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Introduction

The title begins with the word:
Musings. In itself the term de-
scribes the purpose of this write-
up. It is not an article in any scien-
tific sense, but a really brief reflec-
tion and personal meditation
about the meaning and application
of a set of terms that are increas-
ingly used in library and informa-

tion science, aimed at describing

an activity that librarians and other

Uvod

Naslov pocinje rije¢ju: kontem-
placije. Sam po sebi, taj pojam opi-
suje i svrhu ovog teksta. Ovo nije
¢lanak u znanstvenom smislu, ne-
go zapravo kratka refleksija i osob-
na meditacija o smislu i primjeni
skupa pojmova koji se sve vise ko-
riste u knjiznicama i u informacij-
skoj znanosti, ¢iji je cilj opisati jed-
nu aktivnost kojom bi se knjiznica-

ri i drugi informacijski struc¢njaci
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information specialists ought be
engaged in, or at least worry about.

The objectives are to provide
several sources, all accessible
through the Web, where these ac-
tivities, multiliteracy in particular,
are discussed and can be used for
further exploration by interested

readers. Suggestion: we all need to

muse about literacy.

A bit of history

Concerns about information lit-
eracy first began in the United
States, starting with library in-
struction, also referred to as bibli-
ographic instruction, at the end of
19™ and beginning of 20™ century.
information

It transformed into

literacy by the end of 1980s (Beh-
rens, 1994).
By the start of this millennium,

efforts in information literacy be-

trebali baviti, ili barem o njoj raz-
misljati.

Cilj nam je pruziti nekoliko iz-
vora - svi su dostupni preko Weba
- gdje se raspravlja o toj aktivnosti,
a osobito o multipismenosti, koje
zainteresirani Citatelji mogu koris-
titi za daljnje istrazivanje. Nas je
prijedlog: svi moramo kontempli-

rati o pismenosti.

Malo povijesti

Razmatranja o informacijskoj
pismenosti zapocela su najprije u
Sjedinjenim Drzavama, pocevsi s
knjiznicarskom obukom, koja se
ponekad nazivala i bibliografskom
obukom, krajem 19. i pocetkom 2o0.
stoljeca. Ona se transformirala u
informacijsku pismenost krajem
1980-tih (Behrens, 1994.).

Do pocetka ovog milenija, bav-

ljenje informacijskom pismenoséu
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came a global phenomenon, in-
volving many institutions all over
the world, many national and in-
ternational

organizations, great

many international conferences
and meetings, and many interna-
tional declarations (Horton, 2007).
Today, information literacy is a
global concept and effort, way
above any one nation or country.
Let's go back to the United
States. Fueled by emerging chal-
lenges resulting from great chang-
es in information technology and
rapid increase in available infor-
mation the Association of College
and Research Libraries (ACRL) (a
division of the American Library
Association — ALA) issued a land-
mark report, including standards,
about information literacy consid-
ering it “a survival skill in the In-

formation Age” (ACRL, 1989). The

report also defined information lit-

postalo je globalni fenomen koji je
obuhvatio brojne institucije Sirom
svijeta, mnoge nacionalne i medu-
narodne organizacije, jako mnogo
medunarodnih konferencija i sku-
pova i mnogo medunarodnih de-
klaracija (Horton, 2007.) Danas je
informacijska pismenost globalni
koncept i tema koja daleko nadilazi
bilo koju naciju ili zemlju.

Vratimo se u Sjedinjene Drzave.
Potaknuta nadolaze¢im izazovima
koji su posljedica velikih promjena u
informacijskoj tehnologiji i sve br-
zim rastom koli¢ine dostupnih in-
formacija, Udruga sveucilisnih i is-
trazivackih knjiznica (Association of
College and Research Libraries,
ACRL) - ogranak Americke udruge
knjiznica (American Library Associa-
tion - ALA), objavila je znameniti
izvjestaj koji ukljucuje i standarde, o
informacijskoj pismenosti, smatraju-

¢i je “vjeStinom nuZnom za preziv-
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eracy in personal and behavior
terms: “To be information literate,
a person must be able to recognize
when information is needed and
have the ability to locate, evaluate,
and use effectively the needed in-
formation.” This (and similar) def-
initions emphasizing personal ori-
entation were widely used ever
since. A variety of educational ef-
forts aimed at creating and en-
hancing information literacy skills
followed, not only in the United
States, but in many other coun-
tries, as well documented by a
UNESCO report authored by Hor-
ton (2007).

In 2007, another ALA organiza-
tion, the American Association of
School Librarians (AASL) issued
their own Standards for “the 2ist
century learner”, oriented specifi-
cally for schools from K (kinder-

garten) to 12 grade. (AASL, 2007).

ljavanje u informacijskom dobu”
(ACRL, 1989.) Taqj je izvjestaj takoder
definirao informacijsku pismenost u
personalnim i bihevioralnim termi-
nima: “Da bi bila informacijski pis-
mena, osoba mora znati prepoznati
kada joj je neka informacija potreb-
na i imati sposobnost locirati, vred-
novati i ucinkovito koristiti potreb-
nu informaciju”. Ova definicija (i
njoj sli¢ne), koja naglasava osobnu
orijentaciju, od tada je u Sirokoj
primjeni. Uslijedili su razliciti obra-
zovni napori Ciji je cilj stvaranje i
unapredenje informacijske pisme-
nosti, ne samo u SAD-u, nego i u
brojnim drugim zemljama, $to je do-
bro dokumentirano u UNESCO-vom
izvjestaju ¢iji je autor Horton (2007.)

Godine 2007. jos je jedna organi-
zacija u sastavu ALA, Americka ud-
ruga Skolskih knjizni¢ara (American
Association of School Librarians -

AASL), izdala svoje Standarde za
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These standards still hold - in-
cludes a colorful brochure that can
be downloaded illustrating efforts
to reach students.

After some two years of inten-
sive debate, even acrimony, in 2015,
ACRL replaced the 1989 standards
and issued a new framework for in-
formation literacy, oriented toward
colleges and universities. (ACRL,
2015). Information literacy is re-

defined as follows:

“Information literacy is the set
of integrated abilities encom-
passing the reflective discovery
of information, the understand-
ing of how information is pro-
duced and valued, and the use
of information in creating new
knowledge and participating
in communities of

ethically

. »
learning.

“obrazovanje 21. stolje¢a”, koji su
usmjereni upravo na skole, od K (vr-
tickog) uzrasta do 12. razreda (AASL,
2007.) Ti standardi jo$ uvijek “drze
vodu” - ukljucuju i ilustriranu bro-
suru koja se moze preuzeti na Inter-
netu, te ilustrira nac¢ine na koje se
moze do¢i do ucenika.

Nakon oko dvije godine intenziv-
nih rasprava, ¢ak vrlo Zu¢nih, ACRL
je izmijenio standarde iz 1989. godi-
ne i objavio novi okvir za informacij-
sku pismenost, koji je namijenjen
fakultetima i sveudilistima (ACRL,
2015.). Informacijska pismenost re-

definirala se na sljedeci nacin:

“Informacijska pismenost je skup

integriranih ~ sposobnosti  koje
obuhvacaju misaono otkrivanje
informacija, razumijevanje nacina
na koje se informacije proizvode i
vrednuju, te koristenje informaci-

ja u stvaranju novih znanja i etic-
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The report also includes the
concept of metaliteracy, not de-

fined but dealt about in this way:

“Metaliteracy demands behav-
ioral, affective, cognitive, and
metacognitive engagement with

the information ecosystem.”

The debate continues.

All kinds of literacies

In addition to information a va-
riety of literacies are proposed or
discussed, but rarely, if ever, de-
fined. Included is metaliteracy, dis-
cussed above.

“Information literacy” became
an umbrella term, encompassing
and

many different activities

names, such as: computer literacy;

kom sudjelovanju u obrazovnim

o ”
zajednicama.

Taj izvjestaj sadrzi takoder i po-
jam metapismenosti, koji se ne defi-
nira, nego ga se objasnjava na sljede-

¢1 nadin;

“Metapismenost podrazumijeva
bihevioralni, afektivni, kognitivni
i metakognitivni odnos s infor-

macijskim sustavom.”

Ova rasprava se nastavlja.

Sve vrste pismenosti

Pored informacijske pismenosti,
postavlja se pitanje i raspravlja se i
o najrazliditijim drugim vrstama
pismenosti, ali ih se rijetko, ako
uopce, definira. Tu spada i metapi-
smenost o kojoj se gore raspravlja.

“Informacijska pismenost” po-
stala je “pojam-kisobran” koji po-

kriva mnoge razli¢ite aktivnosti i
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digital literacy; network literacy;
information resource literacy; re-
search literacy; library skills; criti-
cal thinking skills; media literacy;
information ethics, and so on...
Connotations, concentrations dif-
fer but the basic concept is still in-
formation literacy.

At times, this involves showing
the users skills needed to use the
Internet effectively and how to
navigate the information jungle in
general. In other words, the very
pragmatic content of information
literacy is in constant flux - a prob-
lem that must be reckoned with

from the start.

ima brojne nazive, kao $to su: ra-
¢unalna pismenost, digitalna pis-
menost, mrezna pismenost, pis-
menost u vezi informacijskih re-
sursa, istrazivacka pismenost, knji-
Zni¢ne vjestine, vjeStine kriticnog
misljenja, medijska pismenost, in-
formacijska etika, i tako dalje...
Konotacije i fokusi se razlikuju, ali
je osnovni koncept i dalje informa-
cijska pismenost.

S vremena na vrijeme, ukljuc¢uju
se i istiCu i one vjestine koje koris-
nici moraju imati da bi mogli uc¢in-
kovito koristiti Internet i da bi op-
¢enito bili u stanju kretati se infor-
macijskom dzunglom. Drugim rije-
¢ima, vrlo pragmati¢ni sadrzaj in-
formacijske pismenosti u stalnoj je
mijeni - S$to je problem koji se mo-

ra imati u vidu od pocetka.
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Multiliteracy

The concept of multiliteracy
evolved separately from library and
information science. Its roots are
in pedagogy. Although full of pro-
fessional jargon, Blattner and Fiori
(2012) provide an excellent sum-
mary of the literature on
multiliteracy, together with an ex-
periment they conducted focusing
on social media. Here is one of

their key general observation:

“Being ‘literate’ traditionally
meant to be able to read and
write; however in modern socie-
ty that definition has expanded.
Our reliance on technological
means of communication and
especially Web 2.0 tools has
dramatically impacted the way

individuals interact and social-

ize with one another. Research-

Multipismenost

Pojam multipismenosti razvio
se izvan knjiznica i informacijske
znanosti. Njegovi su korijeni u pe-
dagogiji. Premda uz dosta stru¢nog
zargona, Blattner i Fiori (2012.) da-
ju odli¢an sazetak literature o mul-
tipismenosti, zajedno s eksperi-
mentom kojega su proveli usredo-
tocivsi se na drustvene medije. Evo
jedne od njihovih klju¢nih op¢ih
primjedbi:

“Biti 'pismen’ tradicionalno je
znacilo biti u stanju ¢itati i pisa-
ti. Medutim, u suvremenom
drustvu ta se definicija prosirila.
Nase oslanjanje na tehnoloski
napredna sredstva za komuni-
kaciju, osobito na Web 2.0 alate,
dramati¢no je utjecalo na nacin
na koji pojedinci stupaju u inte-

rakciju i medusobno se socijali-
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ers noted more than a decade
ago that computer use was
changing the concept of literacy,
particularly in terms of the con-
ventions individuals must be
familiar with in order to be con-

 »

sidered ‘literate’.

In Conclusion

Instead of my own conclusions,
I will simply quote from a web site
New Learning run by Kalantzis &
Cope (2015) and providing not only
discussion and literature reviews,
but also practical pedagogical ad-

vice through videos:

“The term ‘Multiliteracies’ refers
to two major aspects of lan-
guage use today.

The first is the variability of
meaning making in different
domain-

cultural, social or

specific contexts. These differ-

ziraju. Istrazivadi su vec prije vi-
Se od desetljeca primijetili da
koristenje racunala mijenja kon-
cept pismenosti, osobito Sto se
tice konvencija s kojima poje-
dinci moraju biti upoznati da bi

ih se smatralo 'pismenima’.”

Zakljucak

Umjesto vlastitih zakljucaka,
posluzit ¢u se citatom s Web stra-
nice New Learning koju ureduju
Kalantzis i Cope (2015.) i koja sadr-
Zi ne samo rasprave i recenzije lite-
rature, nego takoder i prakti¢ne
pedagoske savjete predstavljene

putem videa:

“Pojam 'multipismenosti’ odnosi
se na dva vazna aspekta upotre-
be jezika u danasnje vrijeme.

Prvi je varijabilnost znacenja ko-
je on ima u razli¢itim kulturnim,

drustvenim kontekstima ili u
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ences are becoming ever more
significant to our communica-
tions environment.

This means that it is no longer
enough for literacy teaching to
focus solely on the rules of
standard forms of the national
language. Rather, the business
of communication and repre-
sentation of meaning today in-
creasingly requires that learners
are able figure out differences in
patterns of meaning from one
context to another. These differ-
ences are the consequence of
any number of factors, including
culture, gender, life experience,
subject matter, social or subject
domain and the like. Every
meaning exchange is cross-
cultural to a certain degree.

The second aspect of language

use today arises in part from the

characteristics of the new in-

19

specifit(nim domenama. Te raz-
like postaju jo$ vaznije u nasem
komunikacijskom okruzju.

To znaci da se za poducavanje
pismenosti vise nije dovoljno us-
redotociti samo na pravila stan-
dardnih formi nacionalnog jezi-
ka. Dapace, posao komunikacije
i reprezentacije znacCenja danas
zahtijeva da ucenici budu spo-
sobni shvatiti razlike u obrasci-
ma znacenja izmedu razli¢itih
konteksta. Te razlike su poslje-
dica brojnih ¢imbenika, ukljucu-
judi kulturu, spol, Zivotno iskus-
tvo, temu, drustvenu ili subjek-
tivnu domenu, i slicnog. Svaka
razmjena znacenja je do odre-
denog stupnja trans-kulturalna.

Jedan drugi vid suvremene upo-
rabe jezika javlja se dijelom
zbog karakteristika novih in-
formacijskih i komunikacijskih

medija. Znacenje se proizvodi na
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formation and communications
media. Meaning is made in ways
that are increasingly multimod-
al—in which written-linguistic
modes of meaning interface
with oral, visual, audio, gestural,
tactile and spatial patterns of
meaning.

This means that we need to ex-
tend the range of literacy peda-
gogy so that it does not unduly
privilege alphabetical represen-
tations, but brings into the
classroom multimodal represen-
tations, and particularly those
typical of the new, digital media.
This makes literacy pedagogy all
the more engaging for its mani-
fest connections with today’s
communications milieu. It also
provides a powerful foundation
for a pedagogy of synaesthesia,

or mode switching”.

20

nacine koji su sve vise multimo-
dalni - kod kojih se pisani jezic-
ni modusi znacenja suceljavaju s
oralnim, vizualnim, zvu¢nim,
gestualnim, taktilnim i spacijal-
nim obrascima znacenja.

To znadi da moramo prosiriti
opseg pedagogije po pitanju pi-
smenosti tako da on vise ne pri-
vilegira neopravdano samo alfa-
betske reprezentacije, nego tako
da u ucionicu uvede multimo-
dalne reprezentacije, a osobito
one koje su tipi¢ne za nove, di-
gitalne medije. To poducavanje
pismenosti ¢ini sve zahtjevnijim,
zbog njegove ocevidne poveza-
nosti s danasnjim komunikacij-
skim miljeom. To takoder osigu-
rava ¢vrste temelje jednoj novoj
pedagogiji sinestezije, odnosno
'prebacivanja’ izmedu razlic¢itih

modusa.”
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