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SOME DICHOTOMIES IN MARITIME
ENGLISH TEACHING

A dichotomy means a division into two parts, opposed yet related, counteractive and interactive, inde-
pendent but complementary, promoting and restricting each other. A correct understanding of some
dichotomies in maritime English teaching (MET) may help to find solutions to the handling of somere-
lationships concerning MET, and thus evaluate its effectiveness. The dichotomies under discussion
are: 1) maritime subjects in English and English in maritime contexts; 2) general English and mari-
time English; 3) knowledge impartation and skill training; 4) student-centredness and the teacher's
leading role. The author intends to offer some tentative ideas o as to arouse the interest of his col-
leagues and counterparts who may come up with morevaluable opinions, rather than makea subjective
assertion of his own.

1. INTRODUCTION

A dichotomy is a division or separation into two parts which are sharply con-
trasted, Talking about a dichotomy, people tend of think of the two parts merely as
opposites which are contradictory and conflicting by nature. Thisis, however,asu-
perficial and one-sided understanding. As every coin has two sides, everything
has two aspect. It's true that the two sides are opposites, front and back, Obverlse
and reverse, but it is precisely the two opposites that constitute the unified wt;o e.
either of the two can claim to represent the whole. Therefore the essence of ev-
grything lies in the unity of opposites: one divides into two and two combine into
ne.
time English teaching (MET).

Thi i jes in mari :
s paper present three dichotomi T whether reco gnized or not,

These dichotomi been existing in ME : .

and however grlc}gieléa‘ézilsvgiglssly or uncons,gc;iously, with or without pnontyand
Preference. An im par,tial analysis of the two sides of these di_cl'lu tomues Lmsfi;éi QE‘P
Us understand the essence of MET and guard against the pitfalls of superficiality
and one-sidedness.
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2. MARITIME ENGLISH AND MARITIME SUBJECTS
TAUGHT IN ENGLISH

This dichotomy embodies the relationship between the language course and sub-
ject course. Maritime English is, as the term suggests, English used in maritime
contexts, of English for Maritime studies. When referred to as the name of a course,
it is obviously a language course. Maritime English is English after all. Thpugh
premodified by “maritime”, “English” is the central word, and the language is the
core or focus of attention of the course. The student’s attainment of the language
proficiency is its main objective. However, maritime English, like other branches or
sub-branches of ESP is intended for a particular group of learners, i.e., seafarers or
would-be seafarers, and based on their special needs and interests, i.e. working in
the maritime sector or studying for a maritime career. Therefore, it could be identi-
fied by analysing the linguistic characteristics of the learner’s specialised area of
work or study, and it necessarily reflects, to a certain extent, the content of various
maritime subjects.

A maritime subject is a branch of knowledge studied, which concerns ships
or the sea. Owing to the international nature of the work in the maritime sector and
undesirable communicative competence of the Chinese seafarers, it is much en-
couraged now in China that maritime subjects should be taughtin English, so that
the learners could get used to acquiring knowledge through the medium of Eng-
lish, and !ate; when they enter upon a maritime career, will find little difficulty in
communicating in a multi-national environment and conforming to the interna-
tional norms governing the maritime practice. Asa subject course lays emphasis on
the learner’s obtaining @he knowledge of the subject matter, the language itself is
notthe purpose of learning, buta medium of instruction. However, teaching mari-
Eme subjectsin Enghsb helps to create a very good English environment and bene-
: k’f-lsutshs Iigme_rs mlt}}en: language acquisition, as they can improve their linguistic

nsciously in the process of assimilating knowledge of the subject matter.

To sum up, Maritime English touches u = AT ;
ish i ¢ on m hich
Enghsh is used, but gives prominence to lan : e situatonsingy

gﬁlgnﬁntar y with “by products” con;
: S a1l Maritime University, courses O
R e thlfd year of the undergraduate prli‘,gerﬁ}s,’ ocr?the sup-
tion for taking more specialized study of “general English” has laid a solid fouqda—

tiex type are Maritime Safety Manage
who h ollisions at Sea, and VHF Communica-
ave given the two types of courses hold that
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offorts should be made to offer more subject courses taught in English though
students still have difficulty in their comprehension now. The (-_rgl;ﬁonz}lfo&?
the maritime English courses is felt at present, but it will diminish with the im-

rovement of the general English level on the part of the student and the increase
of the subject courses taught in English.

3. MARITIME ENGLISH AND GENERAL ENGLISH

In the area of English language teaching in China, there has been a tendency to
give prominence to general English to the neglect of ESP with English for maritime
fransportation as one of its branches. The unified National College English Tests
(CET) Band 4 and Band 6 are offered to students of all specializations are the colle-
giate level twice every year. The results of the tests are not only used by the educa-
tional authorities to asses the teaching quality of various institutions, but also
considered by employers as part of the qualifications of their recruitment candi-
dates. Consequently the tests almost play a dominantrole and produce a profound
influence over the English teaching of the whole country. Nearly all the universi-
ties and colleges offer “college English” (general English) as a required course to
their studentsin the first two academic years, and thusleave little room for the exis-
tence of ESP courses. Moreover, some influential linguists in China advocated that
there should be no such division between general English and ESE for English,asa
tool, can serve all purposes. This viewpoint once added more difficulty to the al-
ready difficulty situation of ESE, maritime English being no exception.
Nevertheless, as China is vigorously developing market economy by deep-
eningts reform and opening its “door” wider to the outside world, there has been
a growing demand for business English, a branch of ESP in the recent years. The
Nacional Examinantion Center and the University of Cambridge Local Exammz:i
tion Syndicate have jointly offered BEC (business English certificate) 1, BEC2, an
BEC 3 tests to candidates of all trades and professions with ages raging from 17 tt?
40.This has also contributed to the national drive for the study of business Englf;s :
As Hutchinson and Waters (1989: 7) said, ’the tradicional leisurely purpos® i
Stroll through the landscape of the English lJanguage seemed no longer Zpgﬁop 92_
ate in the harsher realities of the market place.” Asa results, ESP has gradu toyr o
tablished itself, and is gaining certain prestige, especially in the ;:tfe i
hon-formal education. The slow but steady rise of ESP has subtly elevate p

! L e e  the necessity for
On of maritime English in maritime institutions. Furtlt}li;né?rrgw  rro

‘thed and the whole shipping circle. ion is what
With the position cf)fpmagriﬁme English secured, the nextfqueerslgr?arl1 EngﬁSh
:B:Cglui be the methodology of MET as compared with thabiand
g h .oty of English.
The ¢, aritime English is nota matter of teachingasp eaahfhedt‘i,?ir;itzpe‘jal forll
of ¢ fact that it is used for maritime purpose does notnply t}?ere are some terms
angn ish, different in kind from other forms. It's tru tt}g;e context, and whi
th features which can be identified as typical of the max:ltuation. But these differ-
®learner is more likely to meet in the target maritpne s
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not overshadow the far larger area of common ground that underlies all
Eﬁﬁiﬁouse. Though the content of learning may vary, there is no reason to sup-
pose that the process of learning should be any different for the maritime English
Jearner from that for the general English learner. In fact, there is, as I-Eutchmson
and Waters (1989: 18) suggest, “no such thing as an ESP methodology”.

If there is no or little methodological difference betwgen the tv.vo, how
should MET be conducted? As ESP was the outcome of the rapidly growing mar-
ket, so maritime English came into being as a result of the expansion qf the mari-
time industry. Needs account of the existence of MET, and the conduction of MET
should, in return, be based on the learner’s needs. The MET teacher should be
aware what the learner has to know in order to function effectively in the target
maritime situation. For example, he might need to understand radio weather mes-
sages, read admiralty charts, follow sailing directions, use navigational instru-
ments, establish telegraphic communication, carry on ship’s correspondence,
write an accident report, etc. He might also need to know the linguistic features,
whether semantic of structural, stylistic or functional, which are commonly used in
the contexts identified. The teacher must also identify what the learner already
knows so thathe can decide what the learnerlacks at the present stage of study. On
the basis of the analysis of the learner’s needs and lack, the MET course can be
properly designed and tailored to the attainment of the identified goal. Of course it
is also possible to specify the needs of the general English learner, such as the need
to seek social status or simply to pass the examination, but they are not so definite,
spedific or clear-cut as those of the maritime English learner.

In short, the difference between maritime English and general English is
theor.ehcally nil in terms of the linguistic features and teaching methodology, but
practically much with regard to the content and the learner needs. The common

ground they share determines theirinteractive relationship while the disparity be-
tween them shapes their mutually complementary roles.

4. KNOWLEDGE IMPARTATION AND SKILL TRAINING

The discussion of the relationship between knowled

ing does not apply only to MET It is, in fact, perti i

: Itis, , pertinent to language learning and
teachm_g as a whole. However, since MET is more needs-orieiute%i as menhgoned
above, it seems worthwhile

é 0 give somy i is di
e Lo vl g espace to the exploration of this dichotomy

o2 b(;f;ad:)tflcg\na]ly_, f:]_)r ellgln languag_e learning is regarded in China as the mastery
which can be divided into gy e L8 PhoRology, syntax and lexicolog)
o :1 ed into smal.l blocks _of manageable size, and logically, teaching
Ll plu §3ntah{)n of this body in a Systematic and assimilable way. Clear
S k?\ €Xp'anation and earners correction are seen as essential to the

p ot knowledge from the teacher to the learner. Form and accuracy are

given prominence. A good t i :
learner is a passive takger,oso = Keobosed tobebothaknower and a Bl -

sometimes like a duck to be force. i cks of
t:ﬁg;‘iggiigf cot;xt':e, this approach to language learr;rieg iddﬁ;hﬁ;;gﬁts ac,
~6=5 P grammar-couscions, the learners usually turn out to be good atan-

» detecting linguistic mistakes, understanding

ge impartation and skill train-
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settings. Mostlearners find themselves “deaf and mute” in front of nativ

o theglanguage they have learned. They are so careful about grammar aiiip::l;:rr:
sitive to mistakes that they .dare not make utterances or write sentences without
much consideration, and this often results in the breakdown of the oral or written
communication. The learners’ sp_eed of reading is comparatively low. In brief, this
approach leads to the learner’s imperfect acquisition of communicative compe-
tence.

The approach on the other side of the dichotomy is to treat language learn-
ing and teaching as a matter of skill training. Language proficiency is seen too re-
flect itself in the communicative use of such language skills as listening, speaking,
reading and writing, and those skills are to be acquired by constant practice in au-
thentic or queasi-authentic environment rather than by absorbing knowledge
about the language. Stress is laid on function and fluency, and class activities are
more task-based and meaning-oriented. The teacher is supposed to be an orga-
nizer and helper while the learner, an active participant. However, this approachis
sometimes carried to an extreme by ignoring the learner’s mistakes in order to pre-
serve the authentic atmosphere and not to interrupt the proceeding task, and by
underestimating and even neglecting the role of knowledge instruction. Conse-
quently, fluency tends to be achieved at the expense of accuracy and knowledge.
According to Widdowson (1990: 161), ‘It turns out thatlearners donotvery .readﬂy
infer knowledge of the language system from their communicative activities'

Maritime English is, a mentioned above, English used in maritime settings,
between members on board the ship, between ship and ship, angi between ship
and shore. Owing to the multi-lingual and multi-cultural composition of the inter-
locutors, and the precarious and vicissitudinous nature of seafaring work, lan-
guage proficiency is highly necessary for seafarers. Fluency .and accuracy are
equally important, especially when English is used in the situations of prever;ltm'g
accidents, dealing with emergencies and coping with casualties. A moment’s tlelsilci
fation or a slight error may cause great danger and loss. Therefore MET SI:ioﬂ
‘e’IEW dual simultaneous focus on form and aCC%ThaCY as well as meaning anc 2t~

ncy, i.e.a combination of the above two approaches, as exc
cording to Lightbown and Spada (1993: l%g), ’Classroom data.from a numbetri &f
studies offer support for the view that from-focused instruction and cofficffec-
fgedb ack provided within the contextofa communicative program H‘ﬁ?ﬁﬁi toan
ivein Promoting second language learning than pr SEEL Vi hasis on flu-
exdusive emphasis on accuracy on the one hand or an exclusive famp_ s
en ) 2 i the learner’s mistakesin ¢
Cy on the other’. When it comes to the correction of e oved by encouraging
Process of task-based activities, this dual focus could be act the teacher’srole o
€learners to manage the interaction themselvesand limifing

e camouflaged correction techniques to upgrade le

. Inshort, MET is a matter of both knowledge impar tary force.
Which interact with e:esu?h oiher and facilitate Jearning with cofr;n IC) :f‘g?fnuseﬁ to the
WO extremes should be avoided, as neither has proved to bee &e happy medium
cClusion of the other. The integrative approach of dual focusis

T “
€ avoidance of such extremes.
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5. CONCLUSION

i my is a relative concept. The absoluteness of notion may resultin extremes
g:}c\g(t)%, ,12(') avoid lapsing inth; lopsided fallacies, we must conmdgr thg two parts of
a dichotomy as opposed yet related, counteractive and interactive, independent
but complementary, promoting and restricting each other. A correct understand-
ing of this may help to find solutions to the handling of some relationships con-
cerning MET, and thus heighten its effectiveness. The dn_:hotomles in MET as
presented above are certainly not exhaustive. The author intends to offer some
tentative ideas so as to arouse the interest of his colleagues and counterparts who
may come up with more valuable opinions rather than provide a complete list and
make a subjective assertion.
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Sazetak
NEKE DIHOTOMIE TJEKOM IIJECEN]A POMORSKOGA ENGLESKOG

Pod pojmom dihotomija Tazumijeva se pod;
djeluju protivno ali i uzajamno, koja s

ela na dva medusobno opregng ol i e
; L Precna ali ipak povezana pojmakoja
ograniczvaju. Pravilno shvaéan; nek:‘hféﬁzz;nsna alisei nadopunjuju, koja se medusobno poticu, alit



