Original paper
UDC 37.091.2

:811.163.42(045)

PLANNING THE CROATIAN LANGUAGE LESSONS
FROM THE PERSPECTIVE:

WHAT WILL MY STUDENTS LEARN, ACHIEVE,
ACCOMPLISH TOMORROW?

Vesna Bj

edov!

Received: 28 December 2023
Accepted: 15 February 2024

The well-known educational paradigm of student-centered teaching
has become a value modern Croatian language teaching increasingly
pays special attention to. This kind of teaching supports the student’s
participation in various tasks and activities and that in its goals
promotes a participatory way of planning, then proposing, concluding,
collecting data, searching for answers, and encourages trust, helping,
discovering and deep empathic understanding. Such teaching implies
changed roles of teachers and students, and therefore a change of
perspective from: What am I going to teach tomorrow? towards: What
will my students learn, achieve, accomplish tomorrow? This change
can be observed in several areas: (1) the student’s contribution in
lesson planning, (2) the function of teaching content, (3) the role of
the teacher in relation to the role of the student, and (4) the purpose
and processes of evaluation. The aim of this paper is, by applying
these categories, to investigate whether teachers of the Croatian
language plan their lesson from the perspective of thinking about what
the students will learn, achieve and accomplish. The identification of
these categories and their analysis and interpretation was achieved
on the basis of the research material consisting of 60 collected written
preparations for the Croatian language and communication lessons.
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1. Introduction

The well-known educational paradigm of student-centered teach-
ing has become a value modern Croatian language teaching increasingly
pays special attention to. The positive effects of a student-centered
teaching approach have been proven in numerous case studies and are
well documented in the literature (Rogers, 1983, Baxter, 2001, Chase,
2001, Gamboa, 2001, in: Motschnig-Pitrik and Holzinger, 2002, 161).
Student-centered teaching supports active learning that includes stu-
dent participation in discussion, reasoning, asking questions, collecting
data, searching for answers, explaining to others sometimes also new
teaching contents (in: Matijevi¢ and Radovanovi¢, 2011, 69). The goals
of student-centered teaching are multiple and numerous, for example: a
participatory way of planning, decision-making, encouraging an atmos-
phere of trust, helping students build self-esteem and self-confidence
and achieving results they consider valuable, discovering intellectual
and emotional excitement, promoting of deep empathic understanding
achieved by the teacher’s active listening to the students and many oth-
ers (Motschnig-Pitrik and Holzinger, 2002, 162). Changing perspec-
tive from: What am I going to teach tomorrow? towards: What will
my students learn, achieve, accomplish tomorrow? (Clement, 2000;
Ogden, 2001; Wilkerson and Scheffler, 1992, in: Dorovolomo et al.,
2010, 448) becomes a key indicator of successful teaching and learn-
ing. These questions were the impetus for researching this topic and
thinking about the perspective from which teachers of the Croatian lan-
guage think when planning their lessons. According to Weimer (2002,
72), several areas of monitoring this change can be identified: (1) the
student’s contribution in lesson planning, (2) the function of teaching
content, (3) the role of the teacher in relation to the role of the student,
(4) the purpose and processes of evaluation. The aim of this paper is, by
applying these categories, to investigate whether teachers of the Croa-
tian language plan their lesson from the perspective of thinking about
what the students will learn, achieve and accomplish. The identification
of these categories and their analysis will be achieved on the basis of
the research material consisting of 60 collected written preparations for
the Croatian language and communication lessons.
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2. Student-centered lesson planning

A long time ago Tezak wrote about the student as the center of
teaching, stating that the student is the axis around which the teaching
revolves and therefore teaching must be tailored to the student (Tezak,
1996, 33). This thought, metaphorically shaped, is the backbone for
many teachers in planning lessons and choosing methodical options
that engage students. Bognar and Matijevi¢ (2005, 405) state that stu-
dent-oriented teaching implies an effort to ensure more diverse activi-
ties for students in the organisation of teaching situations and activities.
Matijevi¢ and Radovanovic¢ (2011) wrote extensively about this topic,
who, considering student-centered teaching, point out that under the in-
fluence of constructivist theory and curriculum theory, lesson planning
is based on learning outcomes

“... in the form of operational goals, i.e. in the form of goals that guide to op-
erations that students will successfully perform after some teaching episode,
after a specific methodical scenario, i.e. after a specific lesson.” (Matijevi¢
and Radovanovi¢, 2011, 253)

Such starting points have especially come to life in teaching prac-
tice with the appearance of subject curricula which, based on the learn-
ing outcomes, clearly suggest to the teacher that thinking about the stu-
dents should be the starting point when planning lessons. The authors
also state that

“... from the very beginning of schooling, these expected learning outcomes
should be discussed with the students as often as possible and they should
be introduced to them so that they too can participate in evaluating the effec-
tiveness of joint activities, i.e. so that they can participate in the form of criti-
cal and creative thinking in certain teaching scenarios (pedagogical work-
shops, class or group projects, interclass or interschool cooperation, problem
solving, creative expression, etc.).” (Matijevi¢ and Radovanovi¢, 2011, 254)

Such conversations with students are important and necessary be-
cause students need to know what is expected of them, both in terms
of mastering knowledge and in terms of their initiative. Tot (2010, 66)
emphasizes that student contributions are important in modern teach-
ing, stating that

“Teaching and learning is a process of interaction in which students, with

the support of the teacher, independently adopt certain forms of knowledge,
judgment, evaluation and action.” (Tot, 2010, 66)
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Teachers who support student-centered teaching in planning
their lessons focus on thinking about students as active participants in
the learning process who think critically and participate in the prob-
lem-solving process (Garrett 2008, 34), therefore such teachers plan
those activities and tasks which lead to the active participation of stu-
dents in the learning process. Since the student is considered the most
important constitutive determinant, not only methodical but also the
determinant of the entire educational agency (BeZen, 2008, 274), it is
understandable that the entire teaching should be directed to them. So,
although student-centered teaching is not new, there is a growing in-
terest for such teaching in which the student is the center and which
leads to greater student success and greater teacher satisfaction. (Brown
Wright, 2011, 93) However, not only do students achieve better learn-
ing results in such classes, but their satisfaction increases with their
active participation in the learning process. This is also shown by the
results of research on students in Croatian language classes, i.e. on their
active participation in various activities. Namely, when talking about
their active participation in the teaching of the Croatian language, the
students emphasize the positive aspects of such work, stating the use-
fulness of their active participation because it is a way of learning that
allows them to master the teaching content of the Croatian language
better, faster and easier and also connect them more successfully. Also,
students notice that their activity contributes to better personal suc-
cess and greater motivation and interest for the good knowledge of the
Croatian language, proper reading and writing, and expressing one’s
own opinion. Students who actively participate in Croatian language
classes explain this by their desire to notice their own mistakes and
correct them, as well as their desire to check their own understand-
ing of the teaching content and the possibility of clarifying what they
do not understand (Bjedov, 2019, 33, 34). Given that the planning and
performing of lessons include activities carried out in a way that can
improve student learning, teachers are expected to think in the way that
can be expressed by the question: What will my students learn, achieve,
accomplish? Such an approach to teaching also includes changing the
perspective of both teachers and students, i.e. changing their roles.
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2.1. Student’s contribution in lesson planning

Traditional teaching supports the teacher and his dominant role
in teaching, which can adversely affect students, their motivation and
self-confidence, therefore students should be involved in various activ-
ities from the beginning. This can, for example, be achieved by offer-
ing students a list of tasks and activities from which they can choose
the ones they want to accomplish? (Weimer 2002, in: Brown Wright,
2011, 92). This means that the teacher designs the tasks and activities
in advance, synchronising them with the planned learning outcomes.
With such freedom in work and study and research based on personal
interests, which is supported by the teacher, not only better results can
be achieved, but also the experience of personal value, self-confidence
and promotion of social skills. This approach also requires very specific
teacher’s attitudes, i.e. a changed role that includes open communica-
tion, positive attitude and deep understanding towards students (Rog-
ers, 1983 and Aspy, 1972, in: Motschnig-Pitrik and Holzinger, 2002,
161). Ideas can be initiated by teachers, but it is important to invite stu-
dents for their contribution in lesson planning — what projects to design
and realise and at what pace to accomplish tasks and activities. In the
same way, ideas can be proposed by students, whereby “...the student’s
active participation in the lessons also includes the teacher’s obligation
to enrich some parts of the teaching content at the student’s initiative”
(Sekuli¢-Majurec, 2007, 308). So, the role of the student becomes pri-
mary; the teacher would be an advisor and mentor, but would retain ul-
timate responsibility for monitoring students and guiding them toward
success and learning goals (Tyma, 2009, in: Brown Wright, 2011, 92).
Such a change can result in many desirable learning outcomes: students
would gain experience of how to function as leaders and as collabora-
tors, then, as needed, they would take the initiative in proposing ideas
(Brown Wright, 2011, 92).

2 An open system or free work is based on such an approach, which in didactic-
methodical communication offers students a choice of learning methods, i.e. research and
creation (Rosandi¢, 2005, 207).
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2.2. Function of teaching contents

In the diagram of contemporary teaching, the question of the func-
tion of teaching content is particularly important. Namely, the teaching
contents should be planned in accordance with the learning outcomes,
i.e. they should be in the function of realising the planned learning out-
comes. This means that students need to master the appropriate knowl-
edge in order to be able to apply it functionally, that is, as Liessmann
(2008, 27) points out, to be able to connect them according to logical
and consistent criteria so that they result in a meaningful and verifiable
correlation. Of course,

“In choosing the content, it is necessary to respect the language algorithm
that gives an accurate description of the language process. In the methodical
transfer, it is important to structure this content (based on scientific research)
according to the principle of adequacy, systematicity and on the basis of
checking the functioning of the components of the program in teaching prac-
tice. If the steps of this scheme are omitted, systematic learning/cognition
becomes impossible. Such procedures disrupt the interiorisation of language
concepts.” (Kolar, Billege, 2020, 68)

So, teaching contents are important and their learning should be
systematic, appropriate and functional. However, the successful student
is often considered to be the one who has mastered only the ability to
reproduce knowledge, often at the lowest levels of knowledge. (Brown
Wright, 2011, 93) Also, Brown Wright (2011, 93) points out that Weim-
er (2002) appeals that teaching contents should not be seen as endpoints
in themselves but

“... as a means of helping students learn how to learn. The skills they need

to develop include learning skills, time management, the ability to express

themselves orally and in writing, and other skills.” (Weimer, 2002, in: Brown
Wright, 2011, 95)

In this sense, it is important to emphasize that the teacher’s guid-
ance of students is necessary and important in developing those skills
as well as critical thinking and problem solving. Perhaps a slower pace
is needed in the realisation of these skills, i.e. for active learning, but
this will enable constructive interaction between students and a teacher
and students with each other, which will ultimately result in high sat-
isfaction for both students and teachers. Cornelius and Gordon (2008,

260



V. Bjedov, Planning the Croatian language lessons... METODICKI OGLEDI, 31 (2024) 1, 255-280

34) asserted that flexibility in teaching and learning strategies enables
student-centered learning.

2.3. The role of the teacher in relation to the role of the student

Although the role of the teacher and the role of the student are
changing, the teacher is still in charge of most teaching activities: from
selecting and organizing content to applying the concept of student
evaluation. This means that the changed role of teachers and students
should be continuously worked on. Brown Wright (2011, 93) points out
that Weimer (2002) unequivocally states that students learn by learning
and thus their involvement in activities promotes learning. Teaching ac-
tivities that involve students provide the opportunity to understand and
assimilate learning content in appropriate ways. Motschnig-Pitrik and
Holzinger (2002, 161) point out that Baxter and Gray (2001) also agree
that effective learning is one in which students are actively involved
in the learning process itself. This means that students should not pas-
sively receive information, but actively participate in the lesson by car-
rying out the planned activities. However, this activity does not have
to be only participation in discussions or reading from textbooks or
other appropriate sources (Oldenburg, 2005, in: Brown Wright, 2011,
94), but these can also be the activities in which students are in the
role of teachers’, and which is expertly mentored and directed by the
teacher. Learning success will be higher if teaching is organized using
collaborative methods that involve the students themselves and their
interaction (Cantone, 2001, in: Brown Wright, 2011, 94). In this way,

3 Mayer (2005, 83) points out that learning by teaching is a version of collaborative
learning “...where students in equal interaction within a small team alternately assume the
role of a teacher and then again of a student. There are solid empirical confirmations that
during this procedure, both students who take on the role of a teacher and their fellow students
who take on the role of a student make equally good progress in learning (Renkl, 2000;
Hubert/Konrad/Wahl, 2001)” (Mayer, 2005, 83). It is a well-known methodical procedure
of reciprocal teaching that includes group work in which students take turns in the role of a
teacher, accomplishing five tasks: summarizing what has been read, devising two or three
questions about what has been read and asking these questions to the students in the group,
clarifying difficulties in teaching content when other members of the group are not quite sure
about, predicting what the next passage will be about and finally assigning everyone to read
the next passage (Meredith, Steele and Temple, 1998, 23).
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i.e. by introducing students’ active participation in teaching, not only
their learning but also their conceptual understanding can be increased
(Knight and Woods, 2005, in: Brown Wright, 2011, 94). So, in plan-
ning the activities that will be carried out in the classroom, the focus
should be on identifying the tasks that students need to complete in
order to master the knowledge in accordance with the planned learning
outcomes. Also, if modern teaching supports the student’s independent
learning, i.e. active participation in the set activities and tasks with the
full support of the teacher, then the student is expected to take responsi-
bility for that process. Tot agrees with this by stating: “In such classes,
students take responsibility for their own learning process” (Tot, 2010,
66). However, the question arises on how skilled teachers and students
are in this change and whether they are ready for that change. It is nec-
essary to demand such engagement from students, which means train-
ing them to take responsibility and control over their learning (Slunt
and Giancario, 2004, in: Brown Wright, 2011, 94), but also to create
conditions for this change by motivating students, encouraging their
intellectual curiosity and responsibility.

2.4. Purpose and processes of evaluation

In student-centered teaching, the purpose of evaluation is no longer
(just) generating grades, but promoting learning in which students will
learn to evaluate their own work and the work of their classmates by
asking critical and constructive questions, discussing in pairs or in
groups. Promoting learning can also be achieved through e-learning,
then problematising language and other issues, realising projects that
will be significant and useful to the wider community, opportunities to
applying theoretical knowledge in appropriate examples and practical
tasks and skills (Weimer, 2002, in: Brown Wright, 2011, 95). Other-
wise, it is necessary to vary evaluation procedures between evaluation
for learning, evaluation as learning and evaluation of what has been
learned, which means including formative and summative evaluation.
Evaluation for learning takes place during learning and teaching and re-
fers to the process of collecting information about the learning process
with the interpretation of that information so that students can improve
their learning and teachers can improve their teaching. It does not re-
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sult in a grade but in the exchange of information about learning and
learning outcomes. Feedback is a central part of evaluation for learn-
ing because it allows the learner to take control of their own learning.
Evaluation as learning implies the student’s active involvement in the
learning process with the teacher’s support in order to encourage the
student’s independent and self-regulated approach to learning. And the
third approach, the evaluation of what has been learned, is a summa-
tive evaluation, the purpose of which is to evaluate the realization of
the outcomes after a certain (shorter or longer) period of learning and
teaching. It is about summarizing information about what the student
knows and can do at a certain point in time with the aim of assessing
the achievement of the learning outcomes defined by the subject cur-
riculum. (Guidelines, Ministry of Science and Eduction, 2020, 9, 16)
Formative evaluation is carried out during the learning and teaching
process and has the goal “... to determine the student’s progress and
identify possible problems to support his progress and educational de-
velopment” (Kolar Billege, 2020, 86). Summative evaluation is carried
out at the end of the learning and teaching process with the intention
of “... determining the success of students at the end of an educational
period (semester, end of school year) according to the set standards”
(Kolar Billege, 2020, 88).

3. Research methodology

3.1. Subject and goal of research

For the purposes of this paper, a research was conducted to deter-
mine how teachers approach the planning of Croatian language lessons.
The goal was to investigate whether Croatian language teachers plan
their lessons thinking about what the students will learn, achieve, and
accomplish. This means that the student’s contribution in the teaching
of the Croatian language was considered, then the role of the teaching
content, the student’s participation in activities and tasks, and evalua-
tion planning. With this in mind, the following categories described in
the theoretical part of the work were determined:

1. student’s contribution in lesson planning — participation in tasks
given in advance;
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2. function of teaching contents — they are/are not in the function of
achieving the planned learning outcomes;

3. the role of the teacher in relation to the role of the student — the
teacher facilitates and directs / the student actively participates in
activities and tasks in the teaching of the Croatian language;

4. processes of evaluation — they are /are not planned (4a) students are
/ are not involved in the evaluation (4b).

3.2. Participants

The research participants were teachers of the Croatian language in
elementary school, that is, those who teach the Croatian language from
the 5" to the 8™ grade. Also, the participants were high school teachers
of the Croatian language who teach the Croatian language in grammar
schools and secondary vocational schools.

3.3. Research material

The research material consists of 60 written lesson plans for the
Croatian language and communication lesson, the subject area of the
Croatian language. These are the lesson plans of Croatian language
teachers in two counties: Osijek-Baranja and Brod-Posavina. The num-
ber of collected lesson plans can definitely give a certain insight into
the subject and objective of the research, and the obtained results can be
relevant indicators for planning Croatian language lessons from a dif-
ferent perspective. Nevertheless, the number of collected lesson plans
is not representative, therefore, the obtained results do not represent all
the lesson plans of the teachers in the counties covered.

3.4. Method of collecting research material

The research material was collected electronically during the
years 2020, 2021, 2022 and 2023. The teachers were asked to submit
a written lesson plans for the Croatian language and communication
lesson without additional requirements on how the preparation should
be structured and what methodological aspects it should contain. 60
teachers responded to the invitation and each teacher submitted one of
their lesson plans via e-mail without specifying their personal informa-
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tion. Although there were no special requests were made to the teachers
regarding the outlook of their lesson plans, it is possible that individual
teachers might have sent their representative sample lesson plans.

3.5. Method of presenting results

The results of the research are shown in overview table 1, which
lists the names of the teaching units, i.e., the topic, and the results for
each observed category. The results are presented on the total sample.
All obtained results were analysed and expressed in numerical ratios
and interpreted according to the specified categories on the total sam-
ple. For each observed category, given examples are also interpreted.
The examples are classified according to the categories in overview Ta-
ble 2 in their original form without modification and language editing.

4. Results and discussion

4.1. Analysis on the total sample

Out of 60 collected and analysed written lesson plans for the Cro-
atian language and communication lessons, only one (1) showed the
student s contribution to lesson planning (Table 1). Regarding the func-
tion of the teaching contents, in all the analysed lesson plans it is clear
that the contents are in the function of achieving learning outcomes.
Also, in all the analysed lesson plans, the students’ active participation
in planning is observed, and the teacher facilitates and directs the stu-
dents. As for the planning of the process of evaluation, this category
was observed in slightly more than half of the lesson plans (36), while
the student’s involvement in the evaluation process was evident in 33
lesson plans. All results are shown in Table 1.
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Analysing the collected lesson plans for teaching the Croatian lan-
guage and communication, it can be observed that in the planning of
lessons teachers also think about the students and their active involve-
ment in the lessons. Although the concept of student-oriented teaching
has long been known in the literature, its wider and practical application
gains momentum and greater significance with the appearance of a new
subject curriculum. Namely, the old curriculum had the teaching con-
tent as the starting point, while in the current subject curriculum these
are the learning outcomes, which certainly influenced an even greater
change in the roles of teachers and students. When in planning the teach-
ing of the Croatian language teachers start from the learning outcomes,
it means they start from the students and their needs, and they shape
the tasks and activities that they will carry out in class. Through their
active participation in the achievement of learning outcomes, students
take responsibility for learning. The function of the teaching content is
in accordance with the above-mentioned thinking about learning out-
comes as starting points, which means that the analysed material shows
how they are in the function of realizing the planned learning outcomes.
When it comes to the student’s contribution in lesson planning, i.e. par-
ticipation in activities and tasks given in advance, we can say that such
student involvement is also important and desirable because these ac-
tivities encourage orientation towards students, their needs and oppor-
tunities, and build trust that is held to be extremely important quality
for work (Bjedov, 2019, 111). So, student’s participation in lesson plan-
ning can be achieved by the so-called homework in advance. It is about
activating student’s potential by taking on tasks that are assigned to
students in advance and that enable students to learn individually and
in groups, and have stimulating effects for teaching and self-learning
(Bjedov, 2019, 111). The planning of the evaluation process is evident
in part of the analysed research material, however, in slightly less than
half it is not, so it is necessary to systematically work on planning the
evaluation in every lesson. It is, of course, possible for teachers to car-
ry out evaluation procedures and not write them down in their lesson
plans, but it would still be necessary because the written lesson plan is
a document from which it is evident that the teacher created the lesson
professionally and thoughtfully (Matijevi¢ and Radovanovic¢, 2011, in:
Bjedov and Ivi¢, 2019, 39). In the same way, in modern teaching of the
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Croatian language, the participation of students in evaluation processes
is expected, which is also evident in the part of the analysed prepara-
tions, but that part of the teaching can also be improved.

kokok

If you look at Table 2 and the first example in which the student’s
contribution to lesson planning is planned, you can see productive
homework in advance. Already in the first sentence of this example, it
is clear that the students come prepared to class, and this preparation
refers to the concrete and creative task of observing the open space and
its details, and creating a travelogue. In the above examples that de-
scribe the function of teaching content, the secondary originative, role
of teaching content is evident. This means that the emphasis is on the
student’s activity, creative, which encourages imagination, fantasy (/m-
agine that you are somewhere on the other side of the world...), but also
problematization and curiosity (... no one understands you because they
don t speak your language or another language you know How will you
order and explain that you want to drink water and eat fish?). Likewise,
the emphasis is on the communicative-functional approach’® to learning
the Croatian language, which encourages knowledge of the language
in use (Write 3—4 sentences about the weather from the perspective of
a forecaster, a writer/poet, a journalist and a man next door. | Students
are given the task of writing three different messages about the same
content:). The role of teaching content aimed at mastery of use is also
evident in the example of statues — a dramatic methodical procedure that
activates the student’s movement and is carried out in pairs or in groups
(Students are divided into groups of four. Within each group, they are
divided into pairs and agree on which pair will show the statement of
the means and which will show the statement of the community.). In the
analysed research material, it is clear that the students have a dominant
role in the lesson in the realization of planned tasks and activities, and
given examples of the role of the teacher in relation to the role of the

5 It is an approach to language acquisition that “... emphasizes and affirms the
importance of communication practice and a pragmatic approach to language content,
functional language teaching with the purpose of successful communication in everyday
communication situations, and the development of communication competence (ability
for practical language use) in relation to linguistic competence (theoretical knowledge of
language)” (Pavlicevi¢-Frani¢, 2005, 73).
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students supports this. In the detailed and elaborated examples, the em-
phasis on student activity in all steps of the task is evident (A¢ each sta-
tion, they solve the tasks on the slip that is in the yellow envelope. When
they solve the slip...), but the teacher’s effort in thinking, preparing and
organising these activities and tasks before class is also clear. Also, stu-
dents take responsibility for their own learning by controlling their an-
swers after designing the questions according to the given instructions
(Then they return the notebook to the owner who checks the accuracy
of the answers to their questions.). Their participation and responsible
learning is also evident in the next task: Choose three words and, using
digital tools, find their translations in three Slavic languages. Prove
that these languages belong to the same group. In the examples of tasks
for which evaluation is planned, the use of quizzes can be observed
— they are a very popular and attractive method of evaluation in the
teaching of Croatian language, which is increasingly used due to the
availability of tablets to students (Students solve the quiz independently
on their tablets and check their knowledge.). Also, evaluation planning
according to the guidelines given in advance is evident in the example
in which the student is asked to compose a three-part composition of
200 words in which they must use at least 10 polynomial terms. The in-
volvement of students in evaluation is also highlighted in several exam-
ples in Table 2. In the peer evaluation it is about evaluation as learning,
otherwise, one of the three approaches to evaluation prescribed in the
subject curriculum for Croatian language. Evaluation as learning im-
plies the student’s active involvement in the learning process with the
teacher’s support with the aim of encouraging the student’s independent
and self-regulated approach to learning (Guidelines of the Ministry of
Science and Education, 2020, 16). This teacher’s support can also be
seen in this example: On the slide show, the teacher shows the students
the solutions to the tasks. Students themselves check the accuracy of
their answers, correct them and explain their mistakes. The teacher’s
guidelines, i.e., the instructions for the student’s evaluation, are clearly
presented in the Table of instructions for evaluation of mini-posters,
which include as many as 14 criteria factors that encourage students to
guided evaluation.
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Table 2. Examples of lesson plans in Croatian language and communi-
cation in analyzed written preparations according to categories

teaching
contents
(they are/
are not in
the function
of achieving
learning
outcomes)

different messages about the same content:
1. to the mother on the refrigerator

2. to a friend on Facebook

3. to a classmistress via e-mail.

Number
Observed of the
. Example lesson
categories .
plan in
Table 1.
student’s Students come prepared to class. They were
contribution | previously given a task: walk around the city 14.
in lesson and visit the sculptures. Design a travelogue.
planning Include descriptions of streets and landmarks,
(participation descriptions of perle you met and talked
) . to. Narrate, describe events and encounters.
in tasks given .
. Share your thoughts, feelings and comments
in advance) ) :
about your trip around the city.
Write 3-4 sentences about the weather from 13.
the perspective of a forecaster, a writer/poet,
a journalist and a man next door.
Compare the written texts - how are they
similar and how are they different.
Imagine that you are somewhere on the other 16.
side of the world - you are thirsty and hungry
and therefore enter a restaurant. But no one
understands you because they don 't speak
your language or any other language you
know. How will you order and explain that
you want to drink water and eat fish? Share
your thoughts in pairs.
function of | Students are given the task of writing three 19.
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Activity 5: Statues 24.
Students are divided into groups of four.
Within each group, they are divided into
pairs and agree on which pair will show

the statement of the means and which will
show the statement of the community. Each
pair should write down on paper a sentence
with an instrumental in the chosen meaning.
One student in the pair is a sculptor, and the
other is a clay. The sculptor shapes the clay
by placing it in a position that represents

the action expressed in the sentence as
realistically as possible. When the statues
are finished, all the sculptors go on a tour of
the statue gallery and present their statues.
Sculptors try to guess what statues designed
by others represent. Then the sculptor shows
his sentence written on paper and together
with the others comments on the success and
creativity of the statue, with an emphasis on
checking the correct use of the preposition
with in the sentence.

Activity 1 — Work in the stations 6.
Students listen to instructions about working
in the stations. They are divided into groups.
Each group has a leader. There are four
stations. At each station, they solve the tasks
on the slip that is in the yellow envelope.
When they solve the slip, they put it in an
empty envelope and the group leader leads
them to the next station where other tasks
await them. They can stay at one station for
(the teacher | @ maximum of 5 minutes. At the prearranged
facilitates, the | signal, they move to the next station. When
student actively | they have visited all the stations, they return
participates) | to their place.

the role of
the teacher
in relation to
the role of the
student
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Activity 3 — 5 questions about accents 3.
a) Students do this activity in pairs. Each
student in a pair comes up with their own
five questions about accents. After writing
the questions, they exchange notebooks

and answer each other’s questions. Then
they return the notebook to the owner who
checks the accuracy of the answers to their
questions. The questions should be designed
according to the following instructions.

1. the first question should be such that
everyone can find the answer in the text

2. the second question should contain more
than one piece of information, but in such a
way that it can be easily found in the text

3. the third question requires a description or
comparison

4. the fourth question begins with why

5. the fifth question asks students for their
own opinion.

Choose three words and, using digital 20.
tools, find their translations in three Slavic
languages. Prove that these languages belong
to the same group.

Students solve the quiz independently on 3.
their tablets and check their knowledge. The
1st attempt to solve the quiz is evaluated
according to the point scale prepared by the
teacher.

The student invents a story related to the term 8.
he drew on the card and writes a three-part
composition of 200 words in which they must
use at least 10 polynominal terms. Evaluating
the story according to predetermined
guidelines.

(they are / are not planned)
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- peer evaluation 3.
a) Students do this activity in pairs. Each
student in a pair comes up with their own
five questions about accents. After writing
the questions, they exchange notebooks

and answer each other’s questions. Then
they return the notebook to the owner who
checks the accuracy of the answers to their
questions. The questions should be designed
according to the following instructions.

1. the first question should be such that
everyone can find the answer in the text

2. the second question should contain more
than one piece of information, but in such a
way that it can be easily found in the text

3. the third question requires a description or
comparison

4. the fourth question begins with why

5. the fifth question asks students for their
own opinion.)

processes of evaluation

Activity 3 - We teach 8.
Students return to their home groups. Each
student teaches the other students in the
group about the principle they have studied.
He checks understanding and mastery by
giving them tasks that he solved in the expert
group. Students instruct each other on the use
of spelling rules

Activity 4 — We check

On the slide show, the teacher shows the
students the solutions to the tasks. Students
themselves check the accuracy of their
answers, correct them and explain their
mistakes.

(students are / are not involved)
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They present the results of their research from 22.
the Activity 2 with a mini-poster. Students
create a mini poster with case names, case
questions and extended case questions. They
pronounce the case names correctly. The
teacher gives guidelines for making mini-
posters.

Table of instructions for evaluation of mini-

posters
title — impact, i
accuracy g %
interest

authorship of mini-
poster visible

text - content
accuracy

text - spelling
accuracy

brevity of the text

illustration, drawing
visibility 2-3 meters

organisation and
orderliness

presents without
reading

emphasizes what is
important

clearly forms
sentences

addresses the audience

answers the questions
asked

attractiveness

/
14 points
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5. Conclusion

Planning the Croatian language lessons from the perspective: What
will my students learn, achieve, accomplish tomorrow? becomes a fun-
damental characteristic of student-centered teaching and is held to be
a key indicator of successful teaching and learning. This perspective
expressed by the highlighted question is necessary in order to make the
student the center of the teaching, a factor that independently learns,
discovers, questions, and solves tasks. Such an approach requires a
certain effort from both teachers and students, their joint effort and
engagement. Such efforts, first of all, should start already during the
lesson planning itself, with the teacher’s involvement of the students’
activities and tasks in advance. The students’ initiative can have pos-
itive implications for the students themselves, by establishing even
greater trust between teachers and students, then by increasing the
student’s responsibility for learning, and by promoting learning by ap-
plying different evaluation procedures. The results of the research on
how teachers approach the lesson planning of Croatian language and
communication showed the teacher’s focus on learning outcomes and
that the student is the predominant factor in teaching who takes respon-
sibility for learning. However, the results also showed that evaluation
needs to be planned in every lesson. Although this topic is continuously
present in the academic discourse and at all educational levels in differ-
ent ways, especially in the methodical courses of the initial education of
future teachers and in teacher educations, it is still necessary to discuss
it and explore different methodical possibilities and contributions and
the ways of their realization.
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PLANIRANJE NASTAVE HRVATSKOG JEZIKA IZ PERSPEKTIVE:
STO CE MOJI UCENICI SUTRA UCITI, POSTICI, OSTVARITI?

Vesna Bjedov

Poznata obrazovna paradigma nastava usmjerena na ucenika postala je
vrijednost kojoj se u suvremenoj nastavi hrvatskoga jezika sve vise posvecuje
osobita pozornost. Rijec je o nastavi koja podupire ucenikovo sudjelovanje u
razlicitim zadatcima i aktivnostima i koja u svojim ciljevima promice participativan
nacin planiranja, zatim predlaganje, zakljucivanje, prikupljanje podataka, trazenje
odgovora te potice povjerenje, pomaganje, otkrivanje te duboko empatijsko
razumijevanje. Takva nastava implicira i promijenjene uloge nastavnika i
ucenika, a samim tim i promjenu perspektive iz: Sto ¢u sutra poucavati? prema:
Sto ¢e moji ucenici sutra uciti, posti¢i, ostvariti? Ta se promjena moze pratiti u
nekoliko podrucja: (1) ucenikov doprinos u planiranju nastave, (2) funkcija
nastavnih sadrzaja, (3) uloga nastavnika prema ulozi ucenika te (4) svrha i procesi
vrednovanja. Namjera je ovoga rada primjenom tih kategorija istraziti planiraju
li nastavnici hrvatskoga jezika nastavni sat iz perspektive razmisljanja o tome Sto
Ce ucenici uciti, postici i ostvariti. Identifikacija tih kategorija i njihova analiza te
interpretacija ostvarena je na istrazivackoj gradi koju c¢ini 60 prikupljenih pisanih
priprava za nastavni sat hrvatskoga jezika i komunikacije.

Kljuéne rije¢i: nastava usmjerena na ucenika; nastavnik hrvatskoga jezika;
planiranje nastave hrvatskoga jezika,; ucenje hrvatskoga jezika
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