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Abstract

UNESCO has been working for decades to raise the quality of education policies
worldwide, and the idea of a holistic approach has remained unchanged. The holistic
approach is a crucial part of the education paradigm by accounting for all the elements
of a child’s personality. We focus on documents determining education globally
(Delors Report and Incheon Declaration) and dictating the guidelines for sustainable
development until 2030. They all recommend the implementation of such approach.
In 2020, we conducted research among education professionals in Slovenia. The results
show that educators are mainly unaware of these documents. Many feel that they
are following and implementing the holistic approach, but we found discrepancies in
their perception. Physical activity in children, as one of ten considered international
guidelines, is perceived as the least important. The results also confirm that acquiring
general human values is well implemented in the system. These results show the
current state of a holistic/logopedagogical approach as introduced by the European
guidelines in education.

Key words: education professionals, holistic education, logotherapy, Slovenian
education system, sustainable development.

Introduction

Soon after its establishment in 1945, the United Nations Educational, Scientific,
and Cultural Organization (UNESCO), with all the participating countries, realized
that children of the world need good education, as this is a condition for high-
quality contribution to society and a fulfilled life (UNESCO, 2021b). The initial idea

423



Kristovi¢, Kristovi¢ and Pangr¢ic: Application of the UNESCO Guidelines and the Holistic Approach ...

of UNESCO was that education is a movement that will unify and promote peace
through international understanding (Shultz and Elfert, 2020, p. 6).

Since the end of the Second World War, UNESCO has prepared and issued many
documents aimed at improving the situation in the field of education. The organization
also provides support for educators, teachers, professionals in the teaching professions,
leaders, principals, legislature authorities, and many others, while employing a large
number of experts who are constantly trying to develop visions and strategies for
better up-to-date education.

Many UNESCO documents indicate a preference for a holistic approach to education.
Experts say this leads to improvements in all areas of the human activity - personal,
emotional and socio-economic, simultaneously leading to progress in society.

If students are to achieve their optimal potentials, the kind of teacher they have is
of critical importance. A teacher who considers each of his students to be a whole,
understands them, respects them, and thus treats them as such, he/she must also have
certain personality traits (Waibel and Wurzrainer, 2016; Waibel, 2017a, 2017b).

In 1996, UNESCO published a report on education, compiled by Jacques Delors.
It was entitled Learning: The Treasure Within (hereinafter referred to as the Delors
Report), and the Commission here highlighted education as ‘an ongoing process of
enriching knowledge and skills, but also an exceptional tool for shaping personalities
and relationships between individuals’ (Delors, 1996). The emphasis was placed on the
humanistic approach to education and the concept of lifelong learning (Elfert, 2019,
p- 18; Kearns et al., 1999, p. 6; UNESCO, 2002). The report established ‘four pillars of
education, the importance of which will be seen in the future: learning to be, learning
to know, learning to do, and learning to live together.

Ryan (1999, p. 63) states that this new approach to education has been taken very
seriously by each Western European country, and in addition has broadened the
concept of lifelong learning to guide the economic and social development in the new
millennium. Other guidelines that dictate the quality and contribution to education
are based on a holistic approach to education (UNESCO, 2002; UNESCO, 2014;
UNESCO, 2015). The UNESCO 2002 document states: “The fundamental principle is
that education must contribute to the general development of each individual, mind
and body, intelligence, sensitivity, aesthetic sense, personal responsibility and spiritual
values’ (UNESCO, 2002, p. 24).

The most influential document for education in the future is the Incheon Declaration
(UNESCO, 2015), which has a vision of operation and guidelines and goals that
should be met and achieved by 2030. The document is based on the fourth sustainable
development goal (SDG4), which is one of the 17 priority sustainable UNESCO goals
and was accepted by more than 1,600 representatives of different organizations and
agencies, experts in various disciplines, representatives of civil society, the teaching
profession, youth, and the private sector from 160 countries. The goal is to ‘Ensure
inclusive and equitable quality education and promote lifelong learning opportunities
for all’ (UNESCO, 2015). Improvements are expected to be made from kindergarten to
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higher education. The overall goal is to give all children worldwide the best opportunities
for quality education to be provided by very good educators, teachers, and others in
quality educational institutions.

UNESCO’s indication of a holistic approach to education began more than thirty
years ago when its report stated that it was necessary to look at the world as a whole
and strive for the ultimate goal in education, which is the education of the whole person
(Faure et al., 1972, p. vi-vii). This idea has been expanded and further emphasized in
the Delors Report and is still present in the Incheon Declaration, the aims of which
should be reach to 2030.

The humanistically-oriented holistic approach, also supported by UNESCO, is mainly
in line with Frankl’s logotherapeutic beliefs (Frankl, 1994), logotherapy approach (Forster-
Benkler, 2019; Schechner and Ziirner, 2013), existential analysis (Langle, 2013), and
existential pedagogy (Waibel and Wurzrainer, 2016; Waibel, 2017a,2017b). Logotherapy
is based on Frankl’s theory of discovering meaning, looking to the future, fulfilling,
and living the values. Through our thoughts and actions, we discover the essence of
ourselves and the universal dimension of human values, not just the values of the
individual. Frankl’s claim that values cannot be taught, but must be lived, demonstrates
how much important it is for any teacher to be an example to students. A teacher
can set an example of their own commitment to research, truth, and science. But the
teacher cannot provide a sense of this to them. They have to discover the meaning by
themselves (Frankl, 1994, p. 80). The logopedagogical approach goes even more in-
depth, regarding the integrity of man and his essence, advocates that all components
should be considered equally, and that teachers/educators develop them in this way.

When planning school policies, it is important to consider all the above-mentioned
facts. In an extensive meta-study, Hattie (2009) identified the quality of teachers as the
most important factor which may influence student learning. In their study, Kreijns et
al. (2019) also emphasize the significant role of teacher practice for the well-being of
students. Carneiro and Draxler (2008, p. 4) state that the Delors Report has influenced
various educational initiatives in 50 countries. However, the actual impact of both
reports (Faure and Delors) on school policies has remained minimal. There is a big
gap between the awareness of educational professionals about the implementation
of the holistic approach in their classrooms and the insight into the actual state of
this approach in children. For some quality changes and progress in school policies,
we need more research to evaluate the facts better / more reliably. There is a lack of
empirical data in the field of holistic approach, logopedagogy in schools or education
in general. More research would facilitate school policy planning at the micro and the
macro education levels.

Methods and materials

The aim of this research has been to investigate the extent to which Slovenian
educators are familiar with the global guidelines that have dictated the implementation
of a holistic approach within the Holistic Educational Process and Mental Health
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Strengthening Project, co-financed by the Slovenian Research Agency (ARRS). We
investigated the extent to which these guidelines were followed and implemented in
their work which, according to the above- mentioned research, affects the learning
and well-being of students.

The following research question was raised: Is the Slovenian education system
aligned with the global trends in education?

The causes explanations of the existing situation (understanding and application) in
holistic education were sought by using the causal method. A questionnaire was used
to survey education professionals. To develop the questionnaire, we consulted several
similar studies. However, none of the studies included a validated questionnaire that
fitted our needs. We then decided to develop our own tool to map out the current
situation in the Slovenian education system as related to the holistic approach. When
developing the questionnaire, we followed the guidance on how to develop a reliable
and non-biased questionnaire (Bourque and Fielder, 2003; Oppenheim, 2000). After
studying the relevant literature and establishing a coordination within the research
group, we designed a questionnaire for our needs to measure exactly what we wanted
to research in the field of holistic education.

The target group was comprised of education professionals in Slovenia. However,
since we researched the guidance from international documents, the current research
is applicable to a broader European area. This information could be transferred to
countries with similar education systems or similar school system histories. These are
mainly the countries of Eastern Europe and the Balkans.

Based on the given aim and research question, the following hypotheses were set:
First hypothesis: There is inflated self-awareness of the holistic approach among
educators in Slovenia.
Second hypothesis: There is a correlation between compliance with the international
guidelines and the education professionals’ everyday practice.

Sampling and sample description

The questionnaire was designed as an online survey for which the link was shared
via e-mail addresses. E-mails were sent to all publicly available addresses of nurseries,
elementary schools, and high schools found in the Register of Educational Institutions
and Educational Programs, Ministry of Education, Science and Sport.

A cover letter with an invitation to participate in the research was sent to the e-mail
addresses of all institutions and their principals. The letter included the description of
the project and a request to forward the questionnaire to all education professionals
in their schools. The initial e-mail was sent to 150 e-mail addresses from the official
registry (Ministry of Education, Science and Sport, 2021). These were then forwarded
to other colleagues in the organization. None of the sampling methods were employed.

The final sample included 525 education professionals, of which 89.6 % were
expectedly women. Data on the population of professionals in education, obtained
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from the Statistical Office of Slovenia, show that in the school years 2017/18 and
2018/19, kindergartens, elementary and secondary schools employed about 87 % of
female teachers.

Most participants in the survey, 31.5 % to be precise, belong to the age group between
51 and 60. This is followed by the age group of 41-50 years (30.8 %) and 31-40 years
(24.2 %). 8.3 % of the respondents were under 30 years of age, and 5.2 % were 61 years
of age or older. With the majority of respondents between the ages of 31 and 60, the
distribution by age is fairly even. This also applies to the distribution by the length of
service in education, as 28.7 % of the respondents have 11-20 years of service, followed
by 26.2 % with 31 or more years of service, while there were 22.6 % of them with up
to 10 years of service and 22.4 % with 21-30 years of service.

According to the highest level of education, the distribution is expected as most
respondents (51.9 %) achieved a university degree or a professional master’s degree
(2nd Bologna level). These are followed by the respondents with higher education
(19.3 %) and short-cycle higher education or specialization according to a higher
education program (1st Bologna level), 16.2 % to be precise. 7.5 % of the respondents
had completed secondary education, and 5 % had a master’s or doctoral degree.

The sample included the following number of respondents by their job position:
50.4 % are elementary school teachers, 18.4 % are other professionals (pedagogue,
psychologist, special or rehabilitation pedagogue, special education teacher, etc.),
11.8 % are kindergarten educators, and 7.9 % are their assistants. The survey covered
6.6 % of high school teachers and 4.8 % of principals.

Data collection and instrument

The questionnaire was designed in the open-source application 1KA which provides
an online survey service (1KA, 2017). The application also allows us to save, export,
and perform the basic processing of questionnaires. Data collection started in April
and lasted until the end of June 2020. The questionnaire included demographic data,
questions related to the Delors Report, and the importance of four pillars; the Incheon
Declaration document; and the holistic approach. The questionnaire was piloted and
validated internally within a smaller group of team members.

Data analysis

Using a four-point Likert scale, the respondents assessed how much they were
familiar with the given documents and how much they complied with the guidelines.
The four-point scale was specifically used in order to prevent mid-range responses
T don’t know’ or ‘T cannot decide’

The data was processed with the SPSS software for statistical analysis, version 26
(IBM Corp.,2019), and we first coded them and then performed descriptive statistics,
in which we calculated parameter estimates (structural percentages) by frequency
analysis (Sagadin, 2003, p. 16-19). To check the correlation between a pair of ordinal
variables, we used the non-parametric Spearman’s correlation coefficient.
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Next, the correspondence analysis was used to graphically present the relationships
between categorical data. We used the correspondence analysis to help us unveil
associations between categories of different variables, relying on the counts from a
cross-tabulation table. The output we present in this paper is a descriptive map in
which the rows and columns of the table are visualized as points in the same space
on a map, with a specific spatial interpretation. This method is useful when we are
faced with many categories to better understand any direct associations between them
(Lucy, 2000; Phillips, 1995).

The risk level of 0.05 was taken into account in the statistical inference.

Results

Our research is focused on reviewing the alignment of the Slovenian education system
with global trends in education. These trends indicate a holistic approach; therefore, we
investigated the extent to which education professionals in Slovenia are aware of these
trends to the extent that they are daily implemented in students. We were interested
in seeing how the respondents kept up to date with the global trends and guidelines,
as they took part in the professional examination in the European Union law.

There is a feeling of high awareness of the holistic approach among teachers and
educators, which is not perceived by children and students. Therefore, first hypothesis
assumes that there is an inflated self-awareness of the holistic approach among
educators in Slovenia. In Figure 1, we can see a comparison between the answers to
the questions: ‘How would you rate your knowledge of the Delors Report prepared
for UNESCO in 1996, which lists the four pillars of education: 1) Learning to know;
2) Learning to do; 3) Learning to live together and 4) Learning to be, ‘How would
you assess your knowledge of a holistic approach in education?, and ‘How would you
assess your knowledge of the Incheon Declaration and Framework for Action, in which
UNESCO presented guidelines in 2015 for the implementation of the 4th Sustainable
Development Goal ‘Learning to be) to be met by 20307

Very familiar 49 . 10.1 | 0.8

Somewhat familiar 221 e s B oo
Slightly familiar 323 - 33.8 - 26.7
Not at all familiar w6 M 76 B s

Delors report m Holistic approach m Incheon Declaration

Figure 1. Familiarity with the Delors Report, Incheon Declaration, and holistic approach expressed as a percentage
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Figure 1 shows a picture of the current situation of education professionals in
Slovenia. Around 40 % of the respondents are not familiar with the Delors Report,
while only 4.9 % say they are aware of this. Moreover, the knowledge of the Incheon
Declaration is extremely weak. More than two-thirds of the respondents are not familiar
with this document, and less than one percent state that they know this document
well. Presumptive knowledge of the holistic approach is somewhat better, as more
than 10 % of the respondents state that they know this approach well. However, the
majority (82.3 %) confirm they know little or nothing about this approach.

We were also interested in the correlation between the mentioned variables, i.e., the
knowledge of the Delors Report, the holistic approach, and the Incheon Declaration.
The correlation between all these variables is statistically significant and positive,
which means that as the knowledge of one variable grows, so does the knowledge
of the other variables. The variables of the Delors Report and the holistic approach
(r, = 0.442; p = 0.000), the Incheon Declaration and the holistic approach (r, = 0.388;
p = 0.000) are moderately related, while the variables of the Delors Report and
Incheon Declaration are strongly related to each other (r, = 0.673; p = 0.000). This
is also supported by the data from Figure 1, where we can see a similar trend in the
knowledge of both documents.

The respondents were asked to write down some basic concepts that characterize
the holistic education process. The purpose was to assess their deeper understanding
of the holistic approach. The obtained answers were divided into two categories on the
basis of whether their response falls under the understanding of a holistic approach,
or not. Because of the already mentioned possibility of a misunderstanding of the too
broad term ‘holistic, we used an in-depth analysis and reviewed various literature to
determine the categories that define the given term.

The concepts, written suggested by the respondents and belonging to the holistic
approach, were classified into the following: values, freedom, responsibility, autonomy,
independence, imagination, creativity, play, appreciation of beauty and experiential
values, empathy, conscience and intuition, purpose, development of identity, self-
transcendence, and self-distance, relationships (to oneself, to the world, to others, to life),
self-image, self-esteem and self-confidence, dignity, attitude towards the superfluous
and religion, ethics, and personalization.

Each respondent was able to write down six concepts related to a holistic approach.
A new variable was then constructed, where we coded! the terms with 1 as the terms
that belong to the holistic education process, while 0 was assigned to the terms that do not
belong to the education process. We added the values to the new variable. The value of
variable 6 means that the respondents gave only the concepts that define the holistic
education approach. If no such notion is evaluated, the value of the new variable is
zero or equals the number of correctly given concepts. The evaluated values of the
new variable are shown in Figure 2.

! The coding was done by two researchers independently, any disagreements were resolved at the common
meeting with the presence of a third reviewer.
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two relevant terms 34.1
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Figure 2. Comparison of the number of properly written concepts of the
holistic approach as evaluated by researchers (in percentage)

One-third (34.1 %) of the respondents mentioned two relevant terms, while only one
stated all six relevant terms. In some cases, the respondents did not cite any relevant
term (14.1 %), and a quarter (23.2 %) cited only one relevant term. A quarter is more
familiar with a holistic education approach, they listed three, four, five, or six relevant
concepts (28.6 %).

The self-assessment revealed that more than half of the respondents (see Figure 3)
are somewhat or very familiar (58.6 %) with the holistic approach to education, while
only 28.3 % of such respondents could be in fact described as such.

very familiar ? 101
iy O 485
somewhat familiar 254

slightly familiar 1 338

57.3

not at all familiar I 76 141

0 10 20 20 30 30 40 40 50 60 70
mself assessed assessed by researchers

Figure 3. Comparison of the percentage of knowledge of concepts that belong to the
holistic approach, according to the self-assessment and assessment of researchers

There is a clear lack of understanding of the concept of a holistic approach in education,
along with a lack of awareness of education professionals regarding the given matter.
We also checked the association between these variables related to the knowledge of
the Delors Report, the holistic approach, and the Incheon Declaration. The Spearman
rho values (p) coefficients are extremely low. In connection with the Delors Report
(r,=-0.023; p = 0.759) and the Incheon Declaration (r, = -0.037; p = 0.620), the values
are negative. We found no statistically significant correlation with the new variable
Respondents’ answers, which further confirms the discrepancy between their own and
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the researchers’ assessed awareness of the holistic approach. First hypothesis has been
confirmed on the basis of the respondents’ high statements about the holistic approach
awareness, with their (mostly unaligned) written concepts, and the concepts coded
and assessed (low familiarity with the holistic approach) by researchers.

Next, in order to confirm Second hypothesis, the respondents reported how often
they considered the concepts (the six concepts they provided as the concepts defining
a holistic approach) applied to their work. They could choose from: T don’t consider,
‘Trarely consider, T sometimes consider and ‘T always consider’ The majority of them
answered that they always considered these concepts in their work, as the values for
‘always consider" in all the six concepts range between 69.4 % and 78.6 %.

In analysing the data, we limited ourselves to the more recent 2015 Incheon Declaration
document (UNESCO, 2015) in conjunction with the knowledge of a holistic approach
in education. We use a correspondence analysis to help us determine the relationships
between the variables and present the nominal data graphically (Clarke and Greenacre,
1985, p. 7). This method is useful to establish a relationship between nominal variables
in a multidimensional space.

Our results showed that presenting our data in a two-dimensional space is advisable.
The first-dimension accounts for 73.4 % of the total explained inertia. With the second
dimension, we reach 99.3 % of the total explained inertia, so there is no necessity to
add a third dimension.

3-
Legend:
@ UNESCO and European guideline
O Compliance with certain guideline
9
1
» . . Memory . .
~ Critical thinking @ /@ & Sometimes consider
c . .. Reasomin
o 0 Creativity e Beauty
7] ““Communication and so@ :
S Responsibility® OAlways consider
£ ° Physical abilities
a Human vglues d Rarely consider
-1 o
-2 Not consider at all
o
-3
T T T T T T T
-3 -2 -1 0 1 2 3 4

Dimension 1

Figure 4. Two-dimensional plot chart of compliance with the UNESCO and European guidelines
in the work of education professionals
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Figure 4 shows the layout of variables in two dimensions. When looking at the row
points on the two dimensions, ‘rarely consider’ on Dimension 1 could be matched (is
close to) to ‘sometimes consider’ on Dimension 2. The same is true for ‘always consider’
on Dimension 1 and ‘rarely consider’ on Dimension 2, and ‘sometimes consider’ on
Dimension 1 and ‘always consider’ on Dimension 2.

Here we can see that education professionals rarely or never consider physical
abilities as a function of the holistic approach. They sometimes consider memory,
appreciation of beauty, and critical thinking, and always consider creativity, reasoning,
communication and social skills, responsibility, and human values as functions of the
holistic approach.

We can see that the Slovenian education professionals rarely or never consider
developing and strengthening physical abilities as a fundamental part of a holistic
approach in their work. Occasionally, as an essential part of a holistic approach, they
consider the development and strengthening of memory, the appreciation of beauty,
and the development of critical thinking and independent judgement. These variables
also indicate this in Figure 4, where they appear close to each other. Encouraging
creativity, developing, and strengthening reasoning and communication and social skills,
developing personal commitment and responsibility, and acquiring general human
values are the fundamental parts of a holistic approach that education professionals
believe they always consider in their work.

Table 1

Spearman correlations between the UNESCO and European guidelines and the Delors Report, the Incheon Declaration,
the holistic approach, and the Respondents’ answers

Delors Incheon Holistic Respondents’
report declaration approach answers
r, r, r, r,

Imagination 147* .185%* .239%* .037
Creativity A77%* .192%** 272%* -.008
Memory 104 105 .098 -.043
Reasoning .045 .087 .070 -.039
Beauty .185** .195%* 217** .080
Physical abilities 166%* 213%* .264%* .079
Com;‘;‘élr‘;f;?lﬁ? and 098 137 118 -048
Critical thinking .069 .038 179%* .013
Human values .025 .088 .053 .146
Responsibility 113 .082 .143* .066

*P <.05.**P <.01.

Here we also used the non-parametric Spearman correlation coefficient (p) because
the distribution of the variable is not normal and because it is measured on a nominal
four-point measurement scale. As can be seen in Table 1, all the correlations are weak
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and positive. Interestingly, the variables stimulating the imagination and encouraging
creativity in children (students) and developing and strengthening the sense of beauty and
Pphysical abilities are statistically significantly correlated with the Delors Report, the
Incheon Declaration, and the holistic approach. However, they do not correlate with
the Respondents’ answers. We calculated the variable Respondents’ answers from their
answers, where they wrote up to six concepts that define a holistic education approach.
Only the acquisition of general human values correlates, which the respondents
highlighted only in the description of holistic approaches. Second hypothesis explored
the correlation between the compliance with international guidelines and daily practice
of education professionals. We did not find any statistically significant correlations,
thus, second hypothesis was rejected.

Discussion

The tendency and emphasis of the UNESCO and European education organisations
are on a holistic approach, which is not often perceived externally by education
professionals. UNESCO started to emphasise the importance of lifelong learning back
in 1972 with Faure’s report ‘Learning to be’ (Faure et al., 1972). The main goal was
expanding access to higher levels of education, recognizing non-formal and informal
learning, some new curricular content, and above all, the humanistic concern for the
‘fulfilment of man’ (Field, 2001). Elfert (2019, p. 19) states that the very title ‘Learning
to be’ reveals the impact of existentialism, which focused on the human condition and
the role of education in developing the potential of each individual. Next, the Delors
Report (1996) was widely supported and sparked much debate in the countries of
Europe and Latin America and at regional conferences (Kearns et al., 1999, p. 7). Elfert
(2019, p. 22) states that the report has, in some places, triggered the development of
indicators for lifelong learning and reflections on education reform.

The current strategy of UNESCO (2021a) is education for the global citizenship and
education for sustainable development. It is recognized as an effective tool for achieving
Goal 4 of sustainable development (UNESCO, 2015). The idea of holistic education
presented in the 1970s and revived in the 1990s has been developed, upgraded, and
thoughtfully designed in the Incheon Declaration to complement current education
requirements (UNESCO, 2015, p. 7, 24, 26).

The research results very weakly show the awareness or knowledge of the Delors
report and the holistic approach. Almost half of the participants in the survey had
more than 21 years of service. We expected that they had encountered the report
during their study or as novice education professionals who are by definition more
receptive to innovation in theory and practice. The Incheon Declaration relates to
the Delors Report and further emphasizes the implementation of a holistic approach.

The Delors Report was issued 25 years ago and strongly suggested the implementation
of a holistic approach in the future of education. To the question of whether they knew
the Delors Report, almost half replied that they did not know it at all, and more than
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half did not know the Incheon Declaration. The reason for not knowing the Delors
Report could be related to the length of service, as more than half of the respondents
(51.3 %) had less than 20 years of service, but the ignorance of the Incheon Declaration
is even higher (62.4 %). This indicates a growing trend of ignorance of international
documents, which was also confirmed in the survey as statistically significant. We
found a strong positive correlation between the ignorance of the Delors Report and
that of the Incheon Declaration. The growing ignorance is highly worrying, especially
if we remember that the spread and availability of information have increased rapidly
in recent decades.

There is extreme dissatisfaction in the workplace among teachers and other education
professionals. This has also been indicated by some studies, not only in Slovenia,
but also in Europe and other parts of the world. Part of the research has revealed
an interesting fact, namely that this dissatisfaction among education professionals is
extremely high. They feel that their profession is highly underestimated, but the public
regards teachers quite highly (Eurydice, 2004; OECD, 2018). Both large-scale surveys
suggest some dissatisfaction with career choices, jobs, leadership, pay, and increasing
bureaucratization, leading to stress and, consequently, burnout in the workplace.

At first glance, the concept of a holistic approach seems to be better known among
education professionals, as more than half (58.6 %) of the respondents stated that
they knew or were familiar with this approach. Nevertheless, the association with
both the Incheon Declaration and the Delors Report is moderately strong, positive,
and statistically significant. With the ignorance of one variable, the ignorance of the
other variable also grows.

In the next question, they described the holistic approach with six words (concepts).
The researchers coded and classified them according to a thorough review of the
literature and the established classification of the research group. Only one respondent
mentioned all the six relevant concepts and only 10.2 % mentioned four or five relevant
concepts. There were several of them (14.1 %) who did not write a single relevant
term. This fact tells us that education professionals, according to the research, are not
familiar with the holistic education approach, even though the broader international
professional public has been building on this approach for more than 50 years, and
despite the UNESCO and Europe Strategy of 2015, which will have been set in place
until 2030.

There is very little research in the field of the holistic approach in education. A
survey among Finnish high school teachers comparing the two schools showed the
importance of a holistic approach among teachers and students (Tirri, 2011). The
teachers and students at both analyzed schools emphasized the emotional, social,
moral, and spiritual aspects of education, while the students exhibited a high cognitive
and scientific orientation. They needed social and emotional support for personal
growth, and the teachers were able to provide that and the (according to teachers) the
skills and tools to form a worldview. Patel (2003) cites the positive effects of a holistic
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approach on students while emphasizing the importance of teacher reflection. He cites
as positive the high level of participation in lectures, seminars, and tutorials, and the
improvement of interaction between student and teacher. This suggests that such an
approach satisfies the knowledge, self-image, and personal development of students.
A Swedish study (Pauw et al., 2015) was conducted among 51 schools and focused on
UNESCO?’s teaching goals for sustainable development in conjunction with the pluralist
theory. This study shows the importance of teaching for sustainable development, the
need for empirical research in this field, and the development of a self-evaluation tool
for monitoring and directing teaching efforts for sustainable development.

We compared the self-assessment of holistic approach knowledge and the assessment
of the research group. Ten percent assessed their knowledge as very familiar, but
the research group assessed it as not familiar. 7.6 % said that they did not know this
approach, and the research group assessed 14.1 % such respondents. A little over
one-third of the respondents said they knew little about the holistic approach, and
the researchers estimated that this applies to almost two-thirds of the respondents.

Respondents consider every term that, in their opinion, characterizes a holistic
approach, in their daily work between 70 and 80 %, but the researchers established that
two-thirds of these terms do not belong to a holistic approach at all. That means they
only think they are teaching by using a holistic’humanistic approach, but they are not.

We have also investigated whether the reason for not knowing the holistic approach
is only terminological or (un)awareness that what they are doing belongs (or not)
to the holistic approach. Therefore, we highlighted some of the most important
guidelines recommended by UNESCO (2015, p. 8,43) and the European Commission
(Caena, 2011; European Commission, 2013, p. 7; European Commission, 2019, p. 99;
European Union, 2019; Sharmahd et al., 2017, p. 26). In the research, we focused on
those guidelines that are the closest to a holistic approach according to the research
group classification.

After the correspondence analysis, we found that the education professionals rarely
consider or not at all physical abilities as part of a holistic education approach. Such
a form of education has been anchored since the introduction of general schooling
in 1774 (Schmidt, 1988, p. 178-179). Experts recognised the value of physical activity
and included it in the guidelines. Our education professionals have not realised the
importance of this so far.

Conclusion

Teachers and other education professionals in Slovenia assume that they are aware of
the holistic education approach and that they act in compliance with it. Our research has
shown that their awareness does not correspond to actual knowledge of this approach.

The summary of the results show that most teachers and other education professionals
are unfamiliar with the Delors Report; most teachers and other education professionals
are unfamiliar with the Incheon Declaration; teachers and other education professionals

435



Kristovi¢, Kristovi¢ and Pangr¢ic: Application of the UNESCO Guidelines and the Holistic Approach ...

are mostly unfamiliar with the holistic approach in education; teachers and other
education professionals assess themselves as very often users of the holistic concepts
in their work, two-thirds of which, according to the researchers, do not belong to the
holistic approach; the development of physical activity in students is the least important
for teachers and other education professionals; according to their statements, teachers
and other education professionals always follow half of the selected guidelines, but the
research reveals (very weakly) that they follow only the guideline of acquiring general
human values. It can be inferred that teachers and other education professionals are
not aware that they do not even know what the holistic approach is in education.
The primary guideline of the research group is to lay the foundations within the
project for a theoretical and practical classification of a holistic and logopedagogical
approach, which will be set for the wider Slovenian education public as based on the
obtained research results. With the public awareness of the research results and the
legality of the approach developed by our research group, we will eventually achieve
implementation in the national education system and school policies. This will
significantly contribute to the phasing out of an outdated and cumbersome system and
thus enable the personal, emotional, mental, and spiritual growth of both students and
teachers. Let us conclude with the thought, T as a teacher grow as my students grow?
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Primjena UNESCO-ovih smjernica
i holistickoga pristupa u
slovenskom obrazovnom sustavu

Sazetak

UNESCO vec desetljecima radi na poboljsanju kvalitete obrazovnih politika u cijelom
svijetu, ideja holistickoga pristupa ostala je nepromijenjena. Holisticki pristup ini
kljucni dio obrazovne paradigme, uzimajuci u obzir sve elemente djetetove osobnosti.
Usredotocit cemo se na dokumente koji obrazovanje usmjeravaju globalno (Delorsovo
izvjesée i Deklaracija iz Incheona) navode(i smjernice za odrZivi razvoj do 2030.
godine. Svi oni preporucaju implementaciju holistickoga pristupa. Godine 2020.
proveli smo istrazivanje medu prosvjetnim djelatnicima u Sloveniji. Rezultati su
pokazali da prosvjetni djelatnici uglavnom nisu upoznati s ovim dokumentima.
Mnogi smatraju da slijede i provode holisticki pristup, ali pronasli smo proturjecnosti
u pitanju percepcije holistickoga pristupa. Tjelesna aktivnost djece, kao jedna od deset
razmatranih medunarodnih smjernica, shvaca se kao najmanje vazna. Rezultati su
takoder potvrdili da je usvajanje opéih ljudskih vrijednosti dobro implementirano
u sustav. Ovi rezultati pokazuju trenutacno stanje holistickoga/logopedagoskoga
pristupa kako ga predstavljaju europske smjernice u obrazovanju.

Kljucne rijeci: holisticko obrazovanje; logoterapija; odrZivi razvoj; prosvjetni
djelatnici; slovenski obrazovni sustav.

Uvod

Neposredno nakon utemeljenja 1945. godine, Organizacija ujedinjenih naroda za
obrazovanje, znanost i kulturu (United Nations Educational, Scientific, and Cultural
Organization, UNESCO), zajedno sa svim zemljama ¢lanicama, shvatila je da djeci
svijeta treba dobro obrazovanje budu¢i da je to uvjet za visokokvalitetni doprinos
drustvu i ispunjen zZivot (UNESCO, 2021b). Pocetna je UNESCO-ova ideja bila da
je obrazovanje pokret koji ¢e ujedinjavati i promicati mir putem medunarodnoga
razumijevanja (Shultz i Elfert, 2020, str. 6).

Nakon $to je zavrsio Drugi svjetski rat, UNESCO je pripremio i objavio brojne
dokumente ¢iji je cilj bio pobolj$avanje situacije u podrucju obrazovanja. Organizacija je
takoder pruzala podrsku prosvjetnim djelatnicima, uciteljima, stru¢njacima u podrucju
nastave, voditeljima, ravnateljima, zakonodavcima i brojnim drugima. Organizacija
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zaposljava veliki broj stru¢njaka koji stalno nastoje razviti vizije i strategije za bolje
suvremeno obrazovanje.

Brojni UNESCO-ovi dokumenti pokazuju sklonost prema holisti¢ckom pristupu
u obrazovanju. Stru¢njaci kazu da to vodi pobolj$anjima u svim podruéjima ljudske
djelatnosti - od osobnih, emocionalnih do socioekonomskih te vodi prema napretku
drustva.

Da bi uéenici ostvarili svoj optimalni potencijal, od klju¢ne je vaznosti kakvoga
uditelja imaju. Utitelj koji svakog od svojih ucenika shvaca kao cjelinu, razumije ih,
postuje te ih zbog toga tako i tretira, takav uditelj takoder mora imati i odredene crte
osobnosti (Waibel and Wurzrainer, 2016; Waibel, 2017a, 2017b).

Godine 1996. UNESCO je objavio izvjes¢e o obrazovanju koji je sastavio Jacques
Delors. Naslov mu je bio Learning: The Treasure Within (u daljnjem tekstu Delorsovo
izvjesce). U tom izvjes¢u, Komisija istice obrazovanje kao ,,trajni proces obogacivanja
znanja i vje$tina, ali i izuzetno vazno sredstvo za oblikovanje osobnosti pojedinaca i
odnosa medu njima” (Delors, 1996). U izvje$¢u, naglasak se stavlja na humanisticki
pristup obrazovanju i na koncept cjeloZivotnoga ucenja (Elfert, 2019, str. 18; Kearns i
se znacaj vidjeti u buduénosti: uciti biti, u¢iti znati, uciti ¢initi i uéiti zivjeti zajedno.

Ryan (1999, str. 63) navodi da je taj novi pristup obrazovanju vrlo ozbiljno shvacen
u cijeloj Zapadnoj Europi i da je dodatno prosirio koncept cjelozivotnoga obrazovanja
kako bi postao vodilja gospodarskom i drustvenom razvoju u novom tisuclje¢u. Druge
smjernice koje odreduju kvalitetu i doprinos obrazovanju temelje se na holistickom
pristupu obrazovanju (UNESCO, 2002; UNESCO, 2014; UNESCO, 2015). Dokument
UNESCO 2002 navodi: ,Temeljno nacelo je da obrazovanje mora doprinositi opéem
razvoju svakog pojedinca, duha i tijela, inteligencije, osje¢ajnosti, estetskog osjecaja,
osobne odgovornosti i duhovnih vrijednosti” (UNESCO, 2002, str. 24).

Najutjecajniji dokument vezano uz obrazovanje u budu¢nosti je Deklaracija iz
Incheona (UNESCO, 2015), koja sadrzi viziju funkcioniranja i smjernice i ciljeve
koje se mora zadovoljiti i posti¢i do 2030. Taj se dokument temelji na ¢etvrtom cilju
odrzivoga razvoja (SDG4), koji je jedan od 17 prioritetnih odrzivih UNESCO-ovih
ciljeva i prihvatilo ga je vi$e od 1 600 predstavnika razli¢itih organizacija i agencija,
stru¢njaka u raznim disciplinama, predstavnika civilnoga drustva, pedagoske struke,
mladih i privatnoga sektora iz 160 zemalja. Cilj je ,,Osigurati inkluzivno i pravedno
obrazovanje i promicati prilike za cjeloZivotno ucenje za sve” (UNESCO, 2015).
Ocekuje se provodenje pobolj$anja od vrtickoga do visokoga obrazovanja. Op¢i je cilj
djeci svijeta pruziti najbolje prilike za kvalitetno obrazovanje koje ¢e realizirati ucitelji
i drugi prosvjetni djelatnici u kvalitetnim obrazovnim institucijama.

UNESCO-ovo isticanje holistickoga pristupa zapocelo je pred viSe od trideset godina,
kada je njegovo izvjesce istaklo da je nuzno sagledati svijet kao cjelinu i teziti kona¢nom
cilju u obrazovanju, a to je obrazovanje cjelovite osobe (Faure i sur., 1972, str. vi-vii).
Ta je ideja prosirena i dodatno naglasena u Delorsovu izvje$cu te je jo§ uvijek prisutna
u Deklaraciji iz Incheona, ¢iji ciljevi dosezu do 2030. godine.
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Humanisticki orijentiran holisti¢ki pristup, koji UNESCO takoder podrzava,
uglavnom slijedi Franklova logoterapijska uvjerenja (Frankl, 1995), logoterapijski
pristup (Forster-Benkler, 2019; Schechner i Ziirner, 2013), egzistencijalnu analizu
(Léngle, 2013) i egzistencijalnu pedagogiju (Waibel i Wurzrainer, 2016; Waibel, 2017a,
2017b). Logoterapija se temelji na Franklovoj teoriji o otkrivanju znacenja, gledanju u
buduénost, ostvarenju i Zivljenju vrijednosti. Kroz svoje misli i djelovanja otkrivamo
svoju bit i univerzalnu dimenziju ljudskih vrijednosti, a ne samo vrijednosti pojedinca.
Franklova tvrdnja da se vrijednosti ne mogu nauciti nego ih treba Zivjeti pokazuje
koliko je vazno da ucitelj bude primjer svojim ucenicima. U¢itelj moze svojim ucenicima
pruziti primjer za njihovu vlastitu privrzenost i predanost istrazivanju, istini i znanosti.
Ali ucitelj im ne moze dati osjecaj za to. Smisao moraju otkriti sami (Frankl, 1994,
str. 80). Logopedagoski pristup ide jo$ dublje u pitanju ¢ovjekova integriteta i njegove
biti, zastupajudi tezu da sve komponente treba jednako uzeti u obzir i da ih ucitelji/
nastavnici trebaju na taj nacin razvijati.

Kada se planiraju politike u $kolstvu, vazno je u obzir uzeti sve navedene ¢injenice.
U svojoj opseznoj metastudiji Hattie (2009) kao najvazniji ¢imbenik koji utjece na
ucenje ucenika istic¢e kvalitetu ucitelja. U svojoj studiji, Kreijns i sur. (2019) takoder
isti¢u vaznost uciteljske prakse za dobrobit u¢enika. Carneiro i Draxler (2008, str. 4)
navode da je Delorsovo izvje$ce utjecalo na razlicite obrazovne inicijative u 50 zemalja.
Medutim, stvarni je utjecaj obaju izvje$¢a (Faureova i Delorsova) na obrazovne
politike ostao minimalan. Postoji veliki rascjep izmedu svijesti prosvjetnih djelatnika
o implementaciji holistickoga pristupa u njihovoj ucionici i uvida u stvarno stanje
takvoga pristupa djeci. Za kvalitetne promjene i napredak obrazovnih politika potrebno
nam je vide istrazivanja i procjena ¢injenica. Postoji manjak empirijskih podataka u
podrugju holisti¢koga pristupa, ili logopedagogije u $kolama, ili obrazovanja opcenito.
Vise istrazivanja olaksat ¢e planiranje obrazovnih politika na mikro i makrorazini
obrazovanja.

Metode i materijali

Cilj je ovoga istrazivanja ispitati obim u kojemu su slovenski prosvjetni djelatnici
upoznati s globalnim smjernicama koje nalazu implementaciju holisti¢koga pristupa
u sklopu Holistickoga obrazovnog procesa i ja¢anja mentalnoga zdravlja, koji je
sufinancirala Javna agencija za istrazivacku djelatnost Republike Slovenije (ARRS).
Ispitali smo obim u kojemu oni ove smjernice slijede i provode u svojem radu, $to,
prema spomenutom istrazivanju, ima ucinak na uéenje i dobrobit u¢enika.

Pratili smo sljedece istrazivacko pitanje: je li slovenski obrazovni sustav uskladen s
globalnim trendovima u obrazovanju?

Uzroci postojece situacije (razumijevanje i primjena) u holistickom obrazovanju
istrazivali su se pomocu kauzalne metode. Za anketiranje prosvjetnih djelatnika
koristio se anketni upitnik. Pri razvoju upitnika konzultirali smo nekoliko sli¢nih
studija. Medutim, ni jedna od tih studija nije sadrzavala validirani upitnik koji bi
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odgovarao nasim potrebama. Odlu¢ili smo razviti vlastiti alat kako bismo mapirali
trenuta¢nu situaciju u slovenskom obrazovnom sustavu u odnosu na holisticki pristup.
Pri razvoju upitnika slijedili smo smjernice kako razviti pouzdan i nepristran upitnik
(Bourque i Fielder, 2003; Oppenheim, 2000). Nakon iscrpnoga proucavanja literature i
nakon koordinacije s istrazivackom grupom, sastavili smo upitnik koji odgovara nagim
potrebama, a koji mjeri isklju¢ivo ono §to smo Zeljeli istraziti u podrudju holistickoga
obrazovanja.

Ciljnu grupu ¢inili su prosvjetni djelatnici u Sloveniji. Medutim, budu¢i da smo
proudili smjernice iz medunarodnih dokumenata, istrazivanje je primjenjivo u $irem
europskom prostoru. Ove informacije mogu biti prenosive na zemlje sa sli¢nim
obrazovnim sustavima ili na zemlje sa slicnom povijesti $kolskih sustava. To su u
prvom redu zemlje Isto¢ne Europe i Balkana. Usredoto¢ili smo se na smjernice iz
nekih medunarodnih dokumenata s podruéja holistickoga pristupa obrazovanju i na
klju¢ne UNESCO-ove dokumente.

Na temelju cilja ovoga istraZivanja i istrazivackoga pitanja, postavljene su sljedece
hipoteze:

Prva hipoteza: Medu prosvjetnim djelatnicima u Sloveniji postoji pretjerana

samosvijest o holistickom pristupu.

Druga hipoteza: Postoji korelacija izmedu uskladenosti s medunarodnim smjernicama

i svakodnevne prakse prosvjetnih djelatnika.

Uzorkovanje i opis uzorka

Ovaj je upitnik sastavljen kao online anketni upitnik, a poveznica na upitnik
distribuirana je putem e-poste. Poruke su poslane na sve javno dostupne e-adrese
vrti¢a, osnovnih $kola i srednjih $kola iz Registra obrazovnih institucija i obrazovnih
programa Ministarstva obrazovanja, znanosti i sporta.

Popratni dopis s pozivom na sudjelovanje u istrazivanju poslan je na e-adrese svih
institucija i njihovih ravnatelja. Dopis je sadrzavao opis projekta i zamolbu da se
upitnik proslijedi svim prosvjetnim djelatnicima u njihovoj 8koli. Inicijalna poruka
poslana je na 150 e-adresa iz sluzbenoga registra (Ministarstvo obrazovanja, znanosti
i sporta, 2021). Te su poruke potom prosljedivane drugim kolegama u instituciji. Nije
se primijenila nikakva metoda uzorkovanja.

Konacni je uzorak ukljucivao 525 prosvjetnih djelatnika, od kojih su 89,6 % bile Zene
- §to je bilo ocekivano. Podatci o broju djelatnika u obrazovanju koji su pribavljeni od
Statistickoga ureda Republike Slovenije pokazuju da je u $kolskim godinama 2017./18.
12018./19. u vrti¢ima, te osnovnim i srednjim $kolama bilo zaposleno oko 87 % Zena.

Ve¢ina sudionika istrazivanja, preciznije 31,5 %, spada u dobnu skupinu od 51 do 60
godina. Nakon toga slijedi skupina od 41 do 50 godina (30,8 %), te od 31 do 40 godina (24,2 %).
8,3 % ispitanika mladi su od 30 godina, a 5,2 % imaju 61 godinu ili vi$e. Uz veéinu
ispitanika u dobi izmedu 31 i 60, distribucija prema dobi prili¢no je ravnomjerna. To se
takoder odnosi i na staz u obrazovanju jer 28,7 % ispitanika ima 11 - 20 godina staza,
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nakon cega slijedi 26,2 % s 31 ili vie godina staza, dok je djelatnika s do 10 godina
staza 22,6 %, a djelatnika s 21 - 30 godina staza 22,4 %.

Prema najviSem stupnju obrazovanja distribucija je oéekivana jer vecina ispitanika
ima visoku stru¢nu spremu ili stru¢ni magisterij (druga razina Bologne), odnosno
preciznije 51,9 %. Za njima slijede ispitanici s viSom stru¢nom spremom (19,3 %) te s
visokim obrazovanjem kratkoga ciklusa ili specijalizacijom prema vis$em obrazovnom
programu (prva razina Bologne), preciznije 16,2 %. 7,5 % ispitanika zavrsili su srednje
obrazovanje, a 5 % ima magisterij ili doktorat.

Uzorak je prema radnom mjestu ukljucivao sljedeci broj ispitanika: 50,4 % su
osnovnoskolski uditelji, 18,4 % su drugi stru¢njaci (pedagog, psiholog, specijalni ili
rehabilitacijski pedagog, defektolog itd.), 11,8 % su odgajatelji u dje¢jem vrticu,a 7,9 %
njihovi asistenti. Istrazivanje je ukljucilo 6,6 % nastavnika u srednjim $kolama i 4,8 %
ravnatelja.

Prikupljanje podataka i instrument

Upitnik je sastavljen pomocu open-source aplikacije 1KA, koja pruza usluge online
istrazivanja (1KA, 2017). Aplikacija takoder omogucava spremanje i izvoz te izvodenje
osnovne obrade upitnika. Prikupljanje podataka pocelo je u travnju i trajalo do kraja
lipnja 2020. godine. Upitnik sadrzi demografske podatke, pitanja vezana uz Delorsovo
izvje$ce te o vaznosti Cetiri stupa, kao i o Deklaraciji iz Incheona, te o holistickom
pristupu. Upitnik je proveden kao pokusni projekt i validiran interno, unutar manje
grupe ¢lanova tima.

Analiza podataka

Ispitanici su procijenili svoju razinu poznavanja dokumenata i uskladenosti sa
smjernicama na Cetverostupanjskoj Likertovoj ljestvici. Cetverostupanjska ljestvica
koristila se da bi se izbjegli srednji odgovori povezani s ,ne znam”ili ,,nisam siguran/na”.

Podatci su obradeni pomoc¢u programa za statisticku analizu SPSS, verzija 26 (IBM
Corp., 2019) te smo ih najprije kodirali, a potom proveli deskriptivnu statistiku
prikupljenih podataka, pri kojoj smo izra¢unali procjene parametara (strukturalne
postotke) prema ucestalosti analize (Sagadin, 2003, str. 16-19). Kako bismo provjerili
korelaciju izmedu para rednih varijabli, koristili smo neparametarski Spearmanov
koeficijent korelacije.

Potom se koristila analiza korespondencije kao alat za graficko predstavljanje odnosa
izmedu kategorijskih podataka. Primijenjena je analiza korespondencije kako bi se
otkrile veze izmedu kategorija razlic¢itih varijabli, koritenjem zbrojeva iz unakrsne
tablice. Rezultat koji je predstavljne u ovom radu deskriptivna je mapa u kojoj su
redci i stupci tablice prikazani kao tocke u istom prostoru na mapi, uz specifi¢cnu
prostornu interpretaciju. Ova metoda korisna je u slu¢ajevima kad se ima posla s
brojnim kategorijama, kako bi se bolje moglo razumjeti bilo kakve izravne poveznice
izmedu njih (Lucy, 2000; Phillips, 1995).

U obzir je uzeta razina rizika od 0,05 za statisticke smetnje.
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Rezultati

Ovo je istrazivanje usmjereno na pregled uskladenosti slovenskoga obrazovnog sustava
s globalnim trendovima u obrazovanju. Ti trendovi trenuta¢no ukazuju na holisticki
pristup, stoga smo istrazili obim u kojemu su prosvjetni djelatnici u Sloveniji svjesni
tih trendova te obim u kojemu se oni provode u svakodnevici u¢enika. Zanimalo nas
je kako ispitanici prate globalne trendove i smjernice buduéi da su polagali stru¢ni
ispit iz prava Europske unije.

Postoji dojam visoke svijesti o holistickom pristupu medu uéiteljima i prosvjetnim
djelatnicima, koji djeca i ucenici ne osjecaju. Stoga, prva hipoteza pretpostavlja da
postoji pretjerana samosvijest o holistickom pristupu medu prosvjetnim djelatnicima
u Sloveniji. Na Slici 1 moZemo vidjeti usporedbu izmedu odgovora na pitanje: ,,Kako
biste ocijenili svoje poznavanje Delorsova izvje$¢a sastavljenoga za UNESCO 1996.
godine, koje navodi Cetiri stupa obrazovanja: 1) uditi znati; 2) uditi ¢initi; 3) uditi Zivjeti
zajedno i 4) uciti biti?”, ,Kako biste ocijenili svoje poznavanje holistickoga pristupa
u obrazovanju?” te ,,Kako biste ocijenili svoje poznavanje Deklaracije iz Incheona i
Smjernica djelovanja, u kojima je UNESCO 2015. godine predstavio smjernice za
implementaciju 4. cilja odrZzivoga razvoja ‘uiti biti’ koje treba ostvariti do 2030. godine?”

Slika 1.

Usporedba na Slici 1 pokazuje nam sliku trenutacne situacije medu prosvjetnim
djelatnicima u Sloveniji. Oko 40 % ispitanika nije upoznato s Delorsovim izvjes¢em,
dok je njih samo 4,9 % reklo da je upoznato s tim izvje$¢em. Nadalje, poznavanje je
Deklaracije iz Incheona vrlo slabo. Vi$e od dvije tre¢ine ispitanika nije upoznato s
tim dokumentom, a manje od jedan posto navodi da taj dokument dobro poznaje.
Pretpostavljeno poznavanje holistickoga pristupa donekle je bolje jer vise od 10 %
ispitanika navodi da taj pristup dobro poznaje. Medutim, ve¢ina (82,3 %) kaze da o
tom pristupu zna malo ili niSta.

Zanimala nas je i korelacija izmedu spomenutih varijabli, odnosno izmedu poznavanja
Delorsova izvjes¢a, holistickog pristupa i Deklaracije iz Incheona. Korelacija izmedu
svih varijabli statisticki je znacajna i pozitivna, $to znaci da kako poznavanje jedne od
varijabli raste, tako raste i poznavanje drugih varijabli. Varijable Delorsova izvje$c¢a
i holistickoga pristupa (rS = 0,442; p = 0,000), Deklaracije iz Incheona i holistickoga
pristupa (rs =0,388; p = 0,000) povezane su umjereno jako, dok su varijable Delorsova
izvjed¢a i Deklaracije iz Incheona medusobno jako povezane (r, = 0,673; p = 0,000).
To je takoder potkrijepljeno podatcima sa Slike 1, gdje moZemo vidjeti slican trend u
poznavanju obaju dokumenata.

Od ispitanika je zatrazeno da upi$u neke osnovne pojmove koji karakteriziraju
holisticki obrazovni proces. Svrha te vjeZbe bila je ispitati njihovo dublje razumijevanje
holistickoga pristupa. Odgovori su podijeljeni u dvije kategorije na temelju toga
spada li njihov odgovor u razumijevanje holistickoga pristupa ili ne. S obzirom na
ve¢ spomenutu moguénost presirokoga razumijevanja pojma holisti¢ko, koristili smo
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dubinsku analizu i pregledali razli¢itu literaturu kako bismo odredili kategorije koje
definiraju taj pojam.

Pojmovi koje su ispitanici upisali i koji spadaju u holisticki pristup razvrstani su
u sljedece kategorije: vrijednosti, sloboda, odgovornost, autonomija, neovisnost,
imaginacija, kreativnost, igra, osjecaj za lijepo i iskustvene vrijednosti, empatija, savjest i
intuicija, svrha, razvoj identiteta, samonadilaZenje te samodistanciranje, odnosi (prema
sebi, prema svijetu, prema drugima, prema Zivotu), slika o sebi, samopostovanje i
samopouzdanje, dignitet, odnos prema nadnaravnom i religiji, etika te personalizacija.

Svaki je ispitanik mogao upisati Sest pojmova koji se odnose na holisti¢ki pristup.
Potom je uvedena nova varijabla, u kojoj smo kodirali' s 1 pojmove koji spadaju u
holisticki obrazovni projekt,a 0 je dodijeljena pojmovima koji ne pripadaju u obrazovni
proces. Te smo vrijednosti dodali novoj varijabli. Vrijednost varijable 6 znaci da su
ispitanici dali samo pojmove koji definiraju holisti¢cki obrazovni pristup. Ako nije bilo
takvoga pojma, vrijednost je nove varijable nula ili je jednaka broju to¢no unesenih
pojmova. Procijenjene vrijednosti nove varijable prikazane su na Slici 2.

Slika 2.

Jedna tre¢ina (34,1 %) ispitanika spomenula je dva relevantna pojma, dok je samo
jedan naveo svih $est relevantnih pojmova. U nekim slu¢ajevima ispitanici nisu naveli
ni jedan relevantni pojam (14,1 %), a Cetvrtina (23,2 %) navela je samo jedan relevantni
pojam. Cetvrtina ih je bolje upoznata s holistickim obrazovnim pristupom, naveli su
tri, Cetiri, pet ili $est relevantnih pojmova (28,6 %).

Samoprocjenjivanje je pokazalo da je viSe od pola ispitanika (v. Sliku 3) donekle
ili dosta upoznato (58,6 %) s holistickim pristupom obrazovanju, ali se uistinu samo
28,3 % od tih ispitanika moze tako ocijeniti.

Slika 3.

Postoji o¢igledan nedostatak razumijevanja pojmova holistickoga pristupa obrazovanju
povezan s nedostatkom svijesti prosvjetnih djelatnika o toj temi. Provjerili smo
takoder i povezanost izmedu tih varijabli koje se odnose na poznavanje Delorsova
izvjesca, holistickoga pristupa i Deklaracije iz Incheona. Koeficijenti Spearmanovih
rho vrijednosti (p) izuzetno su niski. Vezano uz Delorsovo izvjesce (r, = -0,023; p =
0,759) i Deklaraciju iz Incheona (rS =-0,037; p = 0,620), vrijednosti su negativne. Nismo
pronasli statisticki znacajnu korelaciju izmedu nove varijable odgovora ispitanika, §to
dodatno potvrduje nesklad izmedu njihove vlastite procjene i procjene istrazivaca o
svijesti o holistickom pristupu. Prva hipoteza je potvrdena na temelju visokih ocjena
ispitanika o vlastitoj svijesti o holisti¢ckom pristupu, njihovim (ve¢inom neuskladenim)
upisanim pojmovima te pojmovima koje su kodirali i ocijenili istrazivaci (slaba
upoznatost s holistickim pristupom).

! Kodiranje su provela dva istrazivaca neovisno, sva neslaganja rijeSena su na zajednickom sastanku uz prisut-
nost trecega ocjenjivaca.
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Nadalje, kako bismo potvrdili drugu hipotezu, ispitanici su odgovorili koliko ¢esto
u obzir uzimaju pojmove (Sest pojmova koje su naveli kao pojmove koji definiraju
holisticki pristup) u svojem radu. Mogli su birati izmedu: ,ne uzimam u obzir”, ,rijetko
uzimam u obzir”,,,ponekad uzimam u obzir” i,,uvijek uzimam u obzir”, Veéina ispitanika
odgovorila je da uvijek uzima u obzir te pojmove u svojem radu, jer su vrijednosti
»uvijek uzimam u obzir” za svih $est pojmova izmedu 69,4 % i 78,6 %.

Pri analizi podataka, ograni¢ili smo se na noviji dokument Deklaracije iz Incheona
iz 2015. godine (UNESCO, 2015) u svezi s poznavanjem holisti¢koga pristupa u
obrazovanju. Koristimo analizu korespondencije koja nam pomaze graficki odrediti
veze izmedu varijabli i trenuta¢nih nominalnih podataka (Clarke i Greenacre, 1985,
str. 7). Ova je metoda korisna kako bi se moglo uspostaviti odnos izmedu nominalnih
varijabli u viSedimenzionalnom prostoru.

Rezultati su pokazali da je prezentacija podataka u dvodimenzionalnom prostoru
preporucljiva. Prva dimenzija pokazuje 73,4 % ukupne objasnjene inercije. Drugom
dimenzijom dosezemo 99,3 % ukupne objasnjene inercije, stoga nije potrebno dodati
tre¢u dimenziju.

Slika 4 pokazuje izgled varijabli u dvije dimenzije. Kada se gledaju redovi bodova na
dvije dimenzije, ,rijetko uzimam u obzir” iz dimenzije 1 moze se povezati (blizak je)
s ,ponekad uzimam u obzir” iz dimenzije 2. Isto vrijedi i za ,,uvijek uzimam u obzir”
iz dimenzije 1 i,,rijetko uzimam u obzir” iz dimenzije 2 te ,ponekad uzimam u obzir”
iz dimenzije 1 i,,uvijek uzimam u obzir” iz dimenzije 2.

Ovdje moZemo vidjeti da prosvjetni djelatnici rijetko ili nikada ne uzimaju u obzir
tjelesne sposobnosti kao funkciju holisti¢ckoga pristupa. Ponekad u obzir uzimaju
memoriju, osjecaj za lijepo i kriticko razmisljanje, a uvijek u obzir uzimaju kreativnost,
rasudivanje, komunikacijske i socijalne vjestine, odgovornost i ljudske vrijednosti kao
funkcije holistickoga pristupa.

Iz prezentacije mozemo vidjeti da slovenski prosvjetni djelatnici rijetko ili nikada u
obzir ne uzimaju razvoj i jacanje tjelesnih sposobnosti kao temeljni dio holistickoga
pristupa u svom radu. Povremeno, za esencijalni dio holistickoga pristupa u obzir
uzimaju razvoj i ja¢anje memorije, osje¢aja za lijepo i razvoj kritickoga razmisljanja
i samostalnoga rasudivanja. Te varijable to takoder pokazuju na Slici 4, gdje se
nalaze blizu jedna druge. Poticanje kreativnosti, razvijanja te ja¢anje rasudivanja, a
i komunikacijskih i socijalnih vjestina, razvoj osobne predanosti i odgovornosti te
usvajanje op¢ih ljudskih vrijednosti temeljni su dijelovi holistickoga pristupa za koje
prosvjetni radnici vjeruju da ih uvijek uzimaju u obzir pri svojem radu.

Tablica 1

Ovdje smo takoder koristili neparametarijski Spearmanov koeficijent korelacije
(p) zato $to distribucija varijable nije uobicajena i zato §to je mjerena na nominalnoj
Cetverostupanjskoj ljestvici. Kao $to se iz Tablice 1 vidi, sve su korelacije slabe i pozitivne.
Zanimljivo, varijable poticanja maste i poticanja djecje (ucenicke) kreativnosti te razvoja
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i jacanja osjecaja za lijepo i tjelesnih aktivnosti statisticki su znacajno u korelaciji s
Delorsovim izvje§¢em, Deklaracijom iz Incheona i holistickim pristupom. Medutim,
nisu u korelaciji s odgovorima ispitanika. Varijablu odgovora ispitanika izracunali
smo iz njihovih odgovora, gdje su upisali do Sest pojmova koji definiraju holisti¢ki
obrazovni pristup. Jedino usvajanje op¢ih ljudskih vrijednosti jest u korelaciji, §to su
ispitanici istakli samo u opisu holistickoga pristupa. Drugom hipotezom istrazivala se
korelacija izmedu uskladenosti s medunarodnim smjernicama i svakodnevne prakse
prosvjetnih djelatnika. Nismo nasli nikakvu statisti¢cki znac¢ajnu korelaciju, stoga se
druga hipoteza odbacuje.

Rasprava

Tendencija je i fokus UNESCO-ovih i europskih obrazovnih organizacija na
holisti¢ckom pristupu, §to izvanjski ¢esto ne uvidaju prosvjetni djelatnici. UNESCO je
poceo isticati vaznost cjelozivotnoga ucenja jos 1972. godine, s Faureovim izvje§¢em
»Learning to be” (,,U¢iti biti”, Faure i sur., 1972). Glavni je cilj bio prosirivanje pristupa
vi$§im razinama obrazovanja, priznavanje neformalnoga i informalnoga ucenja, neki
novi kurikulski sadrzaji, te iznad svega, humanisticka briga za ,,ostvarenje covjeka”
(Field, 2001). Elfert (2019, str. 19) navodi da ve¢ sam naslov ,,U¢iti biti” otkriva utjecaj
egzistencijalizma koji se fokusirao na ljudsko stanje i ulogu obrazovanja u razvoju
potencijala svakog pojedinca. Nadalje, Delorsovo izvjes¢e (1996) dobilo je $iroku
podrsku i izazvalo Zustre polemike u zemljama Europe i Latinske Amerike te na
regionalnim konferencijama (Kearns i sur., 1999, str. 7). Elfert (2019, str. 22) navodi da
je izvje$cée ponegdje potaknulo razvoj indikatora za cjeloZivotno ucenje i razmisljanja
0 obrazovnoj reformi.

Trenutacna je strategija UNESCO-a (2021a) obrazovanje za gradanstvo svijeta i
obrazovanje za odrzivi razvoj. Prepoznata je kao u¢inkovito orude za postizanje cilja
4 odrzivoga razvoja (UNESCO, 2015). Ideja holisti¢kog obrazovanja predstavljena
sedamdesetih i ozivljena devedesetih godina daljnje se razvija, nadograduje i
promisljeno oblikuje u Deklaraciji iz Incheona, kako bi se uskladila sa suvremenim
obrazovnim zahtjevima (UNESCO, 2015, str. 7, 24, 26).

Rezultati ovoga istrazivanja pokazuju vrlo slabu svijest ili poznavanje Delorsova
izvje$ca i holistickoga pristupa. Gotovo polovica sudionika istrazivanja ima vise od
21 godine radnoga staza. Pretpostavili smo da su se tijekom studija ili kao prosvjetni
djelatnici pocetnici, koji su otvoreniji za inovacije u teoriji i praksi, susreli s izvjes¢em.
Deklaracija iz Incheona referira se na Delorsovo izvje$¢e i dodatno naglasava vaznost
implementacije holistickoga pristupa.

Delorsovo izvjesce objavljeno je pred 25 godina i snazno se zalaze za implementaciju
holistickoga pristupa u budu¢em obrazovanju. Na pitanje poznaju li Delorsovo izvjesce,
gotovo polovica ispitanika odgovorila je da ga uopée ne poznaju, a vise od polovice
ne poznaje Deklaraciju iz Incheona. Razlog nepoznavanja Delorsova izvje$¢a mozda
je povezan s duzinom radnoga staza budu¢i da vie od polovice ispitanika (51,3 %)
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ima manje od 20 godina staza, ali nepoznavanje Deklaracije iz Incheona je jo$ vece
(62,4 %). To ukazuje na rastudi trend nepoznavanja medunarodnih dokumenata,
§to je nae istraZivanje takoder potvrdilo kao statisti¢ki znacajno. Otkrili smo
snaznu pozitivnu korelaciju izmedu nepoznavanja Delorsova izvje$¢a i Deklaracije
iz Incheona. Rast nepoznavanja je jako zabrinjavajuci, osobito ako se prisjetimo da
su se $irenje i dostupnost informacija rapidno povecali zadnjih desetljeca.

Medu uciteljima i drugim prosvjetnim djelatnicima prisutno je izrazito nezadovoljstvo
na radnom mjestu. To su potvrdila i neka istrazivanja, ne samo u Sloveniji nego
i u Europi i drugim dijelovima svijeta. Dio tih istrazivanja otkrio je zanimljivu
¢injenicu da je nezadovoljstvo medu prosvjetnim djelatnicima vrlo visoko. Oni
smatraju da se njihova profesija vrlo slabo cijeni, medutim javnost ucitelje cijeni
vrlo visoko (Eurydice, 2004; OECD, 2018). Oba ova opseZna istrazivanja ukazuju na
nezadovoljstvo profesionalnim moguénostima, radnim mjestom, upravom, pla¢om
i sve ve¢om birokratizirano$cu, §to dovodi do stresa i, posljedi¢no, izgaranja na
radnom mjestu.

Na prvi pogled, ¢ini se da je koncept holistickoga obrazovanja bolje poznat medu
prosvjetnim djelatnicima buduc¢i da je vise od pola (58,6 %) ispitanika navelo da
znaju ili da su upoznati s tim pristupom. Medutim, povezivanje i s Deklaracijom iz
Incheona i s Delorsovim izvje$¢em umjereno je jako, pozitivno i statisti¢ki znacajno.
S nepoznavanjem jedne, nepoznavanje druge varijable takoder raste.

Kod sljedecega pitanja opisali su holisticki pristup kroz Sest rije¢i (pojmova).
Istrazivadi su ih kodirali i klasificirali na temelju iscrpnoga pregleda literature i
utvrdene klasifikacije istrazivacke grupe. Samo je jedan ispitanik naveo svih $est
relevantnih pojmova, a samo 10,2 % navelo je Cetiri ili pet relevantnih pojmova. Bilo
ih je nekoliko (14,1 %) koji nisu naveli ni jedan relevantni pojam. Ta nam ¢injenica
govori da prosvjetni djelatnici, prema ovom istrazivanju, nisu upoznati s holistickim
obrazovnim pristupom usprkos tomu §to $iroka medunarodna profesionalna
javnost na temelju toga pristupa gradi ve¢ vi§e od 50 godina, i usprkos tomu $to je
to UNESCO-ova i europska strategija od 2015. godine, koja vrijedi do 2030. godine.

Vrlo je malo istrazivanja u podrudju holistickoga pristupa u obrazovanju.
Istrazivanje provedeno medu finskim srednjoskolskim uciteljima koje je usporedivalo
dvije 8kole, pokazalo je vaznost holistickoga pristupa kod ucitelja i u¢enika (Tirri,
2011). U¢itelji i ucenici iz obiju $kola naglasili su emotivne, drustvene, moralne i
duhovne aspekte obrazovanja, dok su ucenici pokazali visoku orijentiranost prema
kognitivnhom i znanstvenom aspektu. Trebala im je drustvena i emotivna podrska
za osobni rast, a ucitelji su im to bili u moguc¢nosti pruziti i (prema uciteljima) dati
im vjeStine i alate kako bi mogli oblikovati vlastiti svjetonazor. Patel (2003) citira
pozitivni u¢inak holisti¢koga pristupa na ucenike, naglagavajuci vaznost uciteljskoga
promisljanja. Kao pozitivno navodi visoku razinu sudjelovanja na predavanjima,
seminarima i edukacijama te pobolj$anje interakcije izmedu ucenika i ucitelja. To
ukazuje da takav pristup razvija znanje, sliku o sebi i u¢enikov osobni razvoj. Jedna
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studija u Svedskoj (Pauw i sur., 2015) provedena je u 51 $koli i bila je usredoto¢ena
na UNESCO-ove obrazovne ciljeve za odrzivi razvoj vezano uz pluralisticku teoriju.
Ta je studija pokazala znacaj obrazovanja za odrzivi razvoj, potrebu za empirijskim
istrazivanjem u ovom podrudju i za razvojem samoevaluacijskoga alata za pracenje
i usmjeravanje obrazovnih nastojanja za odrzivim razvojem.

Usporedili smo samoprocjenu znanja o holistickom pristupu i ocjenu istrazivacke
grupe. Deset posto ocijenilo je svoje znanje kao vrlo dobro, ali je istrazivacka grupa
pokazala da njihovo znanje nije dobro. 7,6 % reklo je da ne poznaje ovaj pristup, ali
je istrazivacka grupa procijenila da je takvih ispitanika 14,1 %. Malo vise od jedne
tre¢ine ispitanika reklo je da o holistickom pristupu zna malo, ali istrazivacka je
grupa procijenila da to vrijedi za gotovo dvije tre¢ine ispitanika.

Ispitanici navode da pojmove koje su naveli u upitniku uzimaju u obzir u svojem
radu izmedu 70 i 80 % za svaki pojam, ali oko dvije tre¢ine tih pojmova nisu
primjenjivi na holisti¢ki obrazovni pristup. To znaci da oni samo misle da poucavaju
uz kori$tenje holistickoga/ humanistickoga pristupa, ali stvarno to ne ¢ine.

Ispitali smo i to je li razlog nepoznavanja holistickoga pristupa samo terminologke
naravi ili rezultat (ne)svjesnosti pripada li to §to oni rade (ili ne) u holisti¢ki pristup.
Stoga smo istaknuli neke od najvaznijih smjernica koje preporu¢a UNESCO (2015,
str. 8,43) 1 Europska komisija (Caena, 2011; European Commission, 2013, str. 7;
European Commission, 2019, str. 99; European Union, 2019; Sharmahd i sur., 2017,
str. 26). U ovom smo se istrazivanju usredotocili na one smjernice koje su najblize
holistickom pristupu, prema klasifikaciji istrazivacke grupe.

Nakon analize korespondencije, ustanovili smo da prosvjetni djelatnici rijetko ili
nikako u obzir ne uzimaju tjelesne sposobnosti kao dio holisti¢ckoga obrazovnog
pristupa. Taj je oblik obrazovanja utemeljen jo$ u vrijeme uvodenja opcega
obrazovanja 1774. godine (Schmidt, 1988, str. 178-179). Struc¢njaci su prepoznali
vrijednost tjelesne aktivnosti i ukljucili su je u smjernice. Nasi prosvjetni djelatnici
jo$ nisu shvatili njezinu vaznost.

Zakljucak

Utitelji i drugi prosvjetni djelatnici u Sloveniji smatraju da su upoznati s holistickim
obrazovnim pristupom i da djeluju u skladu s njim. Nage je istraZivanje pokazalo
da zapravo postoji pretjerana svijest o toj temi koja ne odgovara stvarnom znanju o
ovom pristupu.

Sazetak dobivenih rezultata pokazuje da vecina uditelja i drugih prosvjetnih djelatnika
nije upoznata s Delorsovim izvje§¢em. Vecina ucitelja i drugih prosvjetnih djelatnika
nije upoznata s Deklaracijom iz Incheona. Prema istraziva¢ima, ucitelji i drugi
prosvjetni djelatnici uglavnom nisu upoznati s holistickim pristupom obrazovanju.
Utitelji i drugi prosvjetni djelatnici sami procjenjuju da se Cesto koriste holistickim
pojmovima u svojem radu, od kojih dvije tre¢ine, prema istraziva¢ima, ne spadaju u
holisticki pristup. Razvoj tjelesnih aktivnosti kod u¢enika najmanje je vazan uciteljima i
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drugim prosvjetnim djelatnicima. Prema njihovim navodima, u¢itelji i drugi prosvjetni
djelatnici uvijek prate pola odabranih smjernica, ali prema istrazivanju (vrlo slabo),
ispada da prate samo smjernicu stjecanja op¢ih ljudskih vrijednosti. Moze se zakljuciti
da ucitelji i drugi prosvjetni djelatnici nisu svjesni da uopce ne poznaju holisticki
pristup u obrazovanju.

Primarna je smjernica istraZivacke grupe postaviti temelje unutar projekta za teorijsku
i prakti¢nu klasifikaciju holistickoga i logopedagoskoga pristupa, koji ¢e se postaviti
za $iru slovensku prosvjetnu javnost na temelju prikupljenih rezultata istrazivanja.
Uz javnu svijest o rezultatima istraZivanja i legitimnosti pristupa koji je razvila nasa
istrazivacka grupa, s viemenom ¢emo posti¢i implementaciju u nacionalni obrazovni
sustav i praksu $kola. To ¢e znatno doprinijeti postupnom uklanjanju zastarjelih i
nespretnih sustava i tako omoguciti osobni, emocionalni, mentalni i duhovni rast
kako ucenika tako i utitelja. Zaklju¢imo sa sljede¢com mislju: ,Ja kao ucitelj rastem
onako, kako rastu moji u¢enici”

Napomena

Ovaj rad (projekt Holisticki obrazovni proces i ja¢anje mentalnoga zdravlja) podrzala
je Javna agencija za istrazivacku djelatnost Republike Slovenije (ARRS) u sklopu
potpore L5-1844, te Medunarodni institut za psihoterapiju i primijenjenu psihologiju,
u suradnji s Alma Mater Europaea - ECM, Maribor, Slovenija.
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