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Abstract

Several pedagogical considerations come with the transition from traditional
to virtual teaching, and it is necessary to provide teachers with a potential
approach to teaching and learning. This article gives an overview of the
teaching methods Jesus used with a focus on parables, highlights the mod-
ern constructivist approach to teaching, and singles out characteristics of
constructivism in Jesus’ teaching model. Combined, this presents a basis for
practical advice in today’s context of online teaching, respectively in a vir-
tual setting. The article highlights characteristics of Jesus as a teacher which
present-day teachers can apply to their contexts and finishes with suggestions
for further research.

Keywords: parable, constructivist approach to teaching, distance (online)
teaching, online learning

Introduction

In the last year, more than ever, teachers taught remotely, using the Internet and
various applications. The need for the rapid mastery of the necessary technical
skills and adaptation to virtual classrooms and tasks has become very obvious and
real. Theological institutions, including biblical schools, are faced with an even
greater challenge, as part of their curriculum includes an aspect of fellowship that
is realized in direct contact with others. Classrooms and common spaces have
been replaced by virtual ones, and teachers faced the challenge in which they seek
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to pass on knowledge, skills, abilities, and values that can be linked to students’
daily experiences. All of this requires certain teacher competencies in their ap-
proach to teaching.

This article aims to outline the main teaching model (Hultgren 2000, 1) that Je-
sus used parables, explain the constructivist approach to the learning process, list
the characteristics of the constructivist approach to the learning process in Jesus’
teaching model, and give practical advice for teaching in today’s circumstances
where teachers are forced to teach remotely. This can help us see how contempo-
rary teachers can follow Jesus’ example in their remote teaching efforts.

The paper will not deal with the precise definition of the model of Jesus’ teach-
ing, the specific number of uses of the method, linguistic aspects, or theological
interpretations, but it will try to answer the questions of whether there is some-
thing from Jesus’ teaching that we could apply in our contemporary classrooms,
and what characteristics could be replicated in today’s context. The aim of the
paper is not to contribute to the interpretation of parables, but to draw a few key
characteristics about the way Jesus taught, about the character he imparted to his
students, and what we could, as teachers in a contemporary and digital context,
impart to our students. Also, the aim of this paper is not to claim that Jesus taught
remotely, nor to point out the superiority of the virtual or the inferiority of the
traditional approach to learning, and vice versa.

1. Jesus’ Model of Teaching

1.1. Jesus — the Teacher

Of the forty titles that describe Jesus, the Gospels highlight the one that describes
him as a “teacher” (Stein 1978, 1). He differed in many ways from the rabbis of
his time, from the way he taught, the content of his teaching, the places he taught,
to the bond with his students, including the relationship towards the marginal-
ized (Stein 1978, 2). Although he did not use the modern aids available to today’s
teachers, he managed to gain the attention of his listeners. Sometimes he was too
popular and his lectures attracted crowds and as a teacher, he had to teach from a
boat (Mk. 4:1). The crowds were attracted not only by what Jesus taught them but
also by what he was like.

Stein (1978, 8) states that Jesus had authority, gave a message accompanied by
miracles and signs, and he had his particular kind of stylistic methods, although
these methods and the ways he taught did not represent the scientific approach we
request and expect from our students today. In his teaching, he used the following
figures of speech - exaggeration, overstatement, riddles, comparisons and para-
bolic stories, metaphorical sayings, proverbs, paradoxes, rhetorical arguments,
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irony, questions, and poetic parallelism, some of which are used in the synoptic
gospels to recognize a parable (Hultgren 2000, 2) relevant to this paper. In his time
and context, Jesus is an innovative teacher when he uses parables. There are no
parables in rabbinic literature before the time of Jesus (Jeremias 1972, 12; Porton
2006, 207), nor in Middle Eastern and Greco-Roman literature (Schottroff 2006,
105) that are reminiscent of Jesus’ in their content and function. His teaching, his
parables, differs from the teachings of his predecessors, contemporaries, and suc-
cessors (Breech 1989, 24).

The section that follows discusses one stylistic method that Jesus used in his
teaching, that of the parable. The parable as a figure of speech in the paper will
not differ much from other figures of speech that could also be interpreted by the
same term. Thus, in this paper, the parable is discussed in a very broad sense.

1.2. Jesus’ Use of Parables

The most striking, the most influential (Snodgrass 2008, 1) and widespread ex-
pressions are the parables or illustrative stories, which Jesus used. The narrative of
the parable is pictorial and tells a fictional story with the application (Schottroff
2006, 103). Jesus was a perfect creator of stories, with which he captured atten-
tion, encouraged, instructed, and occupied. Stories are thought-provoking and
stimulating, but they are also the fastest learning tool (Snodgrass 2008, 1). Full of
illustrative figures, stories leave a deeper impression on the mind than abstrac-
tions (Jeremias 1972, 11) because the listener can find himself in familiar and
understandable circumstances. But Jesus’ parables provide an extended analogy
with comparisons and establish a rhetorical point (Snodgrass 2008, 2). They can
be experienced as vivid moral lessons suitable for younger ages, but also as the
armed speech of a politician in a fierce campaign (Hunter 1979, 9).

The word parable is a loanword from the Greek language whose meaning re-
fers to the “comparison” by which Jesus in his teaching compared eternal realities
with those common and everyday experiences of that time (Hultgren 2000, 2).
Snodgrass (2008, 7) warns that parables are more than stories, and although they
contain elements of eschatology, they are focused on life on earth. Through par-
ables, Jesus taught from life experiences and the environment in which he found
himself, improvised rather than elaborated, in a lively encounter with people
(Hunter 1979, 12), and he taught about the coming of the kingdom of God (Mk.
1:14-15, Mt. 4:23, Lk. 4:42-43), about his Father God, and about important ethical
principles according to which we should strive to be like God (Snodgrass, 2008,
2). Jesus’ parables radically teach about the Kingdom, political and sociopoliti-
cal topics, and thus represent “works of art and weapons,” which bring lessons to
some and insults to others (Snodgrass 2008, 2), moreover because they mainly de-
pict something arising from conflict, from justification to attack (Jeremias 1972,
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21). Schottroft (2006, 103) points out that the narrative of the parable does not
describe a historical event, but expounds on a kind of structure and mutual social
relations, for example, the colored extremes of the injustice of the rich and the suf-
fering of the poor. Jesus spoke fiction, which was understood to be true because
listeners could envisage it in their context (Breech 1989, 60).

To the question of why Jesus used parables, it is possible to give different an-
swers: a) to illustrate his teaching and thus evoke the intellectual understand-
ing and comprehension that comes from listening to the voice of God (Schot-
troff 2006, 105); b) to conceal the full meaning of his message from those who
might misinterpret a lesson out of incorrect and political motives; c) so that he
could “disarm” his listeners’ arguments (Stein 1978, 42). But Jesus does not use
his parables in terms of philosophical argumentation or a rhetorical upgrading
of principles, because in his teaching he does not require from his disciple’s prior
knowledge other than what they have already experienced in life (Hultgren 2000,
9). Parables are a model of polemical teaching, in which Jesus compares the un-
known with the known, and the strange with something more familiar (Hunter
1979, 10).

Although Jesus’ original listeners were not Christians and his teaching was
especially valuable as a tool for teaching secular audiences (Jones 1999, 6), Jesus
taught in parables that were inclusive, proactive, calling for a stand on Jesus’ iden-
tity and mission (Jeremias 1972, 30). Parables require the active participation of
the listener, but also a response in the form of an attitude or accompanying ac-
tion, which should reflect a correct understanding of the lesson taught (Schottroff
2006, 104). In this way, they challenge the verdict or call for an answer, frequently
by and through questions like “‘What do you think?’ (Hunter 1979, 12). Hult-
gren (2000, 8) observes that in his parables Jesus directly addresses his listeners
with penetrating questions (“Which one of you?”, “What woman?”, “Who among
you?”...). Such introductions immediately intrigue listeners, make them a part of
the lesson, and demand an answer. The answer is that obligatory part of the lesson
and is sought through many rhetorical questions or an open conclusion in the
parables of Jesus. Hunter understands the purpose of the parable as “seeing, judg-
ing, acting” (Hunter 1979, 13). Bailey (1983, 40) found three parts in each parable;
the narrative, the response in terms of acting or accepting a new understanding of
God’s way with people, and the reflection on theological messages that underline
the student’s response. But Jesus’ model of teaching reveals to us the model and
character of the teacher. The following section highlights some of the character
traits of the teacher, which can also serve us in our efforts to replicate the role
model in the teaching approach.
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1.3. Jesus” Model of Teaching Reveals the Character of the Teacher

Through his parables, Jesus shows that he knows his disciples well - he knows their
context and customs (Schottroff 2006, 118). Jesus is not interested in the class di-
vision, moreover, he shows a personal interest in the individual and does not give
place to pride and complacency in his actions. In his teaching and actions, he is
very relational and demands that the learned be applied in relationships and re-
flected in the way we look and act towards others. So he allows the sinner to kiss
and wash his feet with tears and hair, and he teaches Simon to change his attitudes.
Jesus pays special attention to the “problematic,” to those who have no recognized
success and who are not accepted in their environment, to the smallest, the lost,
and the last such as the lost coin and the lost sheep (Hunter 1979, 56).

Furthermore, he knows the rhetorical principles of effective presentation and
uses anecdotal rules - the rule of contrast, the rule of a story with three characters
(the three passers-by in the story of the Good Samaritan, the three excuse-makers
in the story of the Great Supper, the three servants in the story of the talents), and
the rule of stressing or spotlighting the last character or action in the story (Hunt-
er 1979, 12). Jesus does not use indirect speech in his narrative discourse and thus
makes the characters he speaks of in the present (Breech 1989, 68). Jesus speaks of
the subject matter with knowledge and confidence (Hunter 1979, 57) and author-
ity. Breech (1989, 67) has not noticed any other narrator in Western antiquity who
speaks with such authority solely based on his “imaginative capacity to select and
to order reality”” At the same time he reminds his listeners that God himself does
not treat everyone based on strict justice, and although at times his lessons seem
unfair, they are certainly part of his will which is marvelous. This element of sur-
prise at the end of many of his parables speaks to the unexpected behavior of the
character in the story, by which he teaches what God is like (Hultgren 2000, 10).
Such endings are intriguing also because his parables do not provide insight into
the outcome of the situation, Jesus does not give a complete answer, and therefore
Jesus teaches by “restor[ing] to our consciousness an awareness of a genuine am-
biguity in the actions of characters” (Breech 1989, 29), simultaneously not inter-
vening by approving or reprobating these actions (Breech 1989, 53).

The supporting characters, those in Jesus’ parables who do not have stories,
have an explanation for their actions, while the actions of his main characters are
not supported by a motive, they are simply “active catalysts of events” that trigger
the actions of other characters (Breech 1989, 71). As a teacher, he does not use ab-
stract concepts, attributional descriptions, or theological discussions, but depicts
and brings God closer through the language of concrete metaphors (Hultgren
2000, 10). He arouses hope and optimism with its content (Jeremias 1972, 120).
According to Lambrecht (1974, 129), Jesus does not try to be right with parables,
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but wants to gain the listener, does not want to defeat the opponent but to win
them over, while Jones (1999, 40) points out that Jesus himself was the unique
parable of God, incarnating “freedom and love and forgiveness and compassion,’
the exemplar of self-giving love by identifying with the alienated. Jesus is an end-
less parable, and “[1]ike the characters in his parables, Jesus lives in a story without
end” (Breech 1989, 78).

Jesus used experiential parables to transfer his eternal teaching into the dis-
ciples’ daily lives. In this pedagogical approach, Jesus was a constructivist, he
approached learning as an active process, realized in the natural environment,
through experience. His lesson had to be understood and personalized by each
listener, and this included previously acquired knowledge and experience which
would then be upgraded in the process of critical thinking. These are the elements
of a constructivist approach to learning, which is explained in the next section.

2. Jesus’ Model of Teaching and Elements of Constructivism

2.1. A Constructivist Approach to Learning

Contrary to the behaviorist, and as an upgrade of the cognitivist approach to the
learning process, there is the constructivist approach (Juki¢ 2013, 243). Juki¢ ex-
plains the constructivist approach as being based on the active and constant con-
stitution of knowledge, development, and creation of values and beliefs through
new problems (situations), in other words building personal knowledge which
creates reality. This is a learning process in which the student’s prior knowledge
and skills are upgraded by creating new insights over existing personal concep-
tual insights when encountering new information (Robertson 2008, 2). In such a
learning process, the meaning is created, new understanding and knowledge are
actively built, while previous understanding is constantly assessed, in other words
through the interaction of past experiences with new information. Characteristics
of constructivism include learning through social interaction, communicating
with the environment, gaining experience and understanding through language
and culture in which new knowledge acquires its meaning in contact with previ-
ous experience.

Robertson (2008, 2) points out that this is a five-phase approach, known as the
5E learning model, with phases: Engagement, Exploration, Explanation, Elabora-
tion, and Evaluation. Through an engaging introduction, students are engaged
in what needs to be learned, thus they are being stimulated with enthusiasm and
connected with a particular problem (situation) and directed to start looking for
a solution. An engaging phrase creates curiosity and activates critical thinking
through real and student-familiar topics. The exploration phase gives students
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space to create an experience from which to learn, especially through researching
a social problem in a real-world situation, by drawing a conclusion from the prob-
lem and connecting it with tangible reality. Students at this stage are completely
absorbed by the problem they are trying to solve on their own. The formation of
the explanation phase allows for the analysis and interpretation of the concept be-
ing researched, helps students develop skills and attitudes in learning, and allows
the teacher to present terms and definitions and guide the learning process. The
phase of elaborating and confirming the knowledge gained through experience is
intended to expand existing knowledge and put that knowledge into function in
a meaningful context. In the final phase, the evaluation phase, students and the
teacher can evaluate the understanding of new knowledge and skill development.

2.2. Jesus — a Constructivist

If we reflect again on Jesus’ use of parables, we can say how Jesus enabled his lis-
teners, with his inclusive parables, to be part of his teaching and connect with his
message. Parables often represented a problem that students needed to explore
to learn the truth from it. Jesus thus encouraged the exploration of social issues
and relationships in the context, language, and customs that were familiar and
proximate to the disciples. Using parables, Jesus directed the disciples to explore
and seek answers to their questions. Through the stories he used, Jesus taught the
disciples in context and allowed them to gather explanations for themselves, and
afterward explained the content of his teaching to them. Jesus did not evaluate his
disciples through tests, but he could assess them through their ability to analyze,
connect, and apply in practice what they learned.

Jesus’ teaching model is an example of non-traditional teaching, what we call a
constructivist approach today, by applying old and new ideas, using relevant rep-
resentations, questioning students, leaving some questions unanswered, speaking
with love and respect, promoting critical thinking, and teaching through exam-
ples (Roso 2010, 43).

3. Constructivist Characteristics in Distance (Online) Learning

3.1. Distance Learning

Although used, revolutionized, and current in contemporary education, distance
learning has a history dating back to the 19" century, when correspondence teach-
ing enabled education for the marginalized (Katavi¢ et al. 2018, 96). Lee (2017,
16) points out that it may be impossible to agree on a clear definition of distance
learning, but today we generally think of it as the narrower category of online
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(virtual) learning, by using computers as a communication medium to transmit
educational content, establish communication between students and teachers and
maintain the entire teaching process. The most frequently mentioned feature of
online learning is flexibility, because virtual learning in today’s circumstances is
not only necessary, but also a model that provides access to education at any time
and any place (Means et al. 2009, 1).

As early as the late 1990s, Bonk and Dennen (1999, 5) pointed to possible
challenges that arise from the pressure to change the teaching and technological
expectations of teachers and students as they move from traditional to virtual
teaching. For example, teacher’s preparations take much longer and require a dif-
ferent approach, and students are also required to have certain skills and techno-
logical literacy. But they also explain that the virtual world is an intriguing place to
experiment and rethink one’s approach to teaching. We can say that online learn-
ing is an opportunity to “develop self-governing learners,” but it also allows for a
collaborative approach to agreeing about the meaning and a mutual establishment
of understanding (Garrison 2009, 95).

Virtual education arose from computer conferencing and converged with a
constructivist approach to learning (Garrison 2009, 97) because of its efforts to
change passive pedagogical methods, retain students’ attention and involvement
through time and collaborative learning content (Garrison 2009, 93). However,
online learning in Croatia is still only a secondary alternative approach to tra-
ditional teaching, with its development slowed by cultural and political, not just
technological factors, but at the same time, it is a necessary approach in circum-
stances when access to educational resources is limited and when the aim is to
improve the quality of education (Katavi¢ et al. 2018, 98). What Katavi¢ et al.
argue, supporting the constructivist approach in Jesus’ way of teaching, is that
online learning allows content to be visualized more effectively. Jesus custom-
ized his teaching content according to the needs of his students and taught them
how to learn, just as the contemporary online classroom requires such teachers in
their approach to learning and teaching (Katavic et al. 2018, 101). Furthermore,
as online learning seeks to access content more effectively, it has the feature of
implementing learning outcomes through critical discourse in shared teaching
efforts, and this requires a structured leadership approach that purposefully steers
toward meaning and understanding (Garrison 2009, 98). And that is exactly what
Jesus demonstrated in his approach to all that he taught.

However, on the one hand, there are shortcomings of online learning that are
technical and logistical, as well as in a personal attitude of frustration and lack of
interest (Katavic et al. 2018, 97), while on the other hand there is research show-
ing that virtual learning creates stronger learning outcomes in students rather
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than learning exclusively in the traditional frontal approach (Means et al. 2009,
18), and added that using both models in teaching achieves stronger learning out-
comes than is accomplished exclusively by the traditional approach (Means et al.
2009,19). Swan (2005, 8) states that there are also studies that indicate that online
learning supports conceptual learning more than traditional methods. A virtual
environment enables the creation of an aspect of social presence and a learning
community in which there is a joint creation of effective critical thinking (Swan
et al. 2009, 43).

3.2. Constructivism in Online Learning

The constructivist approach is also expressed in the view that abstract ideas can be
presented using computers in a concrete and understandable form and be more
easily connected with existing knowledge, can examine current mental construc-
tions and bring about changes in knowledge, or eliminate misconceptions (Swan
2005, 3). Swan (2005, 5) emphasizes that online learning is worth consideration
precisely because learning does not take place exclusively within the mind, but at
the social level with the help of tools and cultural artifacts.

The Internet offers a space for a mentoring relationship with students and so
all tasks, advice, and feedback can be individualized and timely. In line with the
constructivist approach, when virtual content is properly presented; presenta-
tions, discussions, and argumentation of articles can help students to adopt new
concepts meaningfully by connecting with previously acquired experiences (Bonk
and Dennen 1999, 12). Also, the role of the teacher in such an environment comes
to the fore in terms of a guide or facilitator rather than a lecturer, when in teaching
activities s/he can opt for those activities which encourage the student’s areas of
interest and strength. In this way, students can be encouraged to independently
explore and think critically about the importance of contributing to the learning
process and accompanying action. Contrary to the traditional approach in the
classroom where passive students are taught, in the virtual classroom, they can
become active participants who build meaning and gain new knowledge together
with others. Constructivism in online learning gives us space to reflect on teach-
ing theories and pedagogical approaches by which we want to move away from
the mere transfer of knowledge to the place where teachers and students create
knowledge together (Fitzpatrick et al. 2009, 15). And in the virtual environment,
we can reflect on the character of Jesus and his approach, whose elements we find
in the contemporary constructivist approach, and we can encourage student cre-
ativity, active participation, critical thinking, and research, as well as finding new
knowledge that encourages real action.
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4. Application

Most of Jesus’ teaching was delivered close to his disciples and listeners. He was a
teacher who liked to be close to those he taught, although at times he had to teach
away from the crowd, for example from a boat. Jesus was a different teacher, dif-
fering from others - he used innovative methods, he taught outside places intend-
ed for teaching, he had authority and a character that attracted many listeners. His
method of teaching was a story with a lesson, which required a certain answer -
an attitude or accompanying action. He taught real, deep, and contextual lessons.
His teaching called for application and change. His method of teaching had for
goal to encourage listeners to think hard, unlike stories by which contemporary
teachers want to spice up their somewhat dry presentation, but to challenge com-
mitment and determination. In his teaching, Jesus practices a more radical mes-
sage that attracts disciples, changes their attitudes, and makes them take on his
example and follow him. It is clear that in all his teachings, Jesus believes that his
listeners, marked with flaws and weaknesses, can be signposts to God’s rule and in
their care and action can understand the deeper care and action of God (Hunter
1979, 14).

The theme of Jesus’ teaching is formulated around human existence, men,
women, and children, with all their ups and downs, and the core of the lesson and
the response expected are topics that still apply to our students today. Like Jesus,
we can apply care in our teaching, like him we are not to discriminate against our
students, and we can reach out to those who have certain difficulties. As teachers,
we need to set time aside for every one of our students and strive to understand
what misfortunes they are dealing with.

Jesus’ parables are short and concise, marked by simplicity and symmetry, fo-
cused on people, include fictional descriptions applicable to everyday life, inclu-
sive, often contain a reversal, they are contextual, theocentric, and with a key end-
ing (Snodgrass 2008, 17). We can state that his teachings were holistic because his
listeners adopted knowledge by which they could understand the world around
them. In the contemporary context, in the process of upbringing and education,
we can give our students access to teaching content that will reflect such a holistic
understanding of the world.

In his constructivist approach to the learning process, Jesus encouraged active
student participation, offered instruction that was related to their interests and
learning style, and certainly improved their learning. The constructivist approach
is not superior to the traditional one and has its limitations in neglecting the cul-
ture of the school and the wider social environment in the learning process (Juki¢
2013, 244). It is considered a theory of learning, not part of the didactics imple-
mented in teaching. The approach relies on the individualization of constructive
learning with a reduced teaching role, but with many possibilities of connecting
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the content of other areas and everyday life. Precisely in today’s circumstances,
forced globally into distance learning systems, we expect from our student’s indi-
vidualization in learning, and a constructive character and autonomy in learning.
As constructivist teachers, we can encourage and expect student independence
and initiative, motivate students to use the variety of learning materials available
in the digital world, test students’ understanding before giving our interpretation,
encourage open questions, conversation, and discussion, and place students in
experiences which are contradictory to their previous understanding, in a moti-
vating and playful atmosphere (Brooks and Brooks 1993, 109).

As for some practical guidelines for organizing online classes, Gewin (2020,
295) suggests that each lesson be limited to 40 minutes, while the essence of multi-
hour teaching can be summarized in a video presentation of no more than 30
minutes, warning that students are reluctant to watch content without the voice
and character of the teacher. And the tasks assigned to students are most effec-
tively performed within 30 minutes, which is in line with the Recommendations
on the organization of students’ working days during distance learning (Ministry
of Science and Education, 2020, 7). Furthermore, Zheng and Zhu (2020, 12) con-
clude from research that the most effective ways to teach practical aspects are to
watch videos of certain skills and to independently record and analyze these skills.

Conclusion

In contemporary circumstances where schools are forced to move away from
their traditional didactic approaches, we seek as teachers to extract those charac-
teristics and practical advice from the way Jesus taught and apply them in today’s
process of upbringing and education. Jesus was a different teacher, an innova-
tive methodologist, ahead of his time, and with his methods, he knew how to in-
trigue listeners and encourage them to actively learn and put their knowledge into
practice. In his approach, he used, in contemporary terminology - constructivist
paradigms, in which his listeners represent the subject of the teaching process.
He knew that their learning depended on their prior knowledge and that they
would be able to adopt the new concepts he presented to them by changing the
old ones, meanwhile not wanting them only accumulating new information, but
meaningfully changing old attitudes and drawing new conclusions. Their learning
was influenced by the context in which they were taught, and they were required
to be involved, to explore and reflect on what is being learned, through provoca-
tive challenges of everyday problems whose solution offers the interpretation of
new knowledge, and to ultimately be evaluated.

This short article provides only a foretaste of concepts, approaches, and con-
tent that different authors carefully research and deepen while they discover dis-
agreements with other authors. Jesus’ parables are the subject of many authors,
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with varied interpretations and proposed applications. Also, the constructivist
approach to the learning process encounters deep discussions and different di-
rections, as well as the conflicting views of more conservative Christian teachers
(Ros0 2010, 3). Distance learning is one of the concepts in the sea of virtual names
for such teaching and has behind itself the whole theory and explanation of the
model within the approach. These are all guidelines for possible further research
and narrowing of the area of research interest.

It is up to us teachers to reflect on the approach Jesus used and strive to be like
him as much as possible in our efforts to impart knowledge, skills, abilities, and
values. Like the example, Jesus gives us, in our didactic approach we can try to
recognize the student’s experiences as a valuable individual reality, and use them
in connecting teaching content. We can approach our students with the character
that Jesus had - with love and respect, to encourage and guide them, to animate
and change old conceptions, with new, valuable, and eternal ones.
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Maja Seguin
Sto bi Isus ucinio u modelu poucavanja na daljinu?

Sazetak

Uslijed prelaska s tradicionalnog na virtualno poucavanje, nastaju razna pedagoska
preispitivanja te je nuzno omoguciti uciteljima primjer pristupa poucavanju i
ucenju. Ovaj clanak daje pregled modela poucavanja koji je Isus koristio, posebice
prispodobe ili parabole, istice model suvremenog konstruktivistickog pou¢avanja
te izdvaja karakteristike konstruktivizma u Isusovom modelu. Sve to predstavlja
osnovu za prakti¢ne savjete u danasnjem kontekstu poucavanja na daljinu, odnos-
no u virtualnom kontekstu. Clanak izdvaja karakteristike Isusa kao ucitelja koje
suvremeni ucitelji mogu preslikati u svom kontekstu, te zavrsava sa smjernicama
za daljnja moguca podrudja istrazivanja.
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