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1t is well known that teaching profession is one of the most stressful
professions. In this study, through the lens of Self-Determination
Theory, we examined the relationship between teachers’ life goals
and occupational burnout. Furthermore, it was examined if the work-
related basic psychological needs and flow serve as mediators between
the previously mentioned variables. The study involved 476 primary
school teachers from different parts of Croatia. Participants had an
average of 17 years of work experience and were all females. The
study results showed that extrinsic life goals led directly to a higher
level of burnout. Intrinsic life goals led to a lower level of burnout
indirectly through higher basic psychological needs satisfaction and
more frequent flow experiences. The contribution of this paper lies in
examining the relationship between the Self-Determination Theory
variables and the concept of flow. Also, the results can be used to
change the working conditions so that they support the teachers’ well-
being.
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1. Introduction

Research shows that, in comparison with other professions, teach-
ers experience a high level of burnout at work (Garcia-Carmona et al.,
2019, 190-203). High levels of professional stress can affect teach-
ers’ success in teaching, career decision-making, physical and mental
health, and job satisfaction. The teachers’ mental state is reflected in
the student achievement as well. For example, teachers’ happiness has
been found to affect students’ performance (Briner & Dewberry, 2007,
2—-4) and teachers’ life satisfaction and perseverance are significant pos-
itive predictors of student success (Duckworth et al., 2009, 540-545).
Therefore, it is important to know which factors contribute to teacher
burnout. Previous studies have shown that life goals have an important
role in teachers’ well-being. Intrinsic life goals increase well-being by
satisfying basic psychological needs and promoting flow experience at
work. On the other hand, extrinsic goals do not contribute to satisfac-
tion of basic psychological needs and flow and can be detrimental to
teachers’ well-being. The aim of this study was to assess whether the
same relationship applies to teacher burnout.

1.1. Life goals and basic psychological needs within SDT

According to Self-Determination Theory (SDT) (Kasser & Ryan,
1996, 280; Ryan & Deci, 2022, 4), people differ according to the type of
life goals they mostly value and these goals can significantly influence
their well-being. According to Kasser & Ryan (1996, 280), extrinsic
goals include financial success, social recognition/status, and attractive
physical appearance. On the other hand, self-acceptance, significant
close relationships, community involvement, and physical health are
described as intrinsic goals. These goals contribute to meeting basic and
inherent psychological needs that promote personal growth and well-
being (e.g., Deci & Ryan, 2000, 227; Davids et al., 2017, 121-129).
Individuals who follow them are more in tune with their nature and
usually happier (Kasser & Ryan, 1996, 280-286; Ol¢ar et al., 2019,
321). The content of extrinsic goals is strongly shaped by culture, while
the content of intrinsic goals is consistent with human nature and needs
across cultures. The excessive orientation towards external rewards can
distract a person from achieving intrinsic goals, interfere with self-ac-
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tualization (Ryan & Deci, 2020, 1-3) and can be related to lower levels
of well-being (Unanue et al., 2017, 1-12) and a higher level of burnout
(Roche & Haar, 2013, 515-527). Extrinsic life goals require someone
else’s (external) assessment and therefore do not contribute to, or may
even make it difficult to meet basic psychological needs (Dittmar et al.,
2014, 879-915). Pursuing extrinsic goals may help the individual to
satisfy his/her basic psychological needs, but it will rarely be inherently
satisfying.

As mentioned, research shows that basic psychological needs are
positively related to intrinsic, and negatively to extrinsic life goals (Br-
dar et al., 2009, 317-328; Deci & Ryan, 2000, 227-262; Unanue ef al.,
2017, 2). SDT defines basic psychological needs as internal psychologi-
cal nutrients necessary for psychological, social, and physical health
(Deci et al., 2017, 22; Ryan & Deci, 2022, 2). There are three basic
psychological needs: the need for autonomy, the need for competence,
and the need for close relationships (Ryan & Deci, 2022, 2; Deci &
Ryan, 2000, 228-229; Vansteenkiste et al., 2020, 1). The satisfaction of
these three basic psychological needs is necessary for optimal function-
ing. For example, individuals who experience greater satisfaction of
the basic need for close relationships have a safer attachment style and
well-being in relationships (Cheon et al., 2019, 685-689; Kormas et al.,
2014, 1; Ryan et al., 2006, 817). In addition, thwarting basic psycho-
logical needs plays an important role in the development of many psy-
chopathological behaviors, such as personality disorders or depression
(Gu et al., 2022, 1-7; Ryan et al., 2006, 828—837). Fulfilling needs at
work is associated with job satisfaction and performance, more positive
and fewer negative emotions, greater engagement at work (Deci et al.,
2017, 19-38; Van den Broeck et al., 2010, 982-986) and higher flow at
work (Ilies et al., 2017, 3).

1.2. Flow

When people engage in an activity for which they are intrinsically
motivated, and when basic psychological needs are met, especially the
need for competence, it is possible to reach a state of complete absorp-
tion with this activity called flow or optimal experience (Csikszentmi-
halyi et al., 2005, 600; Ilies et al., 2017, 5; Bakker & Van Woerkom,
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2017, 47). Flow is a state in which consciousness merges with activity,
a person feels complete control over the activity, and loses a sense of
time (Csikszentmihalyi et al., 2005, 601-603).

Salanova et al. (2006, 12—18) showed that the belief in one’s own
competence, or self-efficacy, is one of the prerequisites for flow at work,
and that the need for competence is a predictor of flow and well-being
(Bakker & Van Woerkom, 2017, 47; Schiiler et al., 2013, 480-493).
Deci and Ryan (2000, 261) argue that competence alone will not lead
to intrinsic motivation or flow, but that it is also necessary for indi-
viduals to perceive their behavior as autonomous. Coterén et al. (2013,
187—-189) showed that autonomy and competence are predictors of flow
in basketball training, and Hodge et al. (2009, 186-200) obtained the
same results on athletes. Furthermore, it has been shown that, in ad-
dition to autonomy and competence, meeting the need for relatedness
is also associated with more frequent flow experience. Bakker (2005,
26-39) showed that resources at work, more specifically autonomy,
feedback, supervision, and social support, contribute to experiencing
flow in teaching. All aforementioned research shows that satisfaction of
basic psychological needs is necessary for experiencing flow.

1.3. Occupational burnout

People often stay in the job they have because of economic rea-
sons, even though their job contributes more to the ill-being than to the
well-being. That can also be the case with teachers. Prolonged expo-
sure to stress at work can lead to the development of negative attitudes
and behaviors towards work, also known as occupational burnout (Aust
et al., 2022, 2; Schaufeli, 2017, 120). According to the Job Demands-
Resources model (JD-R model; Demerouti ef al., 2001, 499-510; Le-
sner et al., 2019, 77-79; Schaufeli, 2017, 120—123), burnout is a result
of high demands or poor working conditions that deplete the mental
and physical resources of employees and lead to exhaustion and health
problems (Demerouti et al., 2001, 509; Lesner et al., 2019, 76-96). At
the same time, job resources have motivational potential and lead to job
engagement, success, and low cynicism (Schaufeli, 2017, 121-123).
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1.4. Present study

According to Self-Determination Theory (Deci & Ryan, 2000,
244-256; Ryan & Deci, 2022, 5) and the Job Demands-Resources
model (Lesner et al., 2019, 77-79; Schaufeli, 2017, 121-123), it is pos-
sible that intrinsic life goals are resources that reduce the possibility of
burnout. For example, Roche & Haar (2013, 515-527) examined the re-
lationship between life goals and job burnout and showed that extrinsic
life goals were positively and extrinsic were negatively associated with
burnout at work. Still, it is also important to understand the mechanism
of this relationship, i.e., whether they are related directly or indirectly.
As possible mediators in this study, basic psychological needs and flow
were tested.

According to SDT, employers might be emotionally exhausted
or engaged because job demands thwart and job resources encourage
the satisfaction of basic needs. Van den Broeck et al. (2008, 282—290)
found that job demands led to lower satisfaction of basic psychologi-
cal needs, which resulted in a higher level of emotional exhaustion. On
the other hand, job resources led to better satisfaction of basic psycho-
logical needs and in turn to higher engagement and lower emotional
exhaustion. Further research confirmed those findings, adding that high
levels of basic psychological needs were associated with autonomous
motivation and a high level of effort (De Cooman et al., 2013, 1342).

Research shows that better basic psychological needs satisfaction
is related to a higher flow state during work activities (Bakker & Van
Woerkom, 2017, 47; Schiiler et al., 2013, 491-493). Furthermore, vari-
ous studies have shown a positive relationship between flow and greater
job commitment and some measures of psychological well-being, such
as greater performance at work, greater persistence and lower anxiety,
and greater self-confidence (Bakker & Van Woerkom, 2017, 47-61;
Csikszentmihalyi et al., 2005, 604; Ilies et al., 2017, 4-20; Salanova et
al., 2006, 1-19). Therefore, one of the assumptions in this research is
that the satisfaction of basic psychological needs and higher flow act as
mediators between life goals and burnout at work.
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Introduction to research objectives

The aims of this study were: (1) to examine the relationship be-
tween life goals and burnout, and (2) to test whether basic psycho-
logical needs and flow act as mediating variables in the relationship
between life goals and teacher burnout. Based on that, the following
hypotheses were made: (H1) intrinsic life goals are negatively associ-
ated with teacher burnout; (H2) extrinsic life goals are positively re-
lated to teacher burnout; (H3) basic psychological needs and flow are
mediators between intrinsic life goals and burnout. Intrinsic life goals
lead to higher satisfaction of basic psychological needs and flow which
in turn decreases burnout. (H4) Basic psychological needs and flow are
mediators between extrinsic life goals and burnout. Extrinsic life goals
lead to lower satisfaction of basic psychological needs and flow, which
in turn increase burnout.

2. Methodology

2.1. Procedure and participants

476 primary school class teachers (1 to 4" grade) from the Repub-
lic of Croatia participated in the research. All participants were females
and had an average of 16.9 years of service (minimum = 0.2 years;
maximum = 42 years).

The study had been approved by The Ethics Committee of the
University of Zagreb. The data were collected during several county
meetings for professional development of primary school teachers. Ac-
cording to the recent data from the Croatian Bureau of Statistics, in
2020/2021, there were 13,116 class teachers. We used the Taro Yamane
method to calculate the appropriate sample size needed for this size of
population. It was calculated that 388 respondents were needed to main-
tain a 95% confident interval, so we can conclude that our sample is big
enough to be representative of this population. The respondents were
from 10 different counties in Croatia, but mainly from Zagreb County
(31.3%) and the City of Zagreb (26.7%), therefore the sample is not
geographically stratified. The teachers were asked to fill out question-
naires in a group setting. They were informed that participation in the
research was completely anonymous and voluntary, and that the data

96



D. Ol¢ar, M. Rijavec, S. Rogosi¢, Life goals and... METODICKI OGLEDI, 30 (2023) 2, 91-111

obtained from the research would be used only for scientific purposes.
Completing the questionnaire took about 30 minutes. The response rate
was 90%. All the questionnaires that were filled out more than 95% and
in which data were missing at random were included in study.

2.2. Instruments

The following scales were used:

Aspiration Index (Al, Kasser & Ryan, 1993, 422). The question-
naire consists of 35 items related to seven different life goals (5 items
for each goal). Intrinsic goals include personal growth (e.g., personal
development and learning new things), close relationships (e.g., hav-
ing good friends a person can count on), community (e.g., working to
improve society), and physical health (e.g., being physically healthy),
while extrinsic goals include financial success (e.g., being very wealthy),
image (e.g., successfully concealing signs of ageing), and social status
(e.g., becoming famous). The respondents assessed how important each
goal is to them (1 - not important to me at all; 7 - extremely important
to me), on the Likert-type scale. The Cronbach alpha coefficients for the
subscales in this study were: 0.62 for personal growth; 0.75 for close
relationships; 0.84 for community; 0.73 for health; 0.74 for financial
success; 0.87 for social status, and 0.84 for image.

The Work-Related Basic Need Satisfaction Scale (W-BPN, Van den
Broeck et al., 2010, 1002). The scale measures the basic psychological
needs defined by Self-Determination Theory. It includes the following
subscales: autonomy (6 items; e.g., Tasks I have to do at work are in
line with what I really want to do), competency (4 items; e.g., I do tasks
well at work), and relatedness (6 items; e.g., I feel part of a group at
work). Some of items in scales are formulated positively and some neg-
atively. The respondents rated all items on a 5-point Likert-type scale
(1 — completely disagree; 5 — completely agree). The Cronbach alpha
coefficients for the subscales in this study were: 0.81 for autonomy,
0.86 for competence, and 0.74 for relatedness.

The Work-Related Flow Inventory (WOLF, Bakker, 2008, 412)
measures flow at work. The scale includes three dimensions of flow:
absorption (4 items; e.g., When I work, I don’t think about anything
else), enjoyment (4 items; e.g., I work with a lot of enjoyment) and
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intrinsic motivation (5 items; e.g., When I work, I work for myself).
Participants estimate how often they experienced flow at work in the
previous month, on a 7-point scale (1 — never; 7 — always). The Cron-
bach alpha coefficients for the subscales in this study were: 0.87 for
absorption, 0.95 for work enjoyment, and 0.81 for intrinsic motivation.

The Oldenburg Burnout Inventory (OLBI, Demerouti & Bakker,
2008, 77). The questionnaire measures two dimensions of burnout:
disengagement (e.g., | am more likely to talk about my job in a nega-
tive way) and exhaustion (e.g., During work, I often feel emotionally
exhausted). Each subscale contains 8 items, four of which are posi-
tively formulated and four are negatively formulated. The participants
assessed each item on 4-point Likert-type scale (1 — strongly agree; 4
— strongly disagree). The Cronbach alpha coefficients for the subscales
in this study were: 0.73 for exhaustion and 0.72 for disengagement.

3. Overview of data analyses

First, data were analyzed using descriptive statistics and the Pear-
son product moment correlation in order to assess simple relationships
between the variables in the model. The measurement and structural
models were tested using the Maximum Likelihood method. Several in-
dices of model fit were used: the root mean square error of approxima-
tion (RMSEA) values, the Tucker-Lewis Index (TLI), the comparative
fit index (CFI), and the normed chi-square (y2/df). The recommended
values for acceptable fit are above .95 for TLI and CFI, and RMSEA
below .08 (Hu & Bentler, 1999, 26); for ¥?/df, a value below 5 is consid-
ered acceptable (Hair ef al., 2014, 579-580; Ljubin-Golub ef al., 2020,
151). To assess mediation, a bootstrapping approach with 2000 boot-
strap samples was used.

4. Results

All variables were examined for missing values and for univari-
ate and multivariate normality (Hair et al., 2014, 69-83). The software
used for statistical procedures included IBM SPSS version 21 and IBM
Amos version 21. The preliminary analyses showed that all require-
ments for structural equation modelling were met.
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Table 1 (see Appendix) presents the descriptive indicators and in-
tercorrelations between variables. It can be observed that teachers gen-
erally strive more for intrinsic than extrinsic goals. Regarding basic
psychological needs, teachers show that their psychological needs are
satisfied. They show a moderate level of flow and burnout.

4.1. Model verification by structural equation modeling

Measurement model testing

A measurement model with six latent variables was tested, each of
which had two to four indicators. The latent variables included intrinsic
goals (4 indicators), extrinsic goals (3 indicators), basic psychological
needs (3 indicators), flow (3 indicators) and burnout (3 indicators). The
measurement model had a satisfactory fit (x* = 253,45; df = 80; p <
.001; x¥/df=3.19; RMSEA = .07; [FI = 94; TLI=.92; CFI = .94).x%is
significant, but this is very common in large samples (Hu et al., 1992)
and can be ignored.

Table 2. Fit indices of structural models

Model X2 df x*=df RMSEA IFI  TLI  CFI

Measurement 253.45** 80 3.19 .07 .94 .92 94
Structural 297.50** 83 3.58 .07 92 .90 .92

Note. RMSEA - Root Mean Square Error of Approximation; IFI - Incremental
Fit Index; TLI - Tucker-Lewis Index; CFI - Comparative Fit Index. **p<.01.

Structural model testing

The structural model was tested and it also showed a satisfactory
fit (x> =297,50; df = 83; p <.001; x/df = 3.19; RMSEA = .07; IFI = .92;
TLI = .90; CFI = .92). Among the absolute fit indices, the normalized
x? has a ratio lower than 3:1, which is satisfactory, and the RMSEA
is lower than 0.08, which is acceptable (Hair et al., 2014, 579). Only
the x?2 test is statistically significant, which is not adequate, but this is
common in large samples (Hair et al., 2014, 580). The incremental fit
indices (IFI, TLI, and CFI) are above 0.9 but not above 0.95, indicating
a medium fit of the model. The model explained 42.7% of the burnout
variance.
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Table 3. Structural coefficients for tested models

Effect ILG—-WBPN— ELG—WBPN—

e —Flow—BO p —Flow—BO p
Total =22 0.004 15 0.03
Direct -.03 0.67 .10 0.05
Indirect -.19 0.001 .05 .13

Note. ILC - intrinsic life goals; WBPN — Work-related basic psychological
needs; ELG - extrinsic life goals; BO — burnout.

According to Hypothesis 1, it was expected that prior to the intro-
duction of mediators, intrinsic life goals would be negatively associated
with burnout. As it can be seen from Table 3, the results confirmed this
hypothesis, i.e., intrinsic life goals are negatively related to burnout (8
=-22,p=.04).

Hypothesis 2 stated that extrinsic life goals would be associated
positively with burnout. This hypothesis was also confirmed, i.e., ex-
trinsic life goals are related positively to burnout (B = .15, p =.03).

The final structural model can be seen in Figure 1.

Figure 1. The final structural model

Note. ILC - Intrinsic life goals; ELG - extrinsic life goals; WBPN — Work-relat-
ed basic psychological needs; BO — Burnout. #p <.05. ##p <.01. #*xp < .001.
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4.2. Mediating effects

The second aim was to examine whether basic psychological needs
and flow act as mediating variables between life goals and burnout. In
this study, mediation effects were tested by the bootstrapping method.
The number of samples in the bootstrapping method was 2,000 and the
confidence interval was 95%. Mediation was tested on the final struc-
tural model.

According to Hypothesis 3, basic psychological needs and flow are
mediators between intrinsic life goals and burnout. Intrinsic life goals
lead to higher satisfaction of basic psychological needs and flow, which
in turn decreases burnout.

This hypothesis has been confirmed. As can be seen from Table 3,
after the introduction of mediators, the direct effect of intrinsic goals
on burnout is insignificant (B =-.03, p = 0.69), and the indirect effect is
negative and significant (B =-.19, p = .001). This showed that intrinsic
life goals have a negative effect on burnout indirectly, through basic
psychological needs and flow. This is known as a full mediation.

According to Hypothesis 4, it was expected that extrinsic life goals
would be indirectly positively related to burnout. This hypothesis has
not been confirmed. After the inclusion of the mediators basic psycho-
logical needs and flow, the direct effect of extrinsic goals on burnout
was significant (B = .10, p = 0.05), but the indirect effect was insignifi-
cant (fp = -.05, p = .13). It can be concluded that basic psychological
needs and flow do not mediate relationship between extrinsic life goals
and burnout, but rather that extrinsic life goals and burnout are related
directly.

5. Discussion

5.1. The relationship between life goals and burnout

Previous research has shown that pursuing intrinsic goals more than
the extrinsic ones is positively associated with a variety of well-being
indicators, including positive emotions, vitality, and self-fulfillment,
and negatively associated with indicators of ill-being, such as depres-
sion, anxiety, and physical symptoms (Dittmar et al., 2014, 879-915;
Kasser & Ryan, 1996, 280; Ryan & Deci, 2022, 4; Unanue et al., 2017,
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2). Our results expand these previously obtained results by showing
that valuing intrinsic life goals is related to a lower level of burnout
while valuing extrinsic life goals is related to a higher level of burnout.
There are more reasons why intrinsic goals contribute to well-being,
while extrinsic goals decrease it or are not related to it (Kasser & Ryan,
1996, 280-286; Dittmar et al., 2014, 879-915; Unanue et al., 2017,
1-13). First of all, people who value extrinsic life goals actually base
their sense of self-worth on someone else’s assessment, which makes
it difficult to achieve self-satisfaction and can lead to frustration. Sec-
ondly, according to SDT, intrinsic life goals contribute to the satisfac-
tion of basic psychological needs, while focusing on extrinsic life goals
distracts us from them and thus makes it more difficult to satisfy them.
Thirdly, extrinsic life goals can be harder to achieve than intrinsic goals
and this can lead to greater dissatisfaction in people who value them.

5.2. Indirect effect

After the introduction of basic psychological needs and flow as me-
diators, there has been a significant indirect effect between intrinsic life
goals and burnout. This is full mediation, i.e., intrinsic life goals con-
tribute to a lower level of burnout through higher WBPN satisfaction
and higher flow experience, and direct relationship is no longer signifi-
cant. According to SDT, intrinsic life goals contribute to the satisfaction
of fundamental and inherent basic psychological needs that are in har-
mony with human nature and therefore contribute to personal growth,
development, and well-being. Furthermore, research has shown that a
sense of satisfaction of basic psychological needs is associated with
flow experience (Coterén et al., 2013, 187-189; Hodge et al., 2009,
186). When our needs are met, the entire capacity of consciousness can
be occupied by the task because we do not have to think about how to
meet them and it is easier to get into a state of flow. Then these more
frequent states of flow in which we feel comfortable, competent, and
develop our knowledge and skills, contribute to overall well-being and
a lower level of burnout (Aust et al., 2022, 1; Olcar et al., 2021, 912;
Salanova ef al., 2006, 1-18).

The indirect effect of extrinsic goals on burnout over W-BPN sat-
isfaction and flow is not significant. Figure 3 illustrates that this is so
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because extrinsic goals are not significantly related to satisfaction of
basic psychological needs. Previous research has also shown that ex-
trinsic life goals are not directly related to meeting basic psychological
needs and that pursuing them may even make it difficult to meet basic
psychological needs and therefore lead to lower levels of well-being
or higher levels of ill-being (Deci & Ryan, 2000, 244-256; Kasser &
Ryan, 1996, 284-286; Unanue ef al., 2017, 2—12). This is an interest-
ing finding because usually it is considered that life goals contribute to
well-being/ill-being through basic needs satisfaction, as it is the case
here with intrinsic life goals. On the other hand, it seems that extrin-
sic goals contribute to burnout directly, but not through basic needs
satisfaction. Recent studies have shown that this may be a result of
need frustration (Ryan & Deci, 2022, 4; Unanue et al., 2017, 13). Ac-
cording to Bartholomew et al. (2011, 77), need frustration is a nega-
tive experiential state that occurs when a person perceives that their
basic psychological needs are being actively undermined or thwarted.
Several studies (Haerens ef al., 2015, 26-34; Olafsen ef al., 2021, 1;
Unanue et al., 2017, 1-13) have demonstrated that need frustration is
a construct different from low need satisfaction. It can occur to such
an extent that, instead of feeling autonomous, competent, and related,
a person feels actively pressured, ineffective or rejected. Studies show
that need frustration is more likely to predict negative outcomes and
ill-being, while need satisfaction is more strongly related to positive
outcomes and well-being (Haerens ef al., 2015, 26-34; Unanue et al.,
2017, 1; Vansteenkiste et al., 2020, 1-20). This is an addition to an old
discussion in psychology that it is always good to examine ill-being and
well-being indicators. Previous studies have shown that psychological
constructs do not relate the same way to ill-being as to well-being and
that well-being and ill-being are not two opposite poles of the same
dimension. I1l-being and well-being are rather separate constructs that
correlate highly negatively with each other (e.g., Keyes, 2002, 207—
220; Zhao & Tay, 2023, 649). The results of biological, psychological,
and socioeconomic studies have shown that different indicators corre-
late differently with measures of well-being and ill-being and that this
can therefore not be taken as one dimension but two separate and still
related constructs (Ryff ef al., 2006, 85-93; Zhao & Tay, 2023, 649).
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Still, there is a direct effect of extrinsic life goals on burnout, while
intrinsic life goals contribute to burnout only indirectly. Research shows
that in less affluent countries having extrinsic goals can even be benefi-
cial (Brdar et al., 2009, 317-327; Spasovski, 2013, 71-79; Unanue et
al., 2017, 13), because it can help a person to avoid poverty and enable
them to engage in activities in which they are intrinsically interested.
Also, maybe when one does not achieve extrinsic life goals (financial
success, social status, and image), it can be more easily detectable than
seeing that intrinsic life goals are not achieved (personal growth, close
relationships, community, and health), so it can be said that extrinsic
life goals are more strongly related to burnout.

5.3. Conclusions, implications, and limitations

This paper theoretically connects SDT theory (Deci & Ryan, 2000,
244-256; Ryan & Deci, 2022, 4), the construct of flow (Csikszentmi-
halyi et al., 2005, 600; Aust et al., 2022, 1) and burnout in a new way.
It has also confirmed the importance of teachers’ life goals, the impor-
tance of meeting basic psychological needs and experiencing flow dur-
ing work for teachers’ well-being. Therefore, principals, professional
associates and curriculum creators should be instructed on how to cre-
ate opportunities that would enable teachers to satisfy basic psycho-
logical needs and experience flow. In practical terms, the results of this
research suggest that, although some things are beyond our control, the
choice of goals and values we will pursue also affects our well-being.
The study was conducted in Croatia on the sample of teachers, so it is
an addition to research of the same topic in more affluent countries, and
it broadens the results relating to this profession.

As the research is correlational, it is not possible to draw cause-
and-effect conclusions based on it. Therefore, the results obtained in
this study should be verified by longitudinal or experimental research.
Also, the sample was composed only of female class teachers and the
results cannot be fully generalized to men and to other professions. In
the future, it would be good to check the results obtained on samples
that would include participants of both genders and other occupations.
Also, although the sample was large enough, it was more focused on the
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central part of Croatia, so in the following studies it would be recom-
mended to use more geographically stratified sample.
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ZIVOTNI CILJEVI I IZGARANJE KOD HRVATSKIH
OSNOVNOSKOLSKIH UCITELJA: POSREDNICKA ULOGA
OSNOVNIH PSIHOLOSKIH POTREBA I ZANESENOSTI NA POSLU

Diana Ol¢ar, Majda Rijavec, Silvija Rogosi¢

Dobro je poznato da je uciteljska profesija jedna od najstresnijih. U ovom
istrazivanju smo, unutar Teorije samoodredenja, ispitivali odnos izmedu Zivotnih
ciljeva i izgaranja. Takoder, se ispitivalo sluze li temeljne psiholoske potrebe
povezane s poslom i zanesenost kao medijatori izmedu Zivotnih ciljeva i izgaranja.
U istrazivanju je sudjelovalo 480 uciteljica osnovnih Skola iz razlicitih dijelova
Hrvatske. Sudionice su imale prosjecno 17 godina radnog iskustva. Rezultati
istrazivanja su pokazali da su ekstrinzicni Zivotni ciljevi izravno doveli do veceg
izgaranja. Intrinzicni Zivotni ciljevi dovode do viseg zadovoljenja temeljnih
psiholoskih potreba i ceScih iskustava zanesenosti te tim putem neizravno smanjuju
izgaranje na poslu. Doprinos ovog rada lezi u objasnjavanju veze izmedu varijabli
iz Teorije samoodredenja i koncepta zanesenosti. Takoder, rezultati se mogu
koristiti u poboljSanju uvjeta na poslu tako da poticu dobrobit nastavnika.

Kljuéne rijeci: dobrobit; Teorija samoodredenja; ucitelji razredne nastave;
temeljne psiholoske potrebe; zanesenost
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