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Hrvatska metodika geografije i edukacijska geografija

u posljednjih pet desetlieca

Teaching methodology of geography and educational
geography in Croatia over the last fifty years

Metodika geografije razmjerno je mlada znanstvena
disciplina unutar znanstvenoga polja geografije koja tek
u posljednjih nekoliko desetljeca dozivljava svoju punu
znanstvenu afirmaciju. U prvim desetlje¢ima znanstvena
produkcija bila je usmjerena na radove koji primarno
problematiziraju nastavu geografije, ali daljnji razvoj
discipline upucuje na tendencije izdvajanja edukacijske
geografije kao zasebna znanstvenoga sklopa i grane
unutar navedenoga polja. S obzirom na navedeno
stvara se potreba rekapitulacije znanstvene produkcije
i najvaznijih spoznaja ove geografske znanstvene
discipline u posljednjih pedeset godina. Pregled
znanstvenih 1 znanstveno-stru¢nih radova metodike
geografije i edukacijske geografije upucuje na svojevrsnu
tematsku 1 metodolosku promjenu paradigme koja
pocinje zahvacati teme i objekte istrazivanja znatno Sire
od ucionice i nastave geografije. Primjetna promjena
prevladavajuega  znanstvenog interesa s pitanja
kurikuluma i organizacije nastave prema istrazivanjima
ljudskih potencijala, organizacije obrazovne funkcije u
prostoru te postignuca ucenika upucuje na kontinuiran
i stabilan razvoj.

Kljuéne rijeci: nastava geografije, metodika geografije,
edukacijska geografija, kurikulum, Hrvatska

'The teaching methodology of geography is a relatively
young scientific discipline within the scientific field
of geography, that has only been experiencing its full
scientific affirmation in the last few decades. In the
early years, scholarly production focused on works that
primarily dealt with geography education, but further
development of the discipline showed a tendency to single
out educational geography as a distinct scholarly entity
and branch within the field. Given the aforementioned,
there is a need to recapitulate scientific production and
the most important findings of this geographical scientific
discipline from the last fifty years. A review of scientific
and scientific-expert papers on the teaching methodology
of geography and educational geography indicates a
thematic and methodological paradigm shift toward
covering topics and objects of research significantly wider
than those covered in the classroom and during geography
lessons. The noticeable changes in the prevailing scientific
interest in the curriculum and organization of teaching
according to human resources research, the organization
of education in certain areas and student achievement
indicate a continuous and stable development.
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Uvod

Geografska znanstvena zajednica u Hrvatskoj,
to¢nije neki od njezinih pripadnika, ve¢ su tijekom
posljednjih dvaju desetlje¢a 20. st. otvoreno pro-
blematizirali temu polozaja metodike geografije’
i edukacijske geografije, kako na razini njezina
polozaja u slozenom kompleksu geografske zna-
nosti tako i na simboli¢koj razini njezina unutar-
cehovskoga priznanja kao samostalne znanstvene
discipline. Navedenomu uvelike svjedode i navo-
di nekih od istaknutijih hrvatskih geografa toga
vremena, koji upozoravaju na nezavidan polozaj
metodike geografije u sklopu geografskih visokos-
kolskih institucija, ali i implikacije koje iz takvih
odnosa mogu proizié¢i. Primjerice, Pejnovi¢ (1987,
137) navodi: ,,S tim u vezi treba re¢i da na vedi-
ni nasih nastavnickih fakulteta vlada macehinski
odnos prema Metodici i da se ova disciplina mi-
norizira na osnovi izmisljenih razlika izmedu tzv.
znanstvene i nastavne geografije. Takav odnos ne
samo da je neprihvatljiv i za struku $tetan, nego
je i u dubokoj suprotnosti s prevladavajuéim za-
posljavanjem diplomiranih geografa na $kolama i
potrebama za formiranje kvalitetnijeg nastavnog
kadra. Razumljivo je stoga, da je zbog takvog od-
nosa, Metodika nastave postala jedna od slabijih
karika u geografskom obrazovanju, §to se, uosta-
lom, odrazava i u polozaju struke nakon reforme
obrazovanja. Sada je ve¢ sasvim ocito da je na
ovom podrudju potrebno $to prije udiniti radi-
kalan preokret”. Brazda (1987, 126), govoredi o
novoj generaciji udzbenika u Jugoslaviji, takoder
pise: ,U interesu je ugleda i polozaja geografske
nastave da se pronadu djelotvorni putevi suradnje
izmedu istaknutih geografa-znanstvenika, meto-
dicara i nastavnika-prakticara, jer je to najbolji na-
¢in da se uoceni i prisutni problemi najbolje rijese”.
Takav polozaj metodike geografije i edukacijske
geografije zacijelo je bio uvjetovan neizbjeznim
preklapanjima metodike geografije s pedagogijom

i didaktikom, ali i znanstveno-izvedbenoj dvojno-

1 U radovima objavljenim do 2015. godine koristen je termin metodika
geografije i metodika nastave geografije iako zakljucci iz radova objavl-
jenih u drugom desetljecu ovoga stolje¢a upucuju na to da je predmet
proucavanja znatno §iri od metodickih tema. Stoga je u ovome radu
prilikom analize objavljenih radova koristena sintagma: metodika
geografije i edukacijska geografija, a hijerarhijski odnos tih dvaju ter-
mina vidljiv je u tablici 1.
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Infroduction

During the last two decades of the 20™ century, the
geographical scientific community in Croatia, more
precisely some of its members, raised the topic of
teaching methodology of geography! and educational
geography, both at the level of its position in the lay-
ered complex of geographical science and the symbol-
ic level of its internal recognition as an independent
scientific discipline. This is largely evidenced by the
statements of some of the most prominent Croatian
geographers of the time, who pointed out the unen-
viable position of geographicateaching methodology
within geographical higher education institutions,
and also the implications of what could arise from
such relations. For example, Pejnovi¢ (1987, 137) stat-
ed: “In this regard, it should be said that most of our
teaching universities have a step-motherly attitude
towards teaching methodology, and that this disci-
pline is being marginalized, based on imaginary dif-
ferences between the so-called scientific and teaching
geography. Such a relationship is not only unaccept-
able and harmful for the profession, it is also in deep
contradiction with the prevailing employment of
graduate geographers in schools and the need to im-
prove the quality of teaching staff. It is understanda-
ble, therefore, that teaching methodology has become
one of the weaker links in geographical education due
to such an attitude; this is reflected in the state of the
profession after the education reform. It is now quite
obvious that a radical change is needed in this area
as soon as possible.” Brazda (1987, 126), discussing
the new generation of textbooks in Yugoslavia, also
stated: “It is in the interest of the reputation and state
of geographical teaching to find effective ways of co-
operation between prominent scientific geographers,
methodologists, and teacher-practitioners, because it
is the best way to best solve the observed and present
issues.” Such a position of teaching methodology of
geography and educational geography was certainly
conditioned by the inevitable overlap with pedago-
gy and didactics, but also by the scientific/practi-

1 In papers published to 2015, the term teaching methodology of ge-
ography was used, although the conclusions drawn from the papers
published in the 2010s suggest that the subject of study is much
broader than methodological teaching issues. Therefore, in this paper,
when analyzing published papers, the phrase “teaching methodology
of geography and educational geography” is used, and the hierarchical
relationship between these two terms is visible in Table 1.



sti pa ne ¢udi da se metodika geografije najcesce
definirala kao pedagogijska disciplina koja se bavi
geografskim odgojem i obrazovanjem u njegovoj
cijelosti (Matas, 1998). Predmet proucavanja me-
todike geografije i edukacijske geografije u tom je
razdoblju, kako navodi Vuk (2012), bio definiran
u najveéem opsegu, gotovo iskljucivo, nastavnim
potrebama.

I u desetlje¢ima koja su uslijedila raspravlja se o
polozaju i definiciji metodike geografije i eduka-
cijske geografije te o njezinu znanstvenom kredi-
bilitetu. Pritom treba spomenuti i ¢injenicu da se u
vedini rasprava o razvoju mati¢noga polja metodi-
ka i edukacijska geografija i ne spominju (Crkven-
¢i¢, 2007). Tek u novom tisuclje¢u dolazi do pune
afirmacije metodike geografije kao samostalne
znanstvene discipline koja se prema Pravilniku o
podrudjima, poljima i granama znanosti Republike
Hrvatske (NN, 2009) nalazi u interdisciplinarnom
podrudju znanosti, u znanstvenom polju geografi-
ja i grani primijenjena geografija, a prema fazama
razvoja znanosti Cohena i dr. nalazi se na prijelazu
iz druge u trecu razvojnu fazu (Curi¢ i Vuk, 2013).
Ubrzo nakon afirmacije metodike geografije kao
zasebne discipline u znanstvenom polju geografija
i identifikacije faze razvoja discipline pojavljuju se
nove tendencije koje idu u smjeru izdvajanja edu-
kacijske geografije kao $irega pojma u samostalnu
znanstvenu granu s pripadajuéim disciplinama
i subdisciplinama (Curi¢ i Vuk, 2013; Vuk i dr,,
2015).

U svjetlu tih ideja i turbulentna puta afirmaci-
je metodike geografije i edukacijske geografije (ali
i metodika drugih predmeta) kao zasebne znan-
stvene discipline namede se potreba rekapitulaci-
je znanstvene produkcije, najvaznijih znanstvenih
spoznaja i propitivanja faze razvoja ove mlade ge-
ografske discipline u Hrvatskoj. Vazna je, naime,
potreba pregleda najvaznijih istrazivanja u okviru
ove znanstvene discipline, prije svega zbog njezina
daljnjega etabliranja, ali i sazeta uvida u ono $to
sluzi kao osnova i pilon njezina buducega razvoja:
odredeno istrazivacko polje, predmet istrazivanja i
metodologiju.

Osnovni je cilj ovoga rada izraden kronoloski
i tematski pregled znanstvenih radova metodike
geografije i edukacijske geografije u Hrvatskoj u

cal duality, so it is not surprising that the teaching
methodology of geography is most often defined as
a pedagogical discipline that deals with geographical
education in its entirety (Matas, 1998). The subject
of studying the teaching methodology of geography
and educational geography in this period, as stated by
Vuk (2012), was defined to the greatest extent (almost
exclusively) by teaching needs.

In the decades that followed, the position and defi-
nition of the teaching methodology of geography and
educational geography and its scientific credibility
were discussed. It should also be mentioned that in
most discussions regarding the development of the
parent field, teaching methodology and education-
al geography were not even mentioned (Crkvencic,
2007). It was only in the 2000s that the teaching
methodology of geography was affirmed as an inde-
pendent scientific discipline; which, according to the
Ordinance on Scientific and Artistic Areas, Fields and
Branches (NN, 2009), is in the interdisciplinary field
of science, field of geography, and the branch of ap-
plied geography. According to the stages of develop-
ment of science by Cohen et al., it is in transition from
the second to the third development phase (Curi¢ and
Vuk, 2013). Soon after the affirmation of the teach-
ing methodology of geography as a separate discipline
in the field of geography and the identification of the
level of development of the discipline, new tendencies
trending toward separating educational geography as a
broader concept into an independent scientific branch

appeared (Curi¢ and Vuk, 2013; Vuk et al. 2015).

In light of these ideas and the turbulent path of affir-
mation of the teaching methodology of geography and
educational geography (and also the teaching method-
ology of other subjects) as a separate scientific discipline,
there is a need to recapitulate scientific production, i.e.
the most important scientific knowledge, and question
the stage of development of this young geographical
discipline in Croatia. Namely, the need to review the
most important research within this scientific discipline
is significant, primarily for its further establishment, but
also because of the concise insight into what serves as
the basis of its future development: the specific research
field, research subject, and methodology.

'The main goal of this paper is a chronological and
thematic review of scientific papers of the teaching

methodology of geography and educational geogra-
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posljednjih pet desetljea. Osim navedenih kate-
gorija, vremena i dominantne teme rada, analizirat
¢e se 1 najvaznije znanstvene spoznaje, primije-
njene metode te usmjerenost radova prema svim
elementima kurikuluma ¢ija vaznost proizlazi iz
odredenosti tih elemenata kao osnovnoga pred-
meta proucavanja discipline metodike geografije i
grane edukacijske geografije (Curi¢ i Vuk, 2013;
Vuk i dr., 2015).

Metodologija

Analiza obuhvaca 60 znanstvenih ili znanstve-
no-stru¢nih radova koji su prema objektu istrazi-
vanja i primijenjenoj metodologiji vezani uz me-
todiku geografije i edukacijsku geografiju. U obzir
su uzeti radovi autora koji su djelovali ili djeluju
na podrudju Republike Hrvatske, tj. onih koji su
svojim radom vezani za institucije u Republici
Hrvatskoj i mozemo ih ubrojiti u korpus rado-
va koje uvjetno nazivamo djelima hrvatske me-
todike geografije i edukacijske geografije, a koji
su u cijelosti bili dostupni na Portalu hrvatskih
znanstvenih i stru¢nih casopisa — Hréak, u Sre-
disnjoj geografskoj knjiznici Geografskoga odsje-
ka PMF-a u Zagrebu te u relevantnim meduna-
rodnim bazama. Analizirani su radovi objavljeni
u posljednjih pet desetljeca, tocnije u rasponu
od 1974. do 2021. godine. Radovi su analizirani
kvantitativno i kvalitativno, prema vise kriterija
razvrstanih u skupine. Za potrebe kvantitativne
analize osmisljena je matrica s 23 elementa raspo-
redena u Cetiri karakteristicne skupine. Prva sku-
pina, koja se sastoji od osam elemenata, odnosi se
na analizu radova obuhvacenih istraZivanjem pre-
ma vrsti znanstvenoga ili znanstveno-stru¢noga
rada. Druga se skupina sastoji od triju elemenata,
a odnosi se na znanstvene discipline unutar pred-
lozene grane edukacijske geografije. Iako ovakva
podjela znanstvenoga polja geografije, preuzeta iz
Vuk i dr. (2015), nije u skladu s vaze¢im Pravilni-
kom o podrudjima, poljima i granama znanosti u
Republici Hrvatskoj, postala je sastavnim dijelom
matrice da bi se analizirala znanstvena produkci-
ja prema tako predlozenoj podjeli. Trec¢u skupinu
¢ini sedam elemenata kurikuluma koji ¢ine naj-
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phy in Croatia over the last five decades. In addition
to the aforementioned categories, date, and the dom-
inant topic of papers, the most important scientif-
ic knowledge, applied methods, and the orientation
of papers regarding all elements of the curriculum
(which derive their importance from the specificity
of elements that themselves form the basic subject
of study for the discipline of the teaching method-
ology of geography and educational geography) will
be analyzed. (Curi¢ and Vuk, 2013; Vuk et al., 2015).

Methodology

The analysis includes 60 scientific or scientif-
ic-expert papers which, according to the object of
research and applied methodology, are related to the
discipline of the teaching methodology of geogra-
phy and educational geography. The works of au-
thors who have worked, or who are currently work-
ing, in the territory of the Republic of Croatia, i.e.
those whose work is related to institutions within
the Republic of Croatia, have been taken into ac-
count and can be included in the corpus of works on
the Portal of Croatian scientific and expert journals
(Hreak) in the Central Geographical Library of the
Geographical Department of the Faculty of Science
in Zagreb and in other relevant international data-
bases. Papers published in the last five decades, more
precisely from 1974 to 2021, were analyzed. The pa-
pers were analyzed quantitatively and qualitative-
ly, according to several criteria, and classified into
groups. For the purposes of quantitative analysis, a
matrix with 23 elements was designed and divid-
ed into four characteristic groups. The first group,
which consists of eight elements, refers to the anal-
ysis of papers included in the research according to
the type of scientific or scientific-expert work. The
second group consists of three elements and relates
to scientific disciplines within the proposed branch
of educational geography. Although this division of
the scientific field of geography, taken from Vuk et
al. (2015),is not in accordance with the current Or-
dinance on Scientific and Artistic Areas, Fields, and
Branches in the Republic of Croatia, it has become
an integral part of the matrix to analyze scientific
production according to the proposed division. The
third group consists of seven elements of the cur-



vaznije podrudje istrazivanja metodike geografije,
dok se posljednja skupina sastoji od pet elemena-
ta koji se odnose na glavnu temu rada, a koji su
formirani prema definiciji edukacijske geografije
(Vuk i dr., 2015). Kvantitativni podatci dobiveni
primjenom matrice obradeni su i analizirani s po-
mocu racunalnoga programa Microsoft EXCEL.
Kvalitativna analiza sadrzaja provedena je s po-
mocu programa za racunalnu obradu kvalitativ-

nih podataka MAXQDA.

Struktura objavljenih radova

prema disciplinama edukacijske geogrdfije,
elementima kurikuluma i elementima
definicije edukacijske geogrdfije

Prema predlozenoj podjeli znanstvenoga polja
geografije iznesenoj u monografiji Geografija na
drzavnoj maturi 2010.-2012. — analize i prepo-
ruke (Vuk i dr., 2015) edukacijska geografija ima
status samostalne znanstvene grane unutar znan-
stvenoga polja geografije s trima pripadaju¢im
disciplinama (tab. 1). Prema tom kriteriju vise od
80 % analiziranih radova tematski se i po objek-
tu istrazivanja moze svrstati u disciplinu metodi-
ke nastave geografije jer su im objekti istraziva-
nja uglavnom jasno usmjereni prema nastavnom
procesu i jasno kolidiraju s jednim od elemenata
kurikuluma. Znatno manji broj objavljenih radova
mozemo vezati uz predlozene discipline metodo-
logije geografskih edukacijskih istrazivanja (3 od
60 objavljenih radova) te metodiku neformalnoga
i informalnog geografskog ucenja (4 od 60 objav-
Jjenih radova). Dobiveni rezultati upuéuju na dalj-
nju potrebu razvoja predloZenoga koncepta grane
edukacijske geografije, izmedu ostaloga poveca-
njem znanstvene produkcije u onim predloZzenim
disciplinama u kojima je ona na razini nekoliko
objavljenih radova. Ponajprije se to odnosi na dis-
ciplinu neformalnoga i informalnog geografskog
ucenja kao vazne karike u lancu razvoja geograt-
skih znanja i vjestina, ali i nacina razmisljanja te
vrijednosnoga sustava pojedinca. Daljnji razvoj u
tom smjeru svakako ¢e dodatno afirmirati eduka-
cijsku geografiju, ali i osnaziti kredibilitet navede-
nih prijedloga.

riculum that make up the most important areas of
research in the teaching methodology of geography,
while the last group consists of five elements related
to the main topic of the paper, which are formed ac-
cording to the definition of educational geography
(Vuk et al., 2015). Quantitative data obtained using
the matrix were processed and analyzed using Mi-
crosoft EXCEL. Qualitative content analysis was
performed using the MAXQDA qualitative data

pl’OCCSSng program.

The structure of published papers according
to disciplines of educational geography,
elements of the curriculum, and elements of
the definition of educational geography

According to the proposed division of the scien-
tific field of geography presented in the monograph
Geografija na drzavnoj maturi 2010.-2012. — analize
i preporuke (Vuk et al., 2015), educational geography
would have the status of an independent branch of
science within the scientific field of geography with
three associated disciplines (Tab. 1). According to
this criterion, more than 80% of the analyzed pa-
pers can be classified thematically and by object of
research into the discipline of teaching methodolo-
gy of geography, as their research objects are mostly,
clearly oriented towards the teaching process and
touch directly upon a curriculum element. A signifi-
cantly smaller number of published papers are relat-
ed to the proposed disciplines of geographic educa-
tional research methodology (3 out of 60 published
papers) and the methodology of informal geograph-
ical learning (4 out of 60 published papers). The ob-
tained results indicate a further need to develop the
proposed concept of the branch of educational ge-
ography, among other things, by increasing scientific
production in the proposed disciplines to the level
of certain published papers. This primarily refers to
the discipline of informal geographical learning as
an important link in the chain of development of
geographical knowledge and skills, and also to en-
rich the knowledge and value systems of individuals.
Further development in this direction will certainly
help affirm discipline of educational geography, and
also strengthen the credibility of these proposals.
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Tab. 1. PredioZena podijela grane Edukacijska geografija na discipline i subdiscipline
Tab. 1 Proposed division of the branch of Educational geography into disciplines and sub-disciplines

/Birlzll? ffe;eg:g;;hy Discipline / Disciplines Subdiscipline / Sub-disciplines

Metodologija geografskih edukacijskih istraZivanja

/ Methodology of geographical educational research
Metodika primarnog obrazovanja
/ Teaching methodology for primary education

Metodika (nastave) geografije Metodika sekundarnog obrazovanja

/ Teaching methodology of geography / Teaching methodology for secondary education
Metodika tercijarnog obrazovanja

Edukacijska geografija / Teaching methodology for tertiary education

/ Educational geography

geography

Metodika neformalnoga i informalnog ucenja geografije
/ Teaching methodology for informal learning of

Metodika individualnog cjeloZivotnog ucenja i
profesionalnog razvoja

/ Teaching methodology for individual lifelong learning
and professional development

Metodika skupnog cjelozivotnog ucenja i profesionalnog
razvoja
/ Teaching methodology for lifelong learning and

professional development

lzvor: Vukidr. (2015)
Source: Vuk et al. (2019)

Prema Curi¢u i Vuk (2013) glavni predmet
proucavanja metodike geografije? kao samostal-
ne i mlade znanstvene discipline jesu svi elementi
kurikuluma. U tom se smislu metodika geografije
ponajprije bavi analizom stanja i op¢ih ciljeva u su-
stavu odgoja i obrazovanja, opéim i specifi¢nim ci-
ljevima geografskoga odgoja i obrazovanja iz kojih,
na nizoj razini, proizlaze ishodi uéenja i poucava-
nja. Uz navedeno u elemente kurikuluma ubrajamo
i strategije, metode, oblike i sredstva poucavanja,
selekciju i transfer spoznaja iz mati¢ne i srodnih
znanosti, postignuca ucenika te kurikulum u cjelini.
Bududi da ovi elementi u najvecoj mjeri definiraju
predmet proucavanja, vazno je analizirati i struk-
turu radova discipline metodike geografije i prema
ovom kriteriju.

Medu 60 analiziranih radova najveéi se broj
primarno bavi analizom opcega stanja i ciljeva u
sustavu odgoja i obrazovanja (sl. 1). Treba napo-
menuti da ovu skupinu radova ¢ini tematski vrlo
raznolik konglomerat radova, u rasponu od kriti-
ka metodologije izrade nacionalnoga obrazovnog
standarda (Curi¢, 2005) preko radova o odrzivijem

2 U radu se koristi sintagma metodika geografije kao §iri pojam od
metodike nastave geografije jer u vrijeme objave rada nije etabliran
pojam edukacijska geografija.
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According to Curi¢ and Vuk (2013), the main sub-
jects of studying the teaching methodology of geog-
raphy® as an independent scientific discipline are the
elements of the curriculum. In this sense, the teaching
methodology of geography primarily deals with the
analysis of the general goals of the system of educa-
tion, and general and specific goals of geographical
education from which learning and teaching out-
comes arise. In addition to the aforementioned, the el-
ements of the curriculum include strategies, methods,
forms and means of teaching, selection and transfer
of knowledge from basic and related sciences, student
achievement, and the curriculum as a whole. Because
these elements largely define the subject of study, it
is important to analyze the structure of papers in the
discipline of the teaching methodology of geography

according to these criteria.

Among the 60 analyzed papers, the largest number
primarily deals with the analysis of the general situa-
tion and goals within the education system (Fig. 1) It
should be noted that this group of papers consists of
a very thematically-diverse conglomeration of papers,
ranging from critiques of the methodology for draft-

2 The paper uses the term teaching methodology of geography as a
broader term, as the term educational geography had not yet been es-
tablished at the time of writing.



SI. 1. Objaviieni metodicki
znanstveni i znanstveno-strucni
radovi prema elementima
kurikuluma (%)

Fig. 1. Published methodological
scientific and scientific-expert
papers according fo the
elements of the curriculum (%)

lzvor: autori Clanka
Source: autors of the article

B Analiza stanja i opcih cilieva u sustavu odgoja
i obrazovanja / Analysis of the general
situation and goals in the education system

M Strategije, oblici, metode, sredstva i
pomagala / Teaching strategies, methods,
forms and means

[ 0pdi i specifi¢ni ciljevi geografskog odgoja i
obrazovanja / General and specific
geographical educational goals

B Selekcija i transfer znanstvenih spoznaja /
Selection and transfer of scientific
knowledge

O Postignuca ucenika / Results of learning and
teaching

Kurikulum u cjelini / Curriculum as a whole

i funkcionalnijem planiranju mreze upisnih pod-
rudja (Valozi¢ i dr., 2012; Braici¢, 2021) i ljudskim
potencijalima u nastavi (Curi¢ i dr., 2007; Spevec i
Vuk, 2012; Vuk, 2012) do uloge geografije u susta-
vu odgoja i obrazovanja (Pejnovi¢, 2008) te sustava
izobrazbe ucitelja i nastavnika (Matas, 2000). Sku-
pina radova koji se bave strategijama, oblicima rada
te nastavnim sredstvima i pomagalima tematski je
bitno konzistentnija u usporedbi s prvim analizira-
nim elementom kurikuluma kao i ostala tri znatnije
zastupljena elementa.

Buduéi da prvi element kurikuluma, analiza sta-
nja i opcih ciljeva sustava odgoja i obrazovanja, u
sebi krije tematski razmjerno $irok spektar tema,
nametnula se i potreba analize radova prema pri-
marnoj temi rada, temeljenoj na elementima defi-
nicije edukacijske geografije prema Vuk i dr. (2015).
Za potrebe te analize, u matrici je izdvojeno pet
osnovnih tematskih skupina: zakonitosti stjecanja
geografskih znanja i vjeStina, obrazovni resursi i
Jjudski potencijali, postignuéa ucenika, uvjeti u pro-
storu koji utje¢u na prostornu i funkcionalnu orga-
nizaciju obrazovanja te medusobni utjecaj obrazo-
vanja na prostor i obiljeZja prostora na obrazovanje.
Tako postavljenom analizom, jasno je da se najveci
broj radova bavi pitanjima nastave geografije i po-
stignutih rezultata, ali razmjerno visoki udjeli dru-
gih tematskih cjelina pokazuju tendenciju Sirenja
edukacijske geografije i na teme koje se izravno ne
ticu nastavnih procesa i praksi (sl. 2).

ing national educational standards (Curi¢, 2005), to
papers dealing with more sustainable and functional
planning of the enrollment area network (ValoZi¢ et
al., 2012; Brai¢i¢, 2021), human resources in teach-
ing (Curi¢ et al., 2007; Spevec and Vuk, 2012; Vuk,
2012), the role of geography in the education system
(Pejnovi¢, 2008), and the system of teacher education
(Matas, 2000). The group of papers dealing with strat-
egies, forms of work, and teaching means and aids is
more thematically consistent when compared to the
previously-analyzed element of the curriculum, as well

as the other three significantly represented elements.

Because the first element of the curriculum, i.e. the
analysis of the state and general goals of the education
system, contains a relatively wide range of topics, there
is a need to analyze papers according to the prima-
ry topic, based on the elements of the definition of
educational geography according to Vuk et al. (2015).
For the purposes of this analysis, the matrix identified
five basic thematic groups: the laws of acquiring geo-
graphical knowledge and skills, educational resources
and human resources, student achievement, conditions
that affect the spatial and functional organization of
education and the mutual influence of education on
the space and spatial features on education. Accord-
ingly, it is clear that most of the papers deal with is-
sues of teaching geography and the achieved results,
but relatively high shares of other thematic units show
a tendency to digress into educational geography and
topics not directly related to teaching processes and
practices (Fig. 2).
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B Zakonitosti stjecanja geografskih znanja i
vjestina / Laws of acquiring geographical
knowledge and skills

OMedusobni utjecaj obrazovanje - prostor /
Mutual influence of education on space

mUcenicka postignuca / Student’s
achievements

B Uvjeti u prostoru koji utje¢u na funkcionalnu i
prostornu organizaciju obrazovanja /
Conditions in space that affect the functional
and spatial organization of education

BObrazovni resursi i ljudski potencijali /
Education and human resources

SI. 2. Objavlieni znanstveni i
znanstveno-struCni radovi prema
primarnoj temi rada (%)

Fig. 2 Published scientific

and scientific-expert papers
according fo the primary topic
of the paper (%)

lzvor: autori lanka

Source: autors of the article

Na kraju valja napomenuti da velik broj rado-
va tematski nije jednozna¢no odreden, ve¢ se isto-
vremeno dotice vise tema i elemenata kurikuluma.
Upotrebom matrice, radovi su svrstavani u katego-
rije isklju¢ivo prema dominantom objektu i temi
istrazivanja pa su sekundarni ili tercijarni objekti i
teme unutar nekih radova u matrici ostali nezabi-
ljezeni.

Kronoloski razvoj geografske metodicke
misli v hrvatskoj

Znatnija znanstvena produkcija u okviru me-
todike geografije i edukacijske geografije poci-
nje sedamdesetih godina dvadesetoga stoljeca
radovima Roglica (1974), Cvitanovica (1976),
Mrdenoviéa (1976) i Brazde (1977). U kontek-
stu metodike geografije i edukacijske geografije
znanstveno bitno produktivnije bilo je desetljece
koje je uslijedilo jer je tijekom 1980-ih objavljeno
sedam znanstvenih radova unutar discipline. Tije-
kom ovih dvaju desetlje¢a, s obzirom na elemente
kurikuluma, dominiraju radovi koji se bave stra-
tegijama, metodama, oblicima rada te sredstvima
i pomagalima u nastavi geografije (Cvitanovid,
1976; Brazda, 1977; 1985; 1987; Malko¢, 1981;
Krzelj, 1987). Osim navedenoga, vazni radovi iz
ovoga razdoblja odnose se na analize op¢ih stanja
i ciljeva sustava odgoja i obrazovanja, ponajpri-
je na obiljezja i valorizaciju planova i programa
nastave geografije u SR Hrvatskoj i Jugoslaviji
(Mrdenovi¢, 1976; 1987; Pejnovi¢, 1987; Matas,
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Furthermore, it should be noted that a large num-
ber of papers are not ambiguously thematically deter-
mined, rather simultaneously touch on several topics
and elements of the curriculum. By using the matrix,
papers were classified into categories exclusively ac-
cording to the dominant object and research topic, so
secondary or tertiary objects as well as certain topics

within some papers in the matrix went unrecorded.

Chronological development of geographical
teaching methodological thought in croatia

Significant scientific production within the
teaching methodology of geography and edu-
cational geography began in the seventies with
the works of Rogli¢ (1974), Cvitanovi¢ (1976),
Mrdenovi¢ (1976), and Brazda (1977). In the con-
text of the teaching methodology of geography and
educational geography, the 1980s were significant-
ly scientifically more productive, as seven scientific
papers within the discipline were published. Dur-
ing these two decades, given the elements of the
curriculum, works dealing with strategies, methods,
forms of work, and tools and aids in teaching ge-
ography dominated (Cvitanovi¢, 1976; Brazda,
1977, 1985, 1987; Malkog, 1981; Krzelj, 1987). In
addition to the aforementioned, significant papers
from this period relate to the analysis of general
conditions and goals of the education system: pri-
marily to the characteristics and valorization of cur-
ricula in geography in SFR Croatia and Yugoslavia
(Mrdenovi¢, 1976, 1987; Pejnovi¢, 1987; Matas,



1989). Zanimljivo je spomenuti da tijekom ovih
dvaju desetljeca nije objavljen ni jedan rad koji se
primarno bavi ishodima, selekcijom i transferom
znanstvenih spoznaja te postignu¢ima ucenika.

Objavljeni radovi devedesetih godina 20. st.
primarno se odnose na strategije, metode, obli-
ke rada te nastavna sredstva i pomagala (npr.
Sterc, 1990). Ovdje treba spomenuti izrazito vaz-
nu prakti¢nu i znanstvenu vrijednost znanstve-
no-stru¢nih priru¢nika objavljivanih od 1977.
godine s ,Metodama rada s audiovizualnim
sredstvima” Mirka Brazde do spomenutoga pri-
ru¢nika Stjepana Sterca (1990), koji su prvi bitni
koraci prema podizanju kvalitete nastave geogra-
fije. Osim vaznosti objavljenih priru¢nika treba
spomenuti da je tijekom posljednjega desetljeca
20. st. objavljen i jo§ uvijek aktualni sveucilisni
udzbenik iz metodike geografije (Matas, 1996).

»ouvremeni koncept Skolske geografije”, rad
Zorana Curi¢a (2000) objavljen u Zborniku ra-
dova Drugog hrvatskog geografskog kongresa, na
odredeni je nadin prekretnica prema novoj gene-
raciji metodicara znanstvenika i praktic¢ara koji ¢e
se u sljede¢im desetlje¢ima intenzivno baviti me-
todikom geografije i edukacijskom geografijom.
Osim najave nove generacije stru¢njaka iz pod-
rudja metodike najavljene su i nove teme koje ¢e
u godinama koje slijede dominirati geografskom
metodi¢kom znanstvenom produkcijom.

U posljednjim dvama desetlje¢ima, ukljucujuci
12000. godinu, objavljen je najveéi broj znanstve-
nih radova u sklopu edukacijske geografije. Samo
za usporedbu, broj radova toga razdoblja gotovo
dvostruko nadmasuje radove iz triju ranijih de-
setljeca. Tijekom tih dvadeset godina pojavljuje
se novi val autora poput Curi¢a, Vuk, Vrankovi¢,
Brki¢-Vejmelke te Braicica. Osim broja objav-
ljenih radova nalinjen je i znatan tematski po-
mak. U posljednjim dvama desetlje¢ima Zariste
interesa pomice se prema analizama elemenata
kurikuluma koji se bave stanjem i op¢im ciljevi-
ma sustava odgoja i obrazovanja te postignudi-
ma ucenika. Ovo posljednje svakako je rezultat
uspostave nacionalnoga sustava vanjskoga vred-
novanja obrazovanja i njegovih sastavnica pa je i
dostupnost podataka znacajno poboljsana. Prema
prevladavajuéim temama vazna je i pojava ve-

1989). It is interesting to note that, during these
two decades, no paper was published that primarily
dealt with the outcomes, selection, and transfer of
scientific knowledge and student achievements.

Papers published in the 1990s primarily relate
to strategies, methods, forms of work, and teaching
aids such as Sterc (1990). Here we should mention
the extremely significant practical and scientific
value of scientific-expert manuals published since
1977, from Metode rada s audiovizualnim sredstvi-
ma by Mirko Brazda to the aforementioned manual
by Stjepan Sterc (1990), as they represent the first
significant steps towards improving the quality of
teaching geography. In addition to the importance
of published manuals, it should be noted that a
university textbook on the teaching methodology
of geography from the 1990s is still relevant at the
time of writing (Matas, 1996).

Suvremeni koncept Skolske geografije by Zoran
Curi¢ (2000) was published in the Collection of
Papers of the Second Croatian Geographical Con-
gress, and in certain aspects represents a turning
point towards a new generation of methodologists/
scientists and practitioners who intensively deal
with teaching methodology of geography. In ad-
dition to the announcement of a new generation
of experts in the field of methodology, new topics
anticipated to dominate geographical methodolog-
ical scientific production in the years to come were
announced.

In the last two decades, the largest number of
scientific papers within the branch of education-
al geography was published. For comparison, the
number of papers in the last two decades was al-
most double the number of papers from the past
three. A new wave of authors such as Curi¢, Vuk,
Vrankovi¢, Brki¢-Vejmelka, and Braici¢ appeared.
In addition to the number of published papers, a
significant thematic shift has also taken place. In
the last two decades, the focus of interest has shift-
ed towards the analysis of curricular elements that
deal with the state and general goals of the educa-
tion system and student achievements. The latter is
certainly the result of the establishment of a nation-
al system of external evaluation of education and
its components. This means that the availability of
data has significantly improved. According to the
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¢ega broja radova koji problematiziraju uvjete u
prostoru koji utje¢u na funkcionalnu i prostornu
organizaciju obrazovanja te medusobni utjecaj
obrazovanja na prostor i obiljeZja prostora na ob-
razovanje, a metodoloski u discipline edukacijske
geografije uvode suvremene metode racunalnih
prostornih analiza (Spevec i Vuk, 2012; Valozi¢
i dr., 2012; Vuk, 2012; Vrankovié, 2017). Nave-
deni radovi, prije svega, daju vazan doprinos pla-
niranju obrazovne funkcije u prostoru. Vezano
uz planiranje obrazovne funkcije s naglaskom
na nastavu geografije pojavljuje se i odreden
broj radova koji se bave ljudskim potencijalima i
obrazovnim resursima nastave geografije (Matas,
2000; Curi¢ i dr., 2007; Vuk, 2012). Promatra-
ni kronoloski pregled, i tematski i metodoloski,
upucuje na jasan razvojni smjer disciplina eduka-
cijske geografije, ali i potrebu daljnjega razvoja u
ekstenzitetu i intenzitetu.

Tematski pregled radova
metodike geografije
i edukacijske geogrdfije

Buduéi da je prema najrecentnijem pokusaju
pozicioniranja metodike geografije i edukacijske
geografije u podjeli znanstvenoga polja geografija
edukacijska geografija odredena kao najmlada sa-
mostalna znanstvena grana s trima pripadajuéim
disciplinama i nekoliko subdisciplina (tab. 1), ovaj
tematski pregled radova bit ¢e temeljen na podruc-
ju istrazivanja edukacijske geografije kako proizlazi
iz navedene definicije grane edukacijske geografije:
yEdukacijska geografija je sklop, ujedno i najmlada
grana geografije koja proucava i objasnjava zakoni-
tosti stjecanja geografskih znanja i vjestina, ljudske
potencijale u sustavu odgoja i obrazovanja, posti-
gnuca u pojedinim razinama obrazovanja i cjelozi-
votnog ucenja, uvjete u geografskom prostoru koji
utjeCu na prostornu i funkcionalnu organizaciju
obrazovanja te medusobni utjecaj obrazovanja na
prostor i obiljeZja prostora na obrazovanje”.

Budu¢i da je analizom radova prema takvoj
definiciji, a s obzirom na prirodu edukacijske ge-
ografije i njezinu &vrstu povezanost s nastavom i
izvedbenim aspektom, utvrdeno da se velik dio ra-
dova moze svrstati u skupinu ,zakonitosti stjecanja
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prevailing themes, many new papers have emerged
that deal with the conditions that affect the func-
tional and spatial organization of education and the
mutual influence of education on space and spatial
features on education, and introduce modern meth-
ods of computer spatial analysis (Spevec and Vuk,
2012; Valozi¢ et al., 2012; Vuk, 2012; Vrankovi¢,
2017). These papers, above all, made significant
contributions to the planning of educational func-
tions. Related to planning educational functions,
a number of papers have been published that deal
with human resources and educational resources of
teaching geography with an emphasis on the teach-
ing of geography (Matas, 2000; Curi¢ et al., 2007;
Vuk, 2012). The observed chronological review in-
dicates a clear developmental direction, both the-
matically and methodologically, of the disciplines
of educational geography, and also the need for fur-
ther development.

Thematic review of papers on the teaching
methodology of geography and educational

geography

According to the most recent attempt to position
the teaching methodology of geography and educa-
tional geography within the division of the field of
geography, educational geography is defined as the
youngest independent scientific branch with three
associated disciplines and several sub-disciplines
(Tab. 1). This thematic review is based on research
of educational geography, derived from the follow-
ing definition of the branch of educational geog-
raphy: “Educational geography is a set, and also
the youngest branch of geography, that studies and
explains the laws of acquiring geographical knowl-
edge and skills, human resources in the education
system, achievements in certain levels of education
and lifelong learning, conditions in geography that
affect the spatial and functional organization of ed-
ucation, and the mutual influence between spatial
characteristics and education.”

After the analysis of papers according to such a
definition and given the nature of educational ge-
ography and its strong connection with teaching
and the practical aspect, it was found that many pa-
pers could be classified into “the laws of acquiring



geografskih znanja i vjestina”, ta ¢e se skupina do-
datno podijeliti prema odabranim elementima ku-
rikuluma. Samo takvom kombinacijom ovih dviju
podjela moze se dobiti potpuni tematski uvid u ra-
dove obuhvacene analizom, pritom ne uopéavajuci
teme usko vezane za nastavne prakse geografije ni
one koje se bave medusobnim utjecajima prostora
i obrazovanja te planiranjem obrazovne funkcije u
prostoru.

Zakonitosti stiecanja geografskih znanja i
vjestina

Prvu i po opsegu najvecu tematsku cjelinu
edukacijske geografije i njezine discipline meto-
dike (nastave) geografije ¢ini skupina radova koja
se bavi zakonitostima stjecanja geografskih zna-
nja i vjestina. Kao $to je ranije napomenuto, pre-
gled radova iz ove skupine bit ¢e ucinjen prema
dodatnoj podjeli na odabrane elemente kurikulu-
ma koji ih blize tematski odreduju.

U ovoj skupini radova, s obzirom na elemente
kurikuluma, najvedi se broj odnosi na strategije,
metode, oblike rada te nastavna sredstva i poma-
gala. Najraniji radovi koji se bave ovim elemen-
tom kurikuluma nastali su sedamdesetih godina
prosloga stolje¢a, a bave se nastavnim sredstvima
poput udzbenika i skolskoga geografskog atlasa
te metodama nastave geografije. O strategijama,
metodama i oblicima rada najranije piSe Braz-
da (1977). U kontekstu nagloga razvoja medija,
osobito radija i televizije, Brazda isti¢e izrazitu
primjenjivost i moguénosti audiovizualnih sred-
stava u nastavi geografije, ali i potrebu prilagodbe
nastave geografije suvremenom svijetu i razvoju
tehnologije. Vazno je spomenuti da autor, una-
tod namjeri poticanja primjene suvremenih au-
diovizualnih sredstava, dodatno naglasava ulogu
stru¢nosti nastavnika i njegovu klju¢nu ulogu u
ucionici. Naime, svaka suvremena tehnologija, tj.
nastavno sredstvo i pomagalo, strategija ili pri-
stup nece imati odgovaraju¢i metodicki uéinak
bez stru¢nosti nastavnika koji ¢e je znati pravil-
no upotrijebiti i smjestiti na odgovarajuée mje-
sto u kontekstu nastavnoga sata niti ¢ée stru¢ne i
metodicke slabosti nastavnika na bilo koji nacin
zamijeniti, nadomjestiti ili prikriti. ,I najprosjec-

geographical knowledge and skills,” and this group
could be further divided according to selected cur-
ricular elements. Only such a combination of these
two divisions can provide complete thematic in-
sight into the works included in the analysis, with-
out generalizing topics closely related to teaching
practices of geography or those dealing with the in-
terplay of spatial characteristics and education, and
planning educational functions.

The Laws of Acquiring Geographical
Knowledge and Skills

'The first and most important thematic unit of ed-
ucational geography and the discipline of the teach-
ing methodology of geography consists of a group of
papers dealing with the laws of acquiring geograph-
ical knowledge and skills. As mentioned earlier, the
review of papers from this group will be done ac-
cording to an additional division of the curriculum
into selected elements.

Within this group of papers, regarding the ele-
ments of the curriculum, the largest number refers
to strategies, methods, forms of work, and teaching
means and aids. The earliest papers dealing with this
element of the curriculum were written in the 1970s,
and they dealt with teaching aids such as textbooks
and the geographical atlases, as well as methods of
teaching geography. Brazda (1977) was the first to
write about strategies, methods, and forms of work.
In the context of the rapid development of the me-
dia, especially radio and television, Brazda empha-
sized the distinct applicability and possibilities of
audiovisual means in geography teaching, and also
the need to adapt geography teaching to the mod-
ern world and the development of technology. It is
important to mention that Brazda, despite the in-
tention to encourage the use of modern audiovisual
means, further emphasized the role of teacher exper-
tise and its key importance in the classroom. Namely,
any modern technology, i.e. teaching aid, strategy, or
approach, would not have an appropriate methodo-
logical effect without the expertise of teachers who
could use it properly in the context of the lesson, nor
would it be possible to replace or supplement profes-
sional and methodological weaknesses in teachers.
“Even the most average connoisseur of audiovisual
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niji poznavalac audiovizualnih sredstava i meto-
da rada zna i potvrdit ¢e da upravo u primjeni
tih metoda rada dolazi do izrazaja umjesnost
nastavnika, njegovo stru¢no i pedagosko znanje,
da je on ovdje stavljen pred vece i sloZenije za-
datke nego je to slucaj kod Zlasicne nastave, da se
ovdje trazi stalno stvaralastvo i velika spretnost”
(Brazda, 1977,12). Posebnu, prakti¢nu vrijednost
ovoga znanstveno-stru¢nog djela ¢ine i praktic-
ni primjeri kori$tenja audiovizualnih materijala
u nastavi te razradeni koncepti nastavnih sati
s primjenom navedenih sredstava. Primjenom
multimedije u nastavi geografije bavio se i Curi¢
(2001). U svom se radu objavljenom u ¢asopisu
Metodika osvrée na moguénosti primjene racu-
nala i multimedije u suvremenoj nastavi geografi-
je te vrlo opasno informaticko zaostajanje nasega
sustava odgoja i obrazovanja. Osim primjenom
multimedije Curi¢ se bavi i elektronickim izda-
vastvom, navodedi pritom primjer objavljenoga
multimedijskog Skolskoga geografskog leksiko-
na.

Strategijama, metodama i oblicima rada u
nastavi Brazda se ponovno bavio osam godina
kasnije (1985). Tada, naime, izlazi njegov znan-
stveno-stru¢ni priruénik 7erenski rad i ekskurzi-
Je u nastavi geografije koji do danas ostaje vazan
temelj planiranja i organizacije terenskih radova
i ekskurzija. Priru¢nik, osim teorijskih uvodnih
poglavlja, donosi i rezultate ankete provedene
medu ucenicima i studentima Pedagoske akade-
mije u Zagrebu na temu terenskih radova i eks-
kurzija. Najvazniji zakljucci provedenoga istrazi-
vanja jesu nedovoljna zastupljenost ovoga oblika
rada u nastavi, ucestalost problema organizacije,
posebno za nastavnike koji nisu razrednici te sla-
bo poznavanje geografskih obiljezja zavicaja u
odnosu na udaljenije krajeve. Ovaj priruénik do-
nosi i koncepte i primjere za organizaciju razli¢i-
tih vrsta terenskih radova i ekskurzija, s obzirom
na oblik i trajanje. Cetiri godine ranije Malko&
(1981) takoder objavljuje priru¢nik koji se bavi
programiranom nastavom geografije. Autor go-
vori o pogodnosti i primjenjivosti programirane
nastave kao oblika rada u nastavi geografije. Kao
i ostali znanstveno-nastavni priruc¢nici u okviru
metodike (nastave) geografije, objavljeni od se-
damdesetih do devedesetih godina 20.st.u Hrvat-
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means and methods knows, and will confirm that, in
the application of these methods, the teacher’s skill
and his/her professional and pedagogical knowledge
are expressed, that she/he is confronted with larger
and more complex tasks than in classical teaching,
and that constant creativity and great flexibility are
required” (Brazda, 1977, 12). The special, practical
value of this scientific-expert paper is the practi-
cal examples of the use of audiovisual materials in
teaching and elaborated concepts of teaching classes
with the application of these means. Curi¢ (2001)
also dealt with the application of multimedia in the
teaching of geography. In his paper published in the
journal Metodika, he looked at the possibilities of us-
ing computers and multimedia in modern geography
teaching and the very dangerous information lag in
our education system. Apart from the application of
multimedia, Curi¢ also dealt with electronic publish-
ing, citing the example of the published multimedia
Skolski geografski leksikon.

Brazda again dealt with strategies, methods, and
forms of work in teaching eight years later (1985),
when his scientific-expert manual Terenski rad i ek-
skurzije u nastavi geografije was published—which
remains an important basis for planning and organ-
izing fieldwork and excursions to date. In addition
to theoretical introductory chapters, the manual
also shows the results of a survey conducted on the
topic of fieldwork and excursions among students
of the Pedagogical Academy in Zagreb. The most
important conclusions of the research are: insufh-
cient representations of this form of work in teach-
ing; frequent organizational problems, especially for
teachers who are not classroom teachers; and poor
knowledge of the geographical features of Croatia
in relation to more distant areas. This manual also
shows concepts and examples for the organization
of different types of fieldwork and excursions, de-
pending on their form and duration. Four years
earlier, Malko¢ (1981) also published a manual
dealing with programmed instruction of geogra-
phy. The author talked about the convenience and
applicability of programmed instruction as a form
of teaching geography. Like other scientific-teach-
ing manuals within the teaching methodology of
geography, published from the 1970s to the 1990s
in Croatia, this one has exceptional practical value
with its large number of elaborated goals, assump-



skoj, 1 ovaj donosi iznimnu prakti¢nu vrijednost
u velikom broju razradenih ciljeva, pretpostavaka
i primjera radnih materijala za primjenu progra-
mirane nastave u nastavi geografije, ne zanema-
rujuéi pritom teorijsku i znanstvenu podlogu.
Autor uz to upozorava da programirana nastava
nije pogodna za obradu svih nastavnih sadrzaja
nastave geografije te da kod odredenih nastavnih
sadrzaja bolje rezultate daju tradicionalniji oblici
rada i metode. Seriju znanstveno-stru¢nih pri-
ru¢nika iz domene nastave geografije objavljenih
tijekom osamdesetih godina dvadesetoga stoljeca
nastavlja i priru¢nik Korelacija geografije s ostalim
nastavnim predmetima Branislave Krzelj (1987).
U duhu tadasnje reforme obrazovanja koja na-
glasava potrebu integracije i korelacije autorica
ispituje mogucénosti korelacije nastave geografije
s drugim Skolskim predmetima. U uvodnom di-
jelu donosi analizu anketnoga istraZivanja na 300
nastavnika geografije i zakljucuje da tek Cetvrtina
nastavnika geografije posjecuje nastavu drugih
predmeta te da ih manje od polovice moze na-
vesti primjer korelacije s drugim nastavnim pred-
metom. Takoder, utvrdeno je i slabo poznavanje
vremena obrade nastavnih sadrzaja drugih pred-
meta relevantnih za korelaciju s geografijom. Jo$
jedan objavljen rad, vezan za strategije, metode i
oblike rada, jest priru¢nik Graficke metode u na-
stavi Stjepana Sterca (1990). Ovaj vrlo opsezan
i sveobuhvatan priru¢nik donosi najnovije spo-
znaje o koristenju grafickih metoda — izravne i
neizravne u nastavi geografije i drugih predmeta.
Donosi jasnu sistematizaciju grafickih metoda u
nastavi, osnovne zakonitosti izrade grafickih pri-
loga te mogucénosti i vaznost primjene u nastavi.
Temom dvojezi¢ne nastave geografije u jezi¢nim
gimnazijama bavili su se Vucenik i Zupandic
(1996), a u skupinu radova koji se bave strate-
gijama, metodama, oblicima rada te sredstvima i
pomagalima uvrsten je i rad Glasnovi¢ Horvat i
Curi¢a (2003) koji se bavi verbalnim metodama
u nastavi geografije. Prema rezultatima ankete
provedene medu nastavnicima geografije autori
izdvajaju verbalne metode kao najcesce koristene
u nastavi geografije, dijele ih na metodu usme-
noga izlaganja i metodu razgovora te izdvajaju
njihove prednosti i nedostatke, osobito opasnost
da primjena jedne od verbalnih metoda u nastavi

tions, and examples of working materials for the
application of programmed instruction in geog-
raphy teaching without neglecting the theoretical
and scientific background. In addition, the author
stated that programmed instruction is not suitable
for all aspects of teaching geography, and that more
traditional forms of work and methods give better
results in certain contexts. The next in the series of
scientific and professional manuals in the field of
teaching geography published during the 1980s is
Korelacija geografije s ostalim nastavnim predmetima
by Branislava Krzelj (1987). In the spirit of the ed-
ucation reform of the time, which emphasized the
need for integration and correlation, the author ex-
amined the possibilities of correlating teaching of
geography with other school subjects. In the intro-
duction, she analyzed a survey conducted on 300
geography teachers and concluded that only a quar-
ter of geography teachers attended classes in other
subjects, and less than half of them could give an
example of correlation with another subject. Also,
a poor level of knowledge of the processing time
of other subjects relevant to the correlation with
geography was found. Another published work,
related to strategies, methods, and forms of work,
is the manual Graficke metode u nastavi by Stjepan
Sterc (1990). This very extensive and comprehen-
sive manual brought insights into the use of graphic
methods (both direct and indirect) in the teaching
of geography and other subjects. He detailed a clear
systematization of graphic methods in teaching, the
basic laws of making graphic attachments, and the
possibilities and importance of their application in
teaching. The topic of bilingual teaching of geog-
raphy in foreign language high schools was dealt
with by Vucenik and Zupanéic’ (1996). The group
of papers dealing with strategies, methods, forms
of work, and means and aids includes the work of
Glasnovi¢ Horvat and Curi¢ (2003), which deals
with verbal methods in geography teaching. Ac-
cording to the results of a survey conducted among
geography teachers, the authors singled out verbal
methods as the most-used method in teaching ge-
ography; they divided verbal methods into oral and
conversational methods, and highlighted their ad-
vantages and disadvantages, especially the danger
that the application of one of the verbal methods
should become verbalism. Interesting considera-
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ne prijede u verbalizam. Zanimljiva razmatranja
iznesena su i u dijelu rada koji se bavi odnosom
psihi¢koga razvoja ucenika i verbalnih metoda
u nastavi te ulogom metodike na fakultetu kao
pripreme za rad u $koli. U radu koji se primar-
no bavi postignué¢ima ucenika, o utjecaju metoda
rada koristenih u nastavi, pisala je i Vrankovi¢
(2014), ali je, zbog glavne teme rada, osvrt na
ovaj rad smjesten u skupinu radova koji se bave
postignué¢ima ucenika. Brki¢-Vejmelka, Pejdo i
Seguri¢ (2018) u svom radu propituju koncept
tzv. odrzivoga razvoja kroz prizmu nastave geo-
grafije. Analizom sadrzaja i kvalitativnom meto-
dom polustrukturiranih intervjua sa sudionicima
projekata GLOBE i SEMP u strukovnim $kola-
ma autorice zakljucuju da je koncept odrzivoga
razvoja nedovoljno zastupljen u nastavi geografije
te naglasavaju kako projekti poput gore navede-
nih otvaraju nove mogucénosti daljnjega uvode-
nja toga koncepta u nastavu, ali i ve¢e mogué-
nosti za primjenu suvremenih pristupa, oblika i
metoda poucavanja. Pozitivne reakcije ucenika
— sudionika takvih projekata upucuju na njiho-
vu svrsishodnost i planirani u¢inak. Jo$ jedan rad
Brki¢-Vejmelke, Mamut i Pejdo (2020) analizira
utjecaj neformalnih i informalnih oblika uéenja,
poput radionica, na pozitivne reakcije ucenika i
razvoj njihova pozitivnoga stava prema geogra-
fiji kao nastavnom predmetu i znanosti. Lorger
i Braici¢ (2019) pak razmatraju moguénosti ori-
jentacijskog tréanja u kontekstu interdisciplinar-
nosti nastave.

Zasebnu skupinu unutar kurikularnoga ele-
menta strategije, metode i oblici rada te nastavna
sredstva i pomagala ¢ine radovi koji se primar-
no bave sredstvima i pomagalima u nastavi geo-
grafije, poglavito udzbenicima. Ve¢ osamdesetih
godina dvadesetoga stolje¢a pojavljuju se znan-
stveni osvrti na udzbenike geografije u osnovnoj i
srednjim $kolama. Brazda (1987) u svom ¢lanku
o koncepciji i sadrzajima udzbenika u SR Hr-
vatskoj i Jugoslaviji upozorava na to da nova ge-
neracija geografskih udzbenika velikim dijelom
preuzima stare poslijeratne prakse i ne odgovara
suvremenom razvoju metodicko-didakticke mi-
sli u okvirima geografije, upucujuéi na frontalni
oblik rada i prevladavajucu primjenu verbalnih
metoda. Apelira na ¢injenicu da ovakvim udz-
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tions were also presented in part of a paper dealing
with the relationship between the psychological de-
velopment of students, verbal methods in teaching,
and the role of methodology at the university level,
as preparation for working in a school. In their pa-
per that primarily dealt with student achievement,
Vrankovi¢ (2014) also wrote about the impact of
work methods used in teaching but, due to its main
topic, this paper was placed in the group of papers
dealing with student achievement. Brki¢-Vejmelka,
Pejdo, and Seguri¢ (2018) questioned the concept
of so-called sustainable development using the ex-
ample of teaching geography. By analyzing the con-
tent and qualitative methods of semi-structured in-
terviews with participants of GLOBE and SEMP
projects in vocational schools, the authors conclud-
ed that the concept of sustainable development is
insufficiently represented in geography teaching
and emphasized that projects like the aforemen-
tioned could open new possibilities for further in-
troduction of this concept into classes, as well as
greater opportunities for the application of modern
approaches, forms, and methods of teaching. Posi-
tive reactions of students-participants of such pro-
jects indicate their effectiveness and planned eftects.
Another paper by Brki¢-Vejmelka, Mamut, and Pe-
jdo (2020) analyzed the impact of informal forms
of learning such as workshops designed to develop
a positive attitude towards geography as a subject
and science. Lorger and Braici¢ (2019), on the oth-
er hand, considered the possibilities of orienteering
in the context of interdisciplinary teaching.

A separate group, within the curricular elements
of strategy, methods, forms of work, and teach-
ing aids, consists of works that primarily deal with
tools and aids in teaching geography, especially text-
books. Scientific reviews of geography textbooks in
primary and secondary schools appeared as early as
the 1980s. In his article about the conception and
contents of textbooks in FR Croatia and Yugoslavia,
Brazda (1987) noted that the (then) new generation
of geographical textbooks largely used old post-war
practices and did not correspond to the modern de-
velopment of methodological and didactic thought
within the framework of geography, referring to the
frontal form of work and the predominant applica-
tion of verbal methods. He appealed to the fact that,
with such textbooks, we would force “the most cre-



benicima prisiljavamo i ,najkreativnije nastav-
nike-znalce na obradu gradiva $abloniziranom
nastavom...” (Brazda, 1987, 125). Takoder de-
tektira da su ovakvi problemi u nastavi geografije
posljedica neujednacenih pogleda u znanstvenoj
geografiji i nedovoljne suradnje znanstvene i na-
stavne geografije. UdZbenicima geografije bave se
i Curi¢ i Vuk (2005). Rad je temeljen na kvanti-
tativnoj analizi podataka prikupljenih metodom
ankete medu nastavnicima/uciteljima geografije
iz nekoliko hrvatskih Zupanija i Grada Zagreba.
Ispitani su stavovi nastavnika o trzistu i skolskim
udzbenicima, a analizirani su i svi udzbenici do-
stupni na trziStu i to prema nakladniku i autori-
ma. Najvazniji su zakljucci da nastavnici u velikoj
mjeri smatraju da autori udzbenika za osnovnu
skolu trebaju biti osnovnoskolski nastavnici uz
pomo¢ struénjaka iz visokoskolskih institucija,
da najvedi broj nastavnika zadovoljavajué¢im ocje-
njuje koli¢inu informacija, didakti¢ko-metodicku
koncepciju, graficku opremljenost, funkcional-
nost i jezi¢nu koncepciju udzbenika prisutnih na
trzistu. Osim navedenoga rad sadrzava i analizu
udzbenickih naslova prema zastupljenosti na tr-
zistu. Kako je prema Zakonu o udzbenicima u
osnovnoj i srednjoj Skoli (NN, 2018) metodic-
ki priru¢nik za nastavnika obvezna publikaci-
ja, Curi¢ (2003) pise o koncepciji metodickoga
priru¢nika za nastavnike geografije. Autor iznosi
koncepciju metodickoga priru¢nika na primjeru
triju nastavnih jedinica iz udzbenika za 8. razred
osnovne $kole, ¢iji su sastavni dijelovi godisnji
orijentacijski raspored, motivacija, ciljevi i aktiv-
nosti u nastavi geografije te poglavlje sa zadat-
cima za ponavljanje, vijeZbanje i provjeravanje.
Osim udZbenicima i metodi¢kim priru¢nicima
autori su se bavili i skolskim geografskim atlasi-
ma. Tako Cvitanovi¢ (1976) pise o metodsko-di-
dakti¢ckom konceptu skolskoga geografskog atla-
sa, izdvajajudi geografsku kartu i atlas istodobno
kao najvaznije nastavno sredstvo, ali i jedan od
vaznijih ciljeva nastave geografije. Osim nacina
koristenja i vaznosti u nastavi geografije u ovom
se znanstvenom radu daje jasan koncept i strucne,
tj. metodicke zakonitosti oblikovanja skolskoga
geografskog atlasa, uzimajuéi u obzir njegovu is-
pravnu strukturu, sadrzaj i nomenklaturu.

ative teachers/experts to process cities with stereo-
typed teaching” (Brazda, 1987, 125). He also stated
that such problems in geography teaching are the
result of disagreeing views in scientific geography
and insuflicient cooperation between scientific and
teaching geography. Curi¢ and Vuk (2005) also dis-
cussed geography textbooks. Their paper was based
on a quantitative analysis of data collected via sur-
vey method among geography teachers from several
Croatian counties and the City of Zagreb. Teachers’
attitudes about the market and school textbooks were
examined, and all textbooks available on the market
were analyzed according to publisher and authors.
The most important conclusions were that teachers,
to a large extent, believed that the authors of text-
books for primary schools should be primary school
teachers, with the help of experts from higher edu-
cation institutions. Furthermore, most teachers satis-
factorily assessed the amount of information, as well
as didactic concepts, graphics, functionality, and lan-
guage concept textbooks present on the market. Ad-
ditionally, the paper also contains an analysis of text-
book titles according to market representation. Due
to the fact that, according to the Act on Textbooks
for Primary and Secondary Schools (NN, 2018), a
methodical manual for teachers is a mandatory pub-
lication, Curié¢ (2003) wrote about the concept of a
methodical manual for teachers of geography. The
author presented the concept of a methodical man-
ual using the example of three teaching units from
textbooks for the 8" grade of primary school, the
components of which were an annual orientation
schedule, motivation, goals, and activities in teach-
ing geography and a chapter with tasks for revision,
practice, and assessment. In addition to textbooks
and methodical manuals, the authors also discussed
school geographical atlases. Thus, Cvitanovi¢ (1976)
wrote about the methodological and didactic concept
of the school geographical atlas, highlighting the ge-
ographical map and the atlas as the most important
teaching tools and one of the most important goals of
teaching geography. In addition to the method of use
and importance in teaching geography, this scientif-
ic paper provided a clear concept and professional,
i.e. methodological, laws for designing a school geo-
graphical atlas, taking into account the correct struc-

ture, content, and nomenclature.
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Selekcijom i transferom znanstvenih spoznaja
iz mati¢ne i srodnih znanosti bave se dva objav-
ljena rada. Vuk i Curi¢ (2011) pisu o geografskim
imenima u nastavi geografije. Primjenom meto-
de analize sadrzaja i komparativne metode na
nastavnoj cjelini Azija u trima udZzbenicima za
Sesti razred osnovne skole dolaze do zanimljivih
zakljucaka. Navode kako je razvidno da se ek-
stenzitet geografskih imena, njihova vrsta te pri-
mjeri u navedenim trima udzbenicima znacajno
razlikuju, $to vodi do zakljucka o neujednacenu
tumacenju plana i programa od autora skolskih
udzbenika. Uocene razlike nisu primjetne samo
izmedu razli¢itih kompleta udzbenika ve¢ i izme-
du udzbenika i skolskoga geografskog atlasa isto-
ga nakladnika. Takvi obrasci mogu uzrokovati
velike probleme u nastavnoj praksi pa autori sto-
ga predlazu $to ranije imenovanje nacionalnoga
povjerenstva za geografska imena (5to je ostva-
reno gotovo desetljeée kasnije). Uz navedeni rad
iz 2011. godine u ovu skupinu mozZemo svrstati i
rad Malkoca (1996).

Za razliku od selekcije i prijenosa znanstvenih
spoznaja, razmjerno veci broj radova iz ovoga te-
matskog podrucja veze se za element kurikuluma
koji se naziva kurikulum u cjelini. Kurikulum u
cjelini inspirativna je tema za istraZivace unutar
metodike geografije i edukacijske geografije jer
interes za navedenu temu ne jenjava u cijelom
promatranom razdoblju. Mrdenovi¢ (1976) go-
vori 0o moguénostima i potrebama valorizacije
nastavnoga programa zemljopisa u osnovnoj $koli.
U okviru ovoga rada razraduje, tj. navodi kriterije
kojima bi se trebali voditi tijekom procesa valori-
zacije. Tijekom osamdesetih godina 20. st. objav-
ljena su ¢ak tri rada koja se bave kurikulumom
u ¢jelini. Navedeni radovi reakcija su na izmjene
nastavnih planova i programa §to su se odvija-
le u godinama koje su prethodile. Usporedbom,
neujednacenoséu i zaostajanjem za suvremenim
didakticko-metodickim tendencijama nastavnih
planova i programa u republikama Socijalisticke
Federativne Republike Jugoslavije bavio se Mrde-
novi¢ (1987). Iste godine Pejnovi¢ (1987) se bavio
neujednacenim nastavnim planovima na geograf-
skim visokoskolskim institucijama u Jugoslaviji te
utjecajem $to ga takvo stanje ima na polozaj geo-
grafije u odgojno-obrazovnom sustavu i drustvu
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Two published papers deal with the selection and
transfer of scientific knowledge from the initial and
related sciences. Vuk and Curi¢ (2011) analyzed
geographical names in geography teaching. By ap-
plying the method of content analysis and the com-
parative method to the Asia teaching units in three
textbooks for the sixth grade of primary school, in-
teresting conclusions were reached. They stated that
it was clear that the extent of geographical names,
their type, and examples in the three textbooks dif-
fered significantly, which led to the conclusion that
there were varying interpretations of the curriculum
among the authors of the textbooks. The observed
differences were not only noticeable between differ-
ent sets of textbooks, but also between a textbook
and school geographical atlas from the same pub-
lisher. Such patterns could cause major problems
in teaching practice, and the authors therefore pro-
posed the appointment of a national commission for
geographical names (which was implemented almost
a decade later). In addition to the aforementioned
paper from 2011, we can also include the paper of

Malko¢ (1996) in this group.

In contrast to the selection and transfer of sci-
entific knowledge, a relatively large number of pa-
pers in this thematic area are linked to an element
of the curriculum called the curriculum as a whole.
The curriculum as a whole is an inspiring topic for
researchers within teaching methodology of geog-
raphy and educational geography, as interest in this
topic does not decrease throughout the observed
period. Mrdenovi¢ (1976) wrote about possibilities
and need for valorization of the geography curricu-
lum in primary schools. In his paper, he elaborated
the criteria that should be followed during the val-
orization process. During the 1980s, three papers
dealing with the curriculum as a whole were pub-
lished. These papers are a reaction to the changes in
curricula that took place in the years that preceded
them. Mrdenovi¢ (1987) dealt with comparison,
inequality, and lagging behind of modern didac-
tic-methodological tendencies of curricula in the
federal republics of the Socialist Federal Republic
of Yugoslavia. In the same year, Pejnovi¢ (1987)
examined uneven curricula at geographical higher
education institutions in Yugoslavia and the impact
that the situation had on the state of geography in
the educational system and society in general. In a



opéenito. U sveobuhvatnoj kvantitativnoj analizi
nastavnih planova studija geografije na visokim
ucilitima u svim glavnim gradovima republika
i autonomnih pokrajina u Jugoslaviji autor istice
velike razlike i neuskladenosti, ali i upozorava na
razmjerno negativan polozaj geografije. S aspek-
ta edukacijske geografije osobita vrijednost ovoga
rada lezi u Cinjenici da autor naglasava vaznost
metodike u sveucili$nim planovima i programima,
ali i upozorava na nezadovoljavajuéi odnos insti-
tucija geografskoga visokog obrazovanja prema
metodici geografije. Matas (1989) takoder ana-
lizira nastavne planove i programe u osnovnim
i srednjim $kolama od 1926. do 1984. godine.
Osim metode analize sadrzaja nastavnih planova
i programa autor analizira i kvantitativne te kva-
litativne podatke dobivene anketom provedenom
medu nastavnicima geografije u SR Hrvatskoj.
Izdvaja najvaznije sugestije i primjedbe nastavni-
ka vezane uz promjene plana i programa, koje su
kasnije postale i sastavni dio zakljucka o potrebi
korekcije nastavnoga plana i programa. O polo-
Zaju geografije u sustavu srednjoskolskoga obra-
zovanja Republike Hrvatske pise Balog (1996), a
Curi¢ (2000) upozorava na nuznost kvalitativnih
i kvantitativnih promjena u nastavi geografije u
hrvatskim $kolama. Medu ostalim nuznim kva-
litativnim promjenama posebno istie potrebu
za poboljsanjem obrazovanja bududih nastavnika
geografije i informatizaciju nastave, ali i promjene
programiranja nastavnih sadrzaja, unaprjedenja
udzbenicke literature, promjena u smjeru kvali-
tetnijih nastavnih sredstava i pomagala i sl. Kao
najvazniju potrebnu kvantitativnu promjenu autor
navodi ,,opseg nastavnih sadrzaja koji bi doveli do
rastere¢ivanja ucenika” (Curi¢, 2000, 56) te prije-
laz s regionalno-geografskoga koncepta nastave
geografije na onaj tematsko-geografski. O zako-
nitostima stjecanja geografskoga znanja i vjestina
iste godine pise i Brki¢-Vejmelka (2000) koja na-
glasak stavlja na nove trendove u nastavi geogra-
fije, naglasavajuci ulogu nastavnika kao nositelja
promjena te mogucénosti primjene medunarodnih
projekata u nastavi geografije.

U novom tisuélje¢u o kurikulumu u ¢jelini pi-
sali su Curi¢ i dr. (2007) te Vuk i dr. (2008). Na-
vedeni su autori 2007. godine napravili kompara-
tivnu analizu kurikuluma geografije za osnovno

comprehensive quantitative analysis of curricula of
the study of geography at higher education insti-
tutions in the capitals of the republics and auton-
omous provinces in Yugoslavia, the author noted
large differences and inconsistencies, and the rela-
tively negative state of geography. From the aspect
of educational geography, the special value of this
paper lies in the fact that the author emphasized
the importance of methodology in university cur-
ricula, but also the unsatisfactory attitude of geo-
graphical higher education institutions towards the
teaching methodology of geography. Matas (1989)
also analyzed curricula in primary and second-
ary schools from 1926 to 1984. In addition to the
method used to analyze the content of curricula,
the author also analyzed the quantitative and qual-
itative data obtained via survey conducted among
teachers of geography in SFR Croatia. He singled
out the most important suggestions and remarks of
teachers related to changes in the curriculum, which
later became an integral part of his conclusion that
there was a need to correct the curriculum. Balog
(1996) wrote about the position of geography in the
system of secondary education in the Republic of
Croatia, and Curi¢ (2000) noted the need for qual-
itative and quantitative changes in the teaching of
geography in Croatian schools. Among other nec-
essary qualitative changes, he especially emphasized
the need to improve the education of future geogra-
phy teachers and the computerization of teaching,
as well as changes in the programming of teach-
ing content, improvement of textbooks, changes in
terms of better teaching aids, and the like. As the
most important necessary quantitative changes, the
author stated “the scope of teaching content that
would lead to relieving students” (Curi¢, 2000, 56)
and “the transition from the regional-geographical
concept of teaching geography to the thematic-geo-
graphical.” In the same year, Brki¢-Vejmelka (2000)
published a paper about the laws of acquiring ge-
ographical knowledge and skills, emphasizing new
trends in geography teaching, the role of teachers
as agents of change, and the possibility of applying

international projects in teaching geography.

In the 2000s Curié¢ et al. (2007) and Vuk et al.
(2008) wrote about the curriculum as a whole. In
2007, the same authors performed a comparative
analysis of the geography curriculum for primary ed-
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obrazovanje u 11 europskih drzava u kojem su
istrazili satnicu geografije, trajanje nastavnoga
sata, naziv predmeta, ciljeve, metodicke smjer-
nice, polozaj geografije u kurikulumu i sl., koji
su sastavni dio programskih dokumenata drzava
obuhvacenih istrazivanjem (Curi¢ i dr., 2007).
Rad istih autora objavljen godinu dana kasnije
(Vuk i dr., 2008) donosi analizu sadrzaja pro-
gramskih dokumenata Hrvatske, Slovenije te
Bosne i Hercegovine na primjeru analize pristu-
pa u regionalnoj geografiji Europe.

Obrazovni resursi i ljudski potencijali

Drugu veliku tematsku cjelinu metodike geo-
grafije i edukacijske geografije ¢ine radovi koji se
bave obrazovnim resursima i ljudskim potencija-
lima nastave geografije. Tema obrazovnih resursa
i ljudskih potencijala unutar korpusa radova edu-
kacijske geografije razmjerno je recentna. Upravo
pojava radova koji se bave navedenom temom u
velikoj mjeri svjedoci vidljivoj promjeni znanstve-
ne paradigme unutar promatrane znanstvene gra-
ne. Uvjetno se moze govoriti i o svojevrsnu trendu
radova koji postupno ,izlaze” iz geografske ucio-
nice i promatraju sliku obrazovne stvarnosti §ire
od kurikuluma i nastave. Pojava ovakvih radova
zacijelo pokazuje smjer razmiSljanja i nastojanja
o etabliranju edukacijske geografije kao zasebne
znanstvene grane u kojoj ¢e pitanja nastave geo-
grafije biti sadrzaj samo jedne od njezinih disci-
plina. Prvi rad koji tematski primarno mozemo
vezati uz temu ljudskih potencijala i obrazovnih
resursa jest onaj Curica i dr. (2007). Primjenom
metoda analize statistickih podataka te metoda
ankete i intervjua na uzorku od 920 nastavni-
ka geografije u osnovnim i srednjim $kolama u
Republici Hrvatskoj autori su istrazili obiljezja
poput medijalne starosti nastavnika geografije,
stru¢ne spreme i institucije stjecanja obrazovanja,
radnoga statusa, strukture tjednoga zaduZenja,
odnosa mjesto rada — mjesto stanovanja i sl. Rad
donosi velik broj vaznih nalaza od velike vaznosti
za daljnje planiranje obrazovne funkcije, ali i or-
ganizaciju stru¢noga usavravanja. Brki¢-Vejmel-
ka (2005) analizira podatke prikupljene anketnim
istrazivanjem te piSe o znacenju visokoskolskoga
obrazovanja za stru¢nu i metodic¢ku pripremlje-
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ucation in 11 European countries, in which they in-
vestigated geography syllabi, lesson duration, subject
name, goals, methodological guidelines, state of geog-
raphy in the curriculum, etc.; these are an integral part
of the programming documentation of the countries
covered by the research (Curi¢ et al., 2007). The work
of the same authors published a year later (Vuk et al.,
2008) provided an analysis of the content of program-
ming documents of Croatia, Slovenia, and Bosnia and
Herzegovina regarding an example of an analysis of

approaches in regional geography of Europe.

Educational and human resources

Another major thematic unit of teaching method-
ology of geography and educational geography con-
sists of papers dealing with educational and human
resources of teaching geography. The topic of educa-
tional and human resources within the corpus of works
of educational geography is relatively recent. The ap-
pearance of papers dealing with this topic largely tes-
tifies to the visible change of the scientific paradigm
within the observed scientific branch (discipline). This
can be conditionally regarded as a trend of methodical
works gradually ‘emerging’ from the geography class-
room and looking at the reality of educational beyond
the curriculum and teaching. The appearance of such
papers certainly shows the direction of thinking and
efforts to establish educational geography as a separate
branch of science in which the issues of teaching geog-
raphy will be part of the content of only one of its dis-
ciplines. The first paper that can be primarily themat-
ically related to the topic of human and educational
resources is that of Curi¢ et al. (2007). Using statistical
analysis methods and survey and interview methods
on a sample of 920 geography teachers in primary and
secondary schools in the Republic of Croatia, the au-
thors investigated characteristics such as the median
age of geography teachers, their level of education and
educational institutions, employment status, weekly
assignment structure, distance from the workplace
to their place of residence, etc. The paper had a large
number of findings of great importance for further
planning of educational functions and organization
of professional development. Brki¢-Vejmelka (2005)
analyzed data collected via survey and discussed the
importance of higher education for the profession-

al and methodological preparedness of geography



nost nastavnika geografije. Medu ostalim nala-
zima zanimljivo je da vecina studenata obuhva-
enih istrazivanjem zeli raditi u $koli, a nastavnu
praksu u $koli ocjenjuju visokom prosje¢nom
ocjenom. Istaknuta je i potreba produZenja me-
todicke prakse, a kao najvazniji kolegij buducega
nastavnika geografije izdvojena je metodika pred-
meta. O ulozi Hrvatskoga geografskog drustva u
profesionalnom i struénom usavr$avanju nastav-
nika geografije pisali su Vuk i dr. (2011), a o ulozi
visokogkolskih institucija u istom procesu Vuk i
Vrankovié¢ (2013). U oba je rada utvrdena uloga
Hrvatskoga geografskog drustva i Agencije za
odgoj i obrazovanje kao glavnih nositelja proce-
sa strunoga usavr$avanja nastavnika geografije.
Istaknuta je tendencija odabira tema struc¢nih
usavr§avanja prema iskazanim potrebama nastav-
ni¢koga kadra. U smjeru promjene paradigme
metodike geografije prema edukacijskoj geografiji
govori i ¢injenica da je prvi doktorski rad unu-
tar grane po svom objektu istrazivanja vezan za
ovu temu. Obrazovni resursi i ljudski potencijali
u nastavi geografije u osnovnim $kolama Sredis-
nje Hrvatske (Vuk, 2012) jedan je od svega dva
doktorska rada u okviru edukacijske geografije.
Uz druge znacajne doprinose rad je rezultirao i
dvjema vrlo vaznim tipologijama osnovnih $kola
i njihovih upisnih podruéja koje nisu temeljene
samo na Drzavnom pedagoskom standardu, veé
skole tipologiziraju s aspekta ucitelja geografije,
tj. s obzirom na broj razreda u predmetnoj na-
stavi i strukturu satnice ucitelja geografa. Vazan
metodoloski doprinos daju i razradeni karakteri-
stiéni pokazatelji poput indeksa nacionalne kon-
kurentnosti u geografskim znanjima i vjestinama.
Rezultati i primijenjeni metodoloski postupci®
predstavljeni u ovom ocjenskom radu ¢ine vazan
temelj u planiranju geografske obrazovne funk-
cije u prostoru, predvidanju potreba trzista rada
te smjera daljnjega stru¢nog usavr$avanja ucitelja
geografije i stvaranja optimalnih uvjeta rada. Naj-
noviji rad s temom ljudskih potencijala u nastavi
geografije jest autora Svilana i dr. (2021). S obzi-
rom na prisutne trendove inkluzije djece s potes-
ko¢ama u redovnu nastavu analiziraju se ispitani
stavovi nastavnika geografije o radu s ucenicima s

3 U radu je primijenjeno povijesno, anketno, longitudinalno, transverzal-
no i korelacijsko istraZivanje te istraZivanje trenda.

teachers. Among other findings, it is interesting that
most of the students included in the research wanted
to work in schools, and they rated teaching practices
in school highly. The need to extend methodological
practice was also emphasized, and subject methodol-
ogy was singled out as the most important course for
a future teacher of geography. Vuk et al. (2011) wrote
about the role of the Croatian Geographical Society
in the professional and expert training of geography
teachers, and Vuk and Vrankovi¢ (2013) wrote about
the role of higher education institutions in the same
process. In both papers, the role of the Croatian Ge-
ographical Society and the Agency for Education, as
the main bearers of the process of professional devel-
opment of geography teachers, was determined. The
tendency of choosing the topics of professional devel-
opment according to the expressed needs of the teach-
ing staff was emphasized. The fact that the first doc-
toral thesis within the branch according to its object of
research is related to this topic shows the direction of
change in the paradigm from teaching methodology
of geography toward educational geography. Educa-
tional resources and human resources in the teaching
of geography in primary schools in Central Croatia
(Vuk, 2012) is one of only two doctoral theses within
the teaching methodology of geography. In addition
to other significant contributions, the work resulted in
two very important typologies of primary schools and
their enrollment areas that are not based solely on the
State Pedagogical Standard. Schools were typologized
from the perspective of geography teachers, i.e. ac-
cording to the number of classes from 5% to 8™ grade
and the schedule structure of the geography teacher.
A significant methodological contribution was also
given by elaborated characteristic indicators such as
the national competitiveness index in geographical
knowledge and skills. The results and applied method-
ologies® presented in this assessment represent an im-
portant basis in planning the geographical educational
function in space, anticipating the needs of the labor
market and the direction of further professional devel-
opment of geography teachers, and creating optimal
working conditions. The most recent paper dealing
with human resources in the teaching of geography
is that of Svilan et al. (2021). Given the current trend
of including children with disabilities in regular class-

3 The paper applies historical, survey, longitudinal, transversal, and cor-
relation research as well as trend research.
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teskocama u razvoju. Analizom podataka priku-
pljenih anketom medu 110 nastavnika geografije
iz osnovnih i srednjih $kola dolazi se do zakljuc-
ka da su nastavnici spremni dodatno suradivati,
usavrSavati se i raditi na pozitivnoj atmosferi u
razredu, ali u svom razredu ne bi tako rado imali
ucenika s teSkocama u razvoju, izmedu ostaloga,
zbog nedostatka vremena.

Postignu¢a uCenika

Osim obrazovnih resursa i ljudskih potenci-
jala postignuca ucenika takoder su postala jedna
od vaznih tema istrazivanja u okviru metodike
geografije i edukacijske geografije. Istrazivaci se
ovom temom znatnije pocinju baviti pocetkom
2010-ih, razdobljem koje korespondira s pocet-
kom prakti¢noga djelovanja Nacionalnoga centra
za vanjsko vrednovanje obrazovanja i pocetkom
provodenja drzavne mature. Sustavno provodenje
ispita drzavne mature te ispita vanjskoga vredno-
vanja poput nacionalnoga ispita ili medunarod-
nih istrazivanja poput PISA-e ili TIMMS-a dali
su istrazivac¢ima veliku koli¢inu podataka koji ot-
krivaju neovisno ispitanu i objektivno utvrdenu
razinu usvojenosti pojedinih odgojno-obrazov-
nih ishoda. Ne ¢udi stoga sto je prvi metodicki
rad koji se bavi postignué¢ima ucenika u okviru
nastavnoga predmeta geografija objavljen 2009.
godine, kao rezultat i posljedica godinu prije
provedenoga nacionalnog ispita iz geografije i
integracije sadrzaja povijesti i geografije. Vuk i
Vrankovié¢ (2009) analizirale su rezultate nacio-
nalnoga ispita iz geografije provedenog u §k. god.
2007./2008. zajedno s podatcima prikupljenim
anketnim istrazivanjem ucditelja geografije u os-
novnim $kolama Republike Hrvatske. U skladu
s postavljenom hipotezom istrazivanje pokazuje
da ucenici najbolje rjesavaju zadatke iz dimenzi-
je Cinjeni¢noga znanja, a slabije zadatke iz kon-
ceptualnoga i proceduralnoga. Uz razlike izme-
du dimenzija znanja autorice isti¢u i razlike u
rijeSenosti s obzirom na kognitivnu razinu koju
zadatak ispituje. Navedeni nalazi o ostvarenosti
pojedinih ishoda stavljaju se u odnos sa samopro-
cjenom uditelja geografije o poucavanju geograf-
skih vjestina na nastavi. Osim navedenoga anali-
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es, the attitudes of geography teachers about working
with students with disabilities were analyzed. After
analyzing the data collected via survey of 110 geog-
raphy teachers from primary and secondary schools, it
was concluded that teachers were willing to cooperate
and work on a positive atmosphere in the classroom,
but did not want to have students with disabilities in
their class, due to a lack of time.

Student Achievements

In addition to educational and human resources,
student achievement has also become one of the im-
portant research topics within teaching methodology
of geography and educational geography. Researchers
began dealing with this topic more significantly in the
early 2010s, a period that corresponds to the beginning
of the practical activities of the National Center for
External Evaluation of Education and the State Grad-
uation Exam (matura). The systematic conduction of
the State Graduation Exam and external evaluation
exams such as the National Examination or interna-
tional research such as PISA or TIMMS provided re-
searchers with a large amount of data that revealed an
independently-examined and objectively-determined
level of adoption of individual educational outcomes.
It is not surprising, therefore, that the first methodo-
logical work dealing with student achievement within
the subject of geography was published in 2009, as a
result and consequence of the previous year’s National
Exam in Geography and the integration of history and
geography. Vuk and Vrankovi¢ (2009) analyzed the re-
sults of the National Exam in Geography conducted
in the 2007/2008 school year together with the data
collected by the survey of geography teachers in pri-
mary schools in the Republic of Croatia. In accordance
with the hypothesis, the research showed that students
solved tasks from the dimension of factual knowledge
best and had worse results in tasks from the concep-
tual and procedural dimensions. Apart from dimen-
sions of knowledge, the authors also pointed out the
differences in completion regarding the cognitive level
that the task examines. These findings regarding the
achievement of individual outcomes were compared in
relation to the self-assessment of geography teachers
of the teaching of geographical skills in the classroom.
Additionally, the attitudes of teachers regarding dif-



zirani su i stavovi uditelja o razli¢itim podruéjima
ucinkovitijega poucavanja, medu kojima se isticu
nastavne metode i oblici rada, nastavna sredstva i
pomagala te motivacija uenika, ali i u¢itelja. Rad
donosi i analizu rijeSenosti ispita na razini Zupa-
nija u Republici Hrvatskoj pa je omogucéena i ge-
ografska, tj. prostorna analiza rijeSenosti. Na po-
datke prikupljene nacionalnim ispitom iz 2008.
godine naslanja se i rad Vrankovi¢ i dr. (2011).
U radu su, na slu¢ajnom uzorku od 500 ispita,
kvantitativno analizirana postignuéa ucenika u
zadatcima iz domene opéa geografija. Navedeni
rezultati usporedeni su s razinama postignuca iz
domene geografija Hrvatske te geografija Euro-
pe, a rad obuhvaca i kvalitativnu analizu pojedi-
nih ispitnih estica. Unato¢ pretpostavci o bolje
rijeSenim zadatcima iz domene opéa geografija u
odnosu na one iz domena geografija Hrvatske i
geografija Europe analiza je pokazala suprotno i
nije dokazan kumulativni u¢inak poucavanja sa-
drzaja opce geografije. Kvalitativna analiza poje-
dinih ispitnih Cestica upucuje na nuzne korekcije
strategija poucavanja. Godine 2011. objavljeno
je jos jedno djelo istih autorica — Kwvalitativna
analiza ispita vanjskoga vrednovanja obrazovnih
postignuca ucenika osmih razreda provedenih 2008.
godine: geografija i integracija nastavnih sadrZaja
iz geografije i povijesti (Vrankovi¢ i dr., 2011). Ta
monografija donosi iscrpnu kvantitativnu i kvali-
tativnu analizu svih ispitnih Cestica u spomenu-
tim dvama istrazivanjima. Vazan doprinos ovoga
djela, uz navedene analize ispitnih Cestica, leziiu
analizi povezanosti $kolskoga uspjeha te obiljezja
ucenika, njihovih obitelji, ucitelja i skole s posti-
gnutim rezultatima. Takoder Vuk i dr. (2012) pisu
o usporedbi rezultata ucenika 8. razreda osnovne
skole i ucenika zavr$noga razreda srednje $kole u
domeni geografija Hrvatske. Glavni je zakljucak
rada da nije utvrden kumulativni ucinak ucenja
i poucavanja geografije Hrvatske jer ulenici na
kraju sekundarnoga obrazovanja postizu rezultat
koji je statisticki neznatno nizi od rezultata na
kraju primarnoga obrazovanja. O vezi izmedu
postignuca ucenika na ispitu vanjskoga vred-
novanja u domeni zadataka uz graficke priloge
i primjene grafickih i demonstracijskih metoda
u nastavi pisala je Vrankovi¢ (2014). Autorica je
metodom ankete na uzorku od tristotinjak uci-

ferent areas of more effective teaching were analyzed,
among which teaching methods and forms of work,
teaching means and aids, and the motivation of stu-
dents and teachers, stood out. The paper also provided
an analysis of the completion of the exam at the county
level in the Republic of Croatia, so a geographical, i.e.
spatial, analysis of the completion would also be pos-
sible. Vrankovi¢ et al. (2011) also relied on the data
collected by the National Exam from 2008. The paper,
using a random sample of 500 exams, quantitatively
analyzed the achievements of students in tasks in the
field of general geography. These results are compared
with the levels of achievement in the field of geogra-
phy of Croatia and geography of Europe, and the paper
included a qualitative analysis of individual test items.
Despite the assumption of better results in the field
of general geography, compared to those in the field
of geography of Croatia and geography of Europe, the
analysis showed the opposite and the cumulative effect
of teaching the content of general geography was not
proven. A qualitative analysis of individual test items
indicated necessary corrections for teaching strategies.
In 2011, another paper by the same authors was pub-
lished: Kwvalitativna analiza ispita vanjskoga vredno-
vanja obrazovnih postignuca ucenika osmih razreda pro-
vedenih 2008. godine: geografija i integracija nastavnih
sadrzaja iz geografije i povijesti (Vrankovi¢ et al., 2011).
This monograph provided an exhaustive quantitative
and qualitative analysis of all test items in the two
studies mentioned. An important contribution of this
paper, in addition to the analyses of test items, lies in
the analysis of the relationship between scholastic suc-
cess and the characteristics of students, their families,
teachers and schools, with the results achieved. Fur-
thermore, Vuk et al. (2012) wrote about the compar-
ison of the results of 8" grade elementary school stu-
dents and high school seniors in the field of Croatian
geography. The main conclusion of the paper was that
the cumulative effect of learning and teaching Croa-
tian geography has not yet been determined, as at the
end of secondary education, students achieved results
that were statistically slightly lower than the results
at the end of primary education. Vrankovi¢ (2014)
wrote about the connection between student achieve-
ment in the external evaluation exam in the domain
of tasks with graphic attachments and the application
of graphical and demonstration methods in teaching.

Using a survey of a sample of 300 geography teachers,
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telja geografije utvrdila moguéu vezu izmedu
ucestalosti koriStenja pojedinih metoda rada i
razmjerno slabije rijeSenosti zadataka uz grafic-
ke priloge u odnosu na zadatke ¢iji sastavni dio
nisu ti prilozi. Postignué¢ima ucenika bave se jo$

i radovi Grofelnika i Papa (2013) te Vrankovi¢ i
dr. (2018; 2019).

Uvjeti u prostoru i medusobni utjecaiji
obrazovanja i prostora

Uvjeti u prostoru koji utjecu na prostornu i
funkcionalnu organizaciju obrazovanja te me-
dusobni utjecaji na relaciji (geografsko) obrazo-
vanje — prostor razmjerno su nove teme i objekti
istrazivanja edukacijske geografije, ali je uzajamna
veza obrazovnoga sustava, tj. $kole kao jedne od
njegovih fizickih manifestacija i prostora $to ju
okruzuje postojana i snazna. ,Primjerice, promjena
dinamike i struktura stanovni$tva (objekt istrazi-
vanja demogeografije) uvjetuje jacanje ili slabljenje
obrazovne funkcije, ¢ime se stvara uzrocno-poslje-
di¢na sprega s ulogom naselja u prostoru (objekt
istrazivanja geografije naselja, urbane i ruralne
geografije), prostornim planiranjem i regionalnim

razvojem” (Curi¢ i Vuk, 2013, 168).

Uvjetima u prostoru koji utje¢u na organizaciju
obrazovanja u okviru edukacijske geografije istra-
Zivadi su se bavili ve¢inom na razini utjecaja demo-
grafskih kretanja i struktura na odrzivost obrazovne
funkcije. Spevec i Vuk (2012) statistickom anali-
zom demografskih podataka istrazuju vezu demo-
grafskih resursa i potencijala (izrazenih indeksom
demografskih resursa) i organizacije primarnoga
obrazovanja u Krapinsko-zagorskoj Zupaniji. Rad
istrazuje mogucu redukciju mreze osnovnih sko-
la navedene Zupanije zbog utvrdenih nepovoljnih
demografskih procesa i struktura u velikom broju
jedinica lokalne uprave i samouprave te posljedic-
no upitne mogucénosti jednakih obrazovnih prilika
i slozene radne uvjete nastavnika geografije. Jedan
su od rezultata toga rada i dva vrlo vazna indeksa
te jedna tipologija: indeks stru¢ne iskori§tenosti
nastavnika geografije, indeks opterecenosti na-
stavnika geografije te tipologija osnovnih $kola
Krapinsko-zagorske Zupanije s aspekta nastavnika
geografije. Vuk i Vrankovi¢ (2016) takoder pisu o
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the author determined a possible connection between
the frequency of using certain methods of work and
the relatively poor completion of tasks with graphical
attachments in relation to the tasks in which graphical
attachments were not an integral part. Grofelnik and
Pap (2013) and Vrankovi¢ et al. (2018; 2019) also dis-

cussed the achievements of students.

Condifions and Mutual Influences of Education
and Space

Conditions that affect the spatial and functional or-
ganization of education and mutual influences on (geo-
graphical) education and space are relatively new topics
and objects of research in educational geography, but the
interrelation of the education system or school, as one of
its physical manifestations, and the space that surrounds
it is constant and strong. “For example, changing the dy-
namics and structure of the population (object of demo-
graphic geography research) conditions the strength-
ening or weakening of the educational function which
creates a cause-and-effect relationship with the role of
settlements in space (an object of research in settlement
geography, urban and rural geography), spatial planning,
and regional development.” (Curi¢ and Vuk, 2013, 168).

'The researchers discussed the conditions affecting the
organization of education, within the framework of edu-
cational geography mostly at the level of the influence of
demographic trends and structures on the sustainability
of educational functions. Spevec and Vuk (2012) inves-
tigated the relationship between demographic resources
and potentials (expressed by the index of demographic
resources) and the organization of primary education in
Krapina-Zagorje County using a statistical analysis of
demographic data. The paper investigates the possible
reduction of the primary school network in the county
due to the identified unfavorable demographic processes
and structures in a large number of local government
units and the consequent questionable opportunities for
equal educational opportunities and complex working
conditions for geography teachers. Some of the results
of this paper are two very important indices and one
typology: the index of professional utilization of geog-
raphy teachers, the index of the workload of geography
teachers and the typology of primary schools in Krapi-
na-Zagorje County from the aspect of geography teach-
ers. Vuk and Vrankovi¢ (2016) also discussed the im-



utjecaju demografskih procesa na odrzivost obra-
zovne funkcije, ovaj put u Splitsko-dalmatinskoj
Zupaniji, dok Brai¢i¢ i Netousek (2018) te Braici¢
(2021) pisu o povezanosti demografskih kretanja
i obrazovne funkcije u Istri i Sisacko-moslavackoj
zupaniji. Druga objavljena doktorska disertacija iz
discipline metodika geografije i grane edukacijska
geografija tematski se veZe na utjecaj demografskih
kretanja na obrazovnu funkciju. U radu Geografski
aspekti razvoja mrege osnovnih Skola u Hrvatskoj
(Vrankovi¢, 2017) istrazuju se geografska obiljezja
upisnih podruéja osnovnih $kola u Republici Hr-
vatskoj i njihov utjecaj na oblikovanje postojece
mreze osnovnih $kola. Najve¢i naglasak stavljen je
na demografska obiljeZja upisnih podrudja, a rad
je rezultirao vaznom tipologijom upisnih podrudja
osnovnih $kola u Republici Hrvatskoj s obzirom
na odrzivost obrazovne funkcije.

Dva rada svrstana u ovu ¢jelinu, a koji se pri-
marno ne bave utjecajem demografskih obiljezja,
jesu rad Valozica i dr. (2012) te Ivica i dr. (2020).
Vazno je spomenuti kako prvi navedeni rad u dis-
ciplinu edukacijske geografije i metodike geografi-
je uvodi nove ra¢unalne metode prostornih analiza.
Autori primjenom skupova to¢aka kao nacina gra-
fickoga prikazivanja utvrduju brojne nelogi¢nosti i
prostorne konflikte unutar mreze upisnih podrué-
ja osnovnih $kola Grada Zagreba zbog utvrdenih
preklapanja, ali i nepodudaranja granica upisnih
podrudja s drugim administrativnim granicama
poput gradskih Cetvrti, naselja, pa i Zupanija. Osim
navedenoga autori analiziraju i kori$tenje i namje-
nu prostora u blizini osnovnih $kola iz kojih mogu
proizaéi i potencijalne prijetnje. Drugi navedeni
rad bavi se koristenjem bicikla u funkciji dnevne
cirkulacije ucenika na relaciji kuca — skola.

Posljednju tematsku cjelinu znanstvenih radova
objavljenih u okviru metodike geografije i eduka-
cijske geografije ¢ine oni koji se bave medusobnim
utjecajima na relaciji obrazovanje — prostor. lako
tematski Saroliki, radovi svrstani u ovu skupinu
imaju zajednicki nazivnik koji se odnosi na utje-
caj geografskoga obrazovanja na prostor (posebice
na njegovu drustvenu sastavnicu), ali i povratnoga
utjecaja poglavito druStvenoga aspekta prostora
na geografsko obrazovanje. Ovdje je vazno napo-
menuti da su ovi radovi tematski bliski i drugim

pact of demographic processes on the sustainability of
educational functions in Split-Dalmatia County, while
Brai¢i¢ and Netousek (2018) and Braici¢ (2021) wrote
about the connection between demographic trends and
educational functions in Istria and Sisak-Moslavina
Counties. The second published doctoral dissertation
in the branch of educational geography is thematically
related to the impact of demographic trends on edu-
cational functions. The paper Geografski aspekti razvo-
ja mreze osnovnib Skola u Hrvatskoj (Vrankovi¢, 2017)
explored the geographical features of primary school
enrollment areas in the Republic of Croatia and their
impact on the design of the existing primary school
network. The greatest emphasis was placed on the de-
mographic characteristics of enrollment areas, and the
paper presented a significant typology of primary school
enrollment areas in the Republic of Croatia with regard
to the sustainability of educational functions.

Two papers classified in this unit, which do not pri-
marily deal with the influence of demographic charac-
teristics, are ValoZi¢ et al. (2012) and Ivi¢ et al. (2020). It
is important to note that the first paper introduced new
computer methods of spatial analysis into the discipline
of educational geography and teaching methodology of
geography. Using sets of points as a manner of graphical
representation, the authors identified numerous illogi-
calities and spatial conflicts within the network of en-
rollment areas of primary schools in the City of Zagreb
due to established overlaps, and also a discrepancy of
enrollment areas with other administrative boundaries
such as city districts, settlements, and even counties.
Moreover, the authors analyzed the use and purpose of
space near primary schools from which potential issues
could arise. The second paper dealt with the use of bi-
cycles for commuting to school on the part of students.

The last thematic unit of scientific papers published
within the framework of teaching methodology of ge-
ography and educational geography consists of those
that deal with mutual influences on education and
space. Although thematically-diverse, the works clas-
sified in this group have a common denominator that
refers to the impact of geographical education on space
(especially its social component), and also the reciprocal
impact of the mainly social aspect of space on geograph-
ical education. It is important to note here that these
papers are thematically closely-related to other units
analyzed in this paper but, due to the crucial influence
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¢jelinama analiziranim u ovom radu, ali su zbog
presudna utjecaja drustvenih i prostornih odnosa
svrstani u ovu cjelinu. Prvi rad koji treba spomenu-
ti jest Roglicev (1974). U duhu snaznih prostornih
i dru$tvenih promjena toga vremena, uzrokovanih
ponajprije naglim razvojem prometa i tehnolo-
gije, autor upozorava na potrebu pozicioniranja
nastavnoga predmeta geografije kao jednoga od
nositelja procesa pripreme ucenika na Zivot i rad u
globaliziranom svijetu. U tekstu, izrazito pozitivno
toniranu prema procesu globalizacije, istice se vaz-
nost geografskoga obrazovanja i nastave geografi-
je. ,Geografsko znanje hrani humani optimizam i
radnu odlu¢nost da se upozna i razvija ono §to nas
valorizira u globalnoj zajednici...U prakti¢nom zi-
votu geografija vrijedi prema tome, koliko se odra-
zi u odgoju globalnog gradanina, tj. prema ugledu
koji postize u nastavi.” (Rogli¢, 1974, 58). O vaz-
nosti globalnoga u¢enja i obrazovanja pise i Braici¢
(2012). Uz teorijske postavke tzv. globalnoga uce-
nja i njegove pozitivne ucinke na pripremu uceni-
ka za Zivot u globaliziranom svijetu autor iznosi i
rezultate ankete kojom su ispitani stavovi uenika
i nastavnika o procesu globalizacije. Cinjenici da
su teme sprege globaliziranoga drustva i nastave
geografije izrazito jake svjedoCe jo$ tri rada koja
problematiziraju taj odnos. Husanovi¢-Pejnovi¢
(1996) naglasava izrazitu vaznost globalnih tema u
nastavi geografije, osobito poticanja razumijevanja
i tolerancije medu narodima u kontekstu ucenika
kojima su ,traumati¢ne posljedice rata u individu-
alnoj i kolektivnoj svijesti” (Husanovié-Pejnovi¢,
1996, 484). Desetlje¢e kasnije Pejnovi¢ (2008)
analizira ulogu geografije u osnovnoskolskom i
srednjoskolskom sustavu Republike Hrvatske te
upucuje na vaznu ulogu geografije kao mosne zna-
nosti u kontekstu suvremenoga trenda znanstve-
ne interdisciplinarnosti i pitanja globalizacijskih
procesa te pojave tzv. odrzivoga razvoja, a Brai¢i¢ i
Matas (2008) promatraju nastavu geografije izme-
du lokalnih i globalnih zahtjeva.

U razdoblju sedamdesetih godina 20. st. vazno
je spomenuti i rad Vreska (1974). Iako navedeni
rad nije metodicke prirode, autor koristi proces ra-
zvoja mreze osnovnih $kola kao indikator prostor-
ne distribucije stanovnistva Zagreba. Na taj nacin
upucuje na jaku spregu razvoja obrazovne funkci-
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of social and spatial relations, they are classified in this
unit. The first paper that is important to mention is that
of Rogli¢ (1974). In the spirit of strong spatial and social
changes of the time, caused primarily by the rapid de-
velopment of transport and technology, the author stat-
ed that the subject of geography should be one of the
bearers of the process of preparing students for life and
work in a globalized world. The text, which views the
process of globalization in a positive light, emphasized
the importance of geographical education and teaching
geography. “Geographical knowledge feeds human op-
timism and the determination to get to know and de-
velop that which valorizes us in the global community. .
. In practical life, the worth of geography is reflected in
the education of the global citizen, i.e. the reputation it
achieves in teaching.” (Rogli¢, 1974, 58). Braidi¢ (2012)
also wrote about the importance of global learning and
education. In addition to the theoretical settings of so-
called global learning and its positive effects on prepar-
ing students for life in a globalized world, the author
also presented the results of a survey that examined the
attitudes of students and teachers about the process of
globalization. The fact that the connection between the
topics of a globalized society and the teaching of geog-
raphy was extremely strong is evidenced by three other
papers that deal with this relationship. Husanovi¢-Pe-
jnovi¢ (1996) emphasized the extreme importance of
global topics in the teaching of geography, especially
the promotion of understanding and tolerance among
peoples in the context of students who have “traumatic
consequences of war in their individual and collective
consciousness” (Husanovié-Pejnovi¢, 1996, 484). A dec-
ade later, Pejnovi¢ (2008) analyzed the role of geogra-
phy in the primary and secondary school system of the
Republic of Croatia and discussed the important role
of geography as a bridge science in the context of the
modern trend of scientific interdisciplinarity and issues
of globalization, as well as the appearance of so-called
sustainable development. Brai¢i¢ and Matas (2008) ob-
served the teaching of geography, comparing and con-
trasting local and global requirements.

During the 1970s, it is important to mention the
paper by Vresk (1974). Although this paper is not
methodological in nature, the author used the process
of developing a network of primary schools as an indi-
cator of the spatial distribution of the population of the
City of Zagreb. In this way, they indicated a strong link



je 1 promjena §to se dogadaju u prostoru, osobito
onom urbanom i urbaniziranom. Matas (2000)
u svom radu analizira utjecaj sustava izobrazbe
ucitelja i nastavnika na razvoj $kolske mreze te
prostornoga i geografskoga razvoja te zakljucuje
da su, uz druge ¢imbenike, promjene u izobraz-
bi ucitelja na odreden nacin utjecale na $kolsku
mrezu. Uz navedene zakljucke autor apelira i na
potrebu za ve¢im moguénostima dvopredmetnoga
obrazovanja nastavnika. Izrazito vazan rad Curi¢a
i Vuk (2013) Metodika geografije u sustavu odgoja
i obrazovanja analizira poziciju metodike geogra-
fije u sustavima viSega reda, od sustava znanosti
preko obrazovnoga sustava koji se bavi budu¢im
nastavnicima geografije do sustava profesional-
noga usavravanja zaposlenih nastavnika i ucite-
lja. Navedeni rad izrazito je vazna polazna tocka
svakoga istrazivanja u okviru metodike geografije
i edukacijske geografije jer poblize odreduje me-
todiku kao znanstvenu disciplinu i utjecaj njezinih
rezultata i spoznaja na Citav sustav, a posredno i
na drustvo. Koristeéi se razmjerno velikim brojem
metoda, autori donose svojevrsnu rekapitulaciju
i odredenje metodike geografije kao znanstvene
discipline i njezina znanstvenoga i drustvenoga
doprinosa. Curi¢ (2005) se takoder kriti¢ki osvrée
na metodologiju izrade nacionalnoga obrazovnog
standarda i upozorava na nepravilnu metodicku
terminologiju koja se koristi u sluzbenim doku-
mentima. Osim problema metodologije autor isti-
Ce da nacionalni obrazovni standard ide u smjeru
smanjivanja autonomije nastavnika $to se protivi
suvremenim metodickim spoznajama. Sastavni dio
navedenoga rada jest i sluzbeno ocitovanje Geo-
grafskoga odsjeka Prirodoslovno-matematickoga
fakulteta u Zagrebu. O refleksiji opée javnosti na
geografiju kao znanost i nastavni predmet piSu
Tandari¢ i Teki¢ (2013). Analizirajuéi rezultate an-
kete provedene na uzorku od 1078 osoba iz cijele
Hrvatske, autori zakljucuju da gradani geografiju
najéesée svrstavaju u podrudje interdisciplinarnih
i prirodnih znanosti, a rjede u podruéje drustve-
nih znanosti. Pozitivni stavovi prema nastavnom
predmetu mogu se is¢itati iz ocjena opce javnosti o
povecanju satnice nastavnoga predmeta, korisnosti
nastavnoga predmeta te potrebi za nastavom geo-
grafije u strukovnim $kolama.

between the development of educational functions and
the changes that are taking place in the space, especially
urban and urbanized space. In his paper, Matas (2000)
analyzed the impact of the teacher education system on
the development of the school network and spatial and
geographical development, and concluded that, among
other factors, changes in teacher education affected the
school network in some way. In addition to the afore-
mentioned conclusions, the author appealed for greater
opportunities for two-subject teacher education. The
extremely important paper of Curi¢ and Vuk (2013),
Metodika geografije u sustavu odgoja i obrazovanja, ana-
lyzed the position of the teaching methodology of ge-
ography in higher order systems: the science system,
the education system for future geography teachers, and
the system of professional development of employed
teachers. This paper is an extremely important starting
point for any research in the field of teaching method-
ology of geography and educational geography because
it specifies the teaching methodology of geography as
a scientific discipline and the impact of its results and
knowledge on the whole system and, indirectly, on so-
ciety. Using a relatively large number of methods, the
authors performed a kind of recapitulation and deter-
mination of the teaching methodology of geography as
a scientific discipline and its scientific and social contri-
bution. Curi¢ (2005) also critically reviewed the meth-
odology of drafting the national educational standard
and noted incorrect methodological terminology used
in official documentation. In addition to the problem
of methodology, the author showed that the national
educational standard reduces the autonomy of teachers,
which is contrary to modern methodological practices.
An integral part of this paper is the official statement
of the Department of Geography, Faculty of Science
in Zagreb. Tandari¢ and Teki¢ (2013) wrote about the
reflection of the general public on geography as a sci-
ence and a subject. Analyzing the results of a survey
conducted on a sample of 1,078 people from all over
Croatia, the authors concluded that citizens most of-
ten classify geography in the field of interdisciplinary
and natural sciences, and less often in the field of so-
cial sciences. Positive attitudes towards geography can
be seen in the assessments of the general public about
the increase in the number of classes of the subject, its
usefulness, and the need for geography classes in voca-
tional schools.
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Lakljucak

Opseg radova u okviru metodike geografije i
edukacijske geografije te primarni objekti istra-
Zivanja i primijenjene metodologije potvrduju
ve¢ iznesenu tvrdnju da se ova razmjerno mlada
znanstvena dis ciplina nalazi na prijelazu iz dru-
ge u trecu fazu razvoja znanosti te da se sve vise
etablira kao samostalna znanstvena disciplina
unutar znanstvenoga polja geografije. S obzirom
na dostupne spoznaje o brojnim aspektima geo-
grafskoga obrazovanja i formiranje pocetnih te-
orija mozemo je svrstati i u trecu fazu. Stovise,
tematskom analizom sadrzaja navedenih radova,
osobito u posljednjem desetlje¢u, moze se uoci-
ti i daljnji razvoj prema formiranju edukacijske
geografije kao zasebne znanstvene grane s pripa-
dajud¢im disciplinama i subdisciplinama. U prilog
toj Cinjenici ide i postupna promjena tematske
paradigme kako se ZariSte interesa posljednjih
godina viSe pomice prema temama ucenickih po-
stignuéa i obrazovne funkcije u prostoru. Jasno,
utvrdeno kvalitativno i kvantitativno stanje znan-
stvene produkcije u nekim tematskim podruéjima
i objektima istrazivanja te predloZenim subdisci-
plinama upucuju na potrebu daljnjih istrazivanja
i razvoja da bi takva stremljenja nasla ¢vrsto upo-
riste u korpusu radova ove discipline. Prije svega
se to odnosi na razmjerno ogranicen broj radova
u okviru predlagane subdiscipline neformalnoga i
informalnoga geografskog ucenja te, ako govori-
mo o elementima kurikuluma kao vaznim objek-
tima istrazivanja, korpusom radova koji se pri-
marno bave ishodima te selekcijom i transferom
znanstvenih spoznaja u postojan sustav geograf-
skih znanja i vjestina. Uz navedeno je primjetan i
ogranicen broj metodoloskih metodickih radova
te znatna orijentiranost radova ove discipline na
prikupljanje podataka metodom ankete. Unatoc
iznesenim ¢injenicama jasan je trend razvoja i
proéirivanja znanstvenih spoznaja i u navedenim
podrudjima istrazivanja. Taj trend samo je nasta-
vak neprekinuta trenda kvantitativnoga i kvalita-
tivnoga razvoja discipline koji je osobito znacajan
u prvim dvama desetlje¢ima 21. st. Ne ¢udi stoga
Cinjenica da je vrijeme osporavanja znanstvenosti
ove specifi¢ne discipline s naglagenim prakti¢nim
aspektom, kao i podjela geografije na onu znan-
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Conclusion

'The scope of papers within the teaching method-
ology of geography and educational geography and
the primary objects of research and applied method-
ology confirms the previously-stated claim that this
relatively young scientific discipline is transitioning
from the second to the third phase of scientific devel-
opment and is becoming increasingly established as
an independent scientific discipline within the field
of geography. Given the available knowledge about
many aspects of geographical education and the for-
mation of initial theories, we can tentatively put it
in the third phase. Moreover, the thematic analysis
of the content of relevant papers, especially in the
last decade, can be seen in the further development
towards the formation of educational geography as
a separate branch of science with associated disci-
plines and sub-disciplines. This fact is supported by
the gradual change of the thematic paradigm as the
focus of interest has shifted more towards the topics
of student achievement and educational functions
in recent years. Clearly, the established qualitative
and quantitative state of scientific production in cer-
tain thematic areas, research objects, and proposed
sub-disciplines indicate the need for further research
and development in order for such aspirations to find
a firm foothold in the corpus of works of this disci-
pline. First, this refers to the relatively limited num-
ber of papers within the proposed sub-discipline of
informal geographical education and, when it comes
to curriculum elements as important research objects,
the corpus of papers primarily dealing with outcomes
and selection and transfer of scientific knowledge
into a consistent system of geographical knowledge
and skills. Moreover, the limited number of meth-
odological papers is noticeable, as well as the signif-
icant orientation of papers in this discipline toward
data collection using the survey method. Despite the
presented facts, there is a clear trend of development
and expansion of scientific knowledge within the
aforementioned areas of research. This trend is just
a continuation of the trend of quantitative and qual-
itative development of the discipline, which is espe-
cially significant in the first two decades of the 21*
century. It is not surprising, therefore, that the time
of challenging the scientificity of this specific disci-
pline with a pronounced praxeological aspect, as well



stvenu i Skolsku, ve¢ davno iza nas. Kvalitativno
analizirajudi velik dio korpusa radova metodike
geografije i edukacijske geografije u Hrvatskoj i
znanstvenih spoznaja koje iznose, mogu se nazreti
obrisi najznacajnijih problema nastave geografije
u Hrvatskoj, odnosa na relaciji (geografsko) ob-
razovanje — prostor te izazova vezanih za ljudske
potencijale i prostornu organizaciju obrazovne
funkcije. Velik broj radova, od sredine 20. st. do
danas, problematizirao je zastarjele pristupe oda-
bira nastavnih sadrZaja, strategija, metoda i obli-
ka rada koji su uvijek zaostajali za duhom vre-
mena i najrazvijenijim drZavama svijeta, koje su
nam Cesto bile uzori. U tom se smislu apeliralo
na izmjenu Nastavnoga plana i programa, refor-
miranje nacionalnoga kurikuluma za osnovne
skole i gimnazije, nuznu informatizaciju nastave
i ucestaliju primjenu sredstava informacijsko-ko-
munikacijskih tehnologija, diversifikaciju i usavr-
$avanje nastavnih metoda i oblika rada u nastavi
geografije, osuvremenjenu udzbenicku literatu-
ru, sadrzajnu uskladenost udzbenika i Skolskih
geografskih atlasa, vecu autonomiju nastavnika
i sl. Svi navedeni problemi uoeni u znanstve-
nim istrazivanjima u okviru metodike geografije
i edukacijske geografije u posljednjih pedesetak
godina doveli su do orijentiranosti nastave geo-
grafije u Hrvatskoj na §irok spektar ¢injeni¢nih
znanja, razmjerno slabo motiviranih u kontekstu
meduodnosa Covjeka i prostora §to ga okruzuje.
Navedeno osobito pokazuju istrazivanja koja su se
bavila postignué¢ima ucenika i analizama rezultata
vanjskoga vrednovanja obrazovanja i nastave geo-
grafije. Na razini organizacije obrazovne funkcije
i nastave geografije takoder su uoceni brojni pro-
blemi poput slabe stru¢ne iskoristenosti i velike
opterecenosti nastavnika geografije u demograt-
ski sve slabije vitalnim podrudjima, ali i slablje-
nja te nestajanja obrazovne funkcije u nekim di-
jelovima Republike Hrvatske. Recentniji radovi,
unato¢ navedenom, pokazuju razvoj u smjeru
suvremenih znanstvenih i stru¢nih pristupa na-
stavi geografije te svijesti o polozaju i vaznosti
geografije u nastavnom i znanstvenom kontekstu.
U tom procesu, prema gotovo svim autorima obu-
hvaé¢enima ovom analizom, osobito vazno ili naj-
vaznije mjesto zauzima nastavnik geografije kao
najvazniji nositelj promjena i najvaznija kariku u

as the division of geography into that of science and
school, is long behind us. By qualitatively analyzing
a large part of the corpus of works of teaching meth-
odology of geography and educational geography in
Croatia and the scientific knowledge they present, we
can see the outlines of the most significant problems
associated with teaching geography in Croatia, the
relationship between (geographical) education and
space, and challenges related to human resources and
spatial organization of education functions. A large
number of papers, from the middle of the 20* cen-
tury to the time of writing, have dealt with outdat-
ed approaches to the selection of teaching content,
approaches, strategies, methods, and forms of work.
In this sense, they called for changes to the curricu-
lum, reform of the national curriculum for primary
schools and grammar schools, necessary computeri-
zation of teaching and more frequent use of informa-
tion and communication technologies, diversification
and improvement of teaching methods and forms of
work in teaching geography, modernized textbooks,
content harmonization of textbooks and school ge-
ographical atlases, greater autonomy of teachers, etc.
All these problems identified by scientific research in
the field of teaching methodology of geography and
educational geography in the last fifty years have ori-
ented geography teaching in Croatia toward a wide
range of factual knowledge, which is relatively-poor-
ly motivated in the context of human relations and
space. This is especially shown by research that has
dealt with student achievement and analysis of the
results of external evaluation of education and the
teaching of geography. At the level of organization
of educational functions and teaching of geography,
numerous problems have also been identified, such
as low professional utilization and high workload of
geography teachers in demographically less-vital ar-
eas, and also the weakening and/or disappearance of
educational functions in some parts of Croatia. More
recent works, despite this, show development in the
direction of modern scientific and professional ap-
proaches to teaching geography and awareness of the
state and importance of geography in the teaching
and scientific contexts. In this process, according to
almost all authors included in this analysis, a par-
ticularly important (or the most important) place is
occupied by the geography teacher, as the most im-
portant bearer of change and the most important link
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