indian classes, which the authors see as resulting in lower quality
of instruction. The surveyed teachers from India chose improvement in their own
level of English as the second most important factor. It is noted in many sources
(Graddol, 2010; Kapur, 2009; Mukund Ghatage, 2009, among others) that Indian
teachers of English lack fluency in English and that their overall proficiency is often
low. Apparently, the teachers are aware of this fact and its importance in teaching
foreign languages. Indian teachers chose fewer tests and examinations as the third
most important factor which derives from the fact that there is pressure on teachers
regarding assessment procedures and pupils’ results in Indian classes. The fourth
selected factor is smaller classes, which is self-explanatory, since the average number
of students in a classroom is, according to the World Bank data, 35 but can exceed 90
students (Pupil-teacher ratio in primary education, n.d.). The results from Garton et
al’s study (2011) of 4,696 teachers from 144 countries showed that primary school
teachers worldwide chose training in language teaching methodology, smaller classes
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and more hours of English per week as the most important factors that would improve
English language instruction in their countries. Some of these factors overlap with the
results from our study, except more hours of English per week, which gained a low level
of importance in raising the quality of FL learning and teaching among the surveyed
Slovenian and Indian primary teachers of English. The last hypothesis, “Teachers in
India and Slovenia differ in their beliefs about the changes needed to improve the level
of English language learning and teaching in their respective countries’ can be proven,
most of the changes needed to improve learning and teaching differ.

Conclusions

The present study attempted to shed light on the perceptions of primary school
teachers of English in two countries, namely India and Slovenia. We believe that these
findings can help teachers, teacher educators and course planners in evaluating current
FL teaching and learning contexts, and in designing future courses for teachers of
foreign languages. The results have shown some of the differences between the two
groups of surveyed teachers, mostly in the choice of a teaching profession, which
most of the Slovenian teachers chose because they like children (coinciding with
the previous research done by Garton et al.,, 2011), and most Indian teachers chose it
because it is a respectable job. The fact that Slovenian teachers’ reasons for choosing
a teaching profession are of an intrinsic nature and the surveyed Indian teachers’
reasons are extrinsic can be related to the other results of the survey, namely the
differences in activities they use in their teaching, the choice of the language skills
they wish to develop in their learners and the factors they believe would improve
their own teaching. However, there are also some similarities between the Indian and
Slovenian teachers’ perceptions of FL teaching that have surfaced from the study, for
example in choosing speaking, listening and vocabulary as the most important skills
that their pupils need to develop in FL learning, which again relates to the opinions
of other teachers worldwide (Garton et al., 2011). Slovenian and Indian teachers also
agreed on the importance of the factor that would improve FL learning and teaching
in their countries, which is better access to resources.

Nevertheless, a comparison between the two surveyed countries brings potential
pitfalls, since English in Slovenia is a foreign language and in India, it has a status of
an official language. Teachers in India need to be well trained to meet the needs of
their learners, who want to have a high level of knowledge to improve their career
prospects. This may be the reason why they chose the improvement of their own level
of English as the second most important change that would contribute to a better
level of English learning in their country. The skills they want to develop the most in
their learners (listening, speaking and reading) can benefit their learners in everyday
communication and in business transactions.

We acknowledge that the sample of our research was not representative and thus
it is not possible to generalise the results, however, the study results can imply some
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of primary English teachers’ perceptions. Another limitation of the study is that the
survey results represent reported practices that may not always coincide with the
actual practices, so further research should include classroom observations and more
in-depth analysis of the reported practices.

Hayes (2014, p. 2) states that the most important element influencing success in
teaching English in primary schools is that “teachers who have positive attitudes
towards English and teaching the language [will] influence children’s motivation to
learn, their enjoyment of their English classes and, ultimately, their achievement”.
Future studies on the current topic are therefore required in order to examine teachers’
perceptions and ways of improving the education of teachers, their level of foreign
language skills and teaching methodologies, which will result in pupils’ higher level
of foreign language proficiency and a wish to continue with lifelong learning of
languages.
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Percepcije ucitelja o poucavanju
engleskoga jezika u osnovnoj
skoli: komparativno istrazivanje
izmedu Indije i Slovenije

Sazetak

U radu se analiziraju percepcije ucitelja o poucavanju engleskoga jezika u osnovnoj
skoli u Indiji i Sloveniji. Ucitelji ¢ine jedan od kljucnih faktora za uspjesno poucavanje
stranoga jezika i, unato¢ nekim suprotnim zabludama, moraju udovoljiti visokim
kriterijima koji ih kvalificiraju za poucavanje stranoga jezika djeci. Zbog toga smo
proveli komparativno istrazZivanje medu 313 ucitelja engleskoga jezika od kojih su
143 ucitelja iz Slovenije, a 170 ih je iz Indije. Ciljevi nasega istraZivanja bili su ispitati
ucitelje u vezi s razlozima odabira profesije ucitelja, vrstama aktivnosti koje ucitelji
provode sa svojim uclenicima, kao i sa stavovima ucitelja prema razvijanju jezi¢nih
vjestina iz engleskoga jezika kod ucenika. Nadalje, Zeljeli smo istraZiti njihove
prijedloge vezane uz poboljsanja u poulavanju engleskoga jezika u osnovnoj
skoli u Indiji i Sloveniji. Za potrebe istrazivanja izraden je upitnik s pitanjima
zatvorenoga tipa koji je bio podijeljen uciteljima u obje zemlje. Iako se spomenute
zemlje uvelike razlikuju u velitini, a i u ulozi engleskoga jezika, interesantna je
pojavnost slicnosti u percepciji ucitelja o poucavanju engleskoga kao stranoga ili
drugoga jezika, primjerice u vaznosti razvoja vjestina govorenja, slusanja i vokabulara
u poucavanju stranoga jezika, kao i Zelji za boljem pristupu resursima. Medutim,
postoje mnoge razlike u njihovim percepcijama, posebice u razlozima odabira
uciteljske profesije i vrstama aktivnosti koje redovito imaju u svojim razredima.

Kljucne rijeci: osposobljavanje ucitelja; poucavanje stranoga jezika; skolski sustav;
ucenici engleskoga jezika.

Uvod

Uditelji su jedni od klju¢nih ¢imbenika uspjesnoga poucavanja stranoga jezika.
Istrazivanja pokazuju da je kvaliteta ucitelja i njihovo obrazovanje jedan od najvaznijih
¢imbenika uceni¢kih postignu¢a (OECD, 2005). Sa sve ranijim uvodenjem stranih
jezika u obrazovni sustav, potaknuta je potreba za kvalificiranim uditeljima. Kako
pokazuju rezultati mnogih istrazivanja (vidi Emery, 2012; Enever, 2015; Garton,
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Copland i Burns, 2011; Hayes, 2014; Murphy, 2014; Rixon, 2013), postoji velik jaz u
ponudi i potraznji takvih ucitelja. Nikolov i Mihaljevi¢ Djigunovi¢ (2011) objasnjavaju
da ucitelji u ranome ucenju moraju imati znanja iz djetetova materinskoga jezika i
stranoga jezika (S]), kao i op$irno znanje sadrzaja i kurikula te u isto vrijeme biti
stru¢njaci u poucavanju djece mladega $kolskoga uzrasta i pouc¢avanju jezika. Cameron
(2004) dodaje da takoder trebaju imati vjestine i znanja kako bi mogli voditi cijeli
nastavni sat i poucavati inicijalne vjestine pismenosti na SJ. Mnogi ucitelji ne mogu
zadovoljiti sva ta oéekivanja. Butler (2004) je otkrio kako postoji znacajan jaz izmedu
razine jezi¢noga znanja ucitelja engleskoga jezika u nekim azijskim drzavama i razine
koju trebaju poucavati. U svome opsezZnome istraZivanju Emery (2012) je pokazala da
postoji znadajna razlika u kontekstu kvalifikacija ucitelja te da mnogi od njih nemaju
kvalifikacije za poucavanje djece ili za poucavanje SJ. Brumen, Le$nik i Ivanu§ Grmek
(2017) smatraju da je vazno implementirati istovrsnu nacionalnu politiku vezanu uz
poucavanje i ucenje stranih jezika te osigurati sredstva za kontinuirano obrazovanje
ucitelja stranih jezika.

Autori ovoga istrazivanja htjeli su detaljnije istraZiti to podrudje usporedujuéi dvije
zemlje, Indiju i Sloveniju. Spomenute zemlje razlikuju su u mnogo¢emu; stoga bi bilo
zanimljivo vidjeti koliko se percepcije ucitelja o poucavanju razlikuju ili su povezane.
Istrazena su razli¢ita podruéja poucavanja, medu ostalima i stavovi uditelja stranih
jezika, njihova motivacija za poucavanjem, razredne aktivnosti, na¢ini na koje se
poucavanje stranoga jezika u vlastitim zemljama mozZe poboljsati. Autori ovoga rada
imaju veliko iskustvo u poucavanju u obje zemlje te smatraju da njihovo iskustvo i
pogledi ucitelja daju vaznu sliku o poucavanju stranoga jezika na osnovnoskolskoj
razini u navedenim zemljama. U Indiji se pouc¢avanje smatralo plemenitim poslom
koji potic¢e od religijskih uditelja i propovjednika (Azam i Kingdon, 2013), a u Sloveniji
se uloga ucitelja postupno mijenjala od tradicionalne, autoritativne, ,,sveznajuce’,
do visestrane uloge moderatora i tutora (Novak, 2005). Razlozi za odabir uciteljske
profesije istrazivani su u obje zemlje i pokazuju da ucitelji u Indiji ¢esto odabiru
uciteljsku profesiju jer je cijenjena i nudi sigurnost (Manabi, 2001) a ucitelji u Sloveniji
Cesto kazu da su se odlucili na tu profesiju jer ,,vole raditi s djecom” (Ivanu$ Grmek
i Lacen, 2008). Razli¢iti oblici motivacije ucitelja tijesno su povezani s kvalitetom
poucavanja, angazmana i predanosti za odabir odgovarajucih aktivnosti koje razvijaju
vjestine ucenika (de Jesus i Lens, 2005). Kyriacou i Coulthard (2000) razlikuju
intrinzi¢ne, ekstrinzi¢ne i altruisti¢ne razloge za odabir uciteljske profesije. Prema
Deci i Ryan (2000) zaposlenici s visokom intrinzi¢cnom motivacijom viSe su ukljuceni
u posao, imaju jaci poriv te su autonomni i uporni u poslu. S druge strane, moguce je
da ekstrinzi¢no motivirani zaposlenici ne vide smisao u svome poslu i manje su uporni
(Deci i Ryan, 2000). Posljedica toga je da motivirani nastavnici obavljaju uditeljsku
profesiju jer vole raditi s djecom i Zele da udenici u¢inkovito uce, a ekstrinzi¢no
motivirani nastavnici poucavanje vide kao profesiju koja im daje ekstrinzi¢ne nagrade
poput dobre place, veée sigurnosti, dobrih karijernih izgleda i veéega statusa (Kyriacou
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i Coulthard, 2000). Intrinzi¢na motivacija kod poucavanja je tijesno povezana s
altruisti¢nim razlozima za odabir uciteljske profesije, a vide se kod nastavnikove Zelje
da doprinese drustvu i da uéini razliku u dje¢jim Zivotima (Moran, Kilpatrick, Abbot,
Dallat i McClune, 2001). Razli¢iti tipovi motivacije jako utje¢u na to $to ucitelj radi u
razredu i na koja ¢e podruéja ucenja staviti ve¢i naglasak.

Osnovnoskolsko obrazovanje u Indiji i Sloveniji
Skolski sustav

Slovenija je mala drzava u juznom dijelu srednje Europe s otprilike 2,06 milijuna
stanovnika. Slovenski je glavni jezik, a talijanski i madarski sluzbeni su manjinski jezici.
Za razliku od Slovenije, Indija je velika zemlja s 1,2 milijarde stanovnika. Hindski i
engleski su dva sluzbena jezika i prema Osmom rasporedu ustava Indije postoje 22
drZavna jezika (Rana, 2014). Slovenski obrazovnu sustav je centraliziran, §to zna¢i da
sve javne osnovne $kole prate isti program i kurikul. Indiju ¢ini 35 saveznih drzava,
a obrazovni sustav je decentraliziran i reguliran u dvije razine; centralni i savezni.
Obrazovne institucije razlikuju se s obzirom na razinu na kojoj djeluju (Rhines
Cheney, Brown Ruzzi i Muralidharan, 2005). Otprilike 20% $kola u Indjji je privatno
(ASER 2013), a u Sloveniji imamo samo $est privatnih osnovnih $kola u cijeloj zemlji s
otprilike 1% ucenika koje ih pohadaju (Statisti¢ni urad RS, 2017). Velika je raznolikost
u kvaliteti javnih osnovnih $kola u Indiji, a rezultat toga je brzi rast broja privatnih
$kola (Graddol, 2010). Unato¢ razlikama te dvije drzave imaju neke zajednicke tocke.
Obje nude obvezno i besplatno obrazovanje te u obje zemlje djeca kre¢u u $kolu u
dobi od $est godina. Medutim, osnovnoskolsko obrazovanje u Sloveniji traje 9 godina,
a u Indiji 8 godina. Iako se mnoge europske zemlje suoc¢avaju s nedostatkom ucitelja,
taj problem nije do sada zabiljezen u Sloveniji (Eurydice, 2013). Broj u¢itelja u Indiji
se povecava zbog osnivanja novih $kola i lakse dostupnosti visokome obrazovanju
(Nayar, 1982). Medu spomenutim zemljama postoji velika razlika u broju u¢enika po
nastavniku; u Sloveniji je 2011. godine ucitelj u prosjeku imao 17 u¢enika, a u Indiji je
to 35 ucenika po ucitelju u osnovnoj $koli (Pupil-teacher ratio in primary education,
n.d.). Medutim, prema opseznom istrazivanju koji je provela Emery (2012), u¢itelji u
Indiji mogu poucavati i razrede s viSe od 65 ucenika.

Uporaba engleskoga jezika

Engleski jezik jedan je od dva sluzbena jezika u Indiji, a u Sloveniji ima status
stranoga jezika. Razlozi za uporabu engleskoga jezika razlikuju se od zemlje do
zemlje. U Indiji se engleski koristi kao jezik svakodnevne komunikacije s obzirom na
brojnost materinskih jezika (Azam, Chin i Prakash, 2010), a u Sloveniji se koristi za
komunikaciju sa strancima i u medunarodnim poslovima. U Indiji engleski trenutno
gubi status ,,jezika knjiznice”, koji se koristi samo za ¢itanje i pisanje, a govorni engleski
dobiva na vaznosti, iako u $kolskim kurikulima ta promjena jo$ nije evidentirana
(Graddol, 2010). U obje zemlje engleski jezik omogucuje bolju zapo$ljivost, $iru
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dostupnost visokom obrazovanju i omogucuje bolji ekonomski status pojedinca
(Cf. Graddol, 2010). U obje zemlje roditelji su svjesni te ¢injenice i stoga pokusavaju
ukljuciti svoju djecu u privatne skole ili platiti privatne sate jezika. Rast privatnoga
sektora u obrazovanju u Indiji je neizmjeran, posebno takozvane ,,Skole na engleskome
jeziku” gdje je engleski jezik jezik poucavanja i u koje, prema Mukund Ghatage (2009)
roditelji upisuju svoju djecu ¢ak i ako si ne mogu priustiti skolarine. U Sloveniji sve
$kole nude isti godisnji broj sati engleskoga jezika, a u Indiji postoje velike razlike
u $kolama s obzirom na broj sati nastave na engleskome jeziku. U Indiji se $kole
razlikuju s obzirom na razinu na kojoj djeluju; privatne/javne koje pripadaju drzavnim,
saveznim ili lokalnim ministarstvima obrazovanja (Education in India, 2014). U
Indiji djeca sluzbeno pocinju uciti engleski jezik u prvome razredu (6 godina), a u
Sloveniji je od $kolske godine 2016./2017. sluzbeni pocetak ucenja jezika drugi razred.
Eksperimentalno uvodenje obveznog prvog stranog jezika u prvi razred (6 godina)
u osnovne $kole u Sloveniji zapocelo je 2018./2019. U Indiji je moguce izvodenje do
5 sati nastave engleskoga jezika tjedno (Mukund Ghatage, 2009), a u Sloveniji je broj
sati nastave engleskoga jezika izmedu dva i Cetiri sata tjedno, ovisno o godini u¢enja
(U¢ni nacrt za angle$¢ino, 2016). Medutim, jezi¢na znanja odraslih osoba u Sloveniji
vi$a su od znanja odraslih osoba u Indiji. Prema English Proficiency Index (EE 2015)
Slovenija je ostvarila 64,97% (odnosno vrlo visoku razinu znanja) te je zauzela 6.
mjesto medu 70 zemalja koje su sudjelovale u istrazivanju, a Indija je zauzela 20. mjesto
s rezultatom 58,21% (odnosno, visoko znanje).

Obrazovanje ucitelja za poucavanje engleskoga
jezika u osnovnoj skoli

Prema izvjes¢u Emery (2012) mnoge zemlje u svijetu suocavaju se s nedostatkom
ulitelja engleskoga jezika u primarnom obrazovanju. Posljedica toga je da $kole
zapo$ljavaju ucitelje koji nisu u potpunosti kvalificirani za poucavanje djece ili
imaju nedovoljno znanje engleskoga jezika. Kako bi se taj problem rije$io, mnoge
zemlje takoder povecavaju broj u¢enika u razredu. Graddol (2010) zapaza da je
taj problem veéi u Indiji nego u drugim zemljama jer razredi u startu imaju vise
ucenika u usporedbi s drugim zemljama (vidi gore). Stoga postoje mnogi programi
za obrazovanje ucitelja, ali oni variraju u kvaliteti i duZzini trajanja. U¢itelj koji je
zavr$io dvogodisnji program obrazovanja ucitelja, moze poucavati u nizim razredima
osnovne $kole (Education in India, 2014). Engleski moze poucavati samo kvalificirani
ucitelj primarnoga obrazovanja bez sludanja posebnih kolegija na engleskome jeziku
(Education in India, 2014). NiZe razine kvalifikacije takoder se mogu zamijetiti u
indijskom testu podobnosti za ucitelje Indian Teacher Eligibility Test (TET), §to je
obavezni test za dobivanje i zadrZzavanje radnoga mjesta uditelja u drzavnim $kolama.
Test koji je proveden 2011. godine proslo je manje od 10% ucitelja (Education in
India, 2014). Nadalje, Mukund Ghatage (2009) izvje$¢uje da ucitelji nemaju sigurnost
u sluZenju engleskim jezikom; osje¢aju nedostatak znanja gramatike te smatraju da

501



Dagarin Fojkar and Kilibarda Perret: Teachers’ Perceptions of Teaching English in Primary School ...

im je izgovor neto¢an. Zbog toga se oni ne Zele koristiti engleskim jezikom u nastavi.
Graddol (2010, str. 15) upozorava da takav nedostatak ucitelja engleskoga jezika u
Indiji moze dovesti do ,,nejednakosti u provedbi i nejednakosti u ishodima ucenja”

U Sloveniji svi uditelji u osnovnoj $koli moraju imati stupanj magistra, a obrazovanje
ucitelja traje pet godina. U¢itelji u primarnom obrazovanju koji Zele poucavati engleski
jezik moraju se specijalizirati za poucavanje engleskoga, a kolegiji su usmjereni na
razvoj jezi¢nih vjestina, kao i na poznavanje metodike poucavanja engleskoga jezika
u ranom ucenju (Brumen i Dagarin Fojkar, 2012). Kao i u drugim zemljama, vidljiv
je nedostatak uditelja engleskoga jezika u osnovnoj $koli jer se engleski jezik uvodi
sve ranije u kurikul za primarno obrazovanje. Taj problem rjesava se programima
za obrazovanje budu¢ih uditelja i programima stru¢noga usavr$avanja koji nude
otprilike 660 sati dodatnog obrazovanja u stranome jeziku (Brumen i Dagarin Fojkar,
2012). U Sloveniji engleski jezik u osnovnoj $koli mogu poucavati uéitelji primarnoga
obrazovanja koji su prosli poseban program obrazovanja za poucavanje stranoga jezika
u ranome ucenju (oni mogu poucavati do Sestoga razreda, tj. do uzrasta od 11 godina),
ili jezi¢ni stru¢njaci koji moraju ste¢i dodatno obrazovanje za poucavanje djece ako
Zele poucavati u prva tri razreda primarnoga obrazovanja.

Postoji suglasnost medu struénjacima za poucavanje stranoga jezika da je
obrazovanje uditelja iznimno vazno u primarnom obrazovanju te zaklju¢ujemo s
tvrdnjom da je za dugoro¢nu korist inicijalno obrazovanje ucitelja sredi$nja tocka
za uspje$no poucavanje engleskoga jezika u primarnome obrazovanju (Hayes, 2014).

Metodologija
Glavni cilj istrazivanja bio je prouditi razlike i sli¢nosti u percepciji poucavanja
engleskoga jezika izmedu slovenskih i indijskih u¢itelja.

Postavljena su sljedeca istrazivacka pitanja:

1. Postoji li razlika izmedu indijskih i slovenskih uitelja s obzirom na razloge zbog
kojih su se odlucili na uciteljsku profesiju?

2. Postoje li razlike u vrstama i ucestalosti aktivnosti kojima se ucitelji koriste u
poucavanju engleskoga jezika u Sloveniji i u Indiji?

3. Postoje li razlike u stavovima ulitelja prema razvoju jezi¢nih vjestina ucenika u
Sloveniji i u Indiji?

4. Postoje li razlike u uvjerenjima ucitelja o nacinu na koji se moze poboljsati
poucavanje i u¢enje engleskoga jezika u njihovim zemljama?

Na osnovi istrazivackih pitanja postavljene su sljedece hipoteze:

1. Indijski i slovenski u¢itelji engleskoga jezika u primarnom obrazovanju znacajno
se razlikuju s obzirom na razloge odabira uciteljske profesije.

2. Postoje razlike u vrstama i ucestalosti aktivnosti kojima se ucitelji koriste u
poucavanju engleskoga jezika u osnovnoj $koli u Sloveniji i Indjji.

3. Ulitelji u Indiji i Sloveniji razlikuju se u stavovima prema razvoju vjestina
engleskoga jezika kod ucenika.
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4. Utitelji u Indiji i Sloveniji razlikuju se u stavovima o promjenama koje su
potrebne za pobolj$anje razine poucavanja i u¢enja engleskoga jezika u vlastitim
zemljama.

Ispitanici

U istrazivanju je sudjelovalo ukupno 313 ucitelja (170 iz Indije i 143 iz Slovenije).
Uzorak su ¢inile veéinom ispitanice te nesto veci broj muskaraca u Indiji (33 uitelja
u Indiji i 9 uitelja u Sloveniji). Njihova prosje¢na dob bila je 36 godina i u prosjeku
su imali do 10 godina radnoga iskustva u poucavanju (0 - 4 godine: 28,5%,15 - 9
godina: 34,1%). Postoji razlika u prosjecnom broju ucenika po razredu u te dvije
zemlje. U Indiji ucitelji izvje$¢uju da je prosjecan broj ucenika po razredu 36 - 50,
a u Sloveniji 16 - 20 u¢enika po razredu. Pocetna dob za ucenje engleskoga jezika u
$kolama u kojima su radili ispitanici bila je 4 godine u Indiji i 9 godina u Sloveniji.
Medutim, obvezno poucdavanje engleskoga jezika u $koli je u Sloveniji u 2016./2017.
godini spusteno na 7 godina (drugi razred).

Instrument i prikupljanje podataka

Istrazivanje je provedeno s pomoc¢u anonimnog upitnika sa svrhom mjerenja
percepcije ucitelja o njihovu poucavanju engleskoga jezika u dvije spomenute zemlje.
Online upitnik koristio se u Sloveniji putem alata za elektronicko anketiranje www.
mojaanketa.si, a u Indiji se, zbog ograni¢enog pristupa tehnologiji, koristila tiskana
inadica upitnika. Elektroni¢ko pozivno pismo za sudjelovanjem u online upitniku
poslano je uciteljima engleskoga jezika u primarnom obrazovanju iz razli¢itih regija
u Sloveniji. U Indiji su posjeceni ravnatelji osnovnih $kola u gradu Varanasi (Uttar
Pradesh) s ciljem obja$njavanja istrazivanja i davanja tiskanih upitnika koje su oni
distribuirali uditeljima engleskoga. Stoga vrsta uzorkovanja u ovome istrazivanju
nije bila slu¢ajna nego prigodna. IstraZivanje je provedeno od sije¢nja do lipnja 2014.
Upitnik je sadrzavao pitanja zatvorenoga tipa. Anketa je bila podijeljena prema Cetiri
elementa djelovanja ucitelja engleskoga jezika u osnovnom obrazovanju, odnosno (a)
razlozi za odabir uiteljske profesije, (b) tipi¢ne aktivnosti koje provodi u razredu i
njihova ucestalost, (c) razvoj jezi¢nih vjestina u¢enika u engleskome jeziku i (d) na¢ini
pobolj$anja poucavanja engleskoga jezika u Indiji i Sloveniji. Za istrazivanje razloga
za odabir uciteljske profesije ucitelji su morali izabrati jedan od 11 navedenih razloga,
tj. »to je dobra profesija’, ,,volim djecu’,,,posao je ugledan’,,,nudi siguran posao’, ,ima$
duge praznike’, ,,plada je dobra”, ,dobre su moguénosti napredovanja’, ,kratak radni
dan’,,,dobre su mogu¢énosti dobivanja posla’;,,obuka nije teska’,,,netko mi je preporucio
tu profesiju”. Navedeni razlozi su prikupljeni iz 89 zemalja (Emery, 2012). Varijable
za drugo istrazivacko pitanje (aktivnosti kojima se ucitelji koriste u pouc¢avanju
engleskoga) mjerene su na skali ucestalosti kori$tenja (5 — svaki sati, 4 - Cesto, 3 -
ponekad, 2 - rijetko, 1 - nikada). U¢itelji su morali ocijeniti sljedec¢ih 20 aktivnosti
za poucavanje engleskoga jezika: prepisivanje s ploce, drama, kreativne aktivnosti,
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prijevod, IKT aktivnosti, gledanje videoisjecaka, gramaticke vjezbe, kreativno pisanje,
pravopis, pri¢anje prica (ucitelj), igranje uloga, ¢itanje u sebi, slusanje audiozapisa,
pric¢anje prica (ucenici), igre, rad u grupama. Aktivnosti su neznatno prilagodene iz
izvora Garton, Copland i Burns (2011), koji navode naj¢esce aktivnosti za poucavanje
engleskoga jezika, a koje su navela 4696 ucitelja iz 144 zemlje. Ljestvicaod 1 do 6 (1 -
najvaznije, 6 - najmanje vazno za razvoj) koristila se za mjerenje percepcije ucitelja o
najvaznijim jezi¢nim vjestinama koje trebaju razviti njihovi ucenici (¢itanje, slusanje,
govorenje, pisanje, vokabular ili gramatika). Varijable su odabrane s obzirom na
podjelu jezi¢nih vjestina u poucavanju stranih jezika (Ur, 2012). Sli¢nom podjelom
jezi¢nih vjestina koristili su se i Garton, Copland i Burns (2011). Ljestvicaod 1 - 8 (1 -
najvaznije, tj. Najvise bi poboljsalo poucavanje i ucenje u mojem okruZenju i 8 — najmanje
vazno, tj. Najmanje bi poboljsalo ucenje i poucavanje u mojem okruZenju) koristila se
za mjerenje ¢imbenika za koje ucitelji smatraju da bi poboljsali poucavanje. U¢itelji
su rangirali sljede¢ih osam ¢imbenika: manji razredi; poucavanje engleskoga jezika
od ranije dobi; vie sati engleskoga jezika u tjednu; dodatno obrazovanje u metodici
poucavanja jezika; bolji pristup novim tehnologijama; bolji pristup resursima, odnosno
knjigama i materijalima; manje testova i ispita; pobolj$anje vlastite razine znanja
engleskoga jezika. Cimbenike smo preuzeli iz istrazivanja koje su proveli Garton,
Copland i Burns (2011). Sve Cestice u istrazivanju uglavnom su bile zasnovane na
pregledu literature vezane uz dominantne aktivnosti u poucavanju engleskoga jezika
diljem svijeta (Emery, 2012; Garton, Copland i Burns, 2011). Nadalje, autori su imali
opsezne razgovore s nekim uciteljima iz obje zemlje u vezi s njihovim pouc¢avanjem
koji su sluzili za dodatni izvor kod odabira varijabli. Cestice iz ankete pilotirane su
na sedam potencijalnih ispitanika u svakoj zemlji. Pitanja su prilagodena s obzirom
na pilot. Uz pregled literature i sondazno istrazivanje, valjanost sadrzaja instrumenta
provjerena je uz pomoc¢ stru¢njaka iz triju podruéja koji su dali povratnu informaciju
o upitniku i o tome koliko dobro pitanja mjere konstrukt. Objektivnost je osigurana
odabirom pitanja zatvorenoga tipa. S obzirom na istrazivacka pitanja, uglavnom su se
koristile deskriptivne procedure (frekvencija, postotak, srednja vrijednost, standardna
devijacija) i statisticki testovi (Pearsonov hi-kvadrat test s prilagodenim standardnim
ostatkom) koriste¢i se statistickim paketom SPSS, inacica 21.0.

Rezultati

Prikaz 1 prikazuje glavne razloge zbog kojih se slovenski i indijski u¢itelji odluc¢uju
za uciteljsku profesiju. Veéina uditelja u Sloveniji izabrala je tu profesiju zbog toga
jer vole raditi s djecom (50,8%), a taj je razlog odabralo tek 29% indijskih ucitelja
engleskoga jezika. Oni su se uglavnom opredijelili za karijeru ucitelja jer se uciteljstvo
smatra uglednim poslom (32,6%), §to je odabralo tek 6,1% slovenskih ucitelja. Sli¢no,
uditelji ispitanici iz Indije izabrali su uditeljsku profesiju jer je smatraju dobrom
profesijom (24,6%), a samo 3,9% slovenskih ucitelja engleskoga jezika izabralo je
taj razlog. 14,5% slovenskih i 4,2% indijska ucitelja u ovoj anketi odlucilo je postati
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uciteljima jer ta profesija nudi siguran posao. Svi ostali razlozi imaju malen postotak
u obje zemlje (npr. imate duge praznike: 3% u Sloveniji i 1% u Indiji, dobra placa: 0,5%
u Sloveniji i 1,5% u Indiji, postoji dobra prilika za promaknucem: 5% u Sloveniji i 0,2%
u Indiji; kratak radni dan: 2,2% u Sloveniji i 2,6% u Indiji; postoji dobra mogu¢nost za
dobivanje posla: 7,3% u Sloveniji i 1,3% u Indiji; obrazovanje za ucitelja bilo je lako:
1,8% u Sloveniji i 0,5% u Indiji, netko mi je preporucio uciteljsku profesiju: 3,9% u
Sloveniji i 0,5% u Indiji). Vidimo da se ucitelji u Indiji i Sloveniji razlikuju u odabiru
razloga zbog kojega su se odlu¢ili za uditeljsku profesiju. Daljnje analize pokazale su
da je vecina tih razlika statisticki znacajna.

Prikaz 1
Tablica 1

Prikaz 2 prikazuje uobicajene aktivnosti kojima se ucitelji engleskoga jezika koriste
u svojim razredima. Te su aktivnosti klasificirali prema udestalosti koriStenja (5 -
svaki sat, 4 — Cesto, 3 - ponekad, 2 - rijetko, 1 - nikada).

Prikaz 2

Neke od aktivnosti koje prevladavaju u nastavi engleskoga jezika u Indiji su vjezbe
pravopisa, vjezbe gramatike, diktat, u¢enje rije¢i napamet, prepisivanje s ploce.
Aktivnosti koje su ¢esto prisutne u poucavanju engleskoga u slovenskim razredima
su slu$anje audiozapisa, prepisivanje s ploce, pjevanje, igranje uloga, igre, ponavljanje
za uciteljem, grupni rad i dramske aktivnosti. Glavna razlika izmedu Indije i Slovenije
prikazana je u tim aktivnostima; dok se ispitanici ucitelji engleskoga jezika u Indiji
uglavnom usredotocuju na vjestine Citanja i pisanja, ucitelji engleskoga u Sloveniji
usredotocuju se u svojoj nastavi na razvoj vjestine slusanja i govorenja. Medutim,
ispitanici iz Indije Cesto se koriste kreativnim aktivnosti pisanja koje se u Sloveniji u
nastavi koriste tek povremeno.

Prikaz 3

Prikaz 3 prikazuje koje vjestine ucitelji u obje zemlje smatraju najvaznijima za
razvijanje vje$tina u poucavanju engleskoga jezika u nizim razredima. U¢itelji su
klasificirali vjestine (slu$anje, govorenje, ¢itanje, pisanje, vokabular i gramatika)
prema vaznosti od 1 do 6 (1 - najvaznije, 6 - najmanje vazno). Moze se vidjeti da
slovenski uditelji smatraju da je govorenje vjestina koju treba najviSe uvjezbavati, a da
je gramatika jedna od vjestina koju treba najmanje uvjezbavati. Anketirani ucitelji u
Indiji slazu se u vjestini koju treba najmanje uvjezbavati (gramatika), ali su odabrali
razvoje vjestine slusanja kao najvazniju vjestinu. Slovenski uditelji viSe pozornosti
pridaju razvoju vokabulara u usporedbi s kolegama u Indiji. U¢itelji u obje zemlje
smjestili su vjestine Citanja i pisanja na istu razinu (¢itanje je doseglo razinu srednje
vaznosti, a razvoj vjestine pisanja ne smatraju toliko vaznim u nastavi engleskoga
jezika u primarnom obrazovanju). Tablica 2 prikazuje statisticke podatke za jezi¢ne
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vjestine koje su indijski i slovenski ucitelji odabrali kao najvaznije vjestine koje njihovi
ucenici moraju razviti.

Tablica 2

Prikaz 4

Prikaz 4 pokazuje neke ¢imbenike koje ucitelji smatraju da bi mogli poboljsati
nastavu engleskoga jezika. U¢itelje smo pitali da poredaju po vaznosti osam ¢imbenika
(1 - najvaznije, odnosno najvise bi pobolj$ao ucenje i poucavanje u mojem okruzZenju
i 8 - najmanje vazno, odnosno najmanje bi pobolj$alo ucenje i pouc¢avanje u mojem
okruzenju). U¢itelji su mogli birati od ponudenih ¢imbenika: manji razredi, pocetak
poucavanja engleskoga u ranijoj dobi, vi$e sati engleskoga u tjednu, dodatno
obrazovanje u podrucju metodike jezika, bolji pristup novim tehnologijama, bolji
pristup materijalima poput knjiga i materijala, manje testiranja i ispita te pobolj$anje
vlastite razine znanja engleskoga jezika. I ovdje se medu dvije spomenute zemlje mogu
uoditi mnoge razlike. Slovenski ucitelji (u usporedbi s indijskim uiteljima) vrlo visoko
su procijenili vaznost pocetka poucavanja engleskoga jezika u ranijoj dobi te dodatno
obrazovanje u podrucju metodike jezika. Indijski ucitelji, u usporedbi sa slovenskim,
visoko su procijenili vaznost pristupa novim tehnologijama i manjem broju testova
i ispita. Bolji pristup izvorima (npr. knjige i materijali) dostigao je visoku razinu
vaznosti u obje zemlje.

Tablica 3

Rasprava

U vezi s prvim istrazivackim pitanjem (Postoji li razlika medu indijskim i slovenskim
uditeljima s obzirom na razloge zbog kojih su odabrali u¢iteljsku profesiju?) mozemo
vidjeti da uditelji u obje zemlje odabiru uciteljsku profesiju zbog razli¢itih razloga.
Slovenski uditelji uglavnom odabiru tu profesiju jer vole djecu, a indijski zbog toga
jer je to ugledan posao. To je potvrdeno i u drugim dokumentima poput Ministry of
Human Resource Development (n.d.) (Hrv. Ministarstva razvoja ljudskih potencijala)
gdje je potvrdeno da je uliteljska profesija u Indiji vrlo cijenjena. To je moguci
razlog zbog kojega se sve viSe indijskih studenata odlucuje za u¢iteljsku profesiju
i porasta privatnih institucija koje nude potvrde o izobrazbi nastavnika (Rhines
Cheney, Brown Ruzzi i Muralidharan, 2005). U studiji koju je proveo Emery (2012),
koja je provedena na 2500 ucitelja engleskoga jezika u primarnom obrazovanju iz
razli¢itih krajeva svijeta, ve¢ina ucitelja (77%) odabrala je isti razlog kao i slovenski
ucitelji u naSem uzorku, odnosno zato $to vole djecu, a njih 29% odabralo je: zato
§to je to cijenjen posao. Ocigledno su to dva najcesca razloga i u drugim dijelovima
svijeta. Zanimljivo je opazanje da je glavni razlog koji su odabrali indijski uitelji
ekstrinzi¢ne prirode, a glavni razlog koji su odabrali slovenski ucitelji intrinzi¢ne
prirode. Bernaus, Wilson i Gardner (2009) u rezultatima svojega istraZivanja smatraju
da je motivacija ulitelja povezana s kori$tenjem strategija motivacije koje su opet
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povezane s motivacijom studenata i uspjehom u engleskom jeziku. Prema tome, bilo
koja promjena u obrazovnom sustavu koja promice viSe razine motivacije ucitelja
trebala bi rezultirati unapredenjem razine obrazovanja u¢enika. U skladu s time ucitelji
koji su vise intrinzi¢no motivirani imaju ja¢i poriv i autonomiju u svome poslu, paiu
odabiru nastavnih aktivnosti. Stoga se prva hipoteza moze potvrditi, odnosno indijski
i slovenski ucitelji engleskoga jezika u primarnom obrazovanju znacajno se razlikuju
u razlozima odabira uditeljske profesije.

Drugo istrazivacko pitanje ispitivalo je razlike u vrstama i ucestalosti aktivnosti
kojima se ucitelji koriste u nastavi engleskoga jezika. Mnoge razlike pojavljuju se kod
primjene aktivnosti, a jedna od izrazitih jest razlika u fokusu na aktivnosti govorenja
i sluSanja u nastavi engleskoga jezika u Sloveniji, zatim aktivnosti ¢itanja i pisanja
(s tezistem na pravopis, diktat i gramaticke vjezbe) u nastavi engleskoga jezika u
Indiji. Kurikul za engleski jezik u primarnom obrazovanju u Sloveniji potice razvoj
vjestine sluSanja i govorenja u prvim godinama ucenja stranoga jezika. Kao $to je
vidljivo i iz ove ankete, ucitelji se drze izvedbenoga plana u tome smislu (U¢ni nacrti
za angle$¢ino, 2016). Mukund Ghatage (2009) izvje$cuje da se uditelje iz indijske
pokrajine Maharashtra potice, vladinim dokumentima, da se usredotoée na vjestine
slusanja i govorenja u primarnom obrazovanju, ali u isto je vrijeme primije¢eno da
uditelji u ruralnim podrucjima nemaju pristup audiomaterijalima i da se ucitelji cesto
ne koriste engleskim jezikom u nastavi.I jedno i drugo dovodi do nedovoljno razvijene
vjestine slusanja i vjestine govorenja. Unato¢ ¢injenici da se uditelji usredoto¢uju na
razvoj vjestina Citanja i pisanja, Kunnan i Matthew (2006), kao i Azam i Kingdon
(2013) vrednovali su uenicke vjestine ¢itanja i pisanja u Indiji te su primijetili da
one nisu razvijene u mjeri u kojoj su trebale biti. Banerji i Bobde (2013) sazeli su
ASER izvjesce (2013) ustvrdivsi da manje od polovine u¢enika u petom razredu moze
procitati jednostavne rijeci na engleskome jeziku a 40% onih koji mogu pro¢itati
rije¢i ne znaju njihovo znacenje. Istrazivanja takoder pokazuju da se uditelji u Indiji
usredotocuju na razvijanje gramatike unato¢ preporukama nadleznih u kojima
se nagla$a da se poucavanje treba orijentirati viSe na znacenje nego na gramatiku
(NCERT, 2006). U proslosti je takva situacija bila sli¢na i u Sloveniji, medutim,
posljednji plan i program za Engleski jezik jako poti¢e komunikacijsko poucavanje
jezika (Skela, 2013). Garton, Copland i Burns (2011) u svojoj anketi o praksi u nastavi
engleskoga jezika u primarnome obrazovanju u cijelome svijetu (4.696 ucitelja iz 144
zemlje) izvijestili su o pet najucestalijih aktivnosti u razredu: ponavljanje za uciteljem,
slu$anje audiomaterijala, u¢enicko citanje naglas, igranje igara i pjevanje pjesama. U
ovome istrazivanju te su aktivnosti vi$e karakteristicne za Sloveniju nego za Indiju.
Druga hipoteza, odnosno ,,Postoje razlike u vrstama i ucestalosti aktivnosti kojima
se koriste ucitelji engleskoga jezika u primarnome obrazovanju u Sloveniji i Indiji”
moze se potvrditi.

Kod treéeg istrazivackog pitanja (Postoje li razlike u stavovima uditelja u vezi
s razvojem jezi¢nih vjestina engleskoga jezika kod ucenika u Sloveniji i Indiji?)
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istrazivanje je pokazalo neke razlike u percepciji ucitelja o vaznosti vjestina. Dok
slovenski ucitelji smatraju da su razvoj govornih vjestina engleskoga jezika (srednja
vrijednost: 1,63) i vokabular (3,03) najvazniji, indijski ucitelji smatraju da su razvoj
vjestine sluanja (srednja vrijednost: 2,79) i vjestine govorenja (3,39) najvaznije. To
je interesantno s obzirom na to da aktivnosti kojima se koriste u poucavanju (vidi
Sliku 2) prikazuju tendenciju prema razvoju vjestina ¢itanja i pisanja. Garton, Copland
i Burnsovo istrazivanje (2011) pokazalo je sli¢ne rezultate. Diljem svijeta ucitelji
engleskoga jezika u primarnom obrazovanju smatraju da je govorenje (M = 2,4)
najvaznija vjestina koju ucenici moraju razviti, a prate je vjestina slusanja (M =3,1) i
vokabular (M = 3,6). Usporedivo s tim istraZivanjem, gramatiku i pisanje doZivljavaju
kao najmanje vazne vjestine koje se trebaju razviti u poucavanju na primarnoj razini.
Treca hipoteza, ,,U¢itelji u Indiji i Sloveniji razlikuju se u stavovima prema razvoju
jezi¢nih vjestina ucenika engleskoga jezika” moze se parcijalno dokazati. Ucitelji se
uglavnom razlikuju u percepciji vaZnosti razvoja vokabulara i vjestine govorenja, no
njihovi pogledi na razvoj gramatike, vjestine ¢itanja i vjestine pisanja su prili¢no sli¢ni.

Kod ¢etvrtoga istrazivackoga pitanja u kojem se trazilo da ucitelji navedu ¢imbenike
koji bi mogli poboljsati poucavanje jezika u svojim zemljama, slovenski ucitelji
izabrali su pocetak poucavanja engleskoga jezika u ranijoj dobi kao vazan ¢imbenik.
To moZemo pripisati ¢injenici da se u vrijeme provedbe istrazivanja engleski jezik
poucavao od Cetvrtoga razreda (sada poucavanje engleskoga zapocinje u drugom
razredu) pa su uditelji to percipirali kao vazan ¢imbenik. U Indiji to nije vazan
¢imbenik s obzirom na to da se engleski jezik uci od prvoga razreda. Zbog ¢injenice
da se engleski poucava u ranijoj dobi, §to nalaze razli¢itu paradigmu poucavanja
u usporedbi s poucavanjem starijih ucenika, slovenski ucitelji izabrali su dodatno
obrazovanje u metodici poucavanja jezika kao ¢imbenik koji bi najvi$e doprinio
boljem poucavanju i u¢enju engleskoga jezika u Sloveniji. Poucavanje stranoga
jezika u prvim godinama primarnoga obrazovanja trazi autonomnog ucitelja koji
moze odabrati i razviti svoje materijale za poucavanje ne oslanjajuéi se na udzbenik
§to se, zapravo, destimulira u prvim godinama ucenja stranoga jezika u slovenskim
$kolama. Sli¢no tvrdi i Enever (2015) da unato¢ nedostatku materijala vjesti ucitelji
mogu ostvariti visokokvalitetnu nastavu stvarajuci svoje materijala i prilagodavajuci
materijale koje posjeduju.

Vecina ¢imbenika koji bi mogli poboljsati poucavanje i u¢enje stranih jezika u
Indiji razlikuje se od onih u Sloveniji. Jedini ¢imbenik koji je vrlo sli¢an jest bolji
pristup resursima, koji indijski ucitelji smatraju najvaznijim ¢imbenikom. Kao $to
pokazuju rezultati drugih istraZivanja (vidi Kapur, 2009; Matthew i Pani, 2009),
olit je nedostatak materijala u indijskim razredima, §to autori smatraju razlogom
smanjene kvalitete poucavanja. Ispitanici iz Indije odabrali su poboljsanje vlastite
razine znanja engleskoga jezika kao drugi najvazniji ¢cimbenik. Mnogi izvori (Graddol,
2010; Kapur, 2009; Mukund Ghatage, 2009, i ostali) navode da indijskim uéiteljima
engleskoga jezika nedostaje te¢nost u engleskome jeziku te da im je opée znanje slabo.
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Navodno su ucitelji svjesni te ¢injenice i njezine vaznosti za poucavanje stranih jezika.
Indijski uditelji odabrali su smanjenje testova i ispita kao tre¢i najvazniji ¢imbenik
koji dolazi od ¢injenice da postoji pritisak na ucitelje u vezi s postupkom vrednovanja
i rezultatima koji ucenici postizu u indijskim razredima. Cetvrti ¢imbenik koji su
odabrali su manji razredi, $to je i razumljivo s obzirom na to da je prosjecan broj
ucenika prema podacima Svjetske banke 35, ali moze premasiti i 90 ucenika po
razredu (odnos ucenik-ucitelj u primarnom obrazovanju, n.d.). Rezultati istrazivanja
koje su proveli Garton, Copland i Burns (2011) na 4696 uitelja iz 144 zemlje pokazalo
je da uditelji u primarnom obrazovanju biraju obrazovanje u metodici pouc¢avanja
jezika, manje razrede i vi$e sati tjedno engleskoga jezika kao ¢imbenike koji bi mogli
najvise doprinijeti boljem pouc¢avanju engleskoga jezika u njihovim zemljama. Neki od
tih ¢imbenika preklapaju se s rezultatima nasega istraZivanja, osim ¢imbenika vise sati
engleskoga tjedno, ¢emu indijski i slovenski u¢itelji pripisuju vrlo nisku razinu vaznosti
za poboljsanje kvalitete poucavanja i ucenja stranoga jezika. Posljednja hipoteza,
,»UCitelji u Indiji i Sloveniji razlikuju se u stavovima o promjenama koje su potrebne za
poboljsanje razine poucavanja i u¢enja engleskoga jezika u svojim zemljama” moze se
potvrditi. Ve¢ina se promjena potrebnih za pobolj$anje u¢enja i poucavanja razlikuju.

Zakljucci

U provedenom istrazivanju pokusale su se rasvijetliti percepcije ucitelja engleskoga
jezika u primarnom obrazovanju u dvije zemlje, Indiji i Sloveniji. Smatramo da dobiveni
rezultati mogu pomo¢i uciteljima, nastavnicima - instruktorima i onima koji planiraju
programe studija kod evaluacije postojeceg stanja pouc¢avanja i u¢enja stranoga jezika,
kao i u planiranju buduéih programa za obrazovanje ucitelja stranih jezika. Rezultati
su ukazali na neke razlike izmedu dvije skupine ispitanih u¢itelja, uglavnom kod
odabira uditeljske profesije koju je veéina slovenskih ucitelja odabrala jer voli djecu
(8to se podudara s prijadnjim istrazivanjem koje su proveli Garton, Copland i Burns,
2011) i indijskih ucitelja koji su je odabrali jer je to ugledan posao. Cinjenica da su
razlozi slovenskih ucitelja za odabir uditeljske profesije intrinzi¢ne prirode, a ispitanika
indijskih ucitelja ekstrinzi¢ne, mozZe biti povezana s ostalim rezultatima istrazivanja,
poglavito kod razlika u aktivnostima koje se koriste u nastavi, u odabiru jezi¢nih vjestina
koje zele razviti kod svojih u¢enika i ¢imbenika za koje smatraju da bi poboljsali vlastito
poucavanje. Medutim, takoder postoje i neke sli¢nosti medu indijskim i slovenskim
uditeljima u percepciji poucavanja stranoga jezika koje je istrazivanje pokazalo, npr.
odabir vjestine govorenja, slusanja i vokabulara kao najvaznijih vjestina koje ucenici
trebaju razviti kod ucenja stranoga jezika, $to se ponovno moze povezati sa stavovima
ucitelja diljem svijeta (Garton, Copland i Burns, 2011). Slovenski i indijski uditelji
takoder se slazu o vaznosti ¢cimbenika koji bi poboljsali poucavanje i u¢enje stranoga
jezika u njihovim zemljama, a to je bolji pristup resursima.

Medutim, usporedba dviju zemalja donosi moguée zamke s obzirom na to da je
engleski u Sloveniji strani jezik, a u Indiji ima status sluzbenoga jezika. U¢itelji u Indiji
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moraju biti dobro obrazovani kako bi udovoljili potrebama ucenika koji Zele imati
visoku razinu znanja da bi poboljsali izglede u karijeri. Mozda je to razlog zbog kojega
su izabrali pobolj$anje vlastite razine znanja engleskoga jezika kao drugu najvaZniju
promjenu koja bi doprinijela boljoj razini engleskoga jezika u svojoj zemlji. Vjestine
koje Zele razviti kod svojih u¢enika (slu$anje, govorenje i ¢itanje).

Prepoznajemo da uzorak ispitanika u naSem istraZivanju nije reprezentativan i
stoga nije mogude generalizirati rezultate. Medutim, rezultati istraZivanja mogu
implicirati neke percepcije ucitelja engleskoga jezika u primarnom obrazovanju.
Drugo ogranicenje ovoga istrazivanja jest to §to rezultati istrazivanja izvje$¢uju o
praksi koja se mozda ne podudara uvijek sa stvarnim dogadanjima. Stoga bi daljnja
istrazivanja trebala ukljucivati i opazanja u razredu i dubinsku analizu dobivenih
opazanja.

Hayes (2014, str. 2) tvrdi da je najvazniji ¢imbenik koji utje¢e na uspjesnost u
poucavanju engleskoga jezika u primarnom obrazovanju ,,ucitelj koji ima pozitivan
stav prema engleskome jeziku i prema poucavanju jezika, $to ¢e utjecati na motivaciju
ucenika za ucenjem, za uzivanjem u nastavi engleskoga jezika i na kraju na njihov
uspjeh”. Daljnja istrazivanja te teme potrebna su kako bi se istrazile percepcije ucitelja
i nacini pobolj$anja obrazovanja ucitelja, razine njihovih jezi¢nih vjestina i metoda
poucavanja, §to ¢e rezultirati viSom razinom znanja stranoga jezika kod ucenika i Zelji
za cjeloZivotnim ucenjem jezika.
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