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Abstract

This paper presents the results obtained in an investigation of the role of heritage in
current education regulations as a vehicle for the formation of citizens. The analysis
was conducted on the Spanish state education regulations and their implementation
in the Autonomous Region of Andalusia corresponding to the stages of pre-primary
and primary education. A qualitative, descriptive-interpretative method was used. It
was based on document analyses. To this end, a system of categories was prepared,
organized into subcategories, variables and descriptors. From the results, there stands
out the need to continue working on incorporating heritage into the formation of
global citizens. For this, it is essential to build an integrated curriculum structured
on the basis of “relevant socio-environmental problems”.

Keywords: curriculum studies; global citizenship education; heritage typology; pre-
primary education; primary education.

Introduction

One of the main functions attributed to schools today is the formation of critical and
commiitted citizens who are capable of intervening in public life. This has resulted in
great concern for pupils to be able to understand, make decisions, and act in the most
appropriate way in the face of socio-environmental conflicts that, whether at a local or
a global level, affect the development of our lives (Castells, 2006; Moreno-Fernandez

! This work is a partial result of the Erasmus Plus project denominated “Citizenship pedagogy and
teacher education: an alliance between school, territory, community” (STEP) (Reference 2015-1-1T02-
KA201-015190), financed by the European Union.
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& Garcia-Pérez, 2015; Moreno-Fernandez, 2017; Anderson, 2019; Hadjichambis et
al., 2020).

In this line, an international project named STEP “School, Territory, Environment,
Pedagogy”has been started, in which five European universities are participating. Part
of this project is the research presented in this paper. It was a study of Spain’s education
regulations as it applies to the Autonomous Region of Andalusia regarding heritage
and its teaching and learning for global citizenship.

In today’s world, understanding heritage education is meaningless without including
the citizen as inheritor of that legacy and making him responsible for its transmission to
future generations. The citizen should be viewed as a subject who actively participates
in the defence and improvement of the environment (and therefore of major social
and environmental issues) and the one who enjoys and values those assets as signs of
identity, without prejudice. He should respect and appreciate the elements generated
in other cultures, which are so necessary to be able to understand citizenship from
what has been termed a “global” perspective.

It is therefore important to implement school teaching proposals related to “Heritage
Education” (Patrick, 1992; Harrison, 2010; Fontal, 2012; Martin-Céceres & Cuenca,
2015; Barghi et al., 2017; King & Swartz, 2018; Lee et al., 2020), since schools are the
main social institutions for the formation of citizens (Arthur et al., 2000; Banks, 2007;
Broom, 2010; Carr et al., 2016; Pais & Costa). As content in teaching, heritage is a key
concept in the formation of global citizens. This is both because of its contribution
to the construction of cultural identity and its value in understanding the complexity
of today’s societies (Ferreras-Listdn, 2013; Giiler-Biyikli y Aslan, 2013; Estepa, Cuenca
& Martin-Caceres, 2015; Ocal, 2016).

Heritage education is based on the relevance of civic, ethical, and affective values in
relation to the defence and protection of the elements of heritage in both the nearby
context and at larger territorial scales. It includes customs and traditions that help
construct communities’ cultural identity as well as cultural diversity, biodiversity,
and geodiversity (Scott, 2002; Nocca, 2017; Muiloz et al., 2020). This implies respect
for, appreciation of, and empathy with other societies and with other ways of life and
relationships with nature. This protectionist and conservationist attitude does not have
to be contradictory with the future citizens’ conscious involvement in a transformation
of society towards sustainable development, that is, development based on critical-
economy budgeting which postulates a biocentric perspective inclusive of all the
species on the planet. This approach would foster citizen intelligence towards decision-
making in a context of multi-scale horizontal governance to address socio-ecological
tensions in specific communities through active citizenship.

Regarding this, it must be emphasized that the analysis of the educational norms
that regulate the official curriculum is a necessary starting point in research on the
relationship between heritage and citizenship education. A review of this group of
legal texts makes it possible to interpret the criteria applied by the pertinent education
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administrations and their general view of the relationship between heritage and its
teaching and learning (Ferreras-Listan & Jiménez, 2013). In this sense, we selected
three fundamental questions around which to organize the study: 1) What concept of
heritage is reflected in the education legislation, given that the definition of heritage
includes multiple aspects — anthropological, temporal, and socio-critical, as well as
identity relationships (Fontal, 2013)?; 2) What didactic use is made of heritage issues?,
and 3) What relationship does the legislation establish between heritage and identity?

Therefore, this study seeks to examine in some depth the didactics of heritage
education and of citizenship education, as well as their integration in current education
regulations. To this end, a comprehensive study was carried out on the group of legal
texts that regulate the official curricula in our country, as well as its particularization
in Andalusia to the stages of pre-primary and primary education. We found similar
studies in this line, such as those of Reyes and Méndez (2016) who carried out an
analysis of heritage education in the LOE and the LOMCE, which indicated that the
educational role of cultural heritage is an example of a lost opportunity, given the
didactic potential of heritage for a critical approach to past under permanent debate.

Objectives and research methodology
Purpose and methodological approach

To achieve the objectives proposed in the study, a cross-sectional and structured
method was applied (Cuenca, 2002; Estepa & Cuenca, 2006), developing a descriptive-
interpretative analysis within a qualitative paradigm.

The research design is based on a hypothesis of progression applied to the didactics of
heritage, and on planning the investigation and the analysis of the results in accordance
with a system of categories also based on a hypothesis of progression regarding heritage
education (Cuenca, 2002).

The technique used to carry out the study was document analysis, which Bisquerra
(2009) describes as a systematic activity consisting in examining documents already
written.

It can be concluded that, based on these premises, this is a document study with a
descriptive-interpretative character in which focus is placed on qualitative analysis.

As noted above, the analysis carried out had a marked qualitative character, and was
conducted in two phases. The first was based on the semantic field structured around
the main term or keyword “Heritage” (Table 1). The data were processed using the
Atlas.ti analysis software (v. 7).

Table 1
Family of words assigned to the semantic field of the study

Main Term Semantic Field
Legacy; festivity; identity; identifying; monument; heritage; biodiversity;
tradition; customs; culture.

Heritage
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This first phase consisted in locating in the documents the main term and the group
of words that form part of the given semantic field. In this initial search, only the
“information units” (obtained through content analysis techniques) that gave coherence
to the study were considered. Therefore, the frequency of terms was calculated on the
basis of units of information, not words as such.

The second phase of the study consisted of a more detailed analysis of the “information
units”. These were classified according to a previously defined system of categories
reflected in a working template. This category system was used as a filter to collect
and present the “general trend” found in each legal text.

Sample

The Spanish education system is regulated through Organic Laws that establish the
general framework of action and determine the way in which education is understood
and organized throughout Spanish territory. From this general framework, a group of
legal texts are then generated which allow the system to be developed and specified
at both national and regional levels. Thus, the curriculum of the different educational
stages is set out first in Royal Decrees at the state level and later in Decrees and
Orders at the regional level, which allow the curriculum of each educational stage to
be adapted to the peculiarities of each region (Figure 1). This group of documents
constitutes the research sample.

State Level

Organic Laws

Royal Decrees

mmA
— —

Decrees

Regional Level

= )

Figure 1. Levels of curricular concretion of the educational legislation

"SR

Given this general framework, we list in Table 2 the group of legal texts that we
considered for the analysis of the curriculum corresponding to the pre-primary and
compulsory primary education stages.

Another aspect that should be highlighted before entering into the analysis is the
way in which the two educational stages studied are organized. Pre-primary education
is for children from birth to six years of age. It is divided into two three-year cycles
and is voluntary. The area of Environmental Knowledge is the one that comes closest
to the topics of this study. The LOMCE did not involve any structural changes in pre-
primary education.
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Table 2
Group of legal texts analysed in the study

Organic Laws

Educational Organic Law 2/2006, 3rd May (LOE)
Organic Law for the Improvement of Educational Quality 8/2013, 9th December (LOMCE)

Legal Texts — Pre-Primary Education Curriculum

Royal Decree 1630/2006, 29th December, which establishes the minimum education level for the
second cycle of Pre-Primary Education.

Decree 428/2008, 29th July, which establishes the ordering and teaching corresponding to
Pre-Primary Education in Andalusia.

Order of 5th August 2008, by which the curriculum corresponding to Pre-Primary Education in
Andalusia is developed.

Legal Texts — Primary Education Curriculum

Royal Decree 1513/2006, 7th December, which establishes the minimum education level for
Primary Education.

Decree 230/2007, 31st July, which establishes the ordering and teaching corresponding to
Primary Education in Andalusia.

Order of 10th August 2007, by which the curriculum corresponding to Primary Education in
Andalusia is developed.

Royal Decree 126/2014, 28th February, which establishes the basic curriculum of Primary
Education.

Decree 97/2015, 3rd March, which establishes the ordering and the curriculum of Primary
Education in Andalusia.

Order of 17th March 2015, by which the curriculum corresponding to Primary Education in
Andalusia is developed.

The primary education stage comprises six academic years for children aged six to
twelve. The LOMCE is structured into six grades. This stage is compulsory and free of
charge. Skills play an important role in the curricular elements of this stage of education.
Another important aspect is the organization of teaching into different materials or
subjects. Among these subjects, the LOE (2006) included for the first time what was
called “Education for Citizenship”, but this was eliminated as an independent subject by
the LOMCE (2013) to be replaced by another subject called “Social and Civic Values”
Furthermore, the LOMCE fragmented the subject called “Knowledge of the Natural,
Social and Cultural Environment” into two different subjects — “Natural Sciences” and
“Social Sciences” — with the latter providing more elements for the present research.

Finally, it should be noted that, in the usual educational practice, teachers use curricular
materials (textbooks) that are guided by the Decrees on Education, but do not go into
any depth in the aspects covered in the Orders which might favour better programming
of teaching activities. Thus, although broad and complex, educational legislation in
Spain has in most cases become a set of declarations of intentions far removed from
the actual classroom practice, which instead usually operates in accordance with the
logic of traditional “school culture”

375



Moreno-Ferndndez, Puig-Gutierrez, Ferreras-Listan and Rodriguez-Marin: Heritage Education as a Vehicle ...

Instruments

To develop this study, we adapted several research instruments from previous studies
on heritage (Cuenca, 2002; Jiménez et al., 2010; Estepa, Ferreras-Listan, Lépez & Moron,
2011), some to obtain information (first-order instruments) and others to analyse that
information (second-order instruments). Regarding the first-order instruments, we
used a data collection template (Appendix 1) that was organized in a similar way to
the category system applied as a second-order instrument. In addition, for the analysis
of the legal texts, we used various keywords that conform to a single semantic field
related to heritage and its teaching and learning. Sometimes these terms were found
with meanings or acceptances different from those of the present research. These
cases were therefore not considered. The analysis of the information obtained was
performed with a three-category system. These categories were in turn subdivided
into a series of subcategories, variables, and descriptors, adapted from Estepa, Ferreras-
Listan & Mordn (2013) (Table 3).

Table 3
Analysis category system

Cat. Subcat. Indicators Level Descriptors
Scarcity, rarity, singularity, and/or
monetary value, or for its grandeur
| and recognized prestige, of natural,

Exceptional /

monumental s L .
historical-artistic, ethnological, and
scientific-technological elements
Natural, artistic, and stylistic beauty,

Subcategory . :
1. Heritage or for its evolutionary and/or
’ 9 Aesthetics / temporal character of natural, social,
perspectives . . I L .
temporal / diversity and scientific-technological changes

and its richness in bio-geodiversity
and/or cultural diversity
Category I: Symbolic elements that characterize

lic- . . .
Concept of i?;:t?foilrf Il asociety, a natural environment, bio-
heritage ying geodiversity

Environmental elements and

Natural-historic- - .
| associated landscapes. Archaeological

artistic and documentary references
Meaningful traditional elements that
Subcategory 2. . . . .
Types of Ethnological explain socio-environmental change,
heritage / scientific- Il and/or objects and instruments that
9 technological have contributed to the construction
of scientific knowledge
Holistic i Comprehensive and integrated

consideration of all the above
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Cat. Subcat. Indicators Level Descriptors
Heritage appears anecdotally and/
or only occasionally in some of the
Anecdotal use I curricular elements (Objectives,
Subcategory 3. Content, Competencies, Evaluation
Degree of criteria, etc.)
integration Heritage appears in several curricular
of heritage . elements. Objectives, in a summative
. ) Additive use Il . S
in curricular form, without establishing
elements relationships
Heritage appears in an integrated and
Full integration Il meaningful form in various curricular
elements
Work is done on the types of heritage,
Unidisciplinary I fundamentally involving a single
discipline
Subcategory 4. Work is done on various types of
Level of S . - .
Category Il: disciplinarit Multidisciplinary Il heritage in a summative form,
! plinarity . : : R
Educational involving various disciplines
uses of | Lo Work is done on various types of
heritage nterdisciplinary I heritage in a systemic form
Work is done predominantly on
No integration | one type of content (Conceptual,
Subcategory 5. Procedural, and Attitudinal)
Content . . . Work is done predominantly on two
. . Simple integration Il
integration related types of content
Complex m Work is done on the three types of
integration content in an interrelated form
Knowledge of facts and information
Academic I thatin characteris cultural, illustrated,
Subcategory 6. and/or centred on anecdotal aspects
Purpose of the Practical- Heritage values in daily life and

communication conservationist
process

Critical

fostering their conservation
Forming citizens committed to
sustainable development in the
heritage sphere

Individual

Category lll:
Identityand Subcategory 7.
heritage Identity scales

Social

Global

Recognizing the symbolic and
identifying value solely of those
elements that are closely and directly
related to the individual

Recognizing the symbolic and
identifying value of elements of
heritage that are both related to one’s
own culture and external to it

Scarcity, rarity, singularity, and/or
monetary value, or for its grandeur
and recognized prestige, of natural,
historical-artistic, ethnological, and
scientific-technological elements
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These elements are presented in order as part of a hypothesis of progression (Estepa,
Avila & Ferreras-Listdn, 2008) in which three clearly differentiated levels are established.
Thus, one starts at the first level of complexity with a positioning towards heritage
that is simplistic and concrete, not at all complex in character, and marked by paucity,
grandeur, or recognized prestige, in which the didactic purpose is merely academic.
This is followed by the second level of complexity in which heritage is understood
in a somewhat more complex way. It includes as elements of heritage both those that
are related to the above and others following stylistic, temporal, and diverse criteria.
At this second level, the didactic purpose of heritage is practical-conservationist in
character. Finally, the third level - that of the greatest complexity and abstraction in
relation to heritage and its teaching and learning — considers the aforementioned
heritage concepts plus the symbolic elements that characterize a society or a natural
environment (bio-geodiversity) as well as scientific-technological elements. The
educational purpose pursued at this level is critical in nature, with the intention of
forming citizens committed to the sustainable development of their heritage.

This category system is conceived as a second-order instrument that organizes the
content and structure of the notes made, guiding the entire analytical process of the
research and providing the necessary rigor for this study.

Analysis and discussion of the results

First, we identify in the different documents studied the various words that constitute
the previously determined semantic field of heritage.

In Table 4, one observes that there are only three references in the general laws, while
in the set of documents that regulate pre-primary education there are about thirty
references, and for primary education more than seventy.

Table 4
Units of information identified for the semantic field Heritage

Semantic field “Heritage” Frequency
General Education Laws 3
Pre-Primary Education 29
Primary Education 74

One observes in Table 5 that, depending on the origin and purpose of each of the
documents analysed relating to pre-primary education, the number of information
units concerning heritage varies enormously. Thus, Royal Decree 1630/2006 has five
units identified, Decree 428/2008 has three, and the Order of 5th August 2008, which
deals with the more concrete development of the Andalusian curriculum, reaches a
total of twenty-one references.

Table 5

Units of information identified in the documents that regulate Pre-Primary Education
Pre-Primary Education Frequency
Royal Decree 1630/2006 5
Decree 428/2008 3
Order of 5th August 2008 21
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For the documents that regulated primary education according to the LOE (Table
6), there were also notable differences between the number of references found in the
Order of 10th August 2007 and those in Decree 230/2007. However, the numbers of
information units found in Royal Decree 1513/2006 and in the Order of 10th August
2007 were more similar to each other, amounting to about twenty in both documents.
For the documents that developed the LOMCE, there were generally fewer information
units about heritage, but again a greater number of references in Royal Decree 126/2014
and in the Order of 17th March 2015 than in Decree 97/2015.

Table 6
Units of information, identified in the documents that regulate Primary Education
Primary Education Frequency
LOE Royal Decree 1513/2006 20
LOE Decree 230/2007 3
Order 10th August 2007 28
Royal Decree 126/2014 8
LOMCE Decree 97/2015 4
Order 17th March 2015 11

Presented below are the results of applying the category system to the set of documents
constituting the sample in this study.

Category I: Concept of heritage

The intention with this category was to analyse which heritage perspective and what
types of heritage were considered in the legal texts that regulate the curriculum (Table 7).

With respect to Subcategory 1, Heritage perspectives, in relation with the two General
Laws on Education, it can be seen that in both of them the information units located
corresponded to the second level of complexity, i.e. the heritage elements stand out
for their evolutionary character regarding natural, social, and scientific-technological
changes. An example of this can be taken from the LOE (2006, p. 17165) when it refers
to the need for a “formation in respect and recognition of the linguistic and cultural
plurality of Spain and of interculturality as being an enriching element of society”.

For the documents that regulate the Pre-Primary Education curriculum, first of all
it should be noted that the scarcity of information units located in Decree 428/2008
means that they do not provide enough information for an analysis of this subcategory.
On the other hand, those in the Royal Decree 1630/2006 and in the Order of 5th August
2008 correspond to a symbolic-identifying perspective with Level IIT of complexity,
i.e. a desirable level. Examples are:

[...] Progressively, they should be receiving more knowledge of some of their own
cultural traits. Cultural diversity means children should be brought closer to social
customs and practices from an open and inclusive perspective that allows them to know
about different cultural forms and manifestations present in society, thus generating
attitudes of respect and appreciation towards them. (Royal Decree 1630/2006, p. 478.)
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Table 7
Results for Category | “Concept of heritage”

g w w & - &
] SWwow Sany qguww
> S ® &8 O N & = & 35
= N O ] N O § © n &
x B S = 35 @ 3 d = =
2 w98 =298 3
Q. U O 0 <X n o X Q <
Ewz=-9838 2250
8 9 9 2 0O O x 0 Oax oo
Exceptional / monumental | X
1.Hentage Aesthetics / temporal / diversity 11 X X X X
perspectives o o
Symbolic-identifying 11l X X X X X
Natural-historic-artistic I X X X X X X X
Ethnological / scientific-
2. Types of gical / I X X X X

heritage  technological
Holistic Il

In the case of Primary Education, it was detected that the concept of heritage changed
between the two Royal Decrees that developed the LOE and LOMCE. Thus, while for
Royal Decree 1513/2006 heritage was perceived from a temporal perspective (Level
IT of complexity), Royal Decree 126/2014 took a step back, considering heritage from
the exceptional-monumental point of view (Level I). This means that the legislation
goes from considering heritage as having an evolutionary and/or temporal character
respecting the natural, social, and scientific-technological changes that affect a community
to only considering it through its recognition or prestige (in a de-contextualized form).
The following are examples of how heritage is understood in the Royal Decrees that
develop the LOE and the LOMCE:

[...] It also means understanding the features of today’s societies, their growing plurality
and evolutionary character, as well as showing an understanding of the contribution
that different cultures have made to the evolution and progress of humanity, and to
have a common sensation of belonging to the society in which one lives. In short,
to show a feeling of global citizenship compatible with local identity. (Royal Decree
1513/2006, p. 43061. Develops the LOE)

[...] To know the most significant artistic manifestations that are part of the artistic
and cultural heritage, acquiring attitudes of respect and appreciation of this heritage.
(Royal Decree 126/2014, p. 19403. Develops the LOMCE)

However, with the particularization of the two Royal Decrees that is made in the
Andalusian legislation for both the LOE and the LOMCE, the importance of heritage is
specified at Level III of complexity, i.e. heritage is understood as a symbolic-identifying
element of Andalusian culture:

[...] Our Regional Community [Andalusia] and our Country [Spain] have a wealthy
heritage, that should be approached in education from a holistic perspective, so as to
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avoid the disciplinary fragmentation traditionally considered as heritage in school.
(...) The assessment of the rich heritage of Andalusia should not allow us to forget
that heritage translates into systems of values that have been woven over time and
constitute a social construct which therefore has to be considered from a distanced
and critical optic, an optic that should be worked on with the pupils from the primary
education stage, in order to avoid ethnocentric bias. (Order of 10th August 2007, p.
9, developing the LOE)

[...] to cultivate a sense of belonging to one’s own community, valuing our cultural and
historical uniqueness, tangible and intangible heritage, and appreciating the environment
of which we are part, without forgetting the universal framework of global and inter-
cultural interdependence that belongs to all human beings, so as to be involved in its
defence and conservation, adopting a personal and social commitment always in line
with the Culture of Peace (...). (Order of 17th March 2015, p. 73, developing the LOE)

As can be seen, in these two cases the heritage visions presented by the Order of
10th August 2007 and the Order of 17th March 2015 are both closely linked to the
symbolic-identifying variable of the subjects at both local and global levels, and to
heritage, with the relevance that this has to conform to citizenship in accord with the
needs of the times we are living in.

On deepening into the concept of heritage through Subcategory 2, Types of heritage,
it is evident that most of the legal texts analysed (8 of the 11) are situated in the first
variable, natural-historic-artistic, and therefore at Level I of complexity.

In relation to the General Laws on Education, the information units found
correspond to Level I of complexity, natural-historic-artistic heritage, as has already
been mentioned, thus giving special relevance to “the acquisition of intellectual habits
and working techniques, of scientific, technical, humanistic, historical, and artistic
knowledge (...)” (LOE, p. 17165).

In pre-primary education, the type of heritage that prevails is ethnological (Level II),
since allusions to meaningful traditional elements that explain social change appear,
as can be seen in the following information unit:

[...] Knowledge of the cultural heritage of the society to which they belong contributes
to the children’s building of their personal identity, increasing and defining their sense
of belonging to a particular society and culture. From this area, they approach the
recognition of some signs of cultural identity, the knowledge of significant cultural
productions of our medium, valuing them and gaining interest in active participation
in social and cultural activities. (Order 5th August 2008, p. 30.)

In Decree 428/2008, due to this subcategory not being broadly developed at all,
when referring to the objectives, a single information unit appears that corresponds
to Level I, or natural-historic-artistic heritage.

In the case of primary education, the type of heritage that prevails is natural-historic-
artistic (Level I of complexity), without going deeper into the relevance this type has
for the subjects’ individual and community development, as citizens of a specific
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local and global context. This reflects the idea of heritage as acquisition of “general
culture”. Decree 97/2015 and the Order of 17th March 2015, both texts concerning the
curricular realization of the LOMCE in Andalusia, appear to present heritage from
a more complex perspective (Level II, scientific-technological heritage), but without
approaching a level of complexity that would have been desirable in what has been
denominated holistic heritage (Level III of complexity).

Category lI: Educational uses of heritage

This category analyses the educational treatment of heritage (Table 8). Regarding
the Subcategory 3, Integration of heritage into the elements of the curriculum, it was
found that, in the General Laws on Education, heritage appears sporadically (Level
I), being referred to in Articles 2, Purposes of Education, and 17, Primary Education
Objectives, specifically (g) and (h).

Table 8
Results for Category ll, “Educational uses of heritage”
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2 w o 98-8 s 3
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Ewzx-8§8-8255°%
SS9 E8noEnono0ola0o0
3. |ntegration Anecdotal use | X X X X X
into curricular Additive use Il X X X X
elements Full integration I X X
Unidisciplinary |
4. Level of Multidisciplinary I X X X X
disciplinarity o
Interdisciplinary 1] X X
No integration |
> Content Simple integration I X X X X X
integration
Complex integration 1] X X
Academic |
6.Purpos§of Practical-conservationist I X X X X X X X X X X
communication o
Critical 1 X X X X X

For pre-primary education, it can be observed how, in Decree 428/2008, Subcategory 3
(Integration into curricular elements) is used in a way that could be considered sporadic
(Level I), with the information units found being situated among the general objectives.
However, in both Royal Decree 1630/2006 and the Order of 5th August 2008 there
is full integration, because the references to heritage appear in different curricular
elements in an integrated and meaningful form (Level III). It should be noted that these
references are mostly in the area of Knowledge of the Environment, and that in the case
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of the Order of 5th August 2008 the evaluation criterion is inconspicuous and does
not cover all the content addressed. Examples include the following information units:

Objective of the area Knowledge of the Environment: “To know about different social
groups close to their experience, some of their characteristics, cultural productions,
values, and lifestyles, thus generating trust, respect and appreciation.” (Royal Decree
1630/2006, p. 479)

Content Block 3: Culture and life in society. Area of Knowledge of the Environment:
“Recognition of some signs of cultural identity of the environment and interest in
participating in social and cultural activities.” (Royal Decree 1630/2006, p. 479)

For the stage of primary education, it was found that the integration of heritage in
the curricular elements in Decree 230/2007 and Royal Decree 126/2015 is sporadic,
i.e. it only appears in isolation in some of the curricular elements. In the case of
Decree 230/2007, the information units located fall within Basic Cultural and Artistic
Competencies for all areas of the stage, while in Royal Decree 126/2015, there are
references in the content related to the area of Social Sciences, in the evaluation criteria
and the learning standards, albeit in a very isolated and fragmented form. In the
remaining documents analysed for this stage, however, there stands out a summative
integration of the curricular elements, i.e. items of content are added or amplified
without establishing relationships between them or integrating them.

With Subcategory 4, Level of disciplinarity (Table 7), in the General Laws on Education,
no information units were found that could be positioned in any of the variables and
levels established. The same was the case for Royal Decree 1630/2006 of Pre-Primary
Education, and Decree 230/2007 and Royal Decree 126/2014 of Primary Education.

In Decree 428/2008 of Pre-Primary Education, the information unit located in
relation to this subcategory notes the cross-disciplinary character of heritage, so that
we considered that it should be placed at Level III (Interdisciplinary variable). The
Order of 5th August 2008 repeats the same information unit, noting its aforementioned
character, thus putting it at the same level as the above. It must be noted, however, that
the rest of the citations found hint at a more multidisciplinary character (Level II) of the
subcategory analysed, as there appear references to heritage in all the areas of knowledge.

[...] The different areas of the curriculum will integrate transversally the development
of democratic, civic, and ethical values of our society, cultural diversity, sustainability,
culture of peace, consumer habits, healthy lifestyle, and use of leisure time. (Decree
428/2008, p. 9)

In the case of primary education, in the documents which make some reference to
the level of disciplinarity, this is dealt with from a multidisciplinary vision. As with the
previous subcategory, we consider it important for this stage to look particularly at the
Orders of 10th August 2007 and 17th March 2015. In these, heritage is contemplated
in the areas of Mathematics, Language, and Knowledge of the Medium in the former,
and in Social Sciences, Language, Physical Education, and Social and Civic Values in
the latter, both lacking an interdisciplinary or cross-disciplinary approach within the
elements analysed.
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With regard to Subcategory 5, Content integration (Table 7), in the documents
relating to pre-primary education in which we found information units on this
subcategory (Royal Decree 1630/2006 and the Order of 5th August 2008), these units
correspond to Value III, with the three types of content being present — conceptual,
procedural, and attitudinal in an interrelated manner, as can be identified in the
following information unit:

[...] To know and participate in some cultural and artistic events in their environment,
taking into account their diversity and developing attitudes of interest, appreciation,
and respect for Andalusian culture and cultural diversity. From birth, children are
continually expanding and diversifying their social relations. They are active members
of society, and the school has to facilitate understanding of various events in their
environment and encourage participation in some of them and in traditional customs
and practices specific to the culture in which they live, taking into account their
diversity, so that they are interested and learn to integrate themselves naturally and
actively (Order of 5th August 2008, p. 22).

The information units found in the documents referring to primary education are
at Level IT of complexity, with predominant content of a primarily conceptual and
attitudinal type. Procedural content, if present, is always linked to the conceptual
content, and it is this latter content type that is always present.

For Subcategory 6, Purpose of the communication process, the information units
found in the General Laws on Education are situated at Level II, referring mainly to
heritage issues in everyday life, as is noted in the following excerpt:

g) Formation in respect for and recognition of Spain’s linguistic and cultural plurality
and of multiculturalism as an enriching element of society. (LOE, p. 17165)

For the pre-primary stage, there were no information units referring to this variable
in Decree 428/2008, but in Royal Decree 1630/2006 and the Order of 5th August
2008 the purpose of the communication process is understood from a practical-
conservationist perspective (Level II), as can be identified in the following fragment:

[...] The necessary linkage of the children with the cultural environment will be
done through their active participation in cultural situations and events that are typical
of our own environment. They will thus be brought closer to the various ways of
speaking of the Andalusian linguistic modality, to the uses and customs, to lifestyles, to
the forms of social organization, to festivals and celebrations, to cultural productions
and folklore, approaching the knowledge and valuation of those manifestations. They
will likewise perceive the plurality of customs, lifestyles, and cultural manifestations
current in our society, generating attitudes of understanding and respect for them.
(Order of 5th August 2008, p. 37)

In the primary education stage, as in the General Laws on Education and the
regulations concerning pre-primary education stage, we found that the purpose of the
communication process noted in the documents that were analysed corresponds to
a practical-conservationist perspective (Level II), although with nuances since, in the
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cases of Royal Decree 1513/2006, Decree 230/2007, Decree 97/2015, and the Order of
17th March 2015, some information units could be placed at Level III.

Category lli: Identity and heritage

The third category analyses what kind of relationship is established between the
elements of heritage that appear in the education legislation under study and people’s
sense of identity (Table 9). For Subcategory 7, Identity scales, in the General Laws, no
references were found that might provide significant information in this area, a fact
that was repeated in Decree 428/2008 of Pre-Primary Education. In Royal Decree
1630/2006 and the Order of 5th August 2008 relating to pre-primary education,
however, the information units are at Level I of complexity, referring to recognition
of the symbolic and identifying value of the heritage elements with respect to their
“medium”:

[...] Knowledge of the cultural heritage of the society to which they belong contributes
to the children’s building of their personal identity, increasing and defining their sense
of belonging to a particular society and culture. From this area, they approach the
recognition of some signs of cultural identity, the knowledge of significant cultural
productions of our medium, valuing them and gaining interest in active participation
in social and cultural activities. (Order of 10th August 2007, p. 9)

Table 9
Results for Category lll - “Identity and heritage”
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Regarding the legal texts governing the Primary Education Curriculum, we observed
that, in all those which develop the LOMCE, there again predominates the social
perspective. In the documents at both the state and the Andalusian regional levels
relating to development of the LOE, however, there appears a global perspective. Thus,
these documents could be placed at an intermediate level, between Levels II and III.

Conclusions

In the education standards analysed, there exists a twofold vision of what should be
the perspective from which heritage is conceptualized. Thus, there alternate documents
with a marked aesthetic, temporal, and diverse perspective (what we have considered
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to be Level II of complexity) and others with a predominantly symbolic-identifying
perspective (Level III of complexity). Together with this, we must note that the type
of heritage that stands out is the natural-historic-artistic. This reaches a higher level
of complexity (ethnological, scientific-technological) in some documents relating to
pre-primary education and in others relating to the legislative development of the
LOMCE for Primary Education in Andalusia.

Considering the educational uses of heritage, we have to conclude that there predominates
a summative integration of the content (Level I of complexity). Some documents do,
however, progress towards a higher level of complexity (summative use), and in just
two of them (concerning pre-primary education) one can speak of full integration
(Level III). Similarly, the level of disciplinarity depends on the educational stage, with
the legal texts governing primary education maintaining a multidisciplinary vision
of heritage, while those relating to pre-primary education offer an interdisciplinary
vision, regarding heritage as a cross-cutting theme.

The case is similar regarding the integration of content. While in pre-primary education
itis possible to identify the full integration of the content (Level III of complexity), in
primary education only simple integration was identified (Level II). Finally, regarding
the purpose of the communication process, we would note that there is somewhat
more balance since there was a marked practical-conservationist tendency in all the
legal texts (Level II). In many of the texts regulating primary education, there were
also some references to the process’s critical purpose (Level IIT).

The relationship established between identity and heritage is similar in most of
the documents analysed, although some differences do exist. Thus, although a social
identity scale predominates, one finds certain references to the global scale of identity
in the legal texts governing primary education from the LOE (Level III).

A fact we must point out as significant after the analysis is the location in general
of most information units around specific subjects or areas of the curriculum. Thus,
in the case of pre-primary education, there stands out the area of Knowledge of the
Environment - specifically, Block 3 of the content denominated “Life in society and
culture” in which it is intended that the pupils should make an approach to the social
environment in which they live, and learn to move and participate progressively in
it. In primary education, with the LOE, most of the information units relating to
heritage are concentrated in the area of Knowledge of the Medium. With the LOMCE,
however, these questions pass to being located mainly in the area of Social Sciences,
which is separated from that of Nature Sciences, thus losing the interdisciplinarity
that was aimed at previously with the subject of Knowledge of the Natural, Social,
and Cultural Environment.

We have seen how hard it is to integrate cross-cutting themes because of the highly
discipline-centred structure of traditional school culture. Therefore, to incorporate
heritage education into the general educational context, with the intention of forming
global citizens, it would be indispensable to construct an integrated curriculum
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structured on the basis of “important social and environmental problems” rather
than “traditional academic subjects” (Garcia-Pérez et al., 2015). This is an educational
alternative aimed at teaching citizenship skills by integrating objectives, content, and
methods in consistence with today’s educational needs.

This means, in short, the construction of a curriculum with basic goals that are
explicitly linked to social transformation, content that is organized around important
social and environmental problems, inquiry-based teaching methods, evaluation thought
of as process analysis, and teacher education closely linked to this curricular model.
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Poucavanje o kulturnoj bastini
kao sredstvo obrazovanja
gradana: analiza aktualnoga
obrazovnog zakonodavstva'

Sazetak

U ovom se radu prikazuju rezultati istraZivanja o ulozi kulturne bastine u
obrazovanju gradana u sklopu aktualnoga obrazovnog zakonodavstva. Provedena je
analiza drzavnih obrazovnih propisa u Spanjolskoj i njihove provedbe u Autonomnoj
zajednici Andaluziji, u predprimarnom i primarnom obrazovanju. Koristena je
kvalitativna, deskriptivno-interpretativna metoda, a istraZivanje je temeljeno na
analizi dokumenata. U skladu s tim, pripremljen je niz kategorija podijeljenih
u podkategorije, varijable i deskriptore. U rezultatima se istice potreba nastavka
rada na uklju¢ivanju kulturne bastine u globalno gradansko obrazovanje, za sto je
neophodno izraditi integrirani kurikul koji se temelji na ,,relevantnim socio-ekoloskim
problemima’”.

Kljucne rijeci: globalno gradansko obrazovanje; istrazivanje kurikula; predprimarno
obrazovanje; primarno obrazovanje; tipologija bastine.

Uvod

Jedna od glavnih funkcija koje se pripisuju $kolskim ustanovama u dana$nje vrijeme
je obrazovanje gradana koji su angazirani i kriticki promisljaju te koji su sposobni
ukljuciti se u javni zZivot. To je rezultiralo velikim nastojanjima da se uc¢enike osposobi
da na odgovarajuci nacin razmisljaju, donose odluke te djeluju kada su suoceni s
drustvenim i ekoloskim problemima koji, na lokalnoj ili globalnoj razini, utje¢u na nase
zivote (Castells, 2006; Moreno-Ferndndez i Garcia-Pérez, 2015; Moreno-Ferndndez,
2017; Anderson, 2019; Hadjichambis i sur., 2020 ).

Sukladno tome, zapocet je medunarodni projekt STEP u kojemu sudjeluje pet
europskih sveucilista. Dio toga projekta je i istraZivanje koje se prikazuje u ovom radu,
a koje se temelji na proucavanju obrazovnoga zakonodavstva u Spanjolskoj jer se ono

1 Ovaj je rad djelomican rezultat Erasmus Plus projekta pod nazivom ,,Gradanska pedagogija i obra-
zovanje nastavnika: koalicija $kole, teritorija i zajednice” (broj projekta: 2015-1-1T02-KA201-015190),
financiranoga sredstvima Europske unije.

392



Croatian Journal of Education, Vol.23; No.2/2021, pages: 371-404

primjenjuje i u Autonomnoj zajednici Andaluziji, pogotovo kada se radi o kulturnoj
bastini i pouc¢avanju i u¢enju o bastini u sklopu globalnoga gradanskog obrazovanja.

U danasnjem je svijetu poucavanje o bastini besmisleno bez uklju¢ivanja gradanina
kao nasljednika te bastine i bez njegove odgovornosti za prijenos bastine na buduce
generacije. Gradanin bi se trebao smatrati osobom koja aktivno sudjeluje u obrani i
poboljsanju okolisa (a samim time i bitnih drustvenih i ekoloskih problema) te osobom
koja uziva i koja cijeni to bogatstvo kao znak identiteta, bez ikakvih predrasuda. On
bi trebao postivati i cijeniti elemente koji su nastali u drugim kulturama, a koji su
neophodni kako bi se gradanstvo moglo razumjeti iz ,,glokalne” perspektive.

Stoga je vazno provesti u djelo prijedloge o Poucavanju o kulturnoj bastini (Patrick,
1992; Harrison, 2010; Fontal 2012; Martin-Caceres i Cuenca, 2015; Barghi, Zakaria
i Hashim, 2017; King i Swartz, 2018; Lee, Hao i Zhou, 2020) jer su $kole primarne
drustvene institucije u kojima se obrazuju gradani (Arthur, Davison i Stow, 2000; Banks,
2007; Broom, 2010; Carr, Pluim i Thesee, 2016; Pais i Costa). Kao obrazovni sadrzaj,
bastina je klju¢ni pojam u obrazovanju globalnih gradana i zbog njezina doprinosa
izgradnju kulturalnoga identiteta, i zbog njezine vaznosti za shva¢anje kompleksnosti
suvremenoga drustva (Ferreras-Listan, 2013; Giiler-Biyikli i Aslan, 2013; Estepa, Cuenca
i Martin-Céceres, 2015; Ocal, 2016).

Poucavanje o kulturnoj bastini temelji se na relevantnosti gradanskih, etickih i afektivnih
vrijednosti povezanih s o¢uvanjem i zastitom elemenata bastine kako u uzem kontekstu,
tako i u ve¢em teritorijalnom kontekstu. Ono obuhvaca obicaje i tradiciju koji pomazu
u izgradnji kulturnoga identiteta zajednice te kulturne raznolikosti, bioraznolikosti
i georaznolikosti (Scott, 2002; Nocca, 2017; Muiloz i sur., 2020). Takoder implicira i
postovanje, uvazavanje i empatiju za druge drustvene zajednice i drugacije nacine
Zivota i odnosa prema prirodi. Ovakav zastitnicki i konzervatorski stav ne mora biti
u suprotnosti sa svjesnom ukljuc¢enosti budu¢ih gradana u transformaciju drustva k
odrzivom razvoju, tj. razvoju koji se temelji na kriticnom ekonomskom planiranju te
koji pretpostavlja biocentri¢nu perspektivu koja ukljucuje sve vrste na planetu. Ovakav
pristup mogao bi intelektualno osposobiti gradane za donosenje odluka u kontekstu
raznolikoga horizontalnoga upravljanja kako bi se kroz aktivno gradanstvo rijesili
drustveni i ekoloski problemi u odredenim zajednicama.

U skladu s tim, neophodno je naglasiti da je analiza obrazovnih standarda koji
reguliraju sluzbeni kurikul neizbjezno polaziste u istraZivanju veze izmedu bastine i
gradanskoga obrazovanja. Analiza tih pravnih tekstova omogucéava tumacenje kriterija
koje primjenjuju nadlezne obrazovne agencije i njihovih stajaliSta o vezi izmedu bastine
i nacina na koji se o njoj poucava i uci (Ferreras-Listan i Jiménez, 2013). U skladu s
tim odabrali smo tri klju¢na pitanja na kojima temeljimo ovo istrazivanje: 1) Koji se
aspekt bastine reflektira u obrazovnim propisima, s obzirom na to da sama definicija
bastine obuhvaca visestruke aspekte - antropoloski, vremenski, drustveno-kriticki
te identitet (Fontal, 2013)?; 2) Na koji se nacin pitanja iz podruéja bastine didakticki
koriste? te 3) Kakvu vezu obrazovni propisi stvaraju izmedu bastine i identiteta?
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Dakle, kroz ovo se istraZivanje namjerava detaljnije ispitati didaktika obrazovanja
o kulturnoj bastini i didaktika gradanskoga obrazovanja, kao i njihova integracija u
aktualne obrazovne propise. S tim je ciljem provedeno opsezno istrazivanje na skupini
pravnih tekstova koji reguliraju sluzbene kurikule u na$oj zemlji te na nacinu njihove
prilagodbe u Andaluziji u predprimarnom i primarnom obrazovanju. Naigli smo
na sli¢na istrazivanja, poput onoga Reyesa i Méndeza (2016), koji su proveli analizu
obrazovanja u podrudju kulturne bastine u Organskom zakonu o obrazovanju i
Organskom zakonu o unaprjedenju kvalitete obrazovanja. Ova je analiza pokazala da je
obrazovna uloga kulturne bastine primjer propustene prilike, s obzirom na didakticki
potencijal koji kulturna bastina ima za kriticki pristup prou¢avanju proslosti, o kojemu
se neprekidno govori.

Ciljevi i metodologija istrazivanja

Svrha i metodoloski pristup

Kako bi se ostvarili ciljevi postavljeni u ovom istrazivanju, primijenjena je presje¢na i
strukturirana metoda (Cuenca, 2002; Estepa i Cuenca, 2006), pomocu koje je provedena
deskriptivno-interpretativna analiza unutar kvalitatitvne paradigme.

Dizajn istrazivanja temeljen na hipotezi progresije primijenjen je na didaktiku
kulturne bastine te na planiranje istrazivanja i analize rezultata u skladu sa sustavom
kategorija koji se takoder temelji na hipotezi progresije obrazovanja o kulturnoj bastini
(Cuenca, 2002).

U istrazivanju je koritena i analiza dokumenata koju Bisquerra (2009) opisuje kao
sustavnu aktivnost koja se sastoji od analize ve¢ napisanih dokumenata.

Na temelju ovih premisa moze se zaklju¢iti da se radi o istrazivanju dokumenata koje
ima deskriptivno-interpretativni karakter i u kojemu je naglasak na kvalitativnoj analizi.

Kako je ve¢ navedeno, analiza je kvalitativnoga karaktera, a provedena je u dvije faze.
Prva faza temelji se na semanti¢kom polju konstruiranom oko glavnoga termina ili
Kklju¢ne rije¢i ,bastina” (Tablica 1). Podatci su obradeni pomocu Atlas.ti ra¢unalnoga
programa (v. 7).

Tablica 1

Prva faza sastojala se od pronalaZenja klju¢ne rijedi i skupine rijeci koje tvore
zadano semanticko polje u dokumentima. U ovom pocetnom istrazivanju uzete su
u obzir samo ,,informacijske jedinice” (dobivene pomo¢u tehnika analize sadrZaja)
koje su relevantne za istrazivanje. Dakle, frekvencija termina izracunata je na temelju
informacijskih jedinica, a ne na temelju rije¢i.

Druga faza istraZivanja sastojala se od detaljnije analize informacijskih jedinica.
One su kategorizirane prema prethodno definiranom sustavu kategorija u radnom
predlosku. Taj sustav kategorija koristen je kao filter u prikupljanju i prikazivanju
»opleg trenda” koji se mogao pronaci u svakom pravnom tekstu.
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Uzorak

Obrazovni sustav u Spanjolskoj reguliran je kroz Organske zakone koji uspostavljaju
op¢i okvir djelovanja te odreduju nacin na koji se obrazovanje shvaca i organizira na
cijelom teritoriju Spanjolske. Iz toga op¢ega okvira stvara se skupina pravnih tekstova
koji omogucavaju razvoj sustava i koji ga odreduju i na nacionalnoj i na regionalnim
razinama. Dakle, kurikul razli¢itih obrazovnih ciklusa prvo se odreduje u Kraljevskim
dekretima na drzavnoj razini, a zatim u Dekretima i Naredbama na regionalnoj razini,
koji omogucavaju prilagodbu kurikula za svaki obrazovni ciklus posebnostima pojedine
regije (Slika 1). Ta skupina dokumenata ¢ini uzorak u ovom istrazivanju.

Slika 1.

Uzimajudi u obzir ovaj opéi okvir, u Tablici 2 navodimo popis skupine pravnih
tekstova koje smo odabrali za analizu kurikula, a koji se odnose na predprimarni i
primarni ciklus obrazovanja.

Tablica 2.

Drugi aspekt koji treba naglasiti prije nego $to krenemo u samu analizu jest nac¢in na
koji su ta dva analizirana obrazovna ciklusa organizirana. Predprimarno obrazovanje
namijenjeno je djeci od rodenja pa do $este godine starosti. Podijeljeno je u dva
trogodisnja ciklusa i nije obvezno. Podrudje Znanje o okolisu najbliZe je temi nasega
istrazivanja. Organski zakon o unaprjedenju kvalitete obrazovanja nije predvidio
nikakve strukturne promjene u predprimarnom obrazovanju.

Primarno obrazovanje obuhvaca $est $kolskih godina za djecu starosti od $est do
dvanaest godina. Organski zakon o unaprjedenju kvalitete obrazovanja dijeli primarno
obrazovanje na $est razreda. Ovaj ciklus obrazovanja je obavezan i besplatan. Vjestine
imaju vaznu ulogu u kurikulnim elementima ovoga ciklusa obrazovanja. Drugi vazan
aspekt je organizacija nastave prema razli¢itim materijalima ili predmetima. Medu
te predmete Organski zakon o obrazovanju (2006) po prvi put uvrstio je Gradansko
obrazovanje, ali ga je Organski zakon o unaprjedenju kvalitete obrazovanja (2013)
eliminirao kao zaseban predmet i zamijenio drugim predmetom, pod nazivom Drustvene
i gradanske vrijednosti. Nadalje, Organski zakon o unaprjedenju kvalitete obrazovanja
podijelio je predmet Znanje o prirodnom, drustvenom i kulturnom okoli$u na dva
razli¢ita predmeta — Prirodne znanosti i Drustvene znanosti. Ovaj drugi predmet
sadrzi viSe elemenata za nase istrazivanje.

Na kraju, trebalo bi istaknuti da, u uobi¢ajenoj obrazovnoj praksi, nastavnici koriste
kurikulne materijale (udzbenike) koji su radeni prema Dekretima o obrazovanju,
ali ne obraduju detaljno aspekte navedene u Naredbama, a koji bi mogli rezultirati
boljim planiranjem nastavnih aktivnosti. Stoga, iako je $iroko i kompleksno, obrazovno
zakonodavstvo u Spanjolskoj u vecini je slu¢ajeva postalo niz deklaracija o ciljevima
koji uop¢e nisu povezani sa stvarnom nastavnom praksom koja uglavnom jo$ uvijek
prati logiku tradicionalne $kolske kulture.
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Instrumenti

Kako bismo proveli ovo istrazivanje, prilagodili smo na$em istrazivanju nekoliko
instrumenata kori$tenih u ranijim istrazivanjima o bastini (Cuenca, 2002; Jiménez,
Cuenca i Ferreras, 2010; Estepa, Ferreras-Listan, Lopez i Morén, 2011). Neke smo
koristili za prikupljanje informacija (instrumenti prvoga reda), a neke za analizu tih
informacija (instrumenti drugoga reda). Sto se ti¢e instrumenata prvoga reda, koristili
smo predlozak za prikupljanje podataka (Prilog 1) koji je organiziran na sli¢an nacin
kao i sustav kategorija koristen kao instrument drugoga reda. Osim toga, za analizu
pravnih tekstova koristili smo razne klju¢ne rije¢i koje odgovaraju odredenom
semantickom polju povezanom s bastinom te poucavanju o bastini i u¢enju o njoj.
Ponekad je uoceno da ti termini nemaju isto znacenje kao ono koje bi bilo relevantno
za istrazivanje. Zbog toga ti slu¢ajevi nisu bili ukljuceni u analizu. Analiza dobivenih
podataka provedena je kroz sustav od tri kategorije koje su zatim podijeljene u
podkategorije, varijable i deskriptore, prema onome $to su opisali Estepa, Ferreras-
Listan i Moron (2013) (Tablica 3).

Tablica 3.

Ovi su elementi prikazani prema redoslijedu, u skladu s hipotezom progresije (Estepa,
Avila i Ferreras-Listan, 2008) u kojoj su odredene tri jasno razli¢ite razine. Stoga,
polazi se od prvoga stupnja kompleksnosti pozicioniranja bastine, koji je jednostavan
i konkretan, koji uopée nije kompleksan, a oznacavaju ga rijetkost, veli¢ina ili pripisani
prestiz. U toj razini kompleksnosti didakti¢ka je svrha posve akademske prirode. Nakon
nje slijedi druga razina kompleksnosti u kojoj se bastina shvaca na nesto kompleksniji
nacin. Ona obuhvaca i one elemente bastine koji su povezani s prethodnom razinom,
kao i one koji slijede stilisticke, vremenske i kriterije raznolikosti. Na toj drugoj razini
didakticka svrha bastine je prakti¢noga i konzervatorskoga karaktera. Na zadnjoj, tre¢oj
razini, koja na najkompleksniji i najapstraktniji nacin shvaca bastinu i poucavanje
i ucenje o njoj, razmatraju se svi spomenuti pojmovi vezani uz nju, uz dodatne
simbolic¢ke elemente koji opisuju drustvo ili prirodni okoli§ (bio- i georaznolikost)
i znanstveno-tehnoloske elemente. Obrazovna svrha koja je bitna za ovu razinu je
kriticko promisljanje, s ciljem obrazovanja gradana koji su predani odrzivom razvoju
vlastite kulturne bastine.

Ovaj sustav kategorija osmisljen je kao instrument drugoga reda pomo¢u kojega se
organizira sadrzaj i struktura zapisanih biljeski, a on ujedno i vodi cjelokupni analiticki
proces istrazivanja i daje mu potrebnu dozu vjerodostojnosti.

Analiza rezultata i diskusija

Prvo smo u razli¢itim dokumentima koje smo proucavali odredili rije¢i koje tvore
prethodno utvrdeno semanticko polje bastine.

U Tablici 4 moze se primijetiti da postoje samo tri reference u opéim zakonima, u
dokumentima koji reguliraju predprimarno obrazovanje pronadeno je oko trideset
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referenci, dok je u dokumentima koji reguliraju primarno obrazovanje pronadeno
vise od sedamdeset referenci.

Tablica 4.

U Tablici 5 moze se primijetiti da, ovisno o izvoru i svrsi svakoga analiziranog
dokumenta o predprimarnom obrazovanju, broj informacijskih jedinica o bastini
uvelike varira. Tako Kraljevski dekret 1630/2006 ima pet utvrdenih jedinica, Dekret
428/2008 ima tri, a Naredba od 5. kolovoza 2008., koja se bavi konkretnim razvojem
kurikula u Andaluziji, ima dvadeset i jednu referencu.

Tablica 5.

U dokumentima koji reguliraju primarno obrazovanje u skladu s Organskim
zakonom o obrazovanju (Tablica 6), uocene su bitne razlike izmedu broja referenci u
Naredbi od 10. kolovoza 2007. i u Dekretu 230/2007. Medutim, brojevi informacijskih
jedinica utvrdeni u Kraljevskom dekretu 1513/2006 i Naredbi od 10. kolovoza 2007.
medusobno su sli¢ni, a ima ih oko dvadeset u oba dokumenta. U dokumentima koji
su koristeni u Organskom zakonu o unaprjedenju kvalitete obrazovanja moze se naci
manje informacijskih jedinica o bastini, ali ih je ipak vi$e nego u Kraljevskom dekretu
126/2014 i Naredbi od 17. ozujka 2015. nego u Dekretu 97/2015.

Tablica 6.

U daljnjem tekstu prikazani su rezultati primjene sustava kategorija na skupinu
dokumenata koji su sacinjavali uzorak ovoga istrazivanja.

1. kategorija: Kulturna bastina kao pojam

Cilj je ove kategorije analizirati koja perspektiva kulturne bastine i koje su vrste
bastine uzete u obzir u pravnim tekstovima koji reguliraju kurikul (Tablica 7).

Sto se ti¢e podkategorije 1, Perspektiva bastine, a vezano uz dva Opéa zakona o
obrazovanju, mozZe se u oba vidjeti da utvrdene informacijske jedinice odgovaraju
drugoj razini kompleksnosti, tj. da se isti¢u oni elementi bastine koji pokazuju njezin
evolucijski karakter u prirodnim, drustvenim i znanstveno-tehnoloskim promjenama.
Jedan takav primjer moze se pronaci u Organskom zakonu o obrazovanu (2006, str.
17165), kada se govori o potrebi za ,,obrazovanjem za postivanje i prepoznavanje
jezi¢noga i kulturnoga pluraliteta Spanjolske i o prepoznavanju interkulturalnosti kao
elementu koji obogacuje drustvo”

Tablica 7.

Sto se ti¢e dokumenata koji reguliraju kurikul predprimarnoga obrazovanja, prije
svega trebalo bi istaknuti da nedostatak informacijskih jedinica u Dekretu 428/2008
znaci da one ne pruzaju dovoljno potrebnih informacija za analizu ove podkategorije.
S druge strane, informacijske jedinice u Kraljevskom dekretu 1630/2006 i Naredbi od
5. kolovoza 2008. odgovaraju simbolickoj perspektivi na tre¢oj razini kompleksnosti,
tj. one su na pozeljnoj razini. Primjeri su:
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[...] Postupno bi trebali $iriti svoje znanje o nekim vlastitim kulturnim obiljezjima.
Kulturna raznolikost znaci da bi djeca bolje trebala upoznati drustvene obicaje i praksu
iz otvorene i inkluzivne perspektive koja bi im pomogla upoznati razli¢ite kulturne
oblike i manifestacije u njihovoj okolini te na taj nacin kod njih razvijati postovanje
i uvazavanje istih. (Kraljevski dekret 1630/2006, str. 478)

Sto se ti¢e primarnoga obrazovanja, uoeno je da se pojam bastine promijenio izmedu
dva Kraljevska dekreta na temelju kojih su izradeni Organski zakon o obrazovanju
i Organski zakon o unaprjedenju kvalitete obrazovanja. Dok Kraljevski dekret
1513/2006 promatra bastinu iz vremenske perspektive (druga razina kompleksnosti),
Kraljevskim dekretom 126/2014 napravljen je korak unatrag te se bastina promatra iz
perspektive iznimne spomenicke vrijednosti (prva razina kompleksnosti). To znaci da
zakonodavstvo krece od tretiranja bastine kao necega $to ima evolucijski i/ili vremenski
karakter u sklopu prirodnih, drustvenih i znanstveno-tehnoloskih promjena koje utje¢u
na zajednicu do pukog promisljanja o bastini kroz njezino prepoznavanje ili prestiz
(u dekontekstualiziranom obliku). Ovo su primjeri koji pokazuju kako se kulturna
bastina shvaca u Kraljevskom dekretu na temelju kojega su izradeni Organski zakon
o0 obrazovanju i Organski zakon o unaprjedenju kvalitete obrazovanja:

[...] To takoder obuhvaca i razumijevanje karakteristika danasnjih drustava, njihovoga
rastucega pluraliteta i evolucijskog karaktera, razumijevanje doprinosa razli¢itih
kultura evoluciji i napretku ¢ovjecanstva te osjecaj pripadnosti drustvu u kojem
zivimo. Ukratko, to znadi pokazivati osjecaje globalnoga gradanstva kompatibilnoga
s lokalnim identitetom. (Kraljevski dekret 1513/2006, str. 43061. Na temelju njega
izraden je Organski zakon o obrazovanju.)

[...] Poznavanje najvaznijih umjetnickih manifestacija koje su dio umjetnicke i
kulturne bastine te razvijanje pozitivnoga stava, punog postovanja, prema toj bastini.
(Kraljevski dekret 126/2014, str. 19403. Na temelju njega izraden je Organski zakon o
unaprjedenju kvalitete obrazovanja.)

Medutim, u prilagodbama dvaju Kraljevskih dekreta u andaluzijskom zakonodavstvu
koji se odnose i na Organski zakon o obrazovanju i Organski zakon o unaprjedenju
kvalitete obrazovanja, vaznost kulturne bastine specificira se na tre¢oj razini kompleksnosti,
tj. bastina se shvaca kao element koji simbolizira i andaluzijsku kulturu i element koji
je ¢ini prepoznatljivom.

[...] Nasa Autonomna zajednica [Andaluzija] i nasa domovina [Spanjolska] imaju
bogatu kulturnu bastinu kojoj bi se u obrazovanju trebalo pristupiti iz holisticke
perspektive, kako bi se izbjeglo njezino fragmentiranje po disciplinama, kako tradicionalna
$kola inace tretira bastinu. (...) Procjenjivanje bogate kulturne bastine Andaluzije ne
bi nam trebalo dozvoliti da zaboravimo da je bastina isto $to i sustav vrijednosti koje
se ispreplecu kroz vrijeme i ¢ine drustveni konstrukt koji se zato treba razmatrati s
udaljenoga i kritickoga stajalista, sa stajalista koje treba graditi zajedno s u¢enicima od
primarne razine obrazovanja, kako bi se izbjegle etnocentricke predrasude. (Naredba
od 10. kolovoza 2007., str. 9; na temelju nje izraden je Organski zakon o obrazovanju.)
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[...] njegovati osjecaj pripadnosti vlastitoj zajednici, cijeniti vlastitu kulturnu i
povijesnu posebnost, materijalnu i nematerijalnu bastinu, cijeniti okoli$ ¢iji smo dio te
ne zaboraviti jedinstveni okvir globalne i interkulturne meduovisnosti kojemu pripadaju
sva ljudska bica, kako bi bili uklju¢eni u njegovo ocuvanje i zastitu, i kako bi razvili
osjecaj drustvene angaziranosti koji je uvijek u skladu s Kulturom mira (...). (Naredba
od 17. ozujka 2015, str. 73, na temelju koje je izraden Organski zakon o obrazovanju.)

Kao $to se moze vidjeti u ova dva slu¢aja, oba tumacenja kulturne bastine prikazana
u Naredbi od 10. kolovoza 2007. i Naredbi od 17. oZujka 2015. blisko su povezana sa
simboli¢ko-identifikacijskom varijablom predmeta i na lokalnoj i na globalnoj razini,
kao i s bastinom ¢ija je vaznost u tome da se mora prilagoditi gradanima u skladu s
potrebama vremena u kojem Zivimo.

Kada detaljnije analiziramo pojam kulturne bastine kroz 2. podkategoriju, Vrste
bastine, jasno je vidljivo da je ve¢ina pravnih tekstova koji su analizirani (8 od ukupno
11) smjestena u prvoj varijabli, prirodno-povijesno-umjetnickoj i stoga je na prvoj
razini kompleksnosti.

Kada se radi o Op¢im zakonima o obrazovanju, utvrdene informacijske jedinice
odgovaraju prvoj razini kompleksnosti, prirodno-povijesno-umjetnickoj bastini, kako
je vec receno te stoga daju posebnu vaznost ,,stjecanju intelektualnih navika i radnih
tehnika te znanstvenoga, tehnickog, humanistickog, povijesnog i umjetnickog znanja
(...)” (Organski zakon o obrazovanju, str. 17165).

U predprimarnom obrazovanju, vrsta bastine koja prevladava je etnologka (druga
razina kompleksnosti) jer se pojavljuju aluzije na znacajne tradicionalne elemente koji
objasnjavaju drustvene promjene, kao $to se moze vidjeti u sljedecoj informacijskoj
jedinici:

[...] Znanje o kulturnoj bastini drustva kojemu djeca pripadaju doprinosi njihovoj
izgradnji vlastita identiteta, povecava i definira njihov osjecaj pripadnosti odredenom
drustvu i kulturi. Iz ovoga podrudja se priblizavaju prepoznavanju nekih znakova
kulturnoga identiteta i poznavanju znacajnih kulturnih proizvoda okoline, procjenjuju
ih i razvijaju interes za aktivno sudjelovanje u drustvenim i kulturnim aktivnostima.
(Naredba od 5. kolovoza 2008., str. 30)

U Dekretu 428/2008, kada se govori o ciljevima, pojavljuje se samo jedna informacijska
jedinica koja odgovara prvoj razini kompleksnosti ili prirodno-povijesno-umjetnickoj
bastini, zbog toga $to ova podkategorija nije uopce dovoljno razradena.

U slucaju primarnoga obrazovanja, vrsta bastine koja prevladava jest prirodno-
povijesno-umjetnicka bastina (1. razina kompleksnosti), a da se ne ide dublje u
vaznost ove vrste bastine za osobni razvoj pojedinca i razvoj njegove zajednice, kao
gradanina koji pripada odredenom lokalnom i globalnom kontekstu. Ovo odrazava
ideju o bastini kao usvajanju ,,opée kulture”. Dekret 97/2015 i Naredba od 17. ozujka
2005., koji se oboje odnose na kurikulnu realizaciju Organskog zakona o unaprjedenju
kvalitete obrazovanja u Andaluziji, prikazuju bastinu iz ne$to kompleksnije perspektive
(2. razina kompleksnosti, znanstveno-tehnoloska bastina), no bez priblizavanja razini
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kompleksnosti koja bi bila pozeljna u onome $to nazivamo holistickom bastinom (3.
razina kompleksnosti).

2. kategorija: Kulturna bastina u obrazovanju

Ova kategorija analizira na koji se nacin kulturna bastina koristi u obrazovanju
(Tablica 8). Sto se ti¢e 3. podkategorije, Integracije bastine u elemente kurikula,
utvrdeno je da se u Op¢im zakonima o obrazovanju bastina spominje sporadi¢no
(1. razina kompleksnosti) i to u Clanku 2., Svrha obrazovanja, i u Clanku 17., Ciljevi
primarnoga obrazovanja, u odjeljcima (g) i (h).

Tablica 8.

U predprimarnom obrazovanju, u Dekretu 428/2008 moze se uo¢iti kako se 3.
podkategorija (Integracija u kurikulne elemente) koristi na nacin koji se moze smatrati
sporadi¢nim (1. razina kompleksnosti) jer su tu utvrdene informacijske jedinice smjestene
u opée ciljeve. Medutim, i u Kraljevskom dekretu 1630/2006 i u Naredbi od 5. kolovoza
2008. nailazimo na punu integraciju jer se reference na bastinu pojavljuju u razli¢itim
kurikulnim elementima na integrirani i smisleni na¢in (3. razina kompleksnosti). Treba
istaknuti da se te reference uglavnom nalaze u podruéju Znanje o okolisu te da je u
Naredbi od 5. kolovoza 2008. evaluacijski kriterij neuocljiv i ne pokriva sav relevantni
sadrzaj. Primjeri ukljucuju sljedece informacijske jedinice:

Cilj podru¢ja Znanje o okolisu: ,,Saznati nesto o razli¢itim drustvenim grupama
koje su djeci bliske, o nekim njihovim karakteristikama, kulturnim proizvodima,
vrijednostima i stilu Zivota jer se tako gradi povjerenje, postovanje i uvazavanje.”
(Kraljevski dekret, 1630/2006, str. 479)

3. blok sadrzaja: Kultura i Zivot u drustvu. Podrudje Znanja o okoli$u: ,,Prepoznavanje
nekih znakova kulturnoga identiteta okoli$a i interes za sudjelovanje u drustvenim i
kulturnim aktivnostima.” (Kraljevski dekret 1630/2006, str. 479)

Na razini primarnoga obrazovanja utvrdeno je da je integracija bastine u kurikulne
elemente u Dekretu 230/2007 i Kraljevskom dekretu 126/2005 sporadi¢na, tj. spominje
se samo izolirano u nekoliko kurikulnih elemenata. U Dekretu 230/2007, utvrdene
informacijske jedinice ubrojene su u Osnovne kulturne i umjetnicke kompetencije
u svim podruéjima ove razine obrazovanja, dok se u Kraljevskom dekretu 126/2015
nailazi na reference u sadrzaju koji se odnosi na podrucje Drustvenih znanosti,i to u
evaluacijskim kriterijima i standardima ucenja, iako u vrlo izoliranom i fragmentiranom
obliku. Medutim, u ostalim dokumentima koji su analizirani za ovu razinu obrazovanja
isti¢e se sumativna integracija kurikulnih elemenata, tj. dijelovi sadrzaja su dodani ili
prosireni, a da izmedu njih nije uspostavljena ikakva veza ili da su integrirani.

U 4. podkategoriji, Razina disciplinarnosti (Tablica 7), u Op¢im zakonima o
obrazovanju, nisu pronadene informacijske jedinice koje bi se mogle smjestiti unutar
bilo koje odredene varijable ili razine. Isti je slu¢aj bio i u Kraljevskom dekretu 1630/2006
za predprimarno obrazovanje, i u Dekretu 230/2007 i Kraljevskom dekretu 126/2004
za primarno obrazovanje.
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U Dekretu 428/2008 za predprimarno obrazovanje pronadena informacijska jedinica
povezana s ovom podkategorijom biljezi medudisciplinarni karakter bastine, tako da
smo smatrali da treba biti smjestena na 3. razini kompleksnosti (Interdisciplinarna
varijabla). Naredba od 5. kolovoza 2008. ponavlja istu informacijsku jedinicu,
biljezi njezin spomenuti karakter stavljajuci je tako na istu razinu. Medutim, treba
napomenuti da ostatak pronadenih citata upucuje na multidisciplinarni karakter (2.
razina kompleksnosti) analizirane podkategorije jer se pojavljuju reference na bastinu
u svim podruéjima znanja.

[...] Razli¢ita podruéja kurikula transverzalno integriraju razvoj demokratskih,
gradanskih i eti¢kih vrijednosti nasega drustva, kao i kulturnu raznolikost, odrZivost,
kulturu mira, potro$acke navike, zdrav stil Zivota i na¢in na koji provodimo slobodno
vrijeme. (Dekret 428/2008, str. 9)

Kada govorimo o primarnom obrazovanju, u dokumentima koji sadrze reference
na razinu disciplinarnosti uglavnom se spominje multidisciplinarnost. Kao i kod
prethodne podkategorije, smatramo da je na ovoj razini obrazovanja vazno detaljnije
prouciti Naredbu od 10. kolovoza 2007.i Naredbu od 17. ozujka 2015. U njima se bastina
spominje u podruc¢jima Matematike, Jezika i Znanju o mediju (u prvospomenutoj
Naredbi) i u Drustvenim znanostima, Jeziku, Tjelesnoj i zdravstvenoj kulturi i
Drustvenim i gradanskim vrijednostima (u drugospomenutoj Naredbi). U objema
nedostaje interdisciplinarni ili presje¢no-disciplinarni pristup analiziranim elementima.

Sto se ti¢e 5. podkategorije, Integracije sadrzaja (Tablica 7), u dokumentima
o predprimarnom obrazovanju u kojima nalazimo informacijske jedinice o toj
podkategoriji (Kraljevski dekret 1630/2006 i Naredba od 5. kolovoza 2008.), one
odgovaraju Vrijednosti III. U njoj su prisutne tri medusobno povezane vrste sadrzaja
- konceptualni, proceduralni i atitudinalni sadrzaj. To se moze uociti u sljedecoj
informacijskoj jedinici:

[...] Poznavati i sudjelovati u nekim kulturnim i umjetni¢ckim dogadanjima u vlastitoj
okolini, uzimajuéi u obzir njihovu raznolikost i razvijajudi interes za, po$tovanje prema i
uvazavanje andaluzijske kulture i kulturne raznolikosti. Djeca se od rodenja neprekidno
razvijaju i stvaraju razlicite drustvene odnose. Ona su aktivni ¢lanovi drustva, a $kola ima
zadacu olaksati im razumijevanje razli¢itih dogadaja u neposrednoj okolini i poticati
ih na sudjelovanje u nekima od njih, kao i u tradicionalnim obicajima specifi¢nima za
kulturu u kojoj Zive, uzimaju¢i u obzir njihovu raznolikost, tako da budu zainteresirani
i da se nauce integrirati spontano i aktivno (Naredba od 5. kolovoza 2008, str. 22).

Informacijske jedinice pronadene u dokumentima relevantnima za primarno
obrazovanje na drugoj su razini kompleksnosti, a prevladava uglavnom konceptualna
ili atitudinalna vrsta sadrzaja. Proceduralni sadrzaj, ukoliko postoji, povezan je s
konceptualnim sadrzajem, koji je uvijek prisutan.

Sto se ti¢e 6. podkategorije, Svrhe komunikacijskoga procesa, informacijske jedinice
pronadene u Op¢im zakonima o obrazovanju su na drugoj razini kompleksnosti,
a uglavnom se odnose na bastinu u svakodnevnom zivotu, kako je zabiljeZeno u
sljede¢em odlomku:
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g) Obrazovanje za postivanje i prepoznavanje $panjolskoga jezi¢noga i kulturnoga
pluraliteta i multikulturalizma kao elementa koji obogacuje drustvo. (Organski zakon
o obrazovanju, str. 17165)

Kada govorimo o predprimarnoj razini obrazovanja, u Dekretu 428/2008 nisu
pronadene informacijske jedinice koje se odnose na ovu varijablu, no u Kraljevskom
dekretu 1630/2006 i Naredbi od 5. kolovoza 2008. svrha komunikacijskoga procesa
moze se shvatiti iz prakti¢no-konzervatorske perspektive (3. razina kompleksnosti),
$to se moze vidjeti u sljede¢em odlomku:

[...] Potrebno povezivanje djece s kulturnim okruzjem provest ¢e se kroz njihovo
aktivno sudjelovanje u kulturnim dogadanjima koja su tipi¢na za nagu okolinu. Tako ¢e
se pribliziti razli¢itim nac¢inima govora, tj. andaluzijskim jezi¢nim obrascima, obicajima,
stilu Zivota i oblicima drustvenoga organiziranja, festivalima, proslavama, kulturnim
proizvodima poput folklora te ¢e produbiti svoje znanje i cijeniti te manifestacije.
Na isti ¢e nacin percipirati mnostvo obicaja, stilova Zivota i kulturnih manifestacija
koje postoje u nasem drustvu te ce ih tako bolje razumjeti i postivati. (Naredba od 5.
kolovoza 2008., str. 37)

Na primarnoj razini obrazovanja, kao i u Op¢im zakonima o obrazovanju i
pravilnicima koji se odnose na predprimarnu razinu obrazovanja, uo¢ili smo da
svrha komunikacijskoga procesa zabiljezena u analiziranim dokumentima odgovara
prakti¢no-konzervatorskoj perspektivi (2. razina kompleksnosti), iako postoje nijanse
jer se u Kraljevskom dekretu 1513/2006, Dekretu 230/2007, Dekretu 97/2015 i Naredbi
od 17. ozujka 2015. neke informacijske jedinice mogu smjestiti na 3. razinu.

3. kategorija: Identitet i bastina

Treca kategorija analizira vezu izmedu elemenata bastine koji se pojavljuju u
analiziranom obrazovnom zakonodavstvu i osjecaja identiteta koji [judi imaju (Tablica
9). Sto se tice 7. podkategorije, Skala identiteta, u Opéim zakonima nisu pronadene
nikakve reference koje bi pruzile bitne informacije u ovom podrudju, a isto vrijedi i
za Dekret 428/2008 za predprimarno obrazovanje. Medutim, u Kraljevskom dekretu
1630/2006 i Naredbi od 5. kolovoza 2008. koji se odnose na predprimarno obrazovanje,
informacijske jedinice nalaze se na drugoj razini kompleksnosti te se referiraju na
prepoznavanje simbolicke i identifikacijske vrijednosti elemenata bastine s obzirom
na njihov ,,medij”:

[...] Znanje o kulturnoj bastini drustva u kojemu Zive, kod djece doprinosi izgradnji
vlastita osobnoga identiteta, ja¢a i definira njihov osjecaj pripadnosti odredenom drustvu
i kulturi. Iz toga se podrugja priblizavaju prepoznavanju nekih znakova kulturnoga
identiteta, poznavanju nekih znacajnih kulturnih proizvoda nasega medija, smatraju
ga vaznim te stje¢u interes za aktivnim sudjelovanjem u dru$tvenim i kulturnim
aktivnostima. (Naredba od 10. kolovoza 2007., str. 9)

Tablica 9.
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Sto se ti¢e pravnih tekstova koji reguliraju kurikul primarnoga obrazovanja, uo¢ili
smo da u svim tekstovima na kojima se temelji Organski zakon o unaprjedenju kvalitete
obrazovanja ponovno prevladava drustvena perspektiva. Medutim, u dokumentima
na razini drzave i u onima na andaluzijskim regionalnim razinama koji su bitni za
izradu Zakona o obrazovanju pojavljuje se globalna perspektiva. Stoga se ti dokumenti
mogu smjestiti na srednji stupanj, izmedu razine II. i razine III.

Zakljucak

U analiziranim obrazovnim standardima postoji dvostruka vizija o tome iz koje
bi se perspektive trebala konceptualizirati kulturna bastina. Stoga se izmjenjuju
dokumenti s oznacenom estetickom, vremenskom i raznolikom perspektivom (ono
$§to smo smatrali da pripada drugoj razini kompleksnosti) i oni u kojima prevladava
simboli¢ko-identifikacijska perspektiva (tre¢a razina kompleksnosti). Uz to, moramo
spomenuti da se isti¢e prirodno-povijesno-umjetnicka vrsta bastine. To doseze visu
razinu kompleksnosti (etnolosku, znanstveno-tehnolosku) u nekim dokumentima
o predprimarnom obrazovanju i u nekima koji sa¢injavaju pravni okvir za izradu
Organskoga zakona o unaprjedenju kvalitete obrazovanja za primarno obrazovanje
u Andaluziji.

Uzimajudi u obzir primjenu bastine u obrazovanju, moramo zakljuditi da prevladava
sumativna integracija sadrZaja (prva razina kompleksnosti). Neki dokumenti, medutim,
pokazuju korak prema vi$oj razini kompleksnosti (sumativna uporaba bastine), a
u samo dva dokumenta (koji se odnose na predprimarno obrazovanje) mozemo
govoriti o punoj integraciji (razina III.). Sli¢no tomu, razina disciplinarnosti ovisi
o razini obrazovanja. Pravni tekstovi koji reguliraju primarno obrazovanje isti¢u
multidisciplinarnu viziju bastine, dok oni koji reguliraju predprimarno obrazovanje
isti¢u interdisciplinarnu viziju te smatraju bastinu svojevrsnom presje¢nom temom.

Sli¢no vrijedi i za integraciju sadrZaja. Dok je u predprimarnom obrazovanju moguce
prepoznati punu integraciju sadrzaja (treca razina kompleksnosti), u primarnom
obrazovanju prepoznata je samo jednostavna integracija (druga razina kompleksnosti).
Kada govorimo o svrsi komunikacijskoga procesa, mozemo primijetiti da postoji
veéa doza uravnoteZenosti jer je u svim pravnim tekstovima izrazena prakti¢no-
konzervatorska tendencija (druga razina kompleksnosti). U mnogim tekstovima koji
reguliraju primarno obrazovanje postoje reference na kriti¢nu svrhu procesa (tre¢a
razina kompleksnosti).

Odnos koji nastaje izmedu identiteta i bastine sli¢an je u ve¢ini analiziranih dokumenata,
no postoje neke razlike. Iako prevladava skala drustvenoga identiteta, mogu se pronaci
i odredene reference na globalnu skalu identiteta u pravnim tekstovima koji reguliraju
primarno obrazovanje prema Organskom zakonu o unaprjedenju kvalitete obrazovanja
(treca razina kompleksnosti).

Cinjenica koju moramo istaknuti kao zna¢ajnu nakon provedene analize je smjestaj
vecine informacijskih jedinica oko specifi¢nih predmeta ili podrucja kurikula. Tako
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se u predprimarnom obrazovanju istice podrudje Znanje o okoliSu - to¢nije, Blok 3
sadrZaja pod nazivom LZivot u drustvu i kulturi’ u kojemu se navodi da bi se u¢enici
trebali pribliziti drustvenom okruzenju u kojemu Zive te nauciti kako se u njemu
kretati i aktivno sudjelovati. U primarnom obrazovanju, u Organskom zakonu o
unaprjedenju kvalitete obrazovanja, ve¢ina informacijskih jedinica koje se odnose
na bastinu smjestena je oko podrudja Znanje o mediju. Medutim, u Organskom
zakonu o unaprjedenju kvalitete obrazovanja, ova su pitanja uglavnom smjestena
u podrudje Drustvenih znanosti koje je odvojeno od Prirodnih znanosti te stoga
gubi interdisciplinarnost koja je prvobitno bila cilj u predmetu Znanje o prirodnom,
drustvenom i kulturnom okolisu.

Vidjeli smo kako je tesko integrirati presje¢ne teme zbog strukture tradicionalnoga
$kolstva koje je iznimno usredotoceno na discipline. Stoga, kako bi se obrazovanje o
bastini integriralo u op¢i obrazovni kontekst, s ciljem obrazovanja globalnih gradana,
neophodno je izraditi integrirani kurikul na temelju ,vaznih drustvenih i ekoloskih
problema” umjesto na temelju ,,tradicionalnih $kolskih predmeta” (Garcia-Pérez,
Fernandez-Moreno i Rodriguez-Marin, 2015). To je obrazovna alternativa usmjerena
na poucavanje o gradanskim vjestinama kroz integraciju ciljeva, sadrzaja i metoda u
skladu s aktualnim obrazovnim potrebama.

Ukratko, sve navedeno upucuje na izradu kurikula s osnovnim ciljevima koji
su eksplicitno povezani s transformacijom drustva, sa sadrzajem koji prati vazne
drustvene i ekologke probleme, koji zahtijeva metode istrazivackoga ucenja, u kojemu
je evaluacija zamisljena kao analiti¢ki proces, a izobrazba nastavnika uskladena s
ovakvim modelom kurikula.
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