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SOME DICHOTOMIES IN MARITIME
ENGLISH TEACHING

Adichotomy means a division into two parts, opposed yet related, counteractive and interactive, inde-

pendent but complementary, promoting and restricting each other. A correct understanding of some

dichotomies in maritime English teaching (MET) may help tofind solutions to thehandling ofsomere-

lationships concerning MET, and thus evaluate its effectiveness. The dichotomies under discussion

are: 1) maritime subjects in English and English in maritime contexts; 2) general English andm
time English; 3) knowledge impartation andskill training; 4) student-centredness and thei ileading role. The author intends to offer some tentative ideas soas io arouse the interest of his col-

leaguesand counterparts who may come up with more valuable opinions,
rather than make a subjective

assertion of his own.

1. INTRODUCTION

A dichotomy is a division or separation into two parts which areAtrasted, Talking abouta dichotomy, people tend ofthink ofRaEOWEvEr dau
opposites which are contradictory and conflicting bynature. 15

Pleo Šu erything
Perficial and one-sided understanding. As every coinna. i back obverse
has two aspect. It's true that the two sides are opposites, frontE rita whole.
and reverse, butit is precisely the two opposites that conm the essence of ev-
either of the two can claim to represent the whole. Tee a two combine into

€rything lies in the unity of opposites: one divides into two an

.. ish teaching (MET)m g e '

This paper present three dichotomues Tr maritimePod ornot,
These dichotomies have always been existing inMET"ioni priority and
and however treated, consciously or unconsciously, w1 i

: 1 disk jes nui, htnel
Preference. An impariial analysis of ine two sides ofDadani,us understand the essence of MET and guard aga's :
and one-sidedness.
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2. MARITIME ENGLISH AND MARITIME SUBJECTS
TAUGHT IN ENGLISH

This dichotomy embodiesthe relationship between the language course and sub-
ject course. Maritime English is, as the term suggests, English used in maritime
contexts, ofEnglish forMaritimestudies. When referred to as the name ofa course,
it is obviously a language course. Maritime English is English after all. Though
premodified by “maritime“,“English“ is the central word, and the languageis the
core or focusof attention of the course. The students attainmentof the language
proficiency isits main objective. However, maritime English, like otherbranches or
sub-branches of ESPis intendedfora particular group of learners, i.e., seafarers or
would-be seafarers, and based ontheir special needs and interests, i.e. working in
the maritime sector or studying for a maritimecareer. Therefore,it could be identi-
fied by analysing the linguistic characteristics of the learner's specialised area of
workor study, and it necessarily reflects, to a certain extent, the content of various
maritime subjects.

A maritime subject is a branch of knowledge studied, which concerns ships
orthesea. Owingto theinternational nature of the workin the maritime sectorand
undesirable communicative competenceof the Chinese seafarers,it is much en-
couraged now in China that maritime subjects should be taughtin English, so that
the learners could get used to acquiring knowledge through the medium of Eng-lish, and later when they enter upon a maritime career, will findlittle difficulty in
communicating in a multi-national environment and conforming to the interna-tionalnorms governing the maritime practice. Asa subject course lays emphasis onthe learner's obtaining the knowledge ofthe subject matter, the languageitself is
not the purposeof learning, buta medium ofinstruction. However teaching mari-BEL. inINE to createa very good English GnvirOnmeri and bene-ners in tneir language acquisiti i = zeHi

skillsunconsciouslyin thedoeBaraRonieEhirTo sum up, Maritime English touches
: E mao = hich

English is used,but gives prominence to BSakM :E ETE
subjects taughtin English uses English as a sak mE vere: Posee

=ing knowledgeof the subject matter. The form SiDe lašson ODEderstanding of the maritime Bonina rmer may consolidate the learner's unge while the latter may facilitate the learner“slanguage acquisition. The two are independent of each other with different objec-tives of their own, but they are mutually complementary with “by products“ con-ducive to those of their o i
-"

Opposites. In Shanghai Maritime Uni i urses ofboth typesare offered in the third year of the undergraduateSROih sup-
tion for taking more petlizedmdnesi haslaida solidaaEnglish courses offered are English forNavi

* conducted in English. The maritime

ment, Ship Manoeuvring, Rules for Preventi daiation, etc. Most of the teachers who h
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efforts should be made to offer more subject courses taught in English thou
students still have difficulty in their comprehension now. The ioniAkt
the maritime English courses is felt at present, but it will diminish with the im-
rovement of the general English level on the partof the student andthe increase

of the subject courses taught in English.

3. MARITIME ENGLISH AND GENERAL ENGLISH

In the area of English language teaching in China, there has been a tendency to
give prominence to general English to the neglectof ESP with English formaritime
transportation as one ofits branches. The unified National College English Tests

(CET) Band 4 and Band6 are offered to studentsof all specializations arethe colle-
giate level twice every year. The results ofthe tests are not only used by the educa-
tional authorities to asses the teaching quality of various institutions, but also
considered by employers as part of the qualifications of their recruitment candi-
dates. Consequently thetests almost play a dominantrole and producea profound
influence over the English teaching of the whole country. Nearly all the universi-
ties and collegesoffer “college English" (general English) as a required course to

theirstudentsin the firsttwo academic years, and thusleave little room for theexis-
tence of ESP courses. Moreover, some influential linguists in China advocated that
there should be no such division between general English and ESEfor English,asa
tool, can serve all purposes. This viewpoint once added more difficulty to the al-

ready difficulty situation of ESP maritime English being no exception.

Nevertheless, as Chinais vigorously developing market economy by deep-

eningitsreform and opening its“door“ widerto the outside world, there hasbeen
a growing demand for business English, a branch of ESP in the recent years. The
N acional Examinantion Center and the University of Cambridge Local Psarnina:
tion Syndicate have jointly offered BEC (business English certificate) 1, BEC2a
BEC3 tests to candidates ofall trades and professions with ages ragng from

1/ m
40. This has also contributed to the national drivefor the study of businesseo :

As Hutchinson and Waters (1989: 7) said, “the tradicional leisurely purpose "re?
stroll throughthe landscapeof the English language seemed no Lone saPE
ate in the harsherrealities of the market place.“ Asa results, ESP has gradu ae stablished itself andi ining certain prestige, especially in the sec

X,

Z
,

ana

is gaining 7 btly elevated the post
Non-formal education. The slow but steady rise of ESP has subtly aahton of maritime English in maritime institutions. Furthermore, heKEgiven
he serious implementation of the international convention

STCW7.
ti pen at-

Temarkable impetusto its further development. ImportancennJSE'ached and attention given to maritime English teaching andDoones ConeS ipoate and institutes, but also by the
and the whole shipping circle. jon is what

shoul
With the position

RARENE English secured, 15ogenera English

Ea be the methodology of MET as compared w1

B.
Ž ialized variety of English.

The Maritime English is not a matter of teaching 2aoo
iv thatitisa special form

of Eno that it is used for maritime purposeKootnat there are someterms
andfr different in kind from other forms. 1

ih maritime context, and which
eatures which can beidentified as typical of the ituation. But these

differ-

“arneris more likely to meet in the target maritime
#

competen



Z. BIAO, Some Dichotomies in Maritime. .,
100 Pomorstvo, god. 13 (1999), str. 97-102

ences do not overshadow thefar larger area of common ground that underliesall
English use. Though the content of learning may vary, there is no reason to sup-
pose that the processof learning should be any different for the maritime English
Jearner from thatfor the general English learner. In fact, there is, as Hutchinson
and Waters (1989:18) suggest, “no such thing as an ESP methodology“.

If there is no orlittle methodological difference between the two, how
should METbe conducted? As ESP was the outcomeofthe rapidly growing mar-
ket, so maritime English came into beingasa result of the expansion of the mari-
time industry. Needs accountofthe existence ofMET, and the conduction of MET
should, in return, be based on the Jearner's needs. The MET teacher should be
aware what the learner has to know in order to function effectively in the target
maritime situation. For example, he might need to understand radio weather mes-
sages, read admiralty charts, follow sailing directions, use navigational instru-
ments, establish telegraphic communication, carry on ship's correspondence,
write an accident report, etc. He might also need to know the linguistic features,
whether semanticofstructural, stylistic or functional, which are commonly used in
the contexts identified. The teacher must also identify what the learner already
knows so that he can decide what the learnerlacks atthe present stage of study. On
the basis of the analysis of the learner's needs and lack, the MET course can be
properly designed and tailored to the attainmentof the identified goal. Of courseit
is also possible to specify the needsof the general English learner, such as the need
to seek social status or simply to pass the examination, but they are not so definite,
specific or clear-cut as those of the maritime English learner.

In short, the difference between maritime English and general English is
theoretically nil in termsof the linguistic features and teaching methodology, butpractically much with regardto the content and the learner needs. The coramon
ground they share determines theirinteractive relationship while the disparity be-tween them shapes their mutually complementary roles.

4. KNOWLEDGE IMPARTATION AND SKILL TRAINING
The discussion ofthe relationship between knowled8o nE “ppiyZI to METIt is, in fact, pertinentto languagelearning and

whole. However, sin j j iNEIra iam
MET is more needs-oriented as mentioned

in terms of learner needs,
mespaceto the exploration of this dichotomy

ge impartation andskill train-

L

I
1 ageable size, and logically, teachingonaele of this body in a systematic andNEŠa Clear

ž P anation and earnerscorrection are seen as essential to the

, thisaX. LEnbe learning and teaching has.its ad-
lyzi , tne learners usuall an-anidlaka phenomena, dete knguito autoorisjadi
manifest themselves when i dine asiBEPepad8 the language in real communicative
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settings. Most learners find themselves“deaf and mute" in frontofnati
of the language they have learned. They are so careful aboutiNsitive to mistakes that they dare not make utterances or write sentences without
much consideration, andthis often results in the breakdown ofthe oral or written
communication. The Jearners' speed of readingis comparatively low. In brief, this
approach leads to the learner's imperfect acquisition of communicative compe-

tence.
The approach on the other side of the dichotomyis to treat language learn-

ingand teaching as a matter of skill training. Language proficiency is seen too re-
fjectitself in the communicative use of such language skills as listening, speaking,
readingand writing, and those skills are to be acquired by constant practice in au-
thentic or queasi-authentic environment rather than by absorbing knowledge
about the language. Stressis laid on function and fluency, andclass activities are
more task-based and meaning-oriented. The teacheris supposed to be an orga-
nizerand helper while the learner, an activeparticipant. However, this approach is
sometimes carried to an extreme by ignoring the learner“s mistakes in order to pre-
serve the authentic atmosphere and notto interrupt the proceeding task, and by
underestimating and even neglecting the role of knowledge instruction. Conse-

quently, fluency tends to be achievedat the expense of accuracy and knowledge.
According to Widdowson (1990: 161), 'Tt turns out that learners do not very readily
infer knowledge of the language system from their communicative activities.

Maritime English is, a mentioned above, English used in maritime settings,
between members on board the ship, between ship and ship, and between ship

and shore. Owing to the multi-lingual and multi-cultural composition of the inter-

locutors, and the precarious and vicissitudinous nature of seafaring work, lan-

guage proficiency is highly necessary for seafarers. Fluency and accuracy are

equally important, especiallywhen English is used in the situations ofoiaccidents, dealing with emergencies and coping with casualties. A moment i ZI
tation ora slight error may cause great danger and loss. Therefore MET SaView dual simultaneous focus on form and accuracy as well as meantt& I de
ency,i.e. a combination of the above two approaches, as exceedingly

desira ia .Cording to Lightbown and Spada (1993: 105), “Classroom data from a num
i i i d corrective

Studies offer support for the view that from-focused instruction an Efeedback i šthi icative program are more
m: provided within the context of a communica prog! limited toanE promoting second language learning than programea: on flu-
exdlusive em : hand or an exclusiv 1

phasis on accuracy on the one nane ea in the
“NCy on the other“. Whenit conie to the correction of the lediniiPTOCessof task-based activities, this dual focus could

beachiSe ičacher's role toi farnersto manage the interaction themselves ani tin

z5E correction techniques tomshort, METis a matter of both knowledge impa entary force.

dodi eadroderand aoranioooo de
9 extremes should be avoided, asneitherhasprovedto

be

isthehappy medium
Clusion of the other. Theintegrative approach ofdualfocus1

€ avoidanceof such extremes.
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5. CONCLUSION

Dichotomyisarelative concept. The absoluteness ofnotion may resultin extremes
inaction. To avoid lapsing into lopsided fallacies, we must consider the two parts of
a dichotomy as opposed yet related, counteractive and interactive, independent
but complementary, promoting and restricting each other. A correct understand-
ing of this may helpto find solutions to the handling of some relationships con-
cerning MET, and thus heighten its effectiveness. The dichotomies in MET as
presented above are certainly not exhaustive. The author intends to offer some
tentative ideassoas to arouse the interest of his colleagues and counterparts who
may come up with morevaluable opinions rather than provide a complete listand
makea subjective assertion.
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