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SaZetak: U Republici Hrvatskoj Zivi vise od 16 tisuca
pripadnika romske nacionalne manjine. Buduci da nemaju
standardiziran viastiti jezik i pismo, djeca Romi' Skoluju se
po redovnom planu i programu na hrvatskome jeziku. To
podrazumijeva i usvojenost predvjestina citanja i pisanja
prije polaska u prvi razred. Cilj je ovoga rada ispitati razinu
usvojenosti predvjestina citanja i pisanja kod djece Roma te
utvrditi razlikuju li se djeca Romi (N = 56, 62,5 % djecaka,
M =6 god., 8 mj., SD = 0,46) i djeca ¢iji je materinski jezik
hrvatski (N = 55, 50,9 % djecaka; M = 6 god., 8 mj., SD = 0,4)
u razvijenosti pojedinih sastavnica predvjestina citanja i
pisanja. Ispitivanje je provedeno odabranim zadacima iz
Testa za procjenu predvjestina Citanja i pisanja (PredCip
test, Kuvac Kraljevic¢ i Lencek, 2012). Rezultati su ocekivani
i ukazuju na to da djeca Romi na vecini ispitanih varijabli
odstupaju od urednoga postignuca. U odnosu na kontrolnu
skupinu sudionika istrazivanja djeca Romi pokazuju statisticki
znacajno nize rezultate na gotovo svim testiranim varijablama
(izuzev mjera slogovnog i fonemskog stapanja). Dobiveni
rezultati pokazatelj su nedovoljne usvojenosti pojedinih
sastavnica predvjestina citanja i pisanja na hrvatskome jeziku
te nedostatno razvijenih vizualno-perceptivnih sposobnosti.

1 Termin “djeca Romi” odnosi se na djecu pripadnike romske naci-
onalne manjine./ The term “Roma children” refers to children
belonging to the Roma national minority.

Izvorni znanstveni rad/ Original research article
UDK: 376-054.57(=214.58):81'232
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Abstract: Over 16,000 people belong to the Roma national
minority in the Republic of Croatia. Given the fact that they do
not have their own standardised language and orthography,
Roma children! attend regular schools and regular curriculum
in the Croatian language. This also implies the acquisition
of reading and writing prerequisites prior to enrolment into
first grade. The aim of this paper is to examine the level of
acquisition of reading and writing prerequisites in Roma
children and to determine whether Roma children (N = 56,
62.5% of boys, M = 6 years, 8§ months, SD = 0.46) differ from
children whose first language is Croatian (N = 55, 50.9% of
boys; M = 6 years, 8 months, SD = 0.4) in the development of
individual components of reading and writing prerequisites.
Testing was performed through selected tasks from the Test
for the assessment of reading and writing prerequisites
(PredCip test, Kuvac Kraljevi¢ & Lencek, 2012). The results
were as expected and indicate that Roma children deviate
from regular achievement on most of the examined variables.
In comparison to the control group of participants, Roma
children demonstrated significantly lower results on almost all
tested variables, apart from syllable and phonemic blending.
The obtained results are an indicator of insufficient acquisition
of certain components of reading and writing prerequisites in
the Croatian language and insufficiently developed visual-
perceptual abilities. Considering that reading and writing
prerequisites are the important precondition for fluent reading
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Buduéi da su predvjestine citanja i pisanja vazan preduvjet
za usvajanje tecnoga citanja i pisanja, kao i akademskih
postignuca, vidljivo je da djeca Romi nisu spremna za Skolu
i ve¢ u samome pocetku ne mogu odrzati korak sa svojim
vr$njacima. Samim time potrebno je sustavno mijenjati sustav
predskolskoga i Skolskoga odgoja i obrazovanja kada je u
pitanju ova posebno ranjiva skupina djece.

Kljuéne rijeci: predvjestine citanja i pisanja, Romi, Skolski
obveznici, spremnost za Skolu

UvOD

Romska nacionalna manjina jedna je od 22 naci-
onalne manjine u Republici Hrvatskoj. Pripadnici
romske nacionalne manjine materinski su govor-
nici triju razlicitih jezika (bajaski rumunjski,
romani chiba i albanski), za koje naj¢esce imaju
univerzalni naziv — romski jezik (Radosavljevic,
2016). U Medimurskoj Zupaniji Romi su govor-
nici bajaskoga rumunjskog, ¢ija je karakteristika
da ima mnogo posudenica iz hrvatskoga jezika
(Radosavljevi¢, 2016). Razvio se iz arhai¢noga
rumunjskog te se s vremenom promijenio i jezic-
no interferirao s hrvatskim, ali nikada nije razvio
pisani oblik (Radosavljevi¢, 2009). Djeci romske
nacionalne manjine hrvatski je drugi jezik. Drugi je
jezik vecinski jezik okoline u kojoj pojedinac zivi
i djeluje (Jelaska, 2007a) te se najcesce definira
kao onaj “jezik koji pojedinac usvaja nakon $to je
ve¢ usvojio jedan jezik” (Jelaska i sur., 2005: 27).

U Medimurskoj Zupaniji Romi najcesce zive u
segregiranim naseljima u kojima izostaje svakod-
nevna komunikacija s izvornim govornicima hrvat-
skoga jezika (Dobravac, Cviki¢ i Kuvac¢ Kraljevi¢,
2011). Zbog Zivota u prostorno segregiranim uvje-
tima djeca Romi najces¢e ne usvajaju hrvatski
jezik sve do polaska u predskolu (Turza-Bogdan i
Cviki¢, 2020). Ve¢ina djece Roma u Medimurskoj
zupaniji polazi desetomjesecni program predskole.

U Republici Hrvatskoj pripadnici manjina mogu
se Skolovati prema trima modelima: (1) model A
predvida provodenje cjelokupne nastave na jeziku
i pismu nacionalne manjine, uz obavezno ucenje
hrvatskoga jezika u istom broju sati u kojemu se
uci jezik manjine, (2) model B predvida dvojezic-
no izvodenje nastave u kojemu se prirodna grupa
predmeta uci na hrvatskome, a drustvena na jeziku

and writing, it is clear that Roma children are not prepared
for school education and that they demonstrate difficulties in
keeping up with their peers at the beginning of formal school
education. This implies the need for a systematic change of
the preschool and school system with regards to this especially
vulnerable group of children.

Key words: reading and writing prerequisites, Roma
people, preschool children, readiness for school

INTRODUCTION

The Roma national minority is one of 22 nation-
al minorities in the Republic of Croatia. Members
of the Roma national minority speak three differ-
ent languages (Bayash Romanian, Romani Chib
and Albanian) for which they have one univer-
sal name - Romani language (Radoslavljevi¢,
2016). In Medimurje County, Roma people speak
Baja Romanian, which features many loanwords
from the Croatian language (Radosavljevic
2016). It developed from the archaic Romanian,
changed over time and linguistically interfered
with Croatian, but never developed a written
form (Radosavljevi¢, 2009). For Roma children,
Croatian is a second language. A second language
is the majority language of the environment in
which the individual lives and works (Jelaska,
2007a), most often defined as “the language that an
individual acquires after having already acquired
one language” (Jelaska et al., 2005: 27).

In Medimurje County, Roma people most often
live in segregated settlements in which there is a
lack of everyday communication with native speak-
ers of the Croatian language (Dobravac, Cviki¢ &
Kuvac Kraljevi¢, 2011). Since they live in spatial-
ly segregated conditions, Roma children usually
do not learn the Croatian language until they start
attending preschool (Turza-Bogdan & Cvikic,
2020). In the year before the beginning of formal
education, most Roma children in Medimurje
County attend a 10-month preschool programme.

Members of minorities in the Republic of Croatia
can attend school education according to three mod-
els: (1) model A refers to school education in lan-
guage and orthography of the national minority, with
obligatory Croatian language learning at the same
frequency at which the minority language is taught;
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nacionalne manjine, dok se prema (3) modelu C
nastava provodi na hrvatskome jeziku uz dodat-
nih dva do pet skolskih sati posveéenih njegovanju
jezika i kulture nacionalne manjine. Ucenici Romi
Skoluju se prema modelu C. Oni se prilikom pola-
ska u Skolu uklju¢uju u dopunsko ucenje hrvat-
skoga jezika u trajanju od 70 sati nastave godiSnje
(Pravilnik o provodenju pripremne i dopunske
nastave za ucenike koji ne znaju ili nedostatno
znaju hrvatski jezik i nastave materinskoga jezika
i kulture drzave podrijetla ucenika, NN 15/13).

Osim nejednakosti u pocetnoj jezi¢noj poziciji,
pri cemu se pri polasku u skolu djeca Romi izjedna-
¢avaju s izvornim govornicima hrvatskoga jezika,
dodatna je otegotna okolnost ¢injenica da najcesce
zive u neadekvatnim socioekonomskim uvjetima,
uz nedovoljno obrazovane roditelje i nedovoljno
kognitivno stimuliraju¢e kuéno okruzenje (Biro,
Smederevac i Tovilovi¢, 2009). Ve¢ina djece Roma
Zivi u relativnom siromastvu, pri cemu ih ¢ak
9 % zivi u apsolutnom siromastvu (Bagi¢, Buri¢,
Dobroti¢, Potoc¢nik i Zrins¢ak, 2014). Siromastvo
medu Romima rasirenije je nego u op¢oj popula-
ciji te je znatno dublje i trajnije (Kutnjak Vrtaric,
2017). Tradicionalne vrijednosti nerijetko pro-
storno segregiranih romskih zajednica ukljucuju
rano stupanje u brak, rano zaposlenje i obitelji s
mnogo djece te su prepreka njihovu dugoro¢nijem
i kvalitetnom obrazovanju (Pahi¢, Vizek Vidovi¢
1 Miljevi¢-Ridicki, 2011). S obzirom na to da im
je materinski jezik bajaski, ocekivani su rezulta-
ti istrazivanja koji pokazuju da samo 6 % Roma
govori hrvatskim jezikom u kuénome okruzenju
(Pahi¢ i1 sur., 2011), dok je stopa nepismenosti u
romskoj populaciji 15 % (Bagic i sur., 2014).

Budu¢i da djeca Romi do polaska u skolu naj-
¢esée ne usvajaju hrvatski jezik na razini mate-
rinskoga bajaskog, ve¢ su time u losijoj pocetnoj
poziciji na pocetku osnovnoskolskoga obrazovanja,
Sto Zelimo pokazati i istrazivanjem prikazanim u
ovome radu. Jedan od vaznih pokazatelja spre-
mnosti djeteta za pocetak formalnoga obrazovanja
jest usvojenost predvjestina Citanja i pisanja prije
polaska u prvi razred. Naime ulaskom u obrazovni
sustav od djece se oCekuje odredeni stupanj spre-
mnosti koji ukljucuje usvojenost predvjestina Cita-
nja i pisanja kako bi lakSe usvojili znanja i vjestine
koje se od njih o¢ekuju u osnovnoj $koli. Stoga

(2) model B refers to bilingual classes in which
science subjects are taught in Croatian and social
subjects in the minority language; while (3) model
C classes are taught in Croatian, with another 2-5
school classes dedicated to fostering language and
culture of the national minority. Roma students are
educated according to model C. Upon entering formal
education, they attend additional classes of Croatian
in the form of 70 classes per year (Regulation on
implementing preparatory and supplementary classes
for students who do not know the Croatian language,
and on teaching language and culture of students’
country of origin, Official Gazette 15/13).

Apart from inequalities in the initial language
position, where Roma children are equated with
native speakers of the Croatian language when start-
ing school, an additional aggravating circumstance
is the fact that most live in poor socioeconomic
conditions with inadequately educated parents and
a household environment that is inadequately cog-
nitively stimulated (Biro, Smederevac & Tovilovic,
2009). Most Roma children live in relative pover-
ty, and up to 9% of them live in absolute poverty
(Bagi¢, Buri¢, Dobroti¢, Poto¢nik & Zrinscak, 2014).
Poverty among Roma people is more widespread
than in the general population and is far deeper and
long-lasting (Kutnjak Vrtari¢, 2017). Traditional
values of often spatially segregated Roma commu-
nities include early marriage, early employment and
families with many children, which present a barrier
to the length and quality of their education (Pahic,
Vizek Vidovi¢ & Miljevi¢-Ridicki, 2011). Since their
mother tongue is Bajic, the results of research that
show that only 6% of Roma people speak Croatian
in their households are expected (Pahi¢ et al., 2011),
while the percentage of illiteracy in the Roma pop-
ulation is 15% (Bagi¢ et al., 2014).

Since Roma children usually do not acquire
Croatian language at the level of native speakers until
they start school, they are in a worse starting posi-
tion at the beginning of primary education, which we
want to show through the research presented in this
paper. One of the important indicators of a child’s
readiness to start formal education is acquisition of
reading and writing prerequisites before starting first
grade. By entering the school system, Roma children
are expected to have a certain degree of readiness,
which includes the acquisition of reading and writing
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¢emo u sljedecemu poglavlju pobliZe objasniti §to
sve te predvjestine ukljucuju.

PREDVJESTINE CITANJA I PISANJA

Predvjestine Citanja i pisanja predstavljaju niz
temeljnih sposobnosti 1 vjestina koje su preduvjet
te¢nomu Citanju 1 pisanju (Scarborough, 2001).
Brojna istrazivanja bave se jasnim odredivanjem
vjestina i1 procesa koji prethode uspjeSnomu ovla-
davanju predvjestinama Citanja i pisanja, njihovim
obiljezjima, povezanoscu, kao i prediktivnoscu za
uspjesno ovladavanje Citanjem i pisanjem (npr.
Blazi, Buzdum i Kozari¢-Cvikovi¢, 2011; Hogan,
Catts i Little, 2005; Kuva¢ Kraljevi¢, Lencek i
Matesic, 2019).

Predvjestine Citanja i pisanja ne poducavaju se
formalno i razvijaju se u prvih pet godina zivota,
a sastoje se od fonoloske svjesnosti, poznavanja
rjecnika, pripovjedne sposobnosti, interesa za tisak
i koncept tiska, imenovanja slova i fonoloskoga rad-
nog pamcenja (Ivsac Pavlisa i Lencek, 2011; Kuvac
Kraljevi¢ i Lencek, 2012). Fonoloski procesi jezicna
su znanja i vjestine ¢ija se vaznost najcesce spo-
minje u kontekstu razvoja vjestina Citanja i pisanja
(Ramus, 2003). Fonoloska svjesnost sposobnost
je promisljanja o izgovorenoj rije¢i u odnosu na
fonoloske jedinice — slog, rimu i fonem (Ouellette
1 Haley, 2011), koja se javlja u predskolskome i
ranijemu Skolskom razdoblju, a manifestira se kroz
sposobnosti prepoznavanja, razlikovanja i manipu-
lacije glasovima jezika (Anthony i Francis, 2005).
Dijeli se na implicitnu i eksplicitnu razinu pri ¢emu
se implicitna razina odnosi na razinu rijeci i sloga,
a eksplicitna razina na fonemsku razinu, odnosno
te se razine mogu podijeliti s obzirom na nacelo
uporabe na vjestine ras¢lambe i stapanja (Ouellette
i Haley, 2011). Mjeru fonoloske obrade ¢ini i spo-
sobnost ras¢lambe recenica na rijeci, koja uklju-
cuje eksplicitno jezi¢no znanje (Kuvaé Kraljevi¢ i
Lencek, 2012). Imenovanje slova takoder je vazan
pretkazatelj uspjeha u Citanju, osobito u alfabetskim
jezicima s transparentnom ortografijom (Anthony
i Francis, 2005), a buduci uspjeh u prepoznavanju
rijeci i Citanju snazno predvida i brzo imenovanje
poznatih predmeta (Caravolas i Landerl, 2010;
Manis, Lindsey i Bailey, 2004; Norton i Wolf, 2012).
Fonolosko pamcenje, kao mjera fonoloske obrade,
ukljucuje kodiranje i uskladiStavanje najmanjih

prerequisites to make it easier for them to acquire
expected knowledge and skills in primary school.
Therefore, in the next section, we will explain in
more detail what the prerequisites include.

READING AND WRITING
PREREQUISITES

Reading and writing prerequisites represent a series
of fundamental abilities and skills that are a prerequi-
site for fluent reading and writing (Scarborough, 2001).
Numerous studies deal with the clear determination of
skills and processes preceding successful mastering of
reading and writing prerequisites, their characteristics,
connection and prediction for successful reading and
writing acquisition (e.g., Blazi, Buzdum & Kozari¢-
Cvikovi¢, 2011; Hogan, Catts & Little, 2005; Kuvac
Kraljevi¢, Lencek & Matesic¢, 2019).

Reading and writing prerequisites are not taught
formatively and are developed in the first five years of
life. They consist of phonological awareness, vocab-
ulary knowledge, narrative ability, interest for print
and the concept of print, naming letters and phono-
logical working memory (Ivsac Pavlisa & Lencek,
2011; Kuvac Kraljevi¢ & Lencek, 2012). Phonological
processes include language knowledge and skills, the
importance of which is most commonly mentioned in
the context of the development of reading and writ-
ing skills (Ramus, 2003). Phonological awareness is
the ability to think about the spoken word in relation
to phonological units - syllable, thyme and phoneme
(Ouellette & Haley, 2011). This unique ability occurs
in preschool and the early school period and is mani-
fested through the abilities of recognition, distinction
and manipulation with sounds of language (Anthony
& Francis, 2005). It is divided into implicit and explicit
levels, whereby implicit refers to word and syllable
levels, while explicit refers to a phoneme level, i.e.
these levels can be divided based on the principle of
segmentation and blending (Ouellette & Haley, 2011).
Phonological processing measures include the ability
to divide sentences into words, which includes explic-
it language knowledge (Kuvac Kraljevi¢ & Lencek
2012). Naming letters is also an important indicator of
success in reading, especially in alphabetic languages
with transparent orthographies (Anthony & Francis,
2005). Future success in word recognition and read-
ing can be predicted through rapid naming of familiar
objects (Caravolas & Landerl, 2010; Manis, Lindsey
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jezi¢nih jedinica kako bi se njima moglo brzo i tocno
pristupati, zadrzavati ih, obradivati i njima barata-
ti (Keli¢, Zelenika Zeba i Kuvac¢ Kraljevic, 2016).
Navedene vjestine takoder utjeu na proces usvaja-
nja Citanja i pisanja (Gathercole, Alloway, Willis i
Adams, 2006; Kibby, Marks, Morgan i Long, 2004),
anajcesce se ispituju kroz ponavljanje rijeci, pseudo-
rijeci ili recenica (Kuvac Kraljevi¢ i Lencek, 2012).
Uz jezicna znanja i sposobnosti u kontekstu rane
pismenosti vazne su i druge vjestine poput vizualne
percepcije, grafomotorike i paznje, kao i okolinski
¢imbenici, medu kojima je najznacajnije ku¢no okru-
zenje (Kuvac Kraljevic i sur., 2019). Poznato je da je
obiteljski kontekst najutjecajniji okolinski ¢imbenik
koji utjeCe na kognitivni razvoj djece u najranijemu
razdoblju njihova zivota (Biro i sur., 2009), a rano
poticanje pismenosti u kuénome okruzenju utjece na
spremnost za usvajanje ¢itanja i pisanja i na drugome
jeziku (Kyuchukov, 2006). Osim roditeljske brige
i poticanja vazan prediktor ranih jezi¢nih vjestina,
socijalnih kompetencija i uspjeha u skoli jest socioe-
konomski status (McLoyd, 1998). Roditelji i skrbni-
ci nizega socioekonomskog statusa nedovoljno Citaju
s djecom (Bracken i Fischel, 2008) te samim time
1 manje poticu razvoj predvjestina Citanja i pisanja.

RAZVOJ (PRED)VJESTINA CITANJA I
PISANJA NA DRUGOME JEZIKU

Usvajanje pismenosti na prvome, kao i na dru-
gome jeziku sustavni je proces koji se uci te ima
svoje specifi¢ne faze, mehanizme i pravila, a zna-
¢ajno utjece na kvalitetu zivota u suvremenome
drustvu (Zorman, 2010). Uzimajuci u obzir socio-
kulturne razlike i kasnije usvajanje drugoga jezi-
ka, za djecu koja nisu izvorni govornici jezika na
kojemu se vrsi poduka proces usvajanja pismenosti
puno je izazovniji (Lesaux, Geva, Koda, Siegel i
Shanahan, 2008). Stoga je odredivanje predikto-
ra procesa razvoja pismenosti na drugome jeziku
sloZen proces koji se ne moze univerzalno odre-
diti. Medu brojnim ¢imbenicima koji utje¢u na
taj proces primarno se istice poznavanje drugoga
jezika na razini recepcije i ekspresije, interferen-
cije prvoga jezika te medujezicne razlike na razi-
ni fonologije, ortografije, morfologije i sintakse
(Erdos, Genesee, Savage i Haigh, 2010; Lesaux i
sur., 2008; Verhoeven, 2000). Chan i Sylva (2015)
takoder govore o klju¢nim vjestinama koje imaju

& Bailey, 2004). Phonological memory as a phono-
logical processing measure includes coding and stor-
ing smallest units of language to access, keep, process
and use them quickly and correctly (Keli¢, Zelenika
Zeba & Kuvac Kraljevi¢, 2016). Mentioned skills also
influence the acquisition process (Gathercole, Alloway,
Willis i Adams, 2006; Kibby, Marks, Morgan i Long,
2004) and are most frequently assessed through tasks
of word, pseudoword or sentence repetition (Kuvac
Kraljevi¢ & Lencek, 2012). Along with language
knowledge and abilities in the context of early literacy,
other skills such as visual perception, graphomotoric
skills and attention are also important, as well as envi-
ronmental factors, with the household environment
being the most significant one. It is well known that
the family context is the most influential environmental
factor influencing the cognitive development of chil-
dren in the earliest period of their lives (Biro et al.,
2009), and early encouragement of literacy in the home
environment affects the readiness to learn to read and
write in a second language (Kyuchukov, 2006). In addi-
tion to parental care and encouragement, an important
predictor of early language skills, social competencies,
and school success is socioeconomic status (McLoyd,
1998). Parents of lower socioeconomic status do not
read enough with their children (Bracken & Fischel,
2008), and thus they encourage less the development
of reading and writing prerequisites.

DEVELOPMENT OF (PRE)READING
AND WRITING SKILLS IN A SECOND
LANGUAGE

Acquisition of literacy in the first as well as in
the second language is a systematic process that is
learned and has its own specific phases, mechanisms
and rules, and significantly affects the quality of
life in modern society (Zorman, 2010). Taking into
account sociocultural differences and later second
language acquisition, the literacy acquisition pro-
cess is much more challenging for children who are
not native speakers of the language of instruction
(Lesaux, Geva, Koda, Siegel & Shanahan, 2008).
Therefore, determining the predictors of the pro-
cess of literacy development in another language
is an equally complex process that cannot be uni-
versally determined. Among the many factors
influencing this process, the most important are
knowledge of the second language at the level of
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visoku razinu prediktivnosti uspjeha u Citanju i
pisanju na prvome i na drugome jeziku, a to su:
govorni jezik, vjestine fonoloske obrade i svjesnost
o konceptu tiska. Zbog otezane jezi¢ne kontrole
usvajanje Citanja na drugome jeziku mnogoj djeci
moze predstavljati izazov (Grabe, 2010).

Usprkos generalno identificiranim specific-
nostima obrasce usvajanja (pred)vjestina Citanja
i pisanja na drugome jeziku opravdano je proma-
trati jedino kroz prizmu ciljane manjinske popu-
lacije (Oller i Jarmulowicz, 2007). U Republici
Hrvatskoj niz se istrazivanja bavio procesima
usvajanja hrvatskoga jezika kod romske nacio-
nalne manjine (npr. Cvikic¢ i Jelaska, 2005; Turza-
Bogdan i Ciglar, 2011). Poznato je da djeca Romi
ne vladaju hrvatskim jezikom na razini vr$njaka
izvornih govornika, a zaostajanje u stjecanju nji-
hovih jezi¢nih kompetencija na hrvatskome jeziku
uvjetovano je medusobno povezanim jezic¢nim i
nejezi¢nim ¢imbenicima (Cviki¢ i Kuvac, 2007;
Turza-Bogdan i Ciglar, 2011). Hrvati¢ (2005)
navodi da tek u prvih nekoliko godina formalnoga
obrazovanja djeca Romi dosegnu receptivni stu-
panj bilingvizma, dok tek dio njih na kraju cetvr-
toga razreda dosegne reproduktivni stupanj koji
se manifestira u izrazavanju misljenja na drugo-
me jeziku, upotrebi vec¢ega broja rijei i grama-
tickih pravila i moguénosti ponavljanja slozenijih
sintaktickih oblika. Cviki¢ i Kuvac¢ (2007) govo-
re da je rjecnik Skolskih obveznika Roma suzen,
morfoloska sastavnica jezika usvojena je na vrlo
niskoj razini, glagolski vid specifi¢an za hrvatski
jezik nije usvojen, a opce jezicne i komunikacijske
sposobnosti na hrvatskome jeziku nedovoljne su
za samostalno slaganje rec¢enica i vecih jezi¢nih
cjelina. Osim toga zbog nedovoljnih kontakata
s vlastitim jezikom i kulturom njihova je razina
usvajanja bajaSkoga rumunjskog takoder na niskoj
razini (Turza-Bogdan, Cvikic¢ i Svetec, 2007).

Dosadasnja su istrazivanja o uspjehu djece
Roma na zadacima predvjestina ¢itanja i pisanja
nedostatna. Pojedina, rijetka istrazivanja, ukazuju
na to da djeca iz manjinskih skupina, ukljucujuci
i djecu Rome, pokazuju slabije rezultate na mje-
rama fonoloske svjesnosti, brzoga imenovanja te
fonoloskoga imenovanja u odnosu na djecu pripad-
nike vecinskoga stanovnistva (Lopez-Escribano i
Beltran, 2009). Medutim mora se napomenuti da

reception and expression, first language interference
and interlingual differences at the level of phonol-
ogy, orthography, morphology and syntax (Erdos,
Genesee, Savage & Haigh, 2010; Lesaux et al., 208;
Verhoeven, 2000). Chan and Sylva (2015) also talk
about key skills that have a high level of predictive-
ness about the success in reading and writing in the
first as well as the second language, i.e. spoken lan-
guage, phonological processing skills and awareness
of the concept of the print. Due to difficult language
control, learning to read in another language can be
challenging for many children (Grabe, 2010).

Despite the generally identified specifics, pat-
terns of acquisition of (pre)reading and writing skills
in a second language can be observed only through
the prism of the target minority population (Oller
& Jarmulowicz, 2007). In the Republic of Croatia,
a number of studies have addressed the processes
of Croatian language acquisition among the Roma
national minority (eg., Cviki¢ & Jelaska, 2005;
Turza-Bogdan & Ciglar, 2011). It is well known that
Roma children do not speak Croatian at the level of
native speakers, and the lag in mastering their lan-
guage competencies in Croatian is caused by inter-
related linguistic and non-linguistic factors (Cviki¢
& Kuvac, 2007; Turza-Bogdan & Ciglar, 2011).
Hrvati¢ (2005) states that only in the first few years
of formal education Roma children reach the recep-
tive level of bilingualism, while only some of them
reach the reproductive level at the end of the fourth
grade, which is manifested in expressing thoughts in
another language, using more words and grammar
rules and repeating more complex syntactic forms.
Cviki¢ and Kuvac (2007) say that the vocabulary of
Roma school children is narrowed, the morpholog-
ical component of the language is adopted at a very
low level, the verb forms specific to the Croatian
language are not adopted and general language and
communication skills in the Croatian language are
insufficient for independent composition of sentenc-
es and larger linguistic units. In addition, their level
of acquisition of Baja Romanian is also low due to
insufficient contacts with their own language and
culture (Turza Bogdan, Cviki¢ & Svetec, 2007).

Studies conducted so far on the success of the
Roma national minority on tasks regarding read-
ing and writing prerequisites are insufficient. Rare
studies imply that children from minority groups,
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je istrazivanje Lopez-Escribana i Beltrana (2009)
provodeno s Romima koji su izvorni govornici
Spanjolskoga, $to je bitno razli¢ito od situacije u
Hrvatskoj gdje Romi nisu izvorni govornici hrvat-
skoga. Romska djeca u usporedbi s kontrolnom sku-
pinom ispitanika postizu nize rezultate na zadacima
fonoloske svjesnosti koji se prolongiraju i u razdo-
blje prvoga razreda (Dolean, Tincas i Damsa, 2016).

Zbog nedovoljna poznavanja hrvatskoga jezi-
ka djeca Romi ocekivano postizu slabije rezultate
na razli¢itim jezi¢nim zadacima (Cviki¢ i Kuvac,
2007), koji ukljucuju i fonoloske vjestine kljuc-
ne za usvajanje Citanja i pisanja. U nacionalnome
istrazivaCkom prostoru istrazivanje usvojenosti
predvjestina Citanja i pisanja kod djece Roma jedi-
na je provela Kovaci¢ (2013). Na malome uzorku
romskih sudionika i kontrolne skupine dobiveni
rezultati potvrduju tezu da djeca Romi postizu sla-
bije rezultate na testovima izradenima primarno za
hrvatski jezik te su nespremna za polazak u prvi
razred. Godine 2011. Radna skupina za pracenje
i nadzor realizacije posebnog programa za ucenje
hrvatskog jezika za ucenike pripadnike romske naci-
onalne manjine koja je imenovana u svrhu izvrSenja
presude Europskoga suda za ljudska prava u pred-
metu Orsus i drugi protiv Hrvatske’ analizirala je
Sto ucitelji prepoznaju kao najvece teskoce u svla-
davanju hrvatskog jezika, ¢itanja i pisanja. Medu
ostalim isticu da romski ucenici i u vi§im razredima
osnovne $kole nemaju usvojenu fonemsku svjesnost
1 jo$ uvijek ne imenuju sva slova pravilno.

Od ucenika Roma ocekuje se da ¢e s priblizno
jednakim sposobnostima uci u skolski sustav te da
¢e biti u mogucénosti pratiti redovni kurikulum uz
minimalne individualne prilagodbe. Ova skupina
ucenika pokuSava “uhvatiti korak” s vrSnjacima
ve¢ na samome pocetku formalnoga obrazovanja
(Baucal, 2006), a u radu s njima uocavaju se tes-
koce ve¢ u ranome pracenju nastavnoga plana i
programa. Budu¢i da djeca Romi dolaze iz okoline
koja je jezi¢no i kulturno razlicita, a vrlo Cesto i
socioekonomski ograni¢avajuca, namece se potre-
ba podrobnije analize razli¢itih aspekata njihove
spremnosti za ulazak u formalni sustav odgoja i

2 Predmet je dostupan na poveznici - https://www.refworld.org/
pdfid/4ba208fc2.pdf / The subject is available at the link - https://
www.refworld.org/pdfid/4ba208fc2.pdf

including Roma children, demonstrate lower results
in phonological awareness, rapid naming and pho-
nological naming measures in comparison to chil-
dren belonging to the majority population (Lopez-
Escribano & Beltran, 2009). However, it should
be noted that the research of Lopez-Escriban and
Beltran (2009) was conducted on Roma people
who are native speakers of Spanish, which is sig-
nificantly different from the situation in Croatia,
where Roma are not native speakers of Croatian.
Roma children, compared to the control group of
respondents, achieve lower results on phonological
awareness tasks that extend into when the children
attend first grade (Dolean, Tincas & Damsa, 2016).

It is to be expected that, due to insufficient knowl-
edge of the Croatian language, Roma children perform
worse on various language tasks (Cviki¢ & Kuvac,
2007), which include phonological skills crucial for
the acquisition of reading and writing. Research on
the acquisition of reading and writing prerequisites
by Roma children at the national level was conducted
by Kovaci¢ (2013): comparison of a small sample
of Roma participants and a control group confirmed
that Roma children obtain weaker results on tests
made primarily for the Croatian language and are
not ready for enrolment in first grade. In 2011, a
Working Group for Monitoring and Controlling the
Realisation of a Special Programme for Learning
the Croatian Language for Students Belonging to the
Roma National Minority was formed to implement
the judgment of the European Court of Human Rights
in the case Orsus and others v. Croatia’. It analysed
what teachers considered to be the biggest difficulties
in acquiring the Croatian language, i.e. reading and
writing. Among other things, they emphasised that
Roma students do not acquire phoneme awareness
even in later years of primary school and that they
still cannot name all letters correctly.

Roma students are expected to enter the edu-
cation system with nearly the same abilities and it
is expected they will be able to follow the regular
school curriculum with minimal individual adjust-
ments. This group of students tries to “keep up with”
their peers at the beginning of their formal education
(Baucal, 2006), and difficulties in following educa-
tion plan and programme can be detected. Given that
Roma children come from an environment that is
often both linguistically and culturally different, the
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obrazovanja, pri ¢emu usvojenost predvjestina Cita-
nja i pisanja ima znacajnu ulogu.

CILJ ISTRAZIVANJA

Cilj je ovoga rada ispitati razinu usvojenosti
predvjestina Citanja i pisanja kod djece — skolskih
obveznika romske nacionalne manjine te utvrdi-
ti razlikuju li se djeca koja su pripadnici romske
nacionalne manjine i kontrolna skupina ispitanika
u razvijenosti pojedinih sastavnica predvjestina
Citanja i pisanja.

Ocekuje se da e rezultati ovoga istrazivanja pri-
donijeti boljemu razumijevanju razvijenosti predvje-
Stina Citanja i pisanja na hrvatskome jeziku kod djece
romske nacionalne manjine kao vaznomu pokazate-
lju spremnosti za formalni poc¢etak usvajanja Citanja
1 pisanja tijekom nastavnoga procesa izvodenoga na
njima nematerinskome hrvatskom jeziku.

Hipoteze istrazivanja

Postavljene su sljedece hipoteze istrazivanja:

H,: Rezultati djece Roma na ispitanim varijabla-
ma predvjestina Citanja i pisanja odstupaju od

urednoga postignuca.

H,: Postoje statisticki znacajne razlike u razini
razvijenosti predvjestina Citanja i pisanja na
hrvatskome jeziku izmedu djece Roma i kon-
trolne skupine ispitanika.

METODA
Uzorak

Istrazivanje je provedeno na prigodnome uzor-
ku koji je ukljucivao 56 djece pripadnika romske
nacionalne manjine (62,5 % djecaka, M = 6 god.,
8 mj., SD =0,46) 1 55 djece pripadnika ve¢inskoga
stanovniStva Republike Hrvatske (50,9 % djeca-
ka; M = 6 god., 8 mj., SD = 0,48). U uzorak je
ukljucena cjelokupna populacija skolskih obve-
znika u Skolskoj godini 2019./20. koja po mjestu
stanovanja pripada dvjema susjednim $kolama u
Medimurskoj zupaniji. Kod Sestero djece Roma
uocena su veca jezi¢na-govorna odstupanja koja
nisu povezana s nerazumijevanjem hrvatskoga
jezika. Tu se djecu dodatno usmjeravalo i potica-
lo. Svoj djeci Romima materinski je jezik bajaski

need for a more detailed analysis of different aspects
regarding their readiness to enter formal education
system is needed, in which the acquisition of reading
and writing prerequisites plays a significant role.

AIM OF THE STUDY

The aim of this study was to examine the level
of reading and writing prerequisites in students
belonging to the Roma national minority and to
determine whether Roma children differ from a
control group of participants in their level of devel-
opment of reading and writing prerequisites.

It is expected that the results of the study will
contribute to better understanding of the develop-
ment of reading and writing prerequisites in Roma
children, because they are the important indicator of
readiness for the formal beginning of the acquisition
of reading and writing during the teaching process
conducted in their non-native Croatian language.

Research hypothesis

The following research hypotheses were for-
mulated:

H,: The results of Roma children on the examined
variables of reading and writing prerequisites
deviate from regular achievement.

H,: There are statistically significant differences
between Roma children and a control group
of participants in the level of development of
different components of reading and writing
prerequisites in the Croatian language.

METHOD
Sample

The study was conducted on a sample comprising
56 children belonging to the Roma national minority
(62.5% boys, M=6 years, 8 months, SD=0.46) and
55 children who are members of the majority popu-
lation of the Republic of Croatia (50.9% boys; M=6
years, 8§ months, SD=0.48). The sample included the
overall population of preschool children in the aca-
demic year 2019/20 who, based on their residence,
belong to two neighbouring schools in Medimurje
County. Increased speech and language difficulties
were present in six Roma children, which were not
connected to a lack of understanding of the Croatian
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rumunjski. Podskupini djece pripadnika vec¢insko-
ga stanovnistva u Republici Hrvatskoj pripada i
troje djece s fonolosko-artikulacijskim teskoca-
ma, Cije su se teSkoce u podrucju jezi¢no-govorne
produkcije uzele u obzir pri bodovanju pojedinih
zadataka. Svoj djeci iz toga poduzorka materinski
je jezik hrvatski te su svi jednojezi¢ni govornici.

INSTRUMENT

Za potrebe istrazivanja koristeni su odabrani zada-
ci iz Testa za procjenu predvjestina Citanja i pisa-
nja (PredCiP test, Kuva¢ Kraljevié i Lencek, 2012).
PredCiP test standardizirani je test za procjenu pred-
vjestina nuznih za uspjesno ovladavanje vjeStinama
Citanja i pisanja na hrvatskome jeziku. Test je nami-
jenjen djeci predskolske dobi, a koristi se kao trijazni
test spremnosti djeteta za polazak u Skolu. lako je
standardiziran za hrvatski jezik, moZe se primjenjivati
i na romsku populaciju.’ Sastoji se od 15 zadataka
kojima se ispituje fonologija, odnosno fonoloska obra-
da (fonolosko imenovanje, brzo imenovanje i fono-
loska svjesnost), fonolosko pamcenje (ponavljanje
laznih rijeci i reCenica), pragmatika (prepriCavanje
price) i jezi¢no nespecifine vjestine vizualne percep-
cije (prepoznavanje i precrtavanje). U ovome istrazi-
vanju primijenjeno je 14 zadataka testa koji ujedno
¢ine 1 14 istoimenih varijabli istrazivanja, a detaljan
opis primijenjenih zadataka prikazan je u Tablici 1.

POSTUPAK

Istrazivanje je provedeno u osnovnim Skolama
tijekom regularnoga testiranja djece — Skolskih
obveznika za upis u 1. razred. Ispitivanje djece pro-
vodile su struc¢ne suradnice logopedinje educirane
za primjenu testa i u vrijeme testiranja zaposlene
u Skolama u koje su djeca dosla na testiranje. Za
provedbu ispitivanja osigurani su mirni uvjeti, a
ispitivanje svakoga djeteta trajalo je oko 30 minu-

3 “Test se smije primijeniti kod osoba koje nisu izvorni govornici
hrvatskoga jezika, odnosno kojima je hrvatski jezik drugi jezik,
ali se obrazuju ili su ukljuceni u sustave u kojima se provode
planovi i programi predvideni za hrvatske jednojezi¢ne govornike
primjerice kod pripadnika romske nacionalne manjine.” (Kuvac
Kraljevi¢ i Lencek, 2012: 12)/ “The test may be applied to persons
who are not native speakers of Croatian, or for whom Croatian is a
second language, but are educated or included in systems in which
plans and programmes are implemented for Croatian monolingual
speakers, for example, members of the Roma national minority.”
(Kuva¢ Kraljevi¢ & Lencek, 2012: 12)

language. These children were additionally engaged
and encouraged. The first language of all Roma chil-
dren was Bayash Romani. The subsample of children,
members of the majority population of the Republic
of Croatia, included three children with phonologi-
cal and articulation difficulties, and their speech and
language production difficulties were also taken into
consideration during scoring of particular tasks. The
first language of all children belonging to the subsa-
mple was Croatian and they were all monolingual.

INSTRUMENT

Certain tasks from the Test for assessment of
reading and writing prerequisites (PredCiP test,
Kuvac Kraljevi¢ & Lencek, 2012) were used for
the purpose of this study. The PredCip test is a
standardised test for assessing prerequisites needed
for successful acquisition of reading and writing
skills in the Croatian language. The test is intended
for preschool children and is used as a screening
test of a child’s readiness to enter formal educa-
tion. Although it is standardised for the Croatian
language, it can also be applied to the Roma popu-
lation®. It consists of 15 tasks used to examine pho-
nology (phonological naming, rapid naming and
phonological awareness), phonological memory
(pseudoword and sentence repetition), pragmatics
(narrative abilities) and linguistically non-specific
visual perception skills (recognition and copying).
In the present study, 14 tasks were used and they
covered 14 research variables. A detailed descrip-
tion of the applied tasks is shown in Table 1.

PROCEDURE

Research was conducted in two primary schools
in Medimurje County, during regular testing of pre-
school children for their enrolment into first grade
of primary school. Testing of children was conduct-
ed by speech and language pathologists educated
in test application and employed in the schools
in which the testing was conducted. Quiet condi-
tions were ensured, and testing of each child took
approximately 30 minutes. All parents signed their
consent for their child’s or children’s test results
to be statistically analysed at the group level for
research purposes, whilst ensuring complete ano-
nymity.
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Tablica 1. Opis zadataka iz PredCiP testa primijenjenih u ovom istraZivanju /Table 1. Description of the tasks
from the PredCiP test applied in this research

MEMORY AND SPEECH
LANGUAGE PROCESSING

correctly

Assessment area Task Mode of assessment Scoring method
PHONOLOGY rapid naming name 20 pictures whose time scoring in seconds (each unnamed
names are short and familiar | or incorrectly named image is scored
words with an additional 5 seconds)
PHONOLOGICAL rhyme recognition | among the given pairs of score scale from 0 to 7
AWARENESS words determine the pairs that
rhyme
PHONOLOGICAL rhyme production produce a word that rhymes | score scale from 0 to 7
AWARENESS with the default word
PHONOLOGICAL segmenting count the words in the given |score scale from 0 to 7
AWARENESS sentences into words | sentences
PHONOLOGICAL syllable break down words into score scale from 0 to 7
AWARENESS segmentation syllables
PHONOLOGICAL syllable blending blend syllables into a word score scale from 0 to 7
AWARENESS
PHONOLOGICAL phonemic break down words into score scale from 0 to 7
AWARENESS segmentation phonemes
PHONOLOGICAL phonemic blending | blend phonemes into words | score scale from 0 to 7
AWARENESS
PHONOLOGICAL pseudoword repeat the given pseudowords | score scale from 0 to 7
MEMORY AND SPEECH repetition correctly
LANGUAGE PROCESSING
PHONOLOGICAL sentence repetition  |repeat the given sentences score scale from 0 to 7

PHONOLOGICAL NAMING

naming uppercase
letters

name the uppercase letters on
the template

score scale from 0 to 30

PHONOLOGICAL NAMING

naming lowercase
letters

name the lowercase letters on
the template

score scale from 0 to 30

VISUAL PERCEPTION recognition among four visually similar score scale from 0 to 10
samples, circle the one that is
identical to the given pattern

VISUAL PERCEPTION copying draw five characters according | score scale from 0 to 30

to the template

(four elements are scored: spatial
placement of the figure, derivation of
lines, closure of lines and detail)

ta. Ako djeca nisu razumjela uputu na hrvatskome
jeziku, romski su im je pomagaci preveli i obja-
snili. Roditelji sve djece potpisali su informirani
pristanak za upotrebu rezultata testiranja njihova
djeteta/njihove djece u istrazivacke svrhe koji ¢e
se statisti¢ki analizirati iskljuc¢ivo na razini grupe,
uz osiguranje potpune anonimnosti.

METODE OBRADE PODATAKA

Deskriptivnom statistikom opisani su osnovni
statisticki pokazatelji za uzorak, kao i za sve vari-
jable za obje podskupine sudionika istrazivanja.
Kako bi se o dobivenim rezultatima moglo raspra-

DATA ANALYSES

Descriptive statistics were used to describe
basic statistical indicators for the sample, as well as
for all variables for both subgroups of research par-
ticipants. In order to be able to discuss the obtained
results in the context of the norms for the PredCip
test (Kuva¢ Kraljevi¢ & Lencek, 2012)%, the results
of both groups of respondents on some variables
were analysed in summary. Normality of distri-
bution was tested using the Kolmogorov-Smirnov
test. The Mann Whitney U test was used to test the
differences between Roma children and the control
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viti i u kontekstu normi za PredCip test (Kuvag
Kraljevi¢ i Lencek, 2012)*, rezultati obiju sku-
pina ispitanika na nekim varijablama analizirani
su sumarno. Normalnost distribucije ispitana je
Kolmogorov—Smirnovljevim testom. Za utvrdiva-
nje razlika u razini razvijenosti predvjestina Citanja
i pisanja izmedu djece Roma i kontrolne skupine
koristen je Mann—Whitney U test.

REZULTATI I RASPRAVA

Osnovni statisticki pokazatelji za varijable
predvjestina Citanja i pisanja za obje podskupine
sudionika istrazivanja prikazani su u Tablici 2.
Analiza prosje¢nih vrijednosti svih ispitanih vari-
jabli predvjestina ¢itanja i pisanja ukazuje na nize
vrijednosti kod djece Roma. Budu¢i da je prove-
deni test primarno jezi¢ni test, dobiveni rezultati
svojevrstan su pokazatelj i ovladanosti hrvatskim
jezikom. Rezultati su o¢ekivani i ukazuju da su
djeca Romi u nedovoljnoj mjeri spremna za uce-
nje ¢itanja i pisanja na hrvatskome jeziku, Sto je
sukladno i s nalazima drugih istrazivanja provede-
nih u Hrvatskoj (Kovaci¢, 2013).

U nastavku slijedi analiza rezultata dobivenih
na pojedinim zadacima testa. Tako je na zadacima
brzoga imenovanja kojima se mjeri jezicna tecnost
i brzina kognitivne obrade (Lesaux i sur., 2008)
djeci Romima potrebno znatno viSe vremena za
imenovanje zadanih predmeta te je njihov rezultat
u okviru losega postignuca. RasprSenje rezultata
za djecu Rome ukazuje na najveci varijabilitet
odgovora upravo na toj varijabli. lako se tijekom
pripreme za zadatak zajedno s djecom imenova-
la svaka slika te iako se radi o relativno ucesta-
lim pojmovima, mnogi od njih imali su problema
samostalno prizvati fonoloske kodove, odnosno
rije¢i za odredeni predmet te su i nakon drugo-
ga pokusaja imenovala na bajaskome jeziku. Kao
$to je ve¢ spomenuto, rje¢nik je hrvatskoga jezika
djece Roma suzen (Cviki¢ i Kuvac, 2007), Sto je
znacajno utjecalo na njihov neuspjeh na ovome
zadatku. Kod govornika koji nisu uravnotezeno
dvojezi¢ni o¢ekivano je da Ce rezultat na zada-
cima brzoga imenovanja na drugome jeziku biti
losiji od jednojezi¢nih govornika jer im je potreb-

4 Test za procjenjivanje predvjestina Gitanja i pisanja (PredCiP test)
— prirucnik, str. 54 / Test for assessing reading and writing pre-
requisites (predCiP test) - manual, p. 54

group in the level of development of reading and
writing prerequisites.

RESULTS AND DISCUSSION

Basic statistical indicators for the variables of
reading and writing prerequisites for both sub-
groups of participants are illustrated in Table 2.
The analysis of average values for all examined
variables of reading and writing prerequisites
indicated lower values for Roma children. Since
the conducted test is primarily a language test, the
obtained results are a kind of indicator of mas-
tery of the Croatian language. The results were as
expected and indicated that Roma children were
insufficiently prepared to learn to read and write
in the Croatian language, which is in line with the
findings of other research conducted in Croatia
(Kovaci¢, 2013).

An analysis of the results obtained on individual
test tasks follows. In rapid naming tasks, which
measure language fluency and cognitive processing
speed (Lesaux et al., 2008), Roma children need-
ed significantly more time to name given subjects
and their results were within poor achievement.
The dispersion of results for Roma children indi-
cated the greatest variability of responses on this
variable. Although each image was named together
with the children during the preparation for the
task, and although the terms were relatively com-
mon, many children had problems recalling pho-
nological codes, i.e. words for a certain subject,
and named it after the second attempt in the Baja
language. As already mentioned, the vocabulary
of the Croatian language of Roma children is nar-
rower (Cviki¢ & Kuvac, 2007), which significantly
influenced the performance of the children in the
present task. For speakers who are not balanced
bilinguals, it is expected that the results on rapid
naming tasks in a second language will be worse
than the results of monolingual speakers, because
they need more time to recall a word from the men-
tal lexicon (Schmidtke, 2014). It should be empha-
sised that the obtained results should be interpreted
with caution because the prerequisite for solving
this task is that children know how to name the
listed subjects. Due to poorer vocabulary in the
Croatian language, Roma children could not fully
meet this criterion.
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no vise vremena da prizovu rije¢ iz mentalnoga
leksikona (Schmidtke, 2014). Valja naglasiti da je
dobivene rezultate potrebno interpretirati s opre-
zom jer je preduvjet za rjeSavanje ovoga zadatka
da djeca znaju imenovati navedene predmete. Zbog
slabijega rjecnickog znanja na hrvatskome jeziku
djeca Romi nisu mogla u potpunosti zadovoljiti
ovaj kriterij.

Medu zadacima fonoloSke svjesnosti djeca
Romi najnize prosjecne rezultate postizu u pro-
izvodnji rime, dok kontrolna skupina najnize
prosjecne rezultate iskazuje na zadacima fonem-
skoga stapanja. Razumijevanje i proizvodnja
rime povezani su s kasnijim uspjehom u ¢itanju i
pisanju (Dunst, Meter i Hamby, 2011; Snowling,
2000). Kod zadataka rime, €iji su ukupni rezul-
tati djece Roma u okviru loSeg postignuca, ispi-
tanici nisu razumjeli §to se od njih trazi unato¢
pomo¢i govornika njihova jezika i uvjezbavanju
zadataka na dodatnim primjerima. lako je rezul-
tate potrebno interpretirati u kontekstu ispitivanja
na nematerinskome jeziku, slabija osvijestenost
i nerazumijevanje pojma rime kod romske djece
mogla bi se povezati i s nedovoljnom izlozenosti
pjesmicama i pricama u kontekstu obiteljskoga
okruzenja. Nedostatna izlozenost materijalima za
poticanje rane pismenosti u kuénome okruzenju
moze biti povezana s otezanim razvojem vjestina
rane pismenosti (Kyuchukov, 2006). Na zadacima
ras¢lambe recenica na rijeci djeca Romi postizu
rezultate u okviru grani¢noga postignuc¢a. Ovim
zadatkom pokazuje se sposobnost promisljanja u
manjim jezi¢nim jedinicama, a za njegovo uspjesno
rjeSavanje potrebna je visoka razina fonoloske i
morfoloske osvijestenosti te leksicka znanja koja
su nuzna za uocavanje i odredivanje granice rijeci,
osobito u jezicima koji nemaju stalno mjesto nagla-
ska kao $to je hrvatski (Mandi¢, 2007). NajviSe
prosjecne vrijednosti na mjerama fonoloske svje-
snosti kod obje skupine ispitanika postignute su na
zadacima slogovnoga stapanja. Dobiveni rezultati
potvrduju da je slogovno stapanje najjednostavniji
zadatak fonoloske svjesnosti (Kuva¢ Kraljevi¢ i
sur., 2019) te je za obje skupine bio laksi od slo-
govne ras$¢lambe. Ipak, treba istaknuti da je uku-
pan uspjeh na zadacima slogovne svjesnosti kod
obje skupine u okviru grani¢noga postignuca.
Sposobnost fonemske svjesnosti kod djece Roma,

Among phonological awareness tasks, Roma
children achieved lower results in thyme produc-
tion tasks, while the control group achieved low-
est results in phonemic blending tasks. Rhyme
understanding and production are related to later
success in reading and writing (Dunst, Meter &
Hamby, 2011; Snowling, 2000). In rhyming tasks,
the overall result of Roma children is within poor
achievement. They did not understand what they
were supposed to do despite being provided with
help from speakers of their language and practicing
tasks on additional examples. Although the results
need to be interpreted in the context of testing in a
non-native language, weaker awareness and mis-
understanding of the term “rhyme” in Roma chil-
dren may reflect insufficient exposure to poems
and stories for children in the family environment.
Insufficient exposure to materials that encourage
early literacy in the home environment may be
associated with difficulties in developing early lit-
eracy skills (Kyuchukov, 2006). In segmenting sen-
tences into words, Roma children achieved results
within marginal achievement. This task demon-
strates the ability to think in smaller language units,
and its successful performance requires a high level
of phonological and morphological awareness and
lexical knowledge necessary to notice and deter-
mine the boundaries of words, especially in lan-
guages that do not have a permanent place of accent
such as Croatian (Mandi¢, 2007). Highest average
values on the measures of phonological awareness
in both groups of respondents were achieved on
the tasks of syllable blending. The obtained results
confirm that syllable blending is the simplest task
of phonological awareness (Kuvac Kraljevi¢ et al.,
2019) and was easier for both groups than syllab-
ic analysis. However, it should be noted that the
overall success in the tasks of syllabic awareness
in both groups is within the marginal achievement.
Phonemic awareness among Roma children and the
control group was within normal achievement in
relation to the test norms. Roma children, on aver-
age, showed better results on phonemic blending
tasks, which precede the skill of analysis (Ouellette
& Haley, 2011; Vancas, 1999; according to Kuvac
Kraljevi¢ & Lencek, 2012). Phonemic awareness,
as a reflection of deep phonological awareness, is
an extremely important indicator of the future suc-
cess of mastering reading and writing. A minimum
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ali i kod kontrolne skupine u odnosu na norme testa
u okviru je urednoga postignuc¢a. Djeca Romi u
prosjeku bolje rezultate iskazuju na zadacima sta-
panja koji prethode vjestini ras¢lambe (Ouellette i
Haley, 2011, Vancas, 1999; prema Kuva¢ Kraljevi¢
i Lencek, 2012). Fonemska svjesnost, kao odraz
duboke fonoloske osvijestenosti, izuzetno je vazan
pokazatelj buduce uspjesnosti ovladavanja Cita-
njem i pisanjem. Za usvajanje ¢itanja dovoljna je i
minimalna razina fonemske osvijestenosti, koja se
kasnije razvija i usporedno sa sustavnom podukom
¢itanja (Olson, Wise, Johnson i Ring, 1997).

Mjere fonoloskoga pamcenja i obrade govorno-
ga jezika koje su ispitane kroz zadatke ponavljanja
laznih rijeci i zadatke ponavljanja recenica jednako
tako ukazuju na loSa postignuca djece Roma, dok
su rezultati kontrolne skupine u okviru urednoga
postignuca. Osobite teskoce uocene su u sposob-
nosti upamdivanja i ponavljanja recenica, za ¢iju
je izvedbu potrebno dobro poznavanje semantike
i sintakse hrvatskoga jezika (Kuvac Kraljevi¢ i
Lencek, 2012). Dvojezi¢ni govornici imaju mnogo
kompleksnije obrasce neuroloske aktivacije u zada-
cima radnoga paméenja na drugom jeziku, stoga ne
zacuduje podatak da im takvi zadaci mogu pred-
stavljati ve¢i izazov (Mégiste, 1984). Usprkos tome
u zadatku ponavljanja laznih rijeci, koji je jezicno
manje specifi¢an, izjednacena je pocetna pozicija
izvornih i neizvornih govornika hrvatskoga jezika.
Upravo na tom zadatku djeca Romi postizu bolje
rezultate u odnosu na zadatak ponavljanja rece-
nica, §to je ohrabrujuée s obzirom na to da je ta
fonoloska vjestina vazna kod usvajanja novih rijeci
(Ardila, 2003; Keli¢ i sur., 2016).

Na zadacima imenovanja velikih i malih tiska-
nih slova djeca Romi postizu prosje¢ne vrijednosti
u okviru grani¢noga postignuc¢a. Djeca Romi u pro-
sjeku poznaju tri puta manje velikih tiskanih slova i
cetiri puta manje malih tiskanih slova od kontrolne
skupine. Rezultati su konzistentni s drugim nalazi-
ma na Romima — materinskim govornicima (Lopez-
Escribano i Beltran, 2009) te mogu biti posljedica
¢injenice da su djeca Romi u kuénome okruzenju
u manjoj mjeri izlagana pisanome materijalu (slov-
nicama, slikovnicama, vjezbenicama) te razlicitim
aktivnostima i igrama koje ukljucuju upotrebu
slova (Bradley, Corwyn, McAdoo i Garcia Coll,
2001; Duncan, Brooks-Gunn i Klebanov, 1994).

level of phonemic awareness, which later develops
in parallel with systematic reading instruction, is
sufficient for reading acquisition (Olson, Wise,
Johnson & Ring, 1997).

Phonological memory and speech language
processing measures, which were examined via
tasks of pseudoword and sentence repetition, also
indicated lower average values in Roma children,
while the results of the control groups were with-
in the normal achievement. Particular difficulties
were noticed in the ability to remember and repeat
sentences, which requires good semantic and syn-
tactic skills (Kuvac Kraljevi¢ & Lencek, 2012).
Bilingual speakers have much more complex pat-
terns of neurological activation in working memory
tasks in a second language, so it is not surpris-
ing that these tasks can be more challenging for
them (Mégiste, 1984). Nevertheless, in the task of
repeating pseudowords, which is less linguistically
specific, the initial position of native and non-na-
tive speakers of the Croatian language was equal.
On this task Roma children achieved better results
than on the repeating sentences task, which can
be encouraging because this phonological skill is
important in the acquisition of new words (Ardila,
2003; Keli¢ et al., 2016).

In naming uppercase and lowercase letters,
Roma children also achieved average values with-
in marginal achievement. Compared to the con-
trol group, Roma children on average knew three
times fewer uppercase letters and four times fewer
lowercase letters. These results are consistent with
other findings on Roma - native speakers (Lopez-
Escribano & Beltran, 2009) and can be due to the
fact that Roma children in the home environment
are less exposed to written material (grammars, pic-
ture books, exercise books) and various activities
and games that involve the use of letters (Bradley,
Corwyn, McAdoo & Garcia Coll, 2001; Duncan,
Brooks-Gunn & Klebanov, 1994). It should be
emphasised that due to the lack of a written form
of Baja language, Roma children are not exposed
to written material in their mother tongue. Since
there is a connection between naming letters and
their future decoding and writing (Vuk, Lencek
& Ivsac Pavlisa, 2020; Verhoeven, 2000), these
results emphasise the importance of systematic
teaching of letter naming in the preschool period.
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Tablica 2. Osnovni statisticki pokazatelji za ispitivane varijable / Table 2. Basic statistical indicators for examined

variables
Variable Group N Min Max M SD
Rapid naming Roma 51 16 100 39.84 21.290
non-Roma 55 14 47 23.95 6.881
Rhyme recognition Roma 56 0 7 1.25 2.574
non-Roma 55 0 7 5.93 1.942
Rhyme production Roma 56 0 6 0.32 1.208
non-Roma 55 0 4.71 2.088
Rhyme (in total) Roma 56 0 13 1.57 3.432
non-Roma 55 0 14 10.63 3.827
Segmentation of sentences into words | Roma 56 0 6 2.89 2.246
non-Roma 55 0 7 4.38 1.616
Syllable segmentation Roma 56 0 7 4.21 2.302
non-Roma 55 0 7 5.20 1.820
Syllable blending Roma 56 0 7 6.27 1.507
non-Roma 55 3 7 6.51 0.767
Syllable awareness (in total) Roma 56 3 14 10.48 2.815
non-Roma 55 3 14 11.71 2.274
Phonemic segmentation Roma 56 0 7 1.11 1.875
non-Roma 55 0 7 4.15 2.972
Phonemic blending Roma 56 0 7 2.93 2.287
non-Roma 55 0 7 3.75 2.633
Phonemic awareness (in total) Roma 56 0 14 4.04 3.785
non-Roma 55 0 14 7.89 5.350
Naming uppercase letters Roma 56 0 29 7.34 9.148
non-Roma 55 0 30 24.69 7.729
Naming lowercase letters Roma 56 0 21 3.96 5.850
non-Roma 55 0 30 18.38 9.156
Naming (in total) Roma 56 0 50 11.30 14.876
non-Roma 55 0 60 43.07 16.385
Pseudoword repetition Roma 56 0 7 4.77 1.748
non-Roma 55 3 7 5.87 1.218
Sentence repetition Roma 56 0 7 1.84 1.372
non-Roma 55 1 7 4.58 1.739
Repetition (in total) Roma 56 0 13 6.61 2.728
non-Roma 55 4 14 10.46 1.739
Recognition Roma 56 0 10 4.34 2234
non-Roma 55 4 10 8.80 1.568
Copying Roma 56 0 19 9.46 5.576
non-Roma 55 9 18 14.89 2.543

Roma = children belonging to the Roma national minority; non-Roma = control group of participants; N=number of
respondents; Min=lowest result, Max=maximum result; M=mean; SD=standard deviation

Treba naglasiti da zbog nedostatka pisma na bajas-
kome romskom djeca Romi ne mogu biti izloZeni
ni pisanome materijalu na materinskome jeziku.
Budu¢i da postoji povezanost izmedu imenovanja
slova i njihova buduceg dekodiranja i pisanja (Vuk,
Lencek i IvSac Pavlisa, 2020; Verhoeven, 2000), ti
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Roma children showed lower values and great-
er dispersion of answers on non-linguistic tasks
of visual perception (recognition and copying), in
which the initial position of native and non-native
speakers was equal. Specific didactic tasks that
encourage the development of visual skills in chil-
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Tablica 3. Rezultati Kolmogorov—Smirnovljeva testa normalnosti distribucije za ispitivane varijable/ Table 3.
Results of the Kolmogorov-Smirnov test of the normality of distribution for examined variables

Variable N K-S p
Rapid naming 111 2.716 .000%**
Rhyme recognition 111 3.946 .000%**
Rhyme production 111 4412 .004**
Segmenting sentences into words 111 1.780 282
Syllable segmentation 111 0.989 915
Syllable blending 111 0.558 .000%**
Phonemic segmentation 111 2.600 .000***
Phonemic blending 111 1.259 .084
Naming uppercase letters 111 3.658 .000***
Naming lowercase letters 111 3.564 .000***
Pseudoword repetition 111 1.548 017*
Sentence repetition 111 3.371 .000***
Recognition 111 4.036 .000%**
Copying 111 2911 .000%**

N=number of respondents; K-S=Kolmogorov Smirnov z value; *p<0.05; **p<0.01; ***p<0.001

rezultati istiCu vaznost sustavne poduke imenova-
nja slova u predskolskome periodu.

Nadalje kod djece Roma uoc¢ene su nize vrijed-
nosti te vece rasprSenje odgovora i na nejezic¢nim
zadacima vizualne percepcije (raspoznavanja i pre-
crtavanja), u kojima je izjednacena pocetna pozicija
izvornih i neizvornih govornika. Specifi¢ni didak-
ticki zadaci koji poti¢u usvajanje vizualnih vjestina
kod djece u razdoblju od trece do Seste godine Zivo-
ta imaju vaznu ulogu u kasnijemu razvoju vjestina
Citanja i pisanja (Wildova i Kropackova, 2015).
Lose postignuce na zadacima vizualne percepcije, a
posebno na zadacima precrtavanja, mozemo sagle-
davati kroz prizmu nedostatna igranja s umetaljka-
ma, slagalicama te opéenito manjka igre, ali i kroz
manjak iskustva sa sliénim zadacima tipa olovka
— papir sve do polaska u predskolu. Istrazivanja
pokazuju da romska djeca posjeduju veoma malo
didaktickih igracaka i materijala, a prema izjavama
njihovih roditelja njihova nabavka na dnu je liste
prioriteta (Save the Children Annual Report, 2005).

Rezultati Kolmogorov-Smirnovljeva testa ukazu-
juna to da vecina varijabli statisticki znacajno odstu-
pa od normalne distribucije (Tablica 3.) te su dalj-
nje statisticke analize provodene neparametrijskim
testom za nezavisne uzorke (Mann—Whitney U test).

Utvrdeno je da postoje statisticki znacajne
razlike izmedu djece Roma i kontrolne skupine na
vecini varijabli koje ispituju predvjestine ¢itanja i

dren in the period from the third to the sixth year
of life play an important role in the later devel-
opment of reading and writing skills (Wildova &
Kropackova, 2015). Lower results in visual per-
ception tasks, especially in copying, can be viewed
through the prism of the lack of play with shape
sorters and puzzles and lack of play in general, as
well as through the lack of experience with simi-
lar tasks on pen and paper until starting preschool.
Studies have shown that these children own a very
small amount of didactic toys and materials and,
according to parents’ statements, buying them is not
a priority (Save the Children Annual Report, 2005).

Results of Kolmogorov-Smirnov test indicate
that most variables significantly deviated from a
normal distribution (Table 2). More detailed statis-
tical analyses were conducted using a non-paramet-
ric test for independent samples (Mann Whitney
U test).

It can be concluded that there are statistically
significant differences between Roma children and
the control group on most variables that assessed
reading and writing prerequisites at the level of sig-
nificance <0.05 (Table 4). Roma preschool children
achieved significantly lower results than the control
group on the variables rapid naming, rhyme recog-
nition and production, segmenting sentences into
words, syllable and phoneme segmentation, naming
upper and lowercase letters, pseudoword and sen-
tence repetition, as well as on variables of visual
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pisanja i to na razini znacajnosti < 0,05 (Tablica
4). Romska djeca — Skolski obveznici postigli su
statisticki znacajno nize rezultate na varijablama
brzoga imenovanja, raspoznavanja i proizvod-
nje rime, ras¢lambe recenica na rijeci, slogovne i
fonemske ras¢lambe, imenovanja velikih i malih
tiskanih slova, ponavljanja laznih rijeci i reCenica
te na varijablama vizualne percepcije u odnosu na
kontrolnu skupinu. Nisu utvrdene statisticki zna-
Cajne razlike na mjerama fonoloske svjesnosti koje
ukljucuju slogovno i fonemsko stapanje.

Dobivene razlike indikator su razlika u sposob-
nostima romske djece u ovladavanju predvjestina-
ma Citanja i pisanja na hrvatskome jeziku u odnosu
na izvorne govornike, identificiranih u razdoblju
pred polazak u $kolu, odnosno prije formalnoga
pocetka usvajanja vjestina ¢itanja i pisanja. No
buduc¢i da je vec¢ina zadataka testa jezi¢no speci-
ficna, mozemo zakljuciti da je nedovoljno pozna-
vanje hrvatskoga jezika znatno utjecalo na rezultate
ove djece u ispitivanim predvjestinama. Navedeni
rezultati ukazuju na to da se razlike u razvijeno-
sti vaznih predvjestina medu djecom Romima i
pripadnicima vecéinskoga stanovnistva javljaju
ve¢ u predskolskome periodu (Lopez-Escribano i
Beltran, 2009). Nedovoljno razvijene jezi¢ne vje-
Stine, koje ukljucuju i predvjestine Citanja i pisanja,
najveca su prepreka uspjesnoj inkluziji djece Roma
u redovni obrazovni sustav (Babi¢, 2004; Kunac,
Klasni¢ i Lali¢, 2018). No s obzirom na to da su
djeca Romi odgovarali na zadatke na jeziku koji im
nije materinski, njihov je rezultat potrebno sagleda-
ti i s pozitivnoga aspekta. Svakako je ohrabrujuci
podatak da ne zaostaju za kontrolnom skupinom
na zadacima slogovnoga i fonemskoga stapanja te
da su u odnosu na norme testa njihova postignuca
na zadacima fonemske svjesnosti u okviru uredno-
ga postignuca, a u zadacima ras¢lambe reCenica,
slogovne svjesnosti i fonoloskoga imenovanja u
okviru grani¢noga postignuca. Stoga je s obzirom
na dobivene rezultate postavljene hipoteze moguce
tek djelomic¢no prihvatiti.

Valja naglasiti da se, osim §to ih povezuje odra-
stanje u istoj geografskoj regiji te priblizno ista
kronoloska dob, djeca Romi i kontrolna skupina u
ovome istrazivanju razlikuju po mnogo ¢imbenika
koji imaju znacajan utjecaj na dobivene razlike u
rezultatima. Osim §to nisu govornici hrvatskoga

perception. Statistically significant differences were
not obtained in phonological awareness measures
that include syllable and phonemic blending.

The obtained results indicate a difference in the
abilities of Roma children in mastering the reading
and writing prerequisites in the Croatian language
in relation to native speakers, identified in the peri-
od before starting school, i.e. before the formal start
of acquiring reading and writing skills. However,
since most of the test tasks are language-specific,
we can conclude that insufficient knowledge of the
Croatian language significantly affected the results
of these children in the examined pre-skills. These
results indicate that differences in the development
of important pre-skills among Roma children and
members of the majority population already appear
in the preschool period (Lopez-Escribano & Beltran,
2009). Insufficiently developed language skills,
which include pre-reading and writing skills, are the
largest obstacle to successful inclusion of Roma chil-
dren in the regular education system (Babi¢, 2004;
Kunac, Klasni¢ & Lali¢, 2018). However, given
that Roma children in the present study responded
to tasks in a non-native language, the results need to
be viewed in a positive light. It is certainly encourag-
ing that they did not lag behind the control group in
the tasks of syllabic and phonemic blending and that
in relation to the test norms their achievements were
within the normal range on the tasks of phonemic
awareness, and within the borderline range on the
tasks of sentence analysis, syllabic awareness and
phonological naming. Therefore, given the obtained
results, the hypotheses can be only partially accepted.

It should be emphasised that except for grow-
ing up in the same geographical region and having
approximately the same chronological age, the Roma
children and the control group in the present study
differed in many factors that had a significant impact
on the differences in results. Apart from not being
speakers of the Croatian language, as mentioned ear-
lier, the Roma children were growing up in poverty,
did not have sufficient cognitive stimulation with
didactic materials, and family activities were not
aimed at encouraging language skills in either the
mother tongue or the second language. In addition,
Roma children had attended preschool for only 10
months, whilst most children in the control group
had attended from the age of three. It is important to
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Tablica 4. Rezultati Mann—Whitney U testa usporedbe rezultata djece romske nacionalne manjine i djece vecin-
skoga stanovnistva u RH na pojedinim varijablama predvjestina citanja i pisanja/ Table 4. Results of the Mann
Whitney U test - Comparison of results of children belonging to the Roma national minority and children belonging
to the majority population in the Republic of Croatia on specific variables of reading and writing prerequisites

Variable Group N M rang 8} z P

Rapid naming Roma 56 73.05 585.000 -5.640 .000%**
non-Roma 55 38.64

Rhyme recognition Roma 56 34.97 1958.500 -7.455 .000%***
non-Roma 55 77.41

Rhyme production Roma 56 32.47 1818.500 -8.346 .000***
non-Roma 55 79.95

Segmentation of sentences Roma 56 46.13 2583.500 -3.306 .001**

into words non-Roma 55 66.05

Syllable segmentation Roma 56 49.57 2776.000 -2.163 .031*
non-Roma 55 62.55

Syllable blending Roma 56 56.37 3059.500 -0.143 .886
non-Roma 55 55.63

Phonemic segmentation Roma 56 40.77 2283.00 -5.302 .000%**
non-Roma 55 71.51

Phonemic blending Roma 56 50.38 2821.500 -1.877 .061
non-Roma 55 61.72

Naming uppercase letters Roma 56 33.40 1870.500 -7.503 .000***
non-Roma 55 79.01

Naming lowercase letters Roma 56 35.57 1992.000 -6.818 .000%**
non-Roma 55 76.80

Pseudoword repetition Roma 56 45.79 2564.000 -3.469 .001**
non-Roma 55 66.40

Sentence repetition Roma 56 34.71 1944.000 -7.135 .000%**
non-Roma 55 77.67

Recognition Roma 56 32.18 1802.000 -7.975 .000**
non-Roma 55 80.25

Copying Roma 56 40.46 2265.500 -5.149 .000***
non-Roma 55 71.83

Roma = members of the Roma national minority; non-Roma = control group of participants; N = number of respondents; Min =
minimum result, Max = maximum result; Mrzmg =measure for central tendency; *p<0.05; **p<0.01; ***p<0.001

jezika, kao §to smo prethodno napomenuli, djeca
Romi odrastaju u siromastvu, nemaju dovoljnu
kognitivnu stimulaciju didakti¢kim materijalima
te obiteljske aktivnosti nisu usmjerene na poticanje
jezi¢nih vjestina ni na materinskome ni na drugome
jeziku. Osim toga djeca Romi pohadaju predskolski
program samo 10 mjeseci, a vecina djece iz kontrol-
ne skupine od tre¢e godine. Vazno je naglasiti da je
potrebno u ranom periodu poticati oba jezika, pomo-
¢u materinskog jezika omoguditi usvajanje hrvat-
skoga jezika (Jelaska, 2007b), ali i sustavno poticati
razvoj svih predvjestina Citanja i pisanja. Primjena
rezultata ovog testa moze imati prakticne implikacije
te dati smjernice za kreiranje programa sustavnog

emphasise that it is necessary to encourage both lan-
guages in the early period, to enable the acquisition
of the Croatian language with the help of the mother
tongue (Jelaska, 2007b), but also to systematically
encourage the development of all reading and writ-
ing prerequisites. The application of the results of
this test can have practical implications and provide
guidelines for creating a program to systematically
teach reading and writing prerequisites to Roma chil-
dren through the preschool and early school period.

These results should be interpreted with caution
due to several factors. Limitations of this study are
reflected in the fact that the selected sample of par-
ticipants was small and not representative. All the
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poucavanja predvjestinama Citanja i pisanja djece
Roma kroz predskolski i rani Skolski period.

Dobivene rezultate svakako je potrebno inter-
pretirati s oprezom. Ogranicenja ovoga istrazivanja
ocituju se u tome da je odabrani uzorak sudionika
nereprezentativan. Sva djeca Romi pripadaju istoj
segregiranoj zajednici u kojoj su pohadala i preds-
kolski program. Stoga se dobiveni rezultati ne mogu
interpretirati uzimajuéi u obzir cjelokupnu populaci-
juRoma u Republici Hrvatskoj. Djeca iz kontrolne
skupine nisu pohadala isti djecji vrti¢ kao i djeca
Romi te stoga nisu bila izloZena istim aktivnostima.
Na kraju bismo kao glavni ogranicavajuci ¢imbe-
nik istrazivanja mogli izdvojiti ¢injenicu ispitivanja
testom kojim se ispituju izvorni i neizvorni govorni-
ci te u kojemu je vec¢ina zadataka jezicno specificna,
no smatramo upotrebu testa opravdanom jer se ula-
skom u obrazovni sustav na hrvatskome jeziku i od
jednih i od drugih traze razvijene iste predvjestine.

ZAKLJUCAK

Ovim istrazivanjem nastojalo se pridonijeti bolje-
mu razumijevanju spremnosti djece Roma za ovlada-
vanje Citanjem i pisanjem na hrvatskome jeziku. Iz
dobivenih rezultata vidljivo je da djeca Romi zaostaju
za svojim vrSnjacima izvornim govornicima na goto-
vo svim varijablama koje ispituju predvjestine Citanja
1 pisanja. Djeca Romi zbog nedovoljna poznavanja
hrvatskoga jezika, nepoticajnoga okruzenja i zivota
marginaliziranijih skupina kojoj je potrebna sustav-
na i sveobuhvatna podrska od najranije dobi. Stoga
je vazno da im se omoguci sustavno poticanje rane
pismenosti na hrvatskome jeziku kroz visoko struk-
turirane programe usmjerene na sve kljucne jezicne
i vizualno-perceptivne sastavnice, u ¢ijemu kreira-
nju vaznu ulogu imaju i stru¢ni suradnici logopedi.
Vaznost ranoga otkrivanja odstupanja u podrucju
predvjestina ¢itanja i pisanja putem standardiziranih
testova i zadataka klju¢na je za planiranje ucinkovita
preventivnog djelovanja. U daljnjim istrazivanjima
trebalo bi dodatno empirijski istraziti razinu razvi-
jenosti svih jezi¢nih sastavnica kod djece Roma na
njihovu materinskom jeziku te njihov utjecaj na razi-
nu usvojenosti (pred)vjestina ¢itanja i pisanja, kao i
ispitati utjecaj duljine i sadrzajnih sastavnica preds-
kolskoga programa na ovladanost predvjestinama
citanja i pisanja na hrvatskome jeziku.

Roma children in the study belonged to the same seg-
regated community in which they attended their pre-
school programme. Therefore, the obtained results
cannot be generalised to the overall Roma population
in the Republic of Croatia. Children from the control
group did not attend the same kindergarten as Roma
children, meaning that they were not exposed to the
same activities within formal preschool education.
Finally, as the main limiting factor of the research,
we could single out the fact that we examined native
and non-native speakers using a test in which most
tasks are linguistically specific, but we consider that
the use of the test is justified because entering the
education system in the Croatian language requires
development of the same pre-skills.

CONCLUSION

This study was intended to contribute to better
understanding of the level of development of read-
ing and writing prerequisites in Roma children and
readiness for acquisition of reading and writing in
the Croatian language. The obtained results clearly
show that Roma children fall behind their peers in
almost all variables used for assessing reading and
writing prerequisites.

Roma children, due to insufficient knowledge
of the Croatian language, an environment that does
not encourage them, and life in poverty, belong to
one of the most vulnerable and marginalised groups
that needs systematic and comprehensive support
from the earliest period of their lives. It is therefore
important to enable all Roma children with system-
atic encouragement of early literacy in Croatian lan-
guage through highly structured programmes directed
towards all key linguistic and visual perceptual com-
ponents. Professional speech and language patholo-
gists play a significant role in the creation of such
programmes. The importance of early detection of
deviations in the area of reading and writing prereq-
uisites via standardised tests and tasks is essential
for planning efficient preventive activities. Further
research should empirically study the level of devel-
opment of all linguistic components in Roma children
and their influence on the level of acquisition of read-
ing and writing prerequisites and skills, as well as to
examine the influence of the length and content of the
preschool programme on the acquisition of reading
and writing prerequisites in the Croatian language.
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