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Abstract
The main idea of child-friendly tourism is to consider children's physical and psychological health in all kinds 
of travel and holiday experiences. Also, it aims to arrange activities in line with children's development skills. 
Child-friendly trips are an essential part of these skills, as they support personal, sociocultural, and physical 
contexts for children. Tour guides are one of the most critical companions that support these contexts. This 
paper tries to uncover how child-friendly trips are done from the perspective of tour guides. It aims to reveal 
child-friendly trip interpretation, child-friendly tour guides' features, and difficulties. A qualitative research 
method was used, and tour guides who made domestic and daily child-friendly trips in TURKEY attended 
the study. Twenty-two semi-structured interviews based on content analysis were examined. The findings 
revealed that although child-friendly trips have the same characteristics as other group tours, they have dif-
ferent interpretation styles. Tour guides should have specific attributions to successfully affect the children 
and slog on the trip. Child-friendly tourism literature is a developing field of study with some theoretical 
gaps. This study contributes to the literature by offering a broader perspective of child-friendly trip context 
regarding tourist guides.
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1. Introduction 
Children's tourism experiences have been neglected regarding their development in literature (Zhong & 
Peng, 2021). According to Canosa and Graham (2016), this is because of the common misperception about 
children's position in society; adults behave toward children as if they cannot express themselves. It is also 
mainly about the challenges of conducting research with children, the skills of researchers, and ethical issues. 
Seraphin and Green (2019) mention that when researchers collect data from children, they need to analyze 
it carefully as they look at data from the adult world. So, most tourism and hospitality research on children, 
especially school trips, is about the perspectives of adults, parents, and teachers (Khoo-Lattimore, 2015; Poria 
& Timothy, 2014). Besides, due to positive changes in the approach of children in society, tourism researchers 
have given rise to many more children's voices in tourism. 

Children's roles change from passive to active in literature (Poria & Timothy, 2014). For example, researchers 
have begun investigating children's tourism perceptions and experiences (Ertaş et al., 2021; Rhoden et al., 
2016). In other words, empirical studies about children's roles, in which children are subjects, not objects, 
about their experiences are also gaining the attention of academics (Rhoden et al., 2016). Children's tour-
ism experiences have been investigated in hotels, rooms, food and beverage options, activities like swimming 
pools and animation, health and safety conditions, and price options (Özel, 2015). Nevertheless, the role of 
children is not limited to these topics. Researchers investigate children's roles from different dimensions, like 
their role in family holidays (Wu et al., 2019; Cicero & Osti, 2018; Smith et al., 2009), especially in family 



501
Sonay Kaygalak Çelebi
Child-Friendly Trips and Tour Guides
 Vol. 72/ No. 3/ 2022/ 500 - 512An International Interdisciplinary Journal

holiday decisions (Curtale, 2018; Gram, 2007). These studies focus mainly on child tourism as a market 
segment. Also, child-friendly hotels (Özel, 2015), theme parks (Johns & Gyimothy, 2002), and animation 
programs (Mikulic & Prebezac, 2011) have been researched.  

Considering the above research, while much is known about child-friendly hotels and children's effects on 
family holiday decisions, relatively less attention has been paid to child-friendly trips. These types of trips, 
like school trips, are investigated as educational tools for children's development (Behrendt & Franklin, 2014; 
Dewitt & Storksdieck, 2008; Anderson et al., 2006), museum trips (Bamberger & Tal, 2007; McManus, 
1993; Wolins et al., 1992), heritage trips (Roche & Quin, 2017), family trips (Park et al., 2020), and teacher 
perceptions (Sanchez-Fuster et al., 2023). In tourism literature, it has not gained attention yet. However, a 
tour has complicated stages, from beginning to end. A tour may require different approaches when it is only 
for children. 

Moreover, it may have different features, qualities, and necessities when only children participate. Therefore, 
it is essential to investigate other types of holidays, like camps and school trips, and their reflections on chil-
dren as they take different perspectives on their development. Besides, a tour guide is the most essential part 
of a trip, as the guide affects children’s experiences. There are, however, few studies concerning tour guides 
for child-friendly trips. (Roche & Quinn, 2017). Considering the theoretical gap in the literature, this paper 
aims to investigate child-friendly trips from the neglected part of tour guides. My intention is not educational 
orientation, although the research findings have some relevance to this perspective. Instead, the intention is 
first and foremost to answer the question: how are child-friendly trips made from the perspective of tourist 
guides? Depending on this central question, the research subquestions are as follows: how is guided child-
friendly interpretation, and how do tour guides behave and manage children's trips? 

Following the above questions, this paper is structured into five parts. After the introduction, the second 
part, the literature review, explains child-friendly trips and settings. The third part is regarding the paper's 
methodology, giving information about sampling and data collection. At the same time, the fourth part dis-
cusses the findings of interviews with guides. The fifth part of the paper summarizes the findings, proposes 
solutions, presents the study's limitations, and suggests further research.

2. Literature review 
2.1. Concept of child-friendly tourism
Since the 1989 Convention on the Rights of the Child, children have had economic, social, political, and 
cultural rights regardless of race, religion, and abilities. Also, as mentioned in the convention, children can 
express their feelings freely and participate in various cultural, recreational, and leisure activities (United Nations 
Children's Fund [UNICEF], 1989). Therefore, the family and society must fulfil these rights (Carr, 2018). 

Systems or societies that answer, promote, and ensure awareness of these rights, listen to children and consider 
them in the decision-making process are child-friendly (Taner, 2018). So, these issues shape the essential 
means of child-friendliness, like child-friendly cities and tourism. It means a lot to children's physical and 
psychological development, and it is the primary right of children. It allows children to participate in tourism 
activities following their physical and mental development (Ahipaşaoğlu, 2018). 

2.2. Conceptualization of child-friendly trips 
While this research focuses on child-friendly trips according to tour guide perspectives, the literature on 
child-friendly trips remains so sparse that it has been necessary to consult sources that focus on school 
trips, heritage, and educational tourism. Child-friendly trips have been investigated as a part of school trips 
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(Behrendt & Franklin, 2014), school excursions (Dale & Ritchie, 2020), field trips (Wakeford & Orams, 
2019), school tourism/school-based educational trips (Carr, 2011), and educational tourism (Ritchie et al., 
2003). Scholars define school trips as group tours whose members are primarily children between 5 and 18 
years old and whose teachers and adults accompany the trip (Larsen & Jenssen, 2004; Ritchie et al., 2003). 
According to Ritchie et al. (2003), these types of trips have different aims: "tourism first" and education 
first." Tourism's first aim is tourism motivation, like visiting an ancient cultural city. Education's first aim 
is learning, such as school excursions, and this is the most researched area of school trips that focuses on the 
perspective of teachers and educational experts. Moreover, Ritchie et al. (2003) divide this type of trip into 
two parts: domestic (day and overnight) and international (day and overnight). 

Studies show that school trips are handled for educational purposes and focus mainly on the difference 
between informal and class-based learning settings (Mortensen & Smart, 2007; Bamberger & Tal, 2007; 
Lucas, 2000). They discuss that learning in school trips improves children's creativity by presenting a set of 
more funny, holistic, and consistent activities (Seraphin & Gowreesunkar, 2020; Carr, 2011). In addition, 
Rennie (2014) states that students are motivated in informal, individualized, and noncoercive settings. Thus, 
school trips provide children with learning settings to enjoy and connect the trip with previous experiences 
(Burns, 2018). Children interact voluntarily and receive encouragement from adults because this behaviour 
motivates them (Rennie, 2014).

The most important part of school trips and informal learning is playing. Playing with children may con-
tribute to their social, emotional, physical, and cognitive development in a holistic and mutually supportive 
manner (Wallerstedt & Pramling, 2012; Pramling-Samuelsson & Johansson, 2006; Barnett, 1990). Play is 
a powerful tool for children to learn new things and form relationships with nature and other human be-
ings (Wood, 2010). Another essential tool for a child-friendly product, as Poris (2006) argues, is fun. Small 
(2008) explores memories of childhood holidays and finds that the most positive memories involved shared 
fun, physical activities, and sensory experiences where children were absorbed, especially in the company of 
other children. Besides, Lai (1999) reports that children volunteer for trips not because of educational sites 
but because of the will to escape from the classroom structure and have fun with friends. Also, Larsen and 
Jenssen (2004) state that the social aspect of being with others is more important than any other dimension 
of this type of trip.

Lavie-Alon and Tal (2015) mentioned that a tour guide positively impacts children's engagement with trips 
and learning settings. Also, Kerr et al. (2023) defined tour guides as a dynamic part of child-friendly trips. 
In a guided trip, children are supported by a professional with more experience and expertise in cultural 
sites (Dockett, 2023). Children encounter someone else who can create other areas for learning in psychical, 
personal, and sociocultural contexts (Burns & Keller, 2023). Guided school trips are more collaborative for 
children. Children are active and explore a task or situation. Also, guides help them understand the things 
they could not resolve independently (Dockett, 2023). Some studies have shown that children’s heritage 
experiences are affected by guide performance. There is a strong relationship between the memorable visit 
and guide interaction with children (Roche & Quinn, 2017). 

At this point, it is crucial how the tour guide provides a child-friendly trip setting. Undoubtedly, the most 
effective way of delivering this setting is through interpretation. Tilden (1977) identifies interpretation as 
an educational activity that aims to reveal meanings and relationships through original objects, first-hand 
experience, and illustrative media rather than to communicate information. Moreover, Tilden (1977) argues 
that interpretation is a holistic process with an artistic feature where the relationship is established with the 
personality and experience of the visitor. Weiler and Kim (2011) define interpretation as providing visitors 
with a way to connect the natural and heritage places they visit. The most crucial part is a sense of connection 
to the environment (Weiler & Black, 2014). Interpretation, especially heritage interpretation for children, 
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should differ from that of adults; rather, it should be a separate program. Even though interpretation for 
children requires a unique talent, this is not an obstacle for guides. It is essential to give a sense of compan-
ionship (Tilden, 1977) and consider individual differences (Moscardo, 2007). Sutcliffe & Kim (2014) argue 
that the interpretation technique does not show the most variation in children's engagement at the museum 
but rather the nature of the circumstances it uses. So, interpretation, especially in dark stories, can help chil-
dren learn from the past and look at the future more hopefully (Ballantyne et al., 2023). Tour guide is the 
mediator of past and future encounters. Interpretation is the most essential part of the communicative role 
of the tourist guide (Manwa, 2018).

As an interpreter, tour guides may use the following methods for children when they guide child-friendly trips:

Table 1 
Interpretation in child-friendly trips
Author Interpratation methos 
Nabors et al., 2009 Sensory activities 
Stavrova & Urhahne, 2010 Group work.

Active student participation 
Asking questions

Harris, 2012 Interactive activities: dressing-up 
clothes like in the past, moving toys

Sutcliffe & Kim, 2014 Role-play
Roche & Quinn, 2017 Tone 

Approach
Humour
Drama 
Visual props
Presenting a study from one 
historical character’s point of view 
Multimedia 

Wichienthawee, 2018 Asking questions
Explanation of history, architecture, 
arts and sculptures, the meaning 
of the buildings, construction, and 
restoration
Using activities, timeline history, 
maps, brochures, and guidebooks 
Collaboration among stakeholders

King et al., 2020 Storytelling
Ballantyne et al., 2023 Personal stories

Giving examples 
Bridge the gap between past events 
and future actions.

The collaboration between the tour guide, teacher, and parents also affects the child-friendly trip environment. 
This collaboration enhances the value of the trip for children (Munday, 2008; Millan, 1995). Teachers mainly 
affect school trips through communication and the activities they arrange for children (Ritchie et al., 2003). 
Therefore, companion interaction is an essential part of a child-friendly trip. However, sometimes teachers 
avoid giving guidance as they are already bored listening and doing the same things (Wichienthawee, 2018). 
Wichienthawee (2018) mentioned that the gap between the teachers and the guides should be negotiable 
regarding communication and working together. For example, they should work to prepare information ac-
cording to children's age, and this can be helpful for interpretation. As Behrendt and Franklin (2014) state, 
the teacher should remain involved, participating in the activities and guiding students when necessary. Also, 
a companion should take care of safety issues and accept unexpected situations with sympathy.
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3. Method 
The primary purpose of this research is to determine the interpretation of child-friendly trips. Also, 
it aims to identify the features of child-friendly tour guides and the difficulties of child-friendly trips. 
Thus, this paper tries to answer the question: How are child-friendly trips made from the perspective 
of tourist guides? A qualitative research design was used since the research had an exploratory feature. 
Qualitative research elaborates on child-friendly tourism research and ensures the development of sci-
entific knowledge in child-friendly trips (Patton, 2014). Purposeful sampling was used to gather data 
from tourist guides. The sampling criterion was guiding at least a domestic day trip with only children, 
such as school trips.

The data was collected through the Microsoft Skype video-calling technique due to COVID-19 conditions. 
As Creswell (2013) mentioned, this video-calling technique is one of the ways to conduct interviews on the 
Internet. The questionnaire form was developed from the literature (Ballantyne et al., 2023; Wichienthawee, 
2018; Roche & Quinn, 2017; Sutcliffe & Kim, 2014; Stavrova & Urhahne, 2010). A semi-structured ques-
tionnaire form was used to ensure that each participant understood the questions from the same perspec-
tive, as it was not done face-to-face. The acceptor guides received an interview consent form developed to 
manage the interview procedures. The interviews were in Turkish, as most participants preferred speaking 
their mother tongue. Data was gathered between April 1 and May 10, 2021. Interviews were conducted 
with 22 tour guides. The data collection process ended when the similarity rate between answers increased, 
and the saturation point was reached (Lincoln & Guba, 1985). The personal information of participants 
is kept confidential. 

For this reason, according to the order of answering questions, the author preferred to use a code name for 
participants from 1 to 22, as in the example "Guide 1". The data was analyzed using qualitative content 
analysis. After organizing the raw data, the author read all the data three times and took notes. Then, the 
author read the data according to the answers given to each question, one after the other, and took notes. 
The data was collected by hand (Creswell, 2013). The author wrote codes representing a category in the 
margins (Rallis & Rossman, 2012). Themes were arranged, and a category–code list was formed; she also 
asked another researcher to do this analysis. The theme and code tables were created after comparing two 
lists (Merriam, 2009).

Four basic steps were used to check the accuracy of the findings (validity) and ensure that the author’s ap-
proach is consistent (reliability). First, credibility indicates the formation of questions- The questions were 
developed by previous related research (Ballantyne et al., 2023; Wichienthawee, 2018; Roche & Quinn, 
2017; Sutcliffe & Kim, 2014; Stavrova & Urhahne, 2010). Transferability consists of the information of the 
participants and the data collection period, as shown in Table 2. Dependability contains results like those of 
other studies about school trips from heritage and education aspects. The questionnaire was formulated us-
ing school trips as an educational site, and the results were similar in some respects. Confirmability is getting 
similar themes, categories, and sub-categories from different researchers. In this study, the coding process was 
done by another researcher except for the author until it reached 90% compliance.

3.1. Respondents’ profile
Twenty-two professional tourist guides who guided the children at least once participated in the study. As 
seen in Table 2, fourteen tourist guides are women, and eight tourist guides are men. The age of tourist guides 
ranges from 25 to 70. Participants' working year also changes according to their age. The most experienced 
guide, aged 70, has worked for 48 years. 
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Table 2 
Demographic information of interviewees

Nickname Gender Age Professional 
experience year

Guide 1 Woman 50 20
Guide 2 Woman 41 12
Guide 3 Man 57 26
Guide 4 Woman 44 23
Guide 5 Woman 65 33
Guide 6 Woman 42 19
Guide 7 Woman 56 33
Guide 8 Woman 60 30
Guide 9 Man 69 32
Guide 10 Woman 49 29
Guide 11 Man 70 48
Guide 12 Man 45 13
Guide 13 Woman 36 13
Guide 14 Man 34 12
Guide 15 Man 36 12
Guide 16 Woman 34 11
Guide 17 Woman 49 29
Guide 18 Man 25 3
Guide 19 Man 54 15 
Guide 20 Woman 47 10
Guide 21 Woman 35 10
Guide 22 Woman 49 20

4. Findings 
The results of the study were grouped under three themes: child-friendly trip interpretation, child-friendly 
guide features, and child-friendly trip difficulties. Each theme category and sub-category are shown in the table. 
Citations of participants were added to the results to increase the reliability of the data. The first theme is about 
a child-friendly trip setting. Tourist guides mainly focus on the setting of the trip in terms of interpretation.

Table 3 
Child-friendly interpretation
Theme Category  Sub-category 

Child-friendly 
interpretation

Wording Story
Tale
Mythology
Description
Anecdote
Visual aids

Drama 
Give a current example.   
Make connections between the 
past and present (differences and 
similarities).

Caregiver 
speech 

Plain language 
Simple and understandable sentences 

Speak clearly 

Tone of voice Use a compassionate voice. 
Use a theatrical voice. 

Differentiate and change the 
voice tone according to content.

Body 
language 

Use gestures and facial expressions. 
Make eye contact. 
Smile. 

Lower themselves to children’s 
level. 
Animate 

Child features Age 
Sex 
Class level 

Socio-economic environment. 
Sociocultural environment. 
Knowledge level.

Compactness

Ask question. 
Joke 
Perform 
Animate
Humou.
Play game.
Give responsibility or a task to the child.

Ask riddle. 
Have a conversation about 
famous people on the web or 
cartoon characters. 
Award children: stickers, drawing 
pads, colourful pencils, chocolate, 
ice cream, popular songs.
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Interpretation is divided into six categories. The first category was about wording. Several guides mentioned 
that when they tell something to children, they use stories, tales, mythology, descriptions, anecdotes, visual 
aids, and drama. They give examples of current issues and connect the past and present about different and 
similar things. One of the tourist guides stated this issue as follows: 

“I try to interpret my narratives like stories and tales. Also, try to use descriptions that are 
interesting for them.” (Guide 16) 

The respondents used caregiver speech to make it more understandable. For example, they speak simply, un-
derstandably, and in plain language. Also, the tone of voice is used to be more understandable. They change 
and differentiate their tone of voice according to the content they tell children. Compassionate and theatri-
cal voices are also an essential part of this change. Tourist guides use different body language when they are 
on tour with children. They lower themselves to children's level and make eye contact. In addition to this, 
they smile, use gesture-facial expressions, and are animated. Besides other studies, these are considered es-
sential parts of interpretation in this research. They mainly mentioned that body language should focus on 
respecting the child. According to them, this is possible only by behaving like adults, as if they are adults, 
like addressing them by their name, giving voice to them, and listening to them carefully. An example of 
tone is as in the below:

“I avoid direct instruction and use theatrical voice and gesture –facial expression…” (Guide 19)

 A notable outcome of this research is the effects of child features on interpretation. Guides are interpreted ac-
cording to children's age, sex, class-knowledge level, and socio-economic and sociocultural environment. Guides 
also use compactness to make their interpretation more effective. For example, they ask children questions, 
joke with them, perform and animate, ask riddles, and play games. An example of this issue is the following: 

“If the trip is long, I prepare popular songs for children to listen and play on the bus. Also, I 
ask riddles and give them a microphone to ask riddles too.” (Guide 21)

Unlike other studies, one of the essential results of this research is the award used by guides. Tour guides 
generally support the award to attract the child for interpretation. They mostly use stickers, drawing pads, 
colourful pencils, chocolate, ice cream, and popular songs. Sometimes, these materials can be used if they 
listen to a guide during interpretation. Guides also award children if they make something that guides need. 
Also, unlike other studies, they give the responsibility or task to the child to again attract the child's interest, 
like carrying guides’ tour files, maps, brochures, or guidebooks:  

“…to attract children’s attention, I make one of them my assistant. I give a task to some of 
them.” (Guide 5)

“I prepare small awards for children like chocolate, ice cream, etc.” (Guide 12)

The other theme of this study is child-friendly guide qualities, as seen below (Table 4). 

Table 4 
Child-friendly guides' features
Theme Category  Sub-category 
Child-friendly 
guides' 
features 

Vocational 
features 

Experienced
Respect for children.
Playful
Knowledge about child 
psychology and pedagogy

Motherlike. 
Able to attract a child’s 
attention.
Able to make specific 
preparations for the children.

Tourist guiding has some authentic qualities, as do other jobs. The general features of guides found in this study 
are like those found in other studies, like being leaders, tolerant, patient, affectionate, moderate, dynamic, 
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witty, empathic, sympathetic, and practical communicators. However, what is essential for this study is to 
discover the secrets of a guide to working with children. Several guides mentioned that if a guide works with 
children, they must have some special vocational features like being playful, acting like a mother, having the 
talent to attract children's attention, having knowledge about children's psychology and pedagogy, being 
experienced with child-friendly trips, and being respectful to children. Some statements about vocational 
features are seen below:

“I think a tourist guide should act like a mother. For example, on one of my tours, a child was 
sick and threw up. I changed her clothes.” (Guide 4)

“A tourist guide should be empathic and sympathetic. Also, it is essential to know child psy-
chology.” (Guide 9)

Tour guides have some challenges when they guide children. These are divided into three categories.

Table 5 
Child-friendly trip’s difficulties
Theme Category  Sub-category 
Child-
friendly trip’s 
difficulties

Caused by 
companion 

Parents interference.
Teachers’ interference.

Impatient parents
Uninterested teachers

Caused by 
child 

Need for toilet.
Play on the phone.

Talk to each other

Caused by 
tour guide 

Gain control.
Communicate with 
teenagers.
Gather attention.

Attract attention.
Interpretation of history or 
historical places

The companion causes the first category. Sometimes, parents and teachers interfere in guiding children 
when they interpret something. As in the example below, parents try to get guides' interests from children 
to them:

“Sometimes families participate in child tours as companions. When I tell something according 
to children’s level, they ask questions about issues they wonder about. They pay the tour fee and 
try to get the maximum benefit from the tour. However, as it is a child-friendly tour, I do not 
get my attention from children to adults. So, it is difficult to balance with them.” (Guide 2) 

According to several participants, sometimes teachers behave uninterestedly, so guides slog on to manage the 
tour. Also, tourist guides find some parents impatient. When they try to interpret something for children, 
parents take photos of them so they can not interpret it. Difficulties caused by children also stop guides from 
making tours. For example, they may need a toilet, play on the phone, or talk with each other. Also, tour 
guides have some difficulties that they cause. They slog on gaining control of the group, communicating with 
the teenager, gathering children's attention, and interpreting history or historical places.  

5. Conclusions and discussion
This research evaluates tourist guides on child-friendly trips who at least once guide domestic and daily trips 
with children only. Indeed, collecting data from children about child-friendly tourism, especially for studies 
that mainly focus on children's experiences, should be a preferred method (Poria & Timothy, 2014). How-
ever, this research includes evaluating tourist guides about how child-friendly trips are done. So, the study 
does not aim to get information about children's experiences from tourist guides. Besides, a tourist guide 
is the most critical person who manages and affects the tour. Also, they are the prominent people tourists 
communicate with and interact with during the trip. It is essential to get information about child-friendly 
trip content from guides. 
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The findings of this study establish that child-friendly trip content can be investigated under three themes: 
the most important setting of the child-friendly trip, which is an interpretation of the trip, child-friendly 
tourist guides' features, and difficulties that tourist guides experience on trips. As mentioned, interpreta-
tion is the most critical setting for child-friendly trips. Interpretation is a crucial role of a tourist guide, 
which helps the guide successfully manage a trip. Tour guides use stories, tales, mythology, descriptions, 
anecdotes, visual aids, and drama. They give examples of current issues and connect the past and present 
about different and similar things. Several studies similarly highlighted the interpretation of children as 
drama and visual props (Roche & Quinn, 2017), storytelling (King et al., 2020), giving examples, and 
bridging the gap between past events and future actions (Ballantyne et al., 2023). This finding of the study 
differentiates itself from other studies on three methods used in interpretation: caregiver speech, body 
language, and child features’ (Ballantyne et al., 2023; King et al., 2020; Wichienthawee, 2018; Roche & 
Quinn, 2017; Sutcliffe & Kim, 2014; Harris, 2012; Stavrova & Urhahne, 2010; Nabors et al., 2009). This 
study confirms Roche and Quinn’s (2017) research on tone of voice. Tourist guides know it is necessary to 
establish effective communication with children for practical interpretation as mediators (Manwa, 2018). 
Therefore, they attract children's attention by playing games, asking riddles, and having conversations 
about what children like. 

As Roche and Quinn (2017) mentioned, a tour guide needs to be a more effective performer on child-friendly 
trips than on adult tours. The research findings about compactness correspond with those of earlier studies, 
which mentioned humour (Roche & Quinn, 2017) and asking questions (Wichienthawee, 2018; Stavrova & 
Urhahne, 2010). Also, as Small (2008) mentioned, tourist guides try to create a trip memory full of fun and 
play. Moreover, they try to talk about famous people on the internet or cartoon characters, as mentioned by 
Roche & Quinn (2017). Therefore, they provide children with a learning setting to enjoy and connect the 
trip with previous experiences (Burns, 2018).

The play of guides can contribute to children's social, emotional, and physical development and their cogni-
tive development in a holistic and mutually supportive manner (Wallerstedt & Pramling, 2012; Pramling-
Samuelsson & Johansson, 2006; Barnett, 1990). The most crucial thing that guides the state is giving children 
responsibility or tasks. This can increase the motivation of children to go on a trip. Guides state the role of love 
and respect for effective communication. For example, they try to approach children's needs compassionately 
and sensitively, as mentioned in attachment theory (Bowlby, 1977). However, they use the carrot-and-stick 
approach as a communication method. Whether it is essential for effective communication is a problematic 
issue. Recent studies have shown that instead of carrot and stick, an adult should build a relationship for 
effective communication (Roache & Lewis, 2011). Also, before using ice cream, chocolate, and other materi-
als, tourist guides should ask for permission from a companion. Maybe the parents feel uncomfortable with 
guides when they offer these materials to their kids. Besides, they know some essential methods to show their 
respect to children, like giving a voice, listening to them carefully, and behaving like an adult. Also, they use 
their body language according to children's body features. Rennie (2014) states that they try to motivate 
children in an informal and individualized setting. From the interpretation findings, it is seen that tourist 
guides consider children's mental and physical development during the trip. In other words, they arrange 
activities in line with children's development skills, like a child-friendly approach.  

Tourist guides state some features of child-friendly guides. According to them, a child-friendly tourist guide 
must know about child psychology and pedagogy. Because sometimes they slog on to manage the tour to gain 
attention, communication, and attraction. If they know how to behave when slogging, they can manage trips 
more successfully. Nevertheless, this does not always refer to tourist guides; parents and teachers should also 
connect with tourist guides to benefit children. Several other studies have mentioned that guide, teacher, and 
parent collaboration affect the tour quality and the child's involvement in the trip (Wichienthawee, 2018; 
Behrendt & Franklin, 2014; Munday, 2008; Ritchie, 2003; Millan, 1995). Therefore, the teacher or parent, 
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sometimes both, should inform the guide about the child's profile. Also, they should try to remember that 
it is for children, so the main priority of the tour is children.  

To sum up, it can be stated that according to tour guides, a child-friendly trip should have some features. 
Firstly, tour guides should know the psychosocial stages of the development of children. Then, they should 
use drama, visual aids, riddles, jokes, and humour, which should be done according to the children's features, 
and they should change their tone of voice according to the content they tell. Another critical point is that 
tour guides should make eye contact and lower themselves to children's levels. Lastly, parents, teachers, and 
tour guides should cooperate. 

Although this has been an exploratory study, the lack of previous research on child-friendly trips means that 
the findings here extend the current child-friendly tourism literature by demonstrating the content of the 
child-friendly trip. Besides contributing to the current knowledge, this study has shown that child-friendly 
tourist guides should build relationships with children and companions. They should know child psychol-
ogy and parents and teachers should help tourist guides during the trips. The most important limitation of 
the research is that interviews were done only with tourist guides. Future research should focus on children's 
views for more detailed information because research will be limited without children's voices. Also, parents 
and teachers who accompany the tour should be interviewed to get information about child-friendly trip 
content. Further studies should research different types of interpretation depending on the age of children.  

References 
Ahipaşaoğlu, H.S. (2018). Çocuk dostu turizm kongresinin önemi [The importance of child friendly tourism congress]. Sivas 

İnterdisipliner Turizm Araştırmaları Dergisi, (1), 9-16. 

Anderson, D., Kisiel, J., & Storksdieck, M. (2006). Understanding teachers’ perspectives on field trips: Discovering common 
ground in three countries. Curator The Museum Journal, 49(3), 365-386.  
https://doi.org/10.1111/j.2151-6952.2006.tb00229.x

Ballantyne, R., Packer, J., Hughes, K., & Broughton, T. (2023). Interpretation for children: Turning horror and hurt into 
healing and hope. In M.M. Kerr, P.R. Stone, & R.H. Price (Eds.), Children, young people and dark tourism (pp. 101-113). 
Routledge. 

Bamberger, Y., & Tal, T. (2007). Learning in a personal context: Levels of choice in a free choice learning environment in 
science and natural history museums. Science Learning in Everyday Life, 91, 75-95. https://doi.org/10.1002/sce.20174 

Barnett, L.A. (1990). Developmental benefits of play for children. Journal of leisure Research, 22(2), 138-153.  
https://doi.org/10.1080/00222216.1990.11969821

Behrendt, M., & Franklin, T. (2014). A review of research on school field trips and their value in education. International 
Journal of Environmental and Science Education, 9(3), 235-245. https://doi.org/10.12973/ijese.2014.213a

Bowlby, J. (1977). The making and breaking of affectional bonds: I. Aetiology and psychopathology in the light of 
attachment theory. British Journal of Psychiatry, 130(3), 201-210. https://doi.org/10.1192/bjp.130.3.201

Burns, L.M. (2018). “They’re just fun to be with”: Building a community of learners through overnight school trips [Unpublished 
doctoral dissertation]. University of Pittsburgh. 
https://d-scholarship.pitt.edu/34614/1/6.7%20BURNS_LAURA_5.29%20SD.pdf 

Burns, L.M., & Keller, D.E. (2023). School trips: A unique form of student learning for dark tourism studies. In M.M. Kerr, P.R. 
Stone, & R.H. Price (Eds.), Children, young people and dark tourism (pp. 187-203). Routledge. 

Canosa, A., & Graham, A. (2016). Ethical tourism research involving children. Annals of Tourism Research, 61, 219-221.  
https://doi.org/10.1016/j.annals.2016.07.006 

Carr, N. (2011). Children’s and families’ holiday experience. Routledge. 

Carr, N. (2018). Çocuk hakları ve turizm [Children’s rights and tourism]. Sivas İnterdisipliner Turizm Araştırmaları Dergisi, (1), 
17-28. 



510
Sonay Kaygalak Çelebi
Child-Friendly Trips and Tour Guides
 Vol. 72/ No. 3/ 2022/ 500 - 512An International Interdisciplinary Journal

Cicero, L., & Osti, L. (2018). Guest editorial. Young Consumers, 19(2), 121-126. https://doi.org/10.1108/YC-06-2018-789 

Creswell, J.W. (2013). Research design: Qualitative, quantitative, and mixed methods approaches (4th ed.). Sage Publications.

Curtale, R. (2018). Analyzing children’s impact on parents’ tourist choices. Young Consumers, 19(2), 172-184.  
https://doi.org/10.1108/YC-07-2017-00715

Dale, N.F., & Ritchie, B.W. (2020). Understanding travel behavior: A study of school excursion motivations, constraints and 
behavior. Journal of Hospitality and Tourism Management, 43, 11-22. https://doi.org/10.1016/j.jhtm.2020.01.008

Dewitt, J., & Storksdieck, M. (2008). A short review of school field trips: Key findings from the past and implications for the 
future. Visitor Studies, 11(2), 181-197. https://doi.org/10.1080/10645570802355562

Docket, S. (2023). The youngest tourists: Early childhood considerations and challenges. In M.M. Kerr, P.R. Stone, & R.H. 
Price (Eds.), Children, young people and dark tourism (pp. 43-56). Routledge.

Ertaş, Ç., Ghasemi, V., & Kuhzady, S. (2021). Exploring tourism perceptions of children through drawing. Anatolia, 32(3), 
430-442. https://doi.org/10.1080/13032917.2021.1883079

Gram, M. (2007). Children as co‐decision makers in the family? The case of family holidays. Young Consumers, 8(1), 19-
28.  https://doi.org/10.1108/17473610710733749 

Harris, R. (2012). Museums and representations of childhood: Reflections on the Foundling Museum and the V&A 
Museum of Childhood. In K. Darian-Smith & C. Pascoe (Eds.), Children, childhood and cultural heritage (pp. 222-239). 
Routledge.

Johns, N., & Gyimothy, S. (2002). Mythologies of theme park: An icon of modern life family. Journal of Vacation Marketing, 
8(4), 320-331. https://doi.org/10.1177/1356766702008004

Kerr, M.M., Stone, P.R., & Price, R.H. (2023). Young tourists’ experiences at dark tourism sites: Toward a conceptual 
framework. In M.M. Kerr, P.R. Stone, & R.H. Price (Eds.), Children, young people and dark tourism (pp. 19-39). 
Routledge.

Khoo-Lattimore, C. (2015). Kids on board: Methodological challenges, concerns and clarifications when including young 
children’s voices in tourism research. Current Issues in Tourism, 18(9), 845-858.  
https://doi.org/10.1080/13683500.2015.1049129

King, H., García-Rosell, J.C., & Noakes, S. (2020). Promoting children-nature relations through play-based learning in 
ecotourism sites. Journal of Teaching in Travel & Tourism, 20(3), 190-201.  
https://doi.org/10.1080/15313220.2020.1797612

Lai, K.C. (1999). Geographical fieldwork as experiential learning: A multiple case study of secondary school field trips in Hong 
Kong [Unpublished doctoral dissertation]. Queensland University of Technology.  
https://eprints.qut.edu.au/36614/7/36614_Digitised%20Thesis.pdf 

Larsen, S., & Jenssen, D. (2004). The school trip: Travelling with, not to or from. Scandinavian Journal of Hospitality and 
Tourism, 4(1), 43-57. https://doi.org/10.1080/15022250410006273

Lavie-Alon, N., & Tal, T. (2015). Student self-reported learning outcomes of field trips: The pedagogical impact. 
International Journal of Science Education, 37(8), 1279–1298. https://doi.org/10.1080/09500693.2015.1034797 

Lincoln, Y.S., & Guba, E.G. (1985). Naturalistic inquiry. Sage Publications.

Lucas, K.B. (2000). One teacher’s agenda for a class visit to an interactive science center. Science Education, 84(4), 524-544. 
https://doi.org/10.1002/1098-237X(200007)84:4<524::AID-SCE6>3.0.CO;2-X

Manwa, H. (2018). Tour guiding at the Great Zimbabwe National Monument. Tourism: An International Interdisciplinary 
Journal, 66(2), 195-207. https://hrcak.srce.hr/en/202747 

McManus, P. (1993). Memories as indicators of the impact of museum visits. Museum Management and Curatorship, 12, 
367-380. https://doi.org/10.1016/0964-7775(93)90034-g 

Merriam, S.B. (2009). Qualitative research: A guide to design and implementation. John Wiley & Sons.

Mikulic, J., & Prebezac, D. (2011). Evaluating hotel animation programs at Mediterranean sun-and-sea resorts: An impact-
asymmetry analysis. Tourism Management, 32(3), 688-696. https://doi.org/10.1016/j.tourman.2010.05.026



511
Sonay Kaygalak Çelebi
Child-Friendly Trips and Tour Guides
 Vol. 72/ No. 3/ 2022/ 500 - 512An International Interdisciplinary Journal

Millan, D.A. (1995). Field trips: Maximizing the experience. In B. Horwood (Ed.), Experience and the curriculum (Chapter 9, 
pp. 123-144). Kendall Hunt Pub Co. https://files.eric.ed.gov/fulltext/ED398030.pdf

Mortensen, M.F., & Smart, K. (2007). Free‐choice worksheets increase students’ exposure to curriculum during museum 
visits. Journal of Research in Science Teaching, 44(9), 1389-1414.  https://doi.org/10.1002/tea.20206

Moscardo, G. (2007). Interpretation, culture and the creation of place. Tourism Recreation Research, 32(3), 57-64.  
https://doi.org/10.1080/02508281.2007.11081540

Munday, P. (2008). Teacher perceptions of the role and value of excursions in years 7–10 geography education in Victoria, 
Australia. International Research in Geographical and Environmental Education, 17(2), 146-169.  
https://doi.org/10.1080/10382040802148638

Nabors, M.L., Edwards, L.C., & Murray, R.K. (2009). Making the case for field trips: What research tells us and what site 
coordinators have to say. Education, 129(4), 661–667.

Özel, Ç.H. (2015). Marketing to children in tourism industry: Descriptive analysis of kid-friendly hotels’ practices in 
Turkey. In A. Correia, J. Gnoth, M. Kozak, & A. Fyall (Eds.), Marketing places and spaces (pp. 193-208). Emerald Insight.  

Park, S.Y., Pan, B., & Ahn, J.B. (2020). Family trip and academic achievement in early childhood. Annals of Tourism 
Research, 80, Article 102795. https://doi.org/10.1016/j.annals.2019.102795

Patton, Q. M. (2014). Qualitative research & evalution methods: Integrating theory and practice. Sage Publications. 

Poria, Y., & Timothy, D.J. (2014). Where are the children in tourism research? Annals of Tourism Research, 47, 93-95.  
https://doi.org/10.1016/j.annals.2014.03.002

Poris, M. (2006). Understanding what fun means to today’s kids. Young Consumers,7(1), 14-22.  
https://doi.org/10.1108/17473610610701358 

Pramling-Samuelsson, I., & Johansson, E. (2006). Play and learning — Inseparable dimensions in preschool practice. Early 
Child Development and Care, 176(1), 47-65. https://doi.org/10.1080/0300443042000302654

Rallis, S.F., & Rossman, G.B. (2012). The research journey: Introduction to inquiry. Guilford Press.

Rennie, L. (2014). Learning science outside of school. In N. Lederman & S. Abell (Eds.), Handbook of research on science 
education (pp. 120-144). Routledge.

Rhoden, S., Hunter-Jones, P., & Miller, A. (2016). Tourism experiences through the eyes of a child. Annals of Leisure Research, 
19(4), 424-443. https://doi.org/10.1080/11745398.2015.1134337

Ritchie, B.W. (2003). Managing educational tourism. Channel View Publication. 

Ritchie, B.W., Carr, N., & Cooper, C. (2003). Managing educational tourism. Channel View Publications. 

Roache, J.E., & Lewis, R. (2011). The carrot, the stick, or the relationship: What are the effective disciplinary 
strategies? European Journal of Teacher Education, 34(2), 233-248. https://doi.org/10.1080/02619768.2010.542586

Roche, D., & Quinn, B. (2017). Heritage sites and schoolchildren: Insights from the Battle of the Boyne. Journal of Heritage 
Tourism, 12(1), 7-20. https://doi.org/10.1080/1743873X.2016.1201086

Sanchez-Fuster, M.C., Miralles-Martinez, P. & Serrano-Pastor, F.J. (2023). School trips and local heritage as a resource in 
primary education: Teachers’ perceptions. Sustainability, 15, Article 7964. https://doi.org/10.3390/su15107964

Seraphin, H. & Gowreesunkar, V. (2020). World schooling: An emerging form of tourism. In H. Séraphin & V. Gowreesunkar 
(Eds.), Children in hospitality and tourism: Marketing and managing experiences (pp. 75-90).  De Gruyter Oldenbourg. 

Seraphin, H., & Green, S. (2019). The significance of the contribution of children to conceptualising the destination of the 
future. International Journal of Tourism Cities, 5(4), 544-559. https://doi.org/10.1108/IJTC-12-2018-0097

Small, J. (2008). The absence of childhood in tourism studies. Annals of Tourism Research, 35(3), 772-789.  
https://doi.org/10.1016/j.annals.2008.06.002

Smith, K.M., Freeman, P.A., & Zabriskie, R.B. (2009). An examination of family communication within core and balance 
model of family leisure functioning. Family Relations, 58, 79-90.  
https://doi.org/10.1111/j.1741-3729.2008.00536.x 



512
Sonay Kaygalak Çelebi
Child-Friendly Trips and Tour Guides
 Vol. 72/ No. 3/ 2022/ 500 - 512An International Interdisciplinary Journal

Stavrova, O., & Urhahne, D. (2010). Modification of a school programme in the Deutsches Museum to enhance students’ 
attitudes and understanding. International Journal of Science Education, 32(17), 2291-2310.  
https://doi.org/10.1080/09500690903471583

Sutcliffe, K., & Kim, S. (2014). Understanding children’s engagement with interpretation at a cultural heritage 
museum. Journal of Heritage Tourism, 9(4), 332-348. https://doi.org/10.1080/1743873X.2014.924952

Taner, B. (2018). Çocuk dostu toplum ve çocuk dostu turizm: Nasıl bir ilişki? [Child friendly community and child friendly 
tourism: What kind of a relationship]. Sivas İnterdisipliner Turizm Araştırmaları Dergisi, (3), 47-62. 

Tilden, F. (1977). Interpreting our heritage (3rd ed.). University of North Carolina Press.

United Nations Children’s Fund. (1989). Convention on the rights of the child.  
https://www.unicef.org/child-rights-convention/what-is-the-convention 

Wakeford, S., & Orams, M.B. (2019). Holiday in Cambodia: Perceived effects of a New Zealand high school international 
field trip on students. New Zealand Geographer, 75(1), 34-41. https://doi.org/10.1111/nzg.12213

Wallerstedt, C., & Pramling, N. (2012). Learning to play in a goal-directed practice. Early years, 32(1), 5-15.  
https://doi.org/10.1080/09575146.2011.593028

Weiler, B., & Black, R. (2014). Tour guiding research. Insights, issues and implications. Channel View Publications. 

Weiler, B., & Kim, A.K. (2011). Tour guides as agents of sustainability: Rhetoric, reality and implications for research. Tourism 
Recreation Research, 36(2), 113-125. https://doi.org/10.1080/02508281.2011.11081313

Wichienthawee, W. (2018). Field-trip of primary school children at heritage place. Electronic Journal of Open and Distance 
Innovative Learning, 8(2), 130-164.

Wolins, I.S., Jensen, N., & Ulzheimer, R. (1992). Children’s memories of museum field trips: A qualitative study. Journal of 
Museum Education, 17(2), 17-27. https://doi.org/10.1080/10598650.1992.11510204

Wood, E. (2010). Developing integrated pedagogical approaches to play and learning. In P. Broadhead, J, Howard, & E. 
Wood (Eds.), Play and learning in the early years. Sage Publications.

Wu, M.Y., Wall, G., Zu, Y., & Ying, T. (2019). Chinese children’s family tourism experiences. Tourism Management Perspectives, 
29, 166–175. https://doi.org/10.1016/j.tmp.2018.11.003

Zhong, S., & Peng, H. (2021). Children’s tourist world: Two scenarios. Tourism Management, 38, Article 100824.  
https://doi.org/10.1016/j.tmp.2021.100824

Submitted: November 01, 2022
Revised: February 09, 2024
Accepted: March 22, 2024 


