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Abstract

There has long been an unnatural separa-
tion in the Western world between the pedago-
gic-didactic field and musicology, and the con-
temporary situation has not substantially chan-
ged. Musicology and pedagogic-didactic studi-
es have chosen, and proceeded along, parallel
paths which do not converge.

The conceptual starting point is an aware-
ness of two problems: on the one hand, musico-
logy runs the risk of becoming self-referential if
it does not open itself up to a vital relationship
with the political aspects of education; on the
other hand, the educational sciences develop
models of music education the content of which

is not updated on the basis of musicological
knowledge. This disconnection causes the ma-
king of music to prevail over knowing music, in-
stead of the two dimensions being integrated.
This article describes the results of an Ita-
lian research project carried out by an Italian
University Network for Music Education.
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Introduction

This paper outlines principal lines of investigation pursued by Italian scien-
tific research in the field of music pedagogy and didactics. The research is being
conducted by the DAR — Department of Arts at Bologna University in collabora-
tion with »Il Saggiatore musicale«, which is not only an association of musicolo-
gists but also a national teacher-training organization. The research involves an
international group of musicologists engaged in epistemologically re-founding
music pedagogy. It has been carried out in the framework of a network involving
ten Italian universities and linked to the Transmission of Knowledge as a Primary Aim
in Music Education Study Group at the International Musicological Society (IMS),
coordinated by Giuseppina La Face. This process has been unfolding for at least
fifteen years, and from the outset it was aimed at tackling two problematic and
interconnected issues: (1) the relationship between musicology and music peda-
gogy; (2) the relationship between music pedagogy and the educational sciences.
All of these areas would benefit greatly from maintaining close reciprocal ties, but
such is not always the case. Therefore, to encourage stronger relationships be-
tween musicology, music pedagogy and educational sciences, Italian research has
focused on the following three areas:

1. Political institutional relationships;

2. Relationships between schools and universities;

3. Impact on the academic community.

After providing a brief historical overview of the relationship between musi-
cal knowledge and its transmission in Western educational systems from antiquity
to the present day, this article presents the methodology used in the Italian re-
search conducted by the above-mentioned institutions and the model of musical
education developed as part of this research project. Continuing the focus on this
model, the article explains and discusses the pedagogical and didactic musical
concepts, rooted in musicology and educational sciences, that underpin our frame-
work. Finally, it presents the research results achieved on both the epistemological
and the political-institutional levels while also highlighting the directions in which
the research itself has developed.

A concise history of the relationships between musicology, music pedagogy
and the educational sciences

historically, musicology and music pedagogy enjoyed an uninterrupted rela-
tionship until at least the modern age. In ancient times, in fact, music was included
in the Septem artes liberales, the scientific and educational system for instructing
men from the highest ranks of society, those »free« of the need to engage in the
kind of physical effort characterizing the mechanical arts based on manual labour.
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Only free men received this form of higher education focused on learning to speak
and reason. Music, as a number-based science, was considered an ars belonging to
the set of mathematical disciplines comprising the Quadrivium, and as such was
positioned at the foundations of intellectual education. Hans Heinrich Eggebrecht
has explained the medieval concept of ars: »not art in the modern sense, but knowl-
edge and study, scientific formulation, the didactic processing of subjects (scientia,
disciplina, doctrina). [...] This concept emphasized knowledge, comprehension, and
understanding and was connected to didactic precepts and rules: ‘ars vero dicta
est, quod artis praeceptis regulisque consistat’«.! Given the undisputed authorita-
tiveness of music as a science, and thus form of understanding and knowledge, it
was necessary to prioritize the theoretical level over the didactic one. The German
scholar also pointed out that, when music shifted from the liberal arts system to
the fine arts one at the beginning of the modern age, this transition led to termino-
logical changes in the musical lexicon. This vocabulary became increasingly tech-
nical-practical because it was no longer aimed at scientific reasoning, but rather at
highlighting the quality of the effect of music on the human senses. From the 18th
century onwards, therefore, a rupture developed in the relationship between sci-
entific musical knowledge and its transmission, that is, between musicology and
music pedagogy. It was the move to include music among the »fine arts« that led
to music teaching being carried out in the technical field of composition or perfor-
mance. Beginning with the birth of the Musikwissenschaft in the second half of the
19th century, music science and music teaching and learning drifted even further
apart. Music teaching and learning remained confined to the field of technical and
practical specialisation that was widespread at various levels, from professional
roles to the musical amateurism typical of middle-class society. Musicology, on
the other hand, developed as a theoretical, reflexive study of musical phenomena.
These phenomena were no longer understood as a means of achieving transcend-
ence — as they had been viewed in ancient Greek cosmology and metaphysics and
later in the theological approach of the Christian Middle Ages — but instead taken
at face value, in terms of their own characteristics and intrinsic value. Beginning in
the second half of the 20th century, musicology first specialized in the study of
musical structures before expanding to also take into account the social context,
but it substantially failed to address the issue of the scholastic transmission of
knowledge. This divorce between the pedagogic-didactic field and musicology
still persists even today.?

! Hans Heinrich EGGEBRECHT: » Ars musica«. Storia di un concetto medievale, in: Fabio Alberto
GALLO (ed.): Musica e Storia tra Medioevo e eta moderna, Bologna: I1 Mulino, 1986, pp. 109-116 (transla-
ted from this Italian translation; original edition: «Ars musica». Musikanschauung des Mittelalters und
ihre Nachwirkungen, Die Sammlung, XII, 1957, pp. 306-313, 315, 317, 320).

> Arnfried EDLER, Siegmund HELMS and Helmuth HOPF: Musikpidagogik und Musikwissen-
schaft, Wilhelmshaven: Noetzel, 1987; Giuseppina LA FACE: Keynote Address: Musicology and Music
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The discipline of music pedagogy, for its part, is young just like musicology but
of even more recent coinage. It developed in the 20th century together with the
spread of public schooling, or at least the focus on a type of education that also tar-
gets the working class. Itis significant that, since its birth, this discipline has stemmed
not from musicology but rather from the attention that some composers gave to
children’s musical learning: examples include Emile Jaques Dalcroze, Carl Orff, Zol-
tan Kodaly, Maurice Martenot. Despite acting as music education pioneers, these
composers could not have conceptualized music education as a ‘discipline’ in its
own right within the more general education of human beings: since they them-
selves possessed a specialized training background, their »methods« were calibrat-
ed to encourage the acquisition of specific musical skills, nurtured in part through
movement (JaquesDalcroze and Orff) or painting (Martenot), and at any rate linked
to other artistic endeavours. Turning our gaze to Italy, for instance, one example of
this phenomenon is Maria Montessori. Although Montessori was a physician rather
than a pedagogue, she was a great pioneer of tout court education and the founder of
a pedagogical methodology in which training in musical listening plays a promi-
nent role. More broadly, pedagogues in 20th-century Italy determined that music
should be included in the general educational framework. And yet, the fact that
these planners lacked specific musical training prevented them from laying the
foundations for the kind of scientific music pedagogy that would have been consist-
ent with the development of educational and didactic research.

The second problematic issue is the link between music pedagogy and educa-
tional sciences: although some pedagogical approaches do consider the themes
and problems of public music education, with only a few exceptions in the West-
ern world to date such investigations have not been developed on rigorous episte-
mological bases. By rigorous bases we mean foundations that are connected with
both musicology and educational sciences at the same time. This phenomenon is
evident when observing curricula for the training of music teachers in both Eu-
rope and the United States. In the Anglo-American system, this training occurs in
music education departments that do not include any musicological courses. Such
courses are instead found in music departments, which also include performative
subjects and in any case are not connected in any way with departments of educa-
tion. In Europe, there are some countries that follow this approach: countries such
as Italy, France and Germany thus clearly distinguish between musicological
training, which is offered at the university level — where even its departments are
separate from educational sciences departments — and practical music training,
which is instead offered at conservatories or academies of music. These distinc-

Pedagogy: An Unnatural Divorce, Journal of Music History Pedagogy, 5 (2014) 1, pp. 157-163; Italian
Musicologists and the challenge of music pedagogy, Musica Docta. Rivista digitale di Pedagogia e Didatti-
ca della musica, 6, 2016, pp. 1-18.
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tions have favoured the development of a music pedagogy that is deficient in
terms of musical scientific knowledge and lags behind the evolution of the very
concept of ‘pedagogy’ in the ‘education and training sciences’, in that the latter
disciplines have succeeded in overcoming the exclusively historical and philo-
sophical structure of the former through a widely interdisciplinary approach. Es-
pecially at school, the value of musical education in overall human education is
unanimously recognized, and all the more so in the European Union. Indeed, EU
regulatory documents specify that the construction of European identity and citi-
zenship should be based on musical competences as well. These are included un-
der the eighth point of key competences for life-long learning, relating to »cultural
awareness and expression«.?

Italian research has emphasized that musicology runs the risk of becoming
self-referential if it fails to engage with music pedagogy; for their part, educational
sciences could not develop musical educational models without taking into ac-
count specialized musical knowledge. Without such engagement, both musicolo-
gy and educational sciences would thus remain separate from the political aspects
of education, aspects which are highly important for avoiding cultural impover-
ishment and musical cultural illiteracy in particular, notably ignorance of music
history. Therefore, Italian researchers have tried to build a solid epistemological
basis for music pedagogy, a basis rooted on the one hand in musicology and on the
other in educational sciences.

Description of the research

DAR - Department of Arts at Bologna University and »Il Saggiatore musi-
cale« conducted scientific research in music pedagogy and didactics beginning in
the early 2000s.* In those years, scholars worked intensely on two fronts: pure re-
search and applied research.

Pure research aimed at updating and redefining the model of musical educa-
tion in order to bring it into line with societal advancements and changes in educa-
tional needs. On the theoretical and methodological level, pure research investigated
the processes of music teaching and learning on the basis of cultural-historical and
cognitivist-type psychological theories® and of general pedagogical and didactic

* Recommendation of the European Parliament and Council, 2006.

* Giuseppina LA FACE BIANCONI, Carla CUOMO, Elisabetta PASQUINI (eds.): Musicologia e
Pedagogia musicale. Resoconti delle ricerche in corso (2014), Bologna: Bononia University Press, 2018.

®> Lev Seménovi¢ VYGOTSKI]J: Myslenie i re¢’, Moskva-Leningrad: Gosudarstvennoe Social'no-
Ekonomiceskoe Izdatel’stvo, 1934 (en. tr. Thought and Language, edited and translated by Eugenia Han-
famn and Gertrude Vakar, New York and London: John Wiley and Sons, Boston: The M.LT. Press,
1962); Istorija razvitija vissih psihiceskih funktij, Moskva: Akadjemija pjedagogichjeskih nauk, 1960 (en. tr.
The History of the Development of Higher Mental Functions, transl. by Maria J. Hall; prologue by Jo-
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theories with a problematicist® and pragmatist nature,” conceived in a disciplinary
perspective thanks to the input of international musicology.® This investigation pro-
ceeded along two main lines: top-down and bottom-up. In the first case, the research
group developed a disciplinary model in theory and tested it in various didactic
systems, each one different from the other. In the second case, through the use of
clinical experimental protocols, the researchers observed, monitored and evaluated
existing teaching practices to assess their functional or dysfunctional aspects. The
two research perspectives were closely integrated with each other in keeping with a
practice-theory-practice circle so as to develop a model of music education aimed at
ensuring the historical and cultural learning of music.’

The applied research gradually translated the results of the pure research on
the ground through a rich array of initiatives involving substantial, intense efforts
to establish, maintain and cultivate inter-institutional relations, seeing as those of
us involved in pedagogy cannot avoid engaging directly with society, alongside a
substantial engagement in terms of organizing various activities. This applied re-
search was aimed at spreading the model of music education developed by our
pure research through institutional, scientific and cultural relations to the national,
European and international levels. The project also sought to disseminate the
model we have developed through relations with countless schools and teachers,
promoting training courses for teachers, educational projects for students, and
also artistic performance events showcasing the fruit of the various training and
music education activities. We outline the most politically relevant initiatives here
below (La Face, Project results).

seph Glick, ed. of the English translation Robert W. Rieber, New York, London: Plenum, 1997); Jerome
BRUNER: On Knowing. Essays for the Left Hand. Cambridge (Mass.): The Belknap Press of Harvard
University Press, 1964; Toward a Theory of Instruction, Cambridge (Mass.): Harvard University Press,
1966; The Culture of Education, Cambridge (Mass.): Harvard University Press, 1996.

¢ Giovanni Maria BERTIN: Educazione alla ragione, Roma: Armando, 1968; Franco FRABBONI: I
fondamenti teoretici del problematicismo, in: M. GATTULLO et al. (ed.): Educazione e ragione. Scritti in
onore di Giovani Maria Bertin, 2 vol., Firenze: La Nuova Italia, 1985, pp. 63-68; Franco FRABBONI and
Franca PINTO MINERVA: Manuale di pedagogia generale, Roma-Bari: Laterza, 2001; Massimo BALDAC-
CI: Trattato di pedagogia generale, Roma: Carocci, 2012; Berta MARTINI: Didattiche disciplinari. Aspetti te-
orici e metodologici, Bologna: Pitagora, 2000; Formare ai saperi. Per una pedagogia della conoscenza, Milano:
FrancoAngeli, 2005.

7 John DEWEY: How We Think, Boston, New York, Chicago: Heath & Co, 1910; Democracy and Edu-
cation: An Introduction to the Philosophy of Education, New York: Macmillan, 1916; Experience and Educa-
tion, New York: Kappa Delta, 1938; Logic, The Theory of Inquiry, New York: Holt, 1938.

8 Giuseppina LA FACE: Keynote Address: Musicology and Music Pedagogy: An Unnatural Di-
vorce, pp. 157-163; Italian Musicologists and the challenge of music pedagogy, pp. 1-18.

¢ Carla CUOMO: Dall’ascolto all’esecuzione. Orientamenti per la Pedagogia e la Didattica della musica,
Milano: FrancoAngeli, 2018, pp. 29-33.
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The model of music education

Our scientific research in this case began from the observation that scholastic
and extra-scholastic musical education models in Italy — also reflecting broader
trends in music education more generally — tend to be based on weak conceptual
formulations which identify music education sic et simpliciter with musical entertain-
ment or music therapy, i.e. formulations that exalt the emotional aspects more than
the cognitive ones, or the productive aspects to the detriment of the epistemic ones,
thus privileging »making« over »knowing« music.” The model of music education
developed here instead integrates these two facets of music, positioning them on
equal footing and, above all, making them interdependent in teaching and learning:
knowledge is the basis of understanding and understanding consists in granting
meaning to an experience. Thought itself is formed and becomes intelligent if it
learns to understand through reflective experience, as Dewey pointed out." The fun-
damental scientific operation, therefore, consisted in defining objects, languages and
methods of music pedagogy at the intersection of musicology and the educational
sciences. The sets of knowledge offered by these two scientific fields, namely histor-
ical-critical-aesthetic musical knowledge, which also includes technical-practical
knowledge, and psycho-pedagogical didactic knowledge, make up the store of spe-
cialized knowledge that teachers must possess.

The model of musical education developed as part of this project thus has a
two-fold aim. Pedagogically, it is aimed at “understanding’ music in history and
culture. Didactically, it is aimed at defining strategies and methodologies for
transposing learned knowledge (evaluating texts, reconstructing contexts, analysing
scores, investigating the mechanisms of patronage and music reception, examin-
ing theoretical systems and practical models for performing and composing) into
didactic knowledge, that is, into a form of knowledge that is filtered by education
while at the same time nurturing it.

In order to clarify the scope of this approach, it is necessary to specify what
musical comprehension means and to identify both the theoretical consequences
and the educational implications of having defined this as the model’s goal.

We use »musical comprehension« to indicate a »reading« of the musical text
in the sense that Carl Dahlhaus clarified.” It is a fundamentally historical approach
which mediates between aesthetics and history in that it reconstructs history »as a
nexus of traditions between the various aesthetic and technical-compositional con-

10 Giuseppina LA FACE BIANCONI: Il cammino dell’Educazione musicale: vicoli chiusi e strade
maestre, in: Giuseppina LA FACE BIANCONI and Franco FRABBONI (eds.): Educazione musicale e
Formazione, Milano: FrancoAngeli, 2008, pp. 13-25.

1 John DEWEY: How We Think; Democracy and Education: An Introduction to the Philosophy of Education.

12 Carl DAHLHAUS: Grundlagen der Musikgeschichte, Kéln: Volk, 1977; Che significa e a qual fine
si studia la storia della musica, Il Saggiatore musicale, XII (2005), pp. 219-230.
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figurations that have allowed art to establish itself as art«.”® Effectively under-
standing the configurations the German musicologist is referring to entails two
aspects. One is a historical-chronological understanding based on a succession of
musical works, an approach that follows what might be described as a horizontal
timeline. At the same time, however, there is another aspect, namely a circular
vertical understanding or, rather, what might be described as a spiral understand-
ing that delves deeply into each musical piece, tracing »the imprint of the recep-
tion of earlier works (understood, however, as works in their entirety, not as mere
sums of musical techniques)«." To do so requires a great deal of knowledge. La
Face Bianconi synthesizes the pedagogical didactic articulation of this musicologi-
cal concept in these terms: as the ability to grasp the structure of a piece of music
through critical, and therefore reflective, listening; to relate it to the context of its
production and fruition, understand its functions, perceive its relations with other
sets of knowledge, and discover its »meaning«.'®

On the theoretical level, the fact that the model is aimed at fostering the his-
torical and cultural understanding of music reinforces the formative potential of
music education, i.e. the potential for the cognitive-affective development of stu-
dents, and the school discipline thus maximizes its functions. These formative
functions of the model have been specified here in Project results (1).'°

On the didactic level, musical pedagogical aims are pursued through three
practices for knowledge transposition: the didactics of listening, the didactics of
production (performance, composition, improvisation), and the didactics of the
history of music. The concept of transposition represents the site of mediation be-
tween musicology and music pedagogy: it implies the adaptive transformation of
specialized knowledge in the relationship between the teacher, the student and
knowledge itself. This concept implies a distinction between the scientific and di-
dactic forms of knowledge."” In fact, in these didactic forms there is a difference
between scientific knowledge (savoir savant), knowledge to be taught (savoir a en-
seigner) and taught knowledge (savoir enseigné).'® Additionally, we understand
practices of didactic transposition not in the empirical applicationist sense, but as

3 Carl DAHLHAUS: Che significa e a qual fine si studia la storia della musica, p. 230 (translated
from the Italian translation).

14 Ibid.

> Giuseppina LA FACE BIANCONI: Il cammino dell’Educazione musicale: vicoli chiusi e strade
maestre, p. 14.

16 See also Giuseppina LA FACE BIANCONI: Il cammino dell’Educazione musicale: vicoli chiusi
e strade maestre; Giorgio PAGANNONE: Funzioni formative e didattiche della musica, in: Antonella
NUZZACI and Giorgio PAGANNONE (eds.): Musica, Ricerca, Didattica. Profili culturali e competenza
musicale, Lecce: Pensa, 2008, pp. 113-156; Carla CUOMO: Dall‘ascolto all’esecuzione. Orientamenti per la
Pedagogia e la Didattica della musica, pp. 65-68.

7 Berta MARTINI: Didattiche disciplinari. Aspetti teorici e metodologici, p. 38.

18Yves CHEVALLARD: La transposition didactique du savoir savant au savoir enseigné, Grenoble: La
Pensée Sauvage, 1985.
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theoretical areas of a thought accompanying the development of precise strategies
and methodologies of music learning-teaching."” In terms of method, the three
practices are positioned in a relationship of continuity, that is, of circularity or
uninterrupted connection from one to the other.

At the same time, the three practices are distinguished by certain specificities.
The first, the didactics of listening, is the foundation of the music didactics de-
scribed here in that it leads to strategies of attention and memorization and edu-
cates students to objective, that is to say critical and reflective, listening, which is
considered the basis for educating cognitive processes.? This practice is closely
linked to the third practice, the didactics of music history, which is to be under-
stood as educating students in researching sources through the problematization
and contextualization of historical data, so as to include music in the larger history
of culture.”

The second, the didactics of production, is focused on technical procedural
aspects; when linked to the other two, however, it represents an excellent field of
work on metacognitive processes, to educate thinking to think about itself: music
making, that is, playing, composing or improvising, becomes a form of learning,
then a knowledge and, thus, thinking in an autonomous way so that students be-
come capable of directing their own learning.” The three practices, related to each
other through close interconnection on the methodological level, come together to
form ‘musical expertise’. This is the result of the integration between ‘thinking
music’ in an appropriate and correct way on a theoretical and analytical-musical
level, as well as on a philological and critical historical level, and ‘thinking in mu-
sic’, an activity which implies the mastery of musical knowledge and therefore the
development of mental habits on a linguistic-communicative and technical-proce-

19 Berta MARTINTI: La trasposizione didattica: concetto-chiave della didattica della musica, first
part of Berta Martini, Carla Cuomo, Maria Rosa De Luca, Trasposizione didattica del sapere musicale:
aspetti di contenuto e di metodo, in: Giuseppina LA FACE BIANCONI and Anna SCALFARO (eds.): La
musica tra conoscere e fare, Milano: FrancoAngeli, 2011, pp. 123-129.

% Carla CUOMO: Didattica dellascolto e didattica della produzione musicale: ipotesi di continu-
ita, in: Franz COMPLOI (ed.): Musikerziehung. Erfahrungen und Reflexionen, Brixen: Weger, 2005, pp.
61-74.

2 Giuseppina LA FACE: Le pedate di Pierrot. Comprensione musicale e didattica dell’ascolto, in:
F. COMPLOI (ed.): Musikalische Bildung. Educazione musicale. Brixen: Weger, 2005, 40-60; La didattica
dell’ascolto, Musica e Storia, 3 (2006), pp. 511-541.

2 Maria Rosa DE LUCA: Un approccio didattico alla costruzione del sapere storico-musicale,
third part of Berta Martini, Carla Cuomo, Maria Rosa De Luca, Trasposizione didattica del sapere mu-
sicale: aspetti di contenuto e di metodo, in: Giuseppina LA FACE BIANCONI and Anna SCALFARO
(eds.): La musica tra conoscere e fare, Milano: FrancoAngeli, 2011, pp. 123-156, 142-153; »Understanding
by investigating«: how to educate students in historical-musical research, in: Carla CUOMO and Maria
Rosa DE LUCA: The transposition of musical knowledge in intellectual education, Musica Docta. Rivista
digitale di Pedagogia e Didattica della Musica, 4, Special issue (2014), pp. 17-39: 30-39.

# Carla CUOMO: L’esecuzione come esercizio critico, Pedagogia pitt Didattica, 3 (2008), pp. 129-
134; Dall’ascolto all’esecuzione. Orientamenti per la Pedagogia e la Didattica della musica.
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dural level It is teachers first and foremost who should have this competence, in
that they should combine ‘knowing’ and ‘making’ music in their own training
(and therefore in their thinking) to foster similar integration in their students.

The two spheres of music, epistemic and poietic, are actually two ways of
describing the interplay of the components involved in making and understand-
ing music. The two spheres cannot be separated in and of themselves: knowing is
also making, and making, if it is reflective as Dewey suggests, is always knowing
and understanding. Therefore, the three practices are linked in a relationship of
close continuity in the model. Together, they comprise a methodology of teaching
and learning music that is mostly workshop-based, under the banner of cognitive
apprenticeship.”

The model of music education developed by the Italian research project car-
ried out by DAR — Department of Arts at Bologna University and »Il Saggiatore
musicale« shows that, in little more than fifteen years, the gap between musicolo-
gy, music pedagogy and educational sciences in Italy has been partially eliminat-
ed. Nonetheless, this project is ongoing and some areas need to be further devel-
oped, such as the music history didactics and composition and improvisation di-
dactics designed for schools. Much work still needs to be done, both scientifically
and politically. Here are some of the results achieved on both of these levels.

Carla Cuomo

Project results

To foster a close relationship between musicology, music pedagogy and edu-
cational sciences, for years our research has focused on the following three areas.

(1) Political-institutional relationships

In Italy, our discipline finds itself in a problematic situation. The parliament,
government, and public administrations have mainly cultivated an idea of musical
education unilaterally focused on »practical learning«. We seek to help everyone,
in particular policymakers, researchers and teachers, understand that music edu-
cation cannot ignore the cultural and historical spheres, otherwise music risks
ending up isolated from the context of other school disciplines. An important step
in the right direction occurred with the development of the Indicazioni Nazionali per
il Curricolo della scuola dell’infanzia e del primo ciclo d’istruzione (National guidelines for
the curriculum of kindergarten, elementary and middle school education) 2007, revised in

# Carla CUOMO: Listening to and performing music with competence, first part of Carla Cuomo
and Maria Rosa De Luca, The transposition of musical knowledge in intellectual education, Musica
Docta. Rivista digitale di Pedagogia e Didattica della Musica, 4, Special issue (2014), pp. 17-39: 17-29; Dall'a-
scolto all’esecuzione. Orientamenti per la Pedagogia e la Didattica della musica, pp. 89-93.

% Carla CUOMO: Dallascolto all’esecuzione. Orientamenti per la Pedagogia e la Didattica della musica,
pp- 74-80.



C. CUOMO - G. LA FACE, MUSIC PEDAGOGY IN RELATION..., ARMUDS6 51/1 (2020) 95-109 105

2012. Italian musicologists were directly involved in drafting the National guide-
lines, striking a balance between an exclusive focus on practical »doing« and a
cultural approach. It was musicologists who wrote the statement, included in the
guidelines, that »music learning consists of practices and sets of knowledge«: addi-
tionally, they listed the six »formative functions« that are manifested during the
process of music learning: cognitive-cultural, linguistic-communicative, emotion-
al-affective, identity-oriented and intercultural, relational and critical-aesthetic.?®

(2) University/Schools relationships

It is not sufficient to intervene at the legislative, governmental and adminis-
trative levels alone if school teachers are not motivated in a cultural direction. In
view of this point, we are promoting direct relations between universities and
schools through research-training courses: our intention is to set up a channel of
transmission that puts school teachers in direct contact with both musicological
and pedagogical-musical content developed in an academic environment; teach-
ers are then called upon to transform the scientific content we provide into didac-
tic knowledge. To facilitate this operation, the »Il Saggiatore musicale« association
in Bologna established a special group called »SagGEM« (Group for Music Educa-
tion). This group brings together teachers from schools, conservatories and uni-
versities as well as scholars of educational sciences and school managers. SagGEM
focuses on four points: (1) enhancing Western art music, without prejudice to oth-
er genres and traditions; (2) achieving the necessary synergy between universities,
conservatories and schools; (3) linking music education to other school disciplines;
and (4) consulting ethnomusicology for the intercultural perspective.

(3) Impact on the academic society

Here we will describe only four of the concrete outcomes of our scientific ef-
forts.

(a) Conferences: We have dedicated several conferences to essential themes in
pedagogical-didactic thinking. The founding conference on Music Education and
Training in 2005 led musicologists to dialogue with scholars of educational sci-
ences so that they could grasp the specific problems involved in musical knowl-
edge; at the same time, it also led musicologists and educational science scholars
to interact with school teachers. The most recent international conference Music as
Cultural Education: Building new Bridges between Pre-College Schools and Universities
was held in Bologna in 2018 and focused on the relationship between universities
and schools.

(b) Musica Docta: We founded a special peer reviewed, online journal called
Musica Docta that aims to strengthen the relationship between musicological uni-
versity research while enhancing the conceptual input of educational sciences and

% Giuseppina LA FACE BIANCONI: Il cammino dell’Educazione musicale: vicoli chiusi e strade
maestre; Giorgio PAGANNONE: Funzioni formative e didattiche della musica.
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reinforcing the teaching of school teachers. Musica Docta welcomes articles, re-
views and presentations by Italian and foreign scholars. It presents theoretical and
empirical research and also offers »didactic pathways« that provide models school
teachers can immediately use by illustrating the passage from scientific knowl-
edge to didactic knowledge in particular. Musica Docta publishes in five languag-
es: French, English, Italian, Spanish and German.

(c) Study Group IMS: At the 19th conference of the International Musicologi-
cal Society (Rome 2012), the Transmission of Knowledge as a Primary Aim in Mu-
sic Education Study Group was created. This study group seeks to foster the re-
sponsibility of musicologists for the didactic transposition of knowledge in uni-
versities and schools. After Rome 2012, Bologna 2014, and New York 2015, in June
2018 the group met again in Bologna. This last meeting focused on the relationship
between university research and the work of teachers in schools (the reports are
available in Musica Docta, IX, 2019). North American, Chinese, Japanese and Euro-
pean colleagues attended the meeting.

(d) The network: One of the most important projects in recent years has con-
sisted in creating a network of ten universities — Bologna, Catania, Chieti-Pescara,
Ferrara, Palermo, Pavia-Cremona, Roma Tre, Sassari, Teramo, and Torino — in col-
laboration with »Il Saggiatore musicale«. This network focuses on the study of
music pedagogy and music didactics for high-quality music education, that is,
music education based on the »rich« transmission of musical knowledge. The po-
litical implications of this operation are significant. It should be noted that many
Italian universities understand the problems involved in transmitting musical
knowledge and, united and in agreement, they will contribute to training young
citizens thanks to a virtuous relationship with schools.

There is still a great deal we could add, but we are confident that these few
highlights give an idea of the extraordinary work that Italian university musicol-
ogy has been carrying out for many years.

Giuseppina La Face

Conclusion

At the international level, the impact of the scientific and political work con-
ducted in Italy to date is measured by the reverberations the very idea of musicol-
ogy, its perception and way of telling its story is gaining in the international musi-
cological community. The problem of knowledge transmission is finally coming to
be recognized as significant, although not yet central. We hope that it will eventu-
ally gain this centrality. We also hope that our colleague pedagogists will collabo-
rate with musicologists to develop an idea of musical education that is not only
performance-centred, that is, centred on the technical-practical aspects that shift
the social meaning of music to entertainment. Rather, what we should be working
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to foster is a social idea of music as culture and an educational idea of music as a
privileged tool for intellectual training.

Carla Cuomo and Giuseppina La Face

(English translation by Angelina Zontine)
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Sazetak

GLAZBENA PEDAGOGIJA U ODNOSU NA MUZIKOLOGIJU I OBRAZOVNE
ZNANOSTI: TRI PODRUCJA INTERVENCIJE

U zapadnom svijetu ve¢ dugo postoji neprirodna podjela izmedu pedagosko-didaktic-
kog polja i muzikologije, a suvremena situacija nije to znatno promijenila. Muzikologija i
pedagosko-didakticki studiji odabrali su i slijede paralelne putove koji se ne preklapaju.

Konceptualno je polaziste svijest o dvama problemima: s jedne strane muzikologija
riskira da postane samoreferencijalna ako se ne otvori vitalnoj vezi s politickim aspektima
obrazovanja; s druge strane obrazovne znanosti razvijaju modele glazbenog obrazovanja
Ciji se sadrzaj ne azurira na temelju muzikoloskog znanja. Ova razjedinjenost uzrokuje da
izvodenje glazbe prevladava nad poznavanjem glazbe, umjesto da su ove dvije dimenzije
zdruZene.

Clanak opisuje razultate talijanskog istraZivackog projekta koji provodi talijanska Sve-
uciliSna mreza za glazbeno obrazovanje (Rete universitaria per 'Educazione musicale).



