Croatian Journal of Education
Vol.27;No.4/2025, pages: 1245-1283
Original scientific paper

Paper submitted: 29" September 2025
Paper accepted: 24" October 2025
https://doi.org/10.15516/cje.v27i4.6815

The Role of Axiological
Dimensions in Foreign Language
Education: Perspectives from
Prospective Teachers

Vladimir Legac
University of Zagreb, Faculty of Teacher Education

Abstract

This paper presents the results of a research study conducted in Croatia that
examines how aware future nursery and primary school teachers (N = 123) are
of the importance of values and of the possibility of transmitting values through
foreign language (FL) teaching and intercultural content. The study focuses on
traditional, educational, social, and cultural values. The data were collected using
a single research instrument: a self-structured questionnaire. The questionnaire
included a wide range of values, such as educational, ethical, personal, social,
aesthetic, national, and intercultural values, including responsibility, honesty,
solidarity, tolerance, openness, justice, environmental care, patriotism, religion,
identity, avoidance of discrimination, racism, xenophobia, and acceptance of
diversity. A descriptive analysis shows strong consensus among participants on both
the importance of values and the feasibility of transmitting them through teaching,
in general and through FL instruction in particular. The results emphasise the need
to systematically integrate values education and intercultural competence into FL
teacher education and curricula. Social values can be effectively promoted through
collaborative and reflective activities, while sensitive values require carefully selected
and balanced materials. Finally, the study points to the need for further research
into classroom practices, long-term effects of values transmission, and the influence
of different educational contexts.

KeyWords: axiological aspects; foreign language cultures; foreign language
teaching; intercultural activities; study of values
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Introduction

The mutuality of every action has been discussed for a long time. The two earliest
and best-known sources pointing out that reciprocity inherently implies exchange are
Mead (1934) and Buber (1923, 1997). Every action in nature is mutual, as reciprocity
inherently implies exchange. At the most basic level, observable in the animal world,
this exchange consists primarily of interactions and the transfer of various matters. In
terms of human beings, however, interaction is significantly more complex. Alongside
this fundamental biological dimension, another segment is rooted in a rational, reflective
nature. This higher level of interaction goes beyond material exchange and is generally
understood as part of intangible interaction, most notably communication. It is within
this sphere, the author argues, that the interaction of value systems truly takes place.
If this assumption is accepted, the discussion may be narrowed down to two essential
components: the method and the content of value interaction among individuals.

In this context, the author explores how foreign language (FL) learning fosters the
interaction of value systems, with particular emphasis on its implications for learners.
The central aim is to demonstrate that accompanying elements of FL teaching - such
as illustrations, short stories, the interpretation of various facts, the development of
self-esteem, and similar pedagogical tools - play a significant role in shaping and
influencing the interaction of value systems. These elements do not merely support
linguistic competence but also foster intercultural awareness and ethical reflection.

An important question that arises in this discussion concerns the relationship between
language and values. At the primary level, this relationship should not be interpreted
as proportional. A more sophisticated or elaborate language does not necessarily
correspond to higher values, nor does a simpler or less developed language indicate
lower moral or ethical standards. An uneducated individual, for example, may be just
as noble - or even more so - than a highly articulate speaker. Moral integrity and
personal values are not inherently determined by linguistic ability.

However, at the secondary level, particularly in communication, the relationship
between language and values becomes more nuanced. A richer, more precise linguistic
repertoire allows individuals to articulate values more effectively. Such individuals are
better equipped to describe experiences, emotions, and moral standpoints with clarity
and subtlety. In contrast, limited vocabulary or awkward linguistic constructions may
hinder expression, often forcing reliance on non-verbal forms of communication
such as facial expressions or body gestures. While non-verbal communication can be
powerful, it cannot always substitute for the precision afforded by language.

What Pasini observes about learning Croatian as a foreign language may be
extended to learning any foreign language. Teaching a foreign language is a complex
and multifaceted process in which static linguistic structures continually interact
with dynamic cultural and value-based elements. Together, these components shape
the broader socio-cultural dimension of the foreign language and contribute to its
cultural identity (Pasini, 2010).
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Accordingly, the objective of this study was to investigate the attitudes of Croatian
university students preparing to become primary or nursery school teachers toward
the importance of specific values, and to examine whether these values are considered
appropriate and feasible to teach students through foreign language instruction and
intercultural content.

Values and value systems

The philosophical discipline that examines values is called axiology (Kutlesa, 2012,
p. 14). Values are a kind of “code” that controls human behaviour: by knowing the
values, expectations, and reactions, it is possible to predict them, and this allows a
person to determine the tolerance level of an individual or a community. The problem
with values is that they are not a visible part of a culture’s spectrum of elements.
Everything stems from them, but they are not visible at first sight. A culture is an
order of realised values (Katunari¢, 1996, p. 845).

Values in this context are understood as powerful ideas that attract and motivate
individuals to action and that humanise people when they are practised (Hoblaj, 2006).
They represent goals to be achieved and internalised, the meaning individuals wish
to give to their activities, and the lenses through which the world is evaluated. Values
provide a framework for thinking and emotional behaviour, shaping both personal and
social action. They respond to psychological, sociological, and in some cases biological
needs; they connect and homogenise people, yet simultaneously differentiate and
separate them. Furthermore, values define what is socially acceptable and unacceptable,
thereby influencing upbringing, education, training, and professional development
(Bajzek, 1985; Baricevi¢, 1987).

Although values may appear static or “petrified” at an abstract level, they are in fact
plural and dynamic and do not exist independently of social processes. Communication
represents a key mechanism through which values are created, expressed, transformed,
and sometimes dissolved. As emphasised by Bajzek and others, values are therefore
changeable and dependent on historical context and social circumstances (Bajzek,
1985; Baloban et al., 2014). Nevertheless, values also exhibit some stability. Research
from the European Values Study (1981) indicates strong generational continuity in
areas such as family life, individual ethics, and social morality (Baricevi¢, 1987; Corié,
2002; Sunjic’, 2012). Discontinuities are more pronounced in domains such as sexuality,
marriage, and religion (Baloban, 1999; Baloban et al., 2014).

Values are inherently selective: not all values can be realised simultaneously, and
choosing one often means subordinating others. This exclusivity becomes even more
evident within structured value systems. Every community has its own value system,
and the size of a community often affects the system’s flexibility. Individuals who act
according to alternative value patterns may be perceived as outsiders, eccentrics, or
even socially deviant. Consequently, understanding and effective communication
between individuals and groups largely depend on recognising differing value systems.
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Katunari¢ offers a pessimistic perspective, suggesting that true understanding between
fundamentally different value systems may ultimately be unattainable. He argues that
Western universalism is not the result of value harmonisation but rather the dominance
of a single value imposed through economic and military power (Katunari¢, 1996).

Communication is thus an essential form of reciprocity and interaction between value
systems, expressed through acceptance, indifference, or rejection. Since individuals
simultaneously belong to multiple value (sub)systems, the culture of communication
among value entities is crucial for preventing conflict and promoting coexistence.
While non-verbal communication is largely universal but limited in scope, verbal
communication allows for greater precision and complexity, although it requires
knowledge of a specific linguistic system.

Value systems permeate all dimensions of human life, including language. Values
shape what is considered appropriate to say or write, introducing order into everyday
language use while also marking social identity. Language expresses value reality
through both verbal and non-verbal forms. The acquisition of a foreign language (FL)
can influence an individual’s value scale, facilitating understanding of and openness to
different value systems. As Pasini notes, FL learners gradually and often unconsciously
adopt values embedded in the target culture throughout the learning process (Pasini,
2010). Without culture, language becomes impersonal and static; conversely, culture
may be viewed as the language of human existence itself (Legac, 2005).

The role of value systems in society and languagelearning
in particular

Language expresses the value of reality through its verbal and non-verbal aspects.
The acquisition of an FL can contribute to changes in the scale of values. It contributes
to a better understanding and even the formation of a different value system. Pasini
says that, through language, non-native speakers learn and spontaneously adopt the
values of other cultures and environments. It begins at the earliest age and continues
throughout the entire FL learning process (Pasini, 2010, p. 190). Language without
culture is impersonal, lifeless and static, and the culture is, in fact, metaphorically
speaking, the language of the human form.

It appears to be functioning as a kind of social law: larger communities and nations
tend to expand their spheres of influence as much as possible, through language,
values, and broader cultural content. In contrast, smaller communities and nations are
primarily focused on protecting their language, culture, and value systems. In doing
so, however, they are often less aware of their dependence on larger entities and of the
continuous transitional processes they undergo, which simultaneously contribute to
the globalisation largely shaped by dominant cultures. Drawing on relevant literature,
Katunari¢ argues that large nations are frequently prone to provincialism and rigidity,
whereas smaller, multilingual societies tend to demonstrate a more spontaneous form
of cosmopolitanism (Katunari¢, 1996).
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In the field of FL education, a considerably larger proportion of literature addresses
cultural elements than it explicitly discusses the value dimension. Nevertheless, this
gap should not lead to the dismissal of values, as they are increasingly understood to
be integral to culture. Moreover, the frequently discussed “crisis of values” is closely
connected to broader cultural changes (Sup¢i¢, 2002).

Societies that strive to preserve the compactness of their value systems tend to
carefully monitor all value-related content, including materials used in FL teaching.
Alternative or unfamiliar value content is often avoided or even perceived as a threat
to collective identity (Tomic, 2014). As a result, FL learning frequently occurs within
the boundaries of the dominant value system and focuses on historical events or social
situations that reinforce it. In such contexts, learning a foreign language may be reduced
to mastering grammatical structures, acquiring vocabulary through different sound
systems, and gaining basic factual knowledge about a foreign country and its people.
Cultural content is often limited to information about traditions, national holidays,
ways of life, and occasional exposure to authentic songs or texts (Bili¢ Stefan, 2006).
This approach largely aligns with structuralist and functional views of language,
which emphasise language as a system of encoded units or as a tool for performing
communicative functions (Mihaljevi¢ Djigunovi¢, 2009).

By contrast, societies with less rigid and more open value systems demonstrate
greater tolerance toward diverse value content, including that introduced through
FL teaching materials. In such contexts, openness to other value systems does not
necessarily indicate a value crisis but may instead reflect social maturity. Rather than
diminishing value differences, this openness allows individuals to consciously adopt
alternative perspectives, facilitating integration and competence across diverse value
frameworks. In FL learning, this is reflected in exposure to topics such as social
organisation, attitudes toward authority and labour, historical experiences, family
structures, minority rights, religion, and the treatment of marginalised groups. This
approach aligns with the interactive view of language, which sees language as a means
of building interpersonal relationships and conducting social interaction (Mihaljevi¢
Djigunovic, 2009).

Every language emerges from a specific value base, and introducing this dimension
into FL teaching enhances an awareness of tolerance, critical reflection, and respect
for Otherness—key components of full communicative competence (Mader &
Camerer, 2010). At the same time, a clear understanding of one’s own values remains
a prerequisite for accepting the values of others. Modern communication technologies,
interactive media, and audiovisual materials have made access to the everyday lives
of native speakers increasingly available, thereby transforming FL learning into a
process of encountering different value systems, cultures, and customs. Bili¢ Stefan
emphasises that primary school students should be guided beyond ethnocentrism
while simultaneously strengthening their own linguistic, cultural, and identity values
(Bili¢ Stefan, 2008). In agreement with Cavar and Pasini, we stress that relativising
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one’s own value judgments is essential for accepting diversity (Cavar & Pasini, 2015).
However, it must also be noted that excessive relativisation may ultimately risk the
fragmentation and disintegration of society.

In addition to the perspectives already discussed, several contemporary authors further
emphasise the inseparable link between language learning, values, and intercultural
competence. Kramsch stresses that language is not a neutral system of signs but a
symbolic medium through which cultural meanings and values are constantly constructed
and negotiated (Kramsch, 1998). From this viewpoint, FL learning inevitably exposes
learners to alternative value frameworks, even when such exposure is not explicitly
planned within the curriculum. Similarly, Byram argues that successful intercultural
speakers require not only linguistic skills but also attitudes of openness, curiosity,
and critical cultural awareness, which are fundamentally value-based components
(Byram, 1997). Without addressing values, FL education risks producing linguistically
competent but interculturally limited speakers.

Furthermore, Bennett’s Developmental Model of Intercultural Sensitivity highlights
that individuals progress from an ethnocentric to an ethnorelative stage through
contact with cultural and value differences (Bennett, 1993). FL classrooms can serve
as structured environments that encourage this progression, provided that value-
related content is deliberately included and pedagogically mediated. In this sense,
FL teaching becomes a space for guided reflection rather than passive consumption
of cultural facts.

However, including values in FL education intentionally requires balance. While
openness to diversity is essential, educators must avoid promoting value relativism
that undermines social cohesion. As Taylor notes, recognition of difference must be
accompanied by dialogue rooted in shared ethical horizons, rather than the abandonment
of evaluative frameworks altogether (Taylor, 1994). Therefore, FL teaching should
aim not only to expose learners to diverse value systems but also to develop their
capacity for critical evaluation, dialogue, and responsible judgment within both local
and global contexts.

The dynamics of value systems in foreign language learning

This paper has so far emphasised that contemporary foreign language (FL) teaching
aims to enable students to understand the value and cultural context of the community
from which the target language originated, a goal commonly described as intercultural
communicative competence (Filipan-Zigni¢, 2005). This objective is also explicitly
promoted by the Council of Europe through the Common European Framework
of Reference for Languages (CEFR), which defines intercultural competence as the
ability to establish meaningful and effective relationships between one’s own and a
foreign culture (CEFR, 2005). Such competence entails cultural sensitivity, awareness
of differences, and the ability to employ appropriate strategies when interacting with
members of other cultures.
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Intercultural communicative competence involves not only the acquisition of linguistic
content but also the manner in which this content is presented and interpreted. It
includes the knowledge of social communities, interactional norms, and communicative
practices in both the learner’s own and the interlocutor’s cultural environment.
Interpretative skills and critical awareness of cultural similarities and differences are
of equal importance. The development of intercultural competence is influenced by
personal factors such as openness, curiosity, cognitive abilities, willingness to distance
oneself from one’s own value framework, acceptance of cultural diversity without
prejudice, and the rejection of stereotypes (Bili¢ Stefan, 2008). Consequently, linguistic
competence alone - understood merely as the transmission of information - is no
longer sufficient to consider a learner a competent speaker. At a minimum, learners
are expected to master culturally appropriate forms of politeness and social behaviour.

The increasing presence of multiculturalism further reinforces the importance
of intercultural competence in FL education. However, as Okuniewski notes, many
learners are initially motivated by practical considerations, such as communication
needs, family connections, or economic opportunities, rather than by an intrinsic
interest in cultural or value-related issues (Okuniewski, 2012). This places additional
responsibility on teachers to integrate intercultural and value-oriented dimensions
into language instruction.

In this context, the role of the FL teacher has expanded beyond that of a language
instructor to include mediating cultural meanings and values. These challenges are
closely linked to the diversity of value systems encountered in FL teaching and are often
shaped by textbook content and the teacher’s own experience. Research indicates that
students at both primary and secondary levels generally express satisfaction with their
textbooks; however, the teacher is frequently identified as the key factor influencing
students’” overall satisfaction with FL instruction (Mihaljevi¢ Djigunovi¢, 2007). For
younger learners, teachers’ personalities and teaching methods are most influential,
whereas older students place greater emphasis on linguistic competence and teaching
expertise. This suggests that teachers benefit greatly from direct experience with the
target language community and its cultural and value systems. Accordingly, education
authorities should support continuous professional development and lifelong learning
opportunities.

One of the teacher’s central tasks is to highlight the differences in values between
the learner’s own culture and the target culture and to help students navigate them.
Authentic materials from the target culture can facilitate understanding, but teachers
must remain aware that such materials often overlook political, economic, and social
issues. Effective FL teaching, therefore, requires systematic comparison of value systems,
focusing on real-life contexts such as social rights and the status of marginalised
groups. The significance of the teacher’s role in value transmission underlies this
study’s focus on teachers’ attitudes, as awareness of this responsibility is essential for
achieving optimal learning outcomes.
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Recent research further supports the view that foreign language classrooms
represent dynamic spaces in which values are negotiated through interaction rather
than transmitted unidirectionally. Kramsch (1993) explains how language classrooms
function as symbolic spaces where cultural meanings and values are constantly
negotiated, reinforcing the idea that FL learning involves dynamic value interaction
rather than static cultural transmission. Risager (2007) introduces a dynamic,
transnational perspective on language and culture, emphasising the fluidity of value
systems and the roles of learners and teachers as active participants in constructing
values. Holliday (2013) addresses power, ideology, and “small cultures,” offering a strong
theoretical foundation for understanding how value systems are shaped, challenged,
and negotiated in FL classrooms.

Methodology

The aim of the research

The research presented in this paper had two aims:

« to determine the extent to which prospective teachers themselves are aware of the
importance of certain values and

o to what extent they are aware of the values that can be passed on through FL
teaching and intercultural contents.

The sample of respondents

The data were collected from 123 full-time students at the Faculty of Teacher
Education in Zagreb, studying at two campuses outside Zagreb: Cakovec and Petrinja.
Only three of them (2.4 %) were men, and 120 (97.6 %) were women.

The sample is convincingly dominated by senior students of the Teacher Education
Studies from Cakovec. The largest number of respondents were fourth-year students
in Teacher Education Studies (TES) in the Cakovec Branch, who account for 31.7 %
of the sample. Other significant shares in the sample were second-year students of
the TES in Cakovec, with significant presence (16.3 %), while third- and fifth-year
students of the same major are equal, at 11.4 % each. Less represented groups include
students in the Early and Preschool Education study (EPE), and those from the Petrinja
Branch make up smaller segments of the sample, with second-year EPE students in
Cakovec holding a 10.6 % share. The exact breakdown of students is as follows: Teacher
Education (TE) - Cakovec Branch: 4th year: 31.7 %, 2nd year: 16.3 %, 3 year: 11.4 %.
5th year: 11.4 %. Early and Preschool Education (EPE): 2nd year (Cakovec): 10.6 %,
3" year (Cakovec): Three categories (3" year EPE Cakovec and 2nd and 3 years EPE
Petrinja) account for the remaining 18.6 % of the share, the individual values being:
EPE Petrinja 3" year - 4.1 %, 5 % EPE Petrinja 2nd year - 6.5 %.

In the research sample, there are dominantly more female respondents (96.7 %) than
male respondents (2.4 %), but this does not indicate any abnormality. In the Republic
of Croatia, professional careers in early childhood, preschool, and primary education
are traditionally reserved for females.
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They were all pretty successful students: 15 (12.2 %) were excellent, 89 (72.4 %)
were very good, 18 (14.6 %) were average, and only 2 (0.8 %) passed with the lowest
average passing grade.

Almost half of them (56 students, or 45.5 %) had the highest grade, A, in their first
foreign language, almost one third (37 students, or 30.1 %) had grade 4, more than
one fifth (27 students, or 22 %) had grade C, and 3 students, or 2.4 %, had grade D.

Only 1 student (0.8 %) is not motivated at all to learn FLs. 13 students (10.6 %)
circled the value 2, indicating low motivation. Neither motivated nor unmotivated
students make up a bit more than a quarter of the sample (34 or 27.6 %). More than
one-third of the sample (42 students, or 34.1 %) are motivated, and 33 of them (26.8 %)
are very motivated, as indicated by their strong agreement with the statement that
they are motivated to learn FLs. The mean motivation is 3.67 %, indicating that the
students in the sample are highly motivated.

The instrument

The author used a self-constructed online questionnaire (Google Forms) to collect
data. It consisted of one instrument: a self-constructed, anonymous, online questionnaire
in Croatian, comprising 36 questions, along with a general student profile. The general
student profile form included demographic items such as gender (female, male, or
prefer not to disclose), faculty, study type, study programme name, and year of study,
students’ grades in general, their grades in FL and their motivation to learn FLs. The
data from the general student profile form are described in the section on the sample
above.

There were 37 items about how the respondents perceive values. In six of them, students
were asked only whether they agreed or disagreed with the statements. The majority
of items (31) were on a five-point Likert scale: 1 — completely disagree, 2 — disagree,
3 - neither disagree nor agree, 4 v agree, 5 - completely agree. The author used those
items because they were cited in the references above, which address values in society,
language learning, and the dynamics of values in FL learning. Those 37 items were
divided into six sections. The first section had only one item. It addressed students’
general views on the importance of transmitting values in education. It was the question:
How would you rate your opinion on the importance of transmitting values in teaching
in general? The second section also contained only one item. It was a general lead-
in question: Do you think that foreign language teaching also conveys certain values
to students? The third section contained five items, each covering a group of values.
The question for them was: Which of the following values can generally be conveyed
through foreign language teaching: educational values, ethical values, personal and
friendship values, aesthetic values, and national values? The fourth section started
with a question: Which of the following values did your foreign language teachers
convey through their foreign language teaching? It referred to the following 22 items:
tradition, culture, diligence, obedience, honesty, responsibility, solidarity, knowledge,
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religion, identity, tolerance, criticism, openness, care for the environment, justice,
conscientiousness, freedom, patriotism, friendship, sincerity, honesty. The fifth section
had only one item that included the question: Do you think that with the help of
intercultural content in the teaching of foreign languages, some specific values can
be mediated? The sixth section contained eight items. It started with the question:
Do you think that with the help of intercultural content in the teaching of foreign
languages, some specific values can be mediated or passed on? And then they were
listed: avoidance of ethnocentrism, avoidance of discrimination, avoidance of racism,
avoidance of xenophobia, suppression of prejudice and stereotypes, acceptance of
diversity, openness, and criticism.

The procedure

Students from both branches of the Faculty of Teacher Education (Cakovec and
Petrinja) were invited to participate voluntarily and anonymously in the survey.
The students had to be reminded once to fill out the questionnaire. Some students
were invited to complete the questionnaire in their professors’ classrooms at the
start of class. Other students were contacted by their representatives (one per year,
per study programme, per campus).

The survey was conducted simultaneously across both branches. The respondents’
task was to fill out the online questionnaire (Google Forms) available at https://
docs.google.com/forms/d/1UbfPKIzK42gom2grQWKfYBvCBF31. Before filling out the
questionnaire, the respondents could briefly read the instructions and research
purpose, and they were informed about the anonymity of data collection and their
option to refuse to participate. There was no time limit. The author assumes it took
less than 10 minutes to complete the questionnaire.

The methods

In the statistical data processing, the non-parametric statistical methods were used
because the data were ordinal:
o five-point Likert scale: 1 — completely disagree, 2 — disagree, 3 - neither disagree
nor agree, 4 — agree, 5 — completely agree;
o rating: 1 - insufficient, 2 - fair, 3 - good, 4 - very good, and 5 — excellent.
Descriptive statistics were used to analyse and discuss the test results.

Results

Descriptive statistics data yielded the following results:

a) Section One: general importance of passing on values in teaching (all subjects)

The mean for the only item in the first section was 4.49, indicating that students in
the sample think that transmitting values in teaching is important. The exact data for
this item were the following: more than half of the students (58.5 %) rated it with the
highest value 5, exactly one third of them rated it with value 4, eight students (or 6.5 %)
rated it with value 3 and two of them (1.6 %) rated it with value 2.

1254



Croatian Journal of Education, Vol.27; No.4/2025, pages: 1245-1283

b) Section Two: general possibility of passing on values in teaching foreign
languages

There was also only one item in this section. The vast majority of the students in the

sample (114 or 92.2 %) think that in teaching FLs, values are taught to students.

c) Section Three: 5 groups of values

The easiest to transmit, according to the sample, are educational values, personal
values and friendship. 92.7 % of the students (114) agreed with the statement. Next
in line are national values, with 111 students (90.2 %) agreeing with the statement.
104 (84.6 %) of the sample agree that ethical values can be passed on. The lowest
percentage (80.5 %, 99 students) think that aesthetic values can be transmitted in
teaching FLs. We can conclude that future teachers in the sample truly believe that
through FL teaching, all five values mentioned in the third section of the questionnaire
can be passed on to students.

d) Section Four: Values that were passed on to them by their FL teachers
Which of the following values have been successfully passed on to you and your fellow
students by your FL teachers in their FL classes?
The respondents’ ratings for all the items in this section are illustrated below in
Figures 1 to 21.
We calculated the mean values for all the items. The order from the highest to the
lowest average was the following:
1 responsibility (4.11), 2. sincerity (4.08), 3. solidarity & friendship (4.07), 4. honesty
(4.03), 5. diligence (3.96), 6. culture (3.95), 7. freedom (3.91), 8. tolerance (3.9)
9. conscientiousness & frankness (3.89), 10. obedience (3.86), 11. knowledge &
righteousness (3.85), 12. rectitude (3.78), 13. critical thinking (3.72), 14. identity
(3.47), 15. tradition (3.46), 16. concern for the environment (3.24), 17. patriotism
(2.93), and 18. religion (2.87).
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Figure 1. Respondents'rating of tradition
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Figure 4. Respondents'rating of obedience
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Figure 5. Respondents'rating of honesty
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Figure 7. Respondents'rating of solidarity
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Figure 9. Respondents'rating of religion
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Figure 13. Respondents'rating of sincerity
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Figure 14. Respondents'rating of concern for the environment
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Figure 15. Respondents'rating of righteousness
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Figure 17. Respondents'rating of liberty
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Figure 18. Respondents'rating of patriotism
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Figure 19. Respondents'rating of friendship
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Figure 20. Respondents'rating of sincerity
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Figure 21. Respondents'rating of rectitude

e) Section Five: general possibility of transmitting specific values in FL teaching
through intercultural content
There was only one item here, consisting of the following question: Do you think
that with the help of intercultural content in the teaching of FLs, some specific values
can be mediated? 110 students (89.4 %) agreed with this possibility, and 13 students
in the sample (10.6 %) disagreed.

f) Section Six: possibility of transmitting eight particular values through intercultural
content in FL teaching
Those values were: avoidance of ethnocentrism, discrimination, and racism;
avoidance of xenophobia; suppression of prejudice and stereotypes; acceptance of
diversity; openness, and criticism. The order from the highest to the lowest average
was the following: 1. avoidance of racism (4.36), 2. acceptance of diversity (4.31), 3.
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sincerity (4.18), 4. avoidance of discrimination (4.03), 5. critical thinking (3.99), 6.
suppression of prejudice and stereotypes (3.98), 7. avoidance of xenophobia (3.59),
and 8. avoidance of ethnocentricism (3.36).
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Figure 22. Respondents'rating of avoidance of ethnocentrism
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Figure 23. Respondents'rating of avoidance of discrimination
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Figure 25. Respondents'rating of avoidance of xenophobia
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Figure 26. Respondents'rating of suppression of prejudice and stereotypes
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Discussion

The results of the descriptive analysis indicate strong consensus among the surveyed
students regarding the importance and feasibility of transmitting values through
teaching in general and through foreign language (FL) teaching in particular. The
very high mean value in Section One (M = 4.49) clearly demonstrates that students
overwhelmingly perceive the transmission of values as an essential component of
education across all subjects. This finding suggests that future teachers recognise
teaching not only as knowledge transfer but also as a formative process shaping
students’ attitudes and beliefs.

This perception is further reinforced in Section Two, where more than 90 % of
respondents agreed that values are transmitted in FL teaching. Such a high level of
agreement highlights the perceived value-laden nature of language education, which
inherently involves cultural, social, and interpersonal dimensions. Section Three
deepens this insight by showing that respondents believe all five value groups in the
questionnaire can be transmitted through FL teaching. Educational, personal, and
friendship-related values were perceived as the easiest to convey, while aesthetic
values received the lowest, though still substantial, level of agreement. This hierarchy
suggests that values closely connected to everyday classroom interaction and personal
development are considered more accessible than those that are more abstract or
subjective.

Section Four provides evidence from students’ own learning experiences. Values
such as responsibility, sincerity, solidarity, honesty, and diligence achieved the highest
mean scores, indicating that FL teachers are perceived as successful role models in
fostering socially desirable and work-related values. In contrast, values related to religion,
patriotism, and environmental concern received lower ratings, possibly reflecting a
more cautious or neutral approach by FL teachers toward ideologically sensitive topics.

Finally, Sections Five and Six underscore the potential of intercultural content to
mediate specific values. The strong agreement regarding the transmission of values,
such as avoiding racism, accepting diversity, and promoting openness, suggests that
FL teaching is particularly well-suited to promoting intercultural awareness and social
responsibility. Overall, the findings indicate that future teachers strongly believe in
the ethical and intercultural dimension of foreign language education.

Limitations

In this sample, the vast majority of the respondents were female students.

Implications for practice and further studies

The findings suggest several important implications for foreign language (FL)
teaching practice. Firstly, given the strong belief among future teachers that values are
both important and transferable through FL instruction, teacher education programs
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should explicitly address values education as an integral part of language pedagogy.
Courses and training modules could help pre-service teachers become more aware of
how values are implicitly and explicitly communicated through classroom interaction,
materials, and task design.

Secondly, since students perceive that educational, personal, and social values
(e.g., responsibility, sincerity, solidarity, tolerance) are most successfully transmitted,
FL teachers can intentionally build on this strength by designing collaborative tasks,
project-based learning, and reflective activities that foster these values. The lower
ratings for values such as environmental concern, patriotism, and religion suggest that
teachers may avoid or underemphasize sensitive topics; however, carefully selected
intercultural materials could offer safe, pedagogically sound opportunities to address
these values in a balanced, inclusive manner.

Finally, the strong endorsement of intercultural content as a medium for transmitting
values related to diversity, anti-racism, and openness highlights the need for curriculum
designers to integrate intercultural competence more systematically into FL syllabi.
Authentic texts, multicultural perspectives, and critical discussions can support the
development of learners’ ethical awareness alongside linguistic competence.

The study also paves the way for further research. Future studies could employ
qualitative methods, such as interviews or classroom observations, to explore how
values are actually transmitted in FL classrooms and how teachers consciously or
unconsciously enact this role. Longitudinal research could examine whether perceived
value transmission leads to measurable changes in students’ attitudes over time.

Additionally, comparative studies involving in-service teachers, students from different
educational contexts, or learners of different age groups could provide deeper insights
into contextual influences on values education. Finally, future research might focus
on specific value categories, such as environmental awareness or ethnocentrism, to
investigate why these are perceived as less successfully transmitted and how targeted
pedagogical interventions might enhance their integration into FL teaching.

Conclusion

We have found that FL acquisition can contribute to changes in students’ value
scales. The introduction of the value system in FL teaching increases awareness of the
need for tolerance, questioning, and respect for others’ value systems and differences
as one of the pillars of full communicative competence.

The very first prerequisite for all this is the relativisation of one’s own value judgments
and forms. The second prerequisite for this is the adaptation of the content the
student learns, and the ways in which it is conveyed, as well as knowledge of social
communities and interactions in both the students’ own and their interlocutor’s milieu,
and interpretation skills and critical awareness of cultural differences.

It is very encouraging that the results of our study show that the vast majority of
prospective teachers in our sample believe that, through FL teaching, intercultural
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content and values can be passed on to students. Of all the values that can be passed
on through intercultural contents, according to the students in our sample, racism can
be suppressed most easily. This is followed by the acceptance of diversity. Avoidance
of ethnocentrism came last, but the mean value was not low.

All this speaks in favour of the idea that passing on values to students can be achieved
through FL teaching.
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Uloga aksioloskih dimenzija
u poucavanju stranih jezika:
perspektive bududih ucitelja

Sazetak

Ovaj rad izvjestava o rezultatima istraZivanja provedenoga u Hrvatskoj kojim
se ispituje koliko su buduti odgojitelji i ucitelji osnovne skole (N = 123) svjesni
vaznosti vrednota i mogucnosti njihova prenosenja u nastavi stranoga jezika (S]) i
interkulturalne sadrZaje. IstraZivanje se usredotocuje na tradicionalne, obrazovne,
drustvene i kulturne vrednote. Podatci su prikupljeni pomocu samostrukturiranoga
upitnika. Upitnik je ukljucivao Sirok raspon vrednota, kao $to su obrazovne,
eticke, osobne, drustvene, estetske, nacionalne i interkulturalne, ukljucujuci
odgovornost, postenje, solidarnost, toleranciju, otvorenost, pravednost, brigu o
okolisu, domoljublje, religiju, identitet, izbjegavanje diskriminacije, rasizma,
ksenofobije i prihvacanje razlicitosti. Deskriptivna analiza pokazuje visok stupanj
slaganja medu sudionicima o vaZnosti vrednota i izvedivosti njihova prenosenja
putem nastave opéenito, a osobito u nastavi SJ-a. Nalazi naglasavaju potrebu
sustavnoga integriranja obrazovanja o vrednotama i interkulturalne kompetencije
u obrazovanje i nastavne planove i programe ucitelja SJ-a. Drustvene vrednote
mogu se ucinkovito promicati primjenom suradnickih i refleksivnih aktivnosti,
dok osjetljive vrednote zahtijevaju pazljivo odabrane i uravnotezene materijale.
Konacno, studija ukazuje na potrebu za daljnjim istraZivanjem rada u ucionici,
dugorocnih ucinaka prijenosa vrednota te utjecaja razlicitih obrazovnih konteksta.

Klju¢ne rijeci: aksioloski aspekti, kulture stranih jezika, nastava stranih jezika,
medukulturalne aktivnosti, proucavanje vrijednosti

Uvod

Ve¢ se desetlje¢ima govori o postojanju uzajamnosti u svakoj ljudskoj radnji. Dva

najranija i najpoznatija izvora koji isti¢u da reciprocitet inherentno podrazumijeva
razmjenu su Mead (1934) i Buber (1923, 1997). Svaka radnja u prirodi nuzno je uzajamna,
kao $to reciprocitet inherentno podrazumijeva razmjenu. Na najosnovnijoj razini,
uodljivoj u zivotinjskom svijetu, ova razmjena prvenstveno se sastoji od interakcija i
prijenosa stvari. Medutim, u slucaju ljudskih bic¢a interakcija je znatno slozenija. Uz ovu
temeljnu biolosku dimenziju, drugi segment ukorijenjen je u racionalnoj, refleksivnoj
prirodi. Ova vi$a razina interakcije nadilazi materijalnu razmjenu i opéenito se shvaca
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kao dio nematerijalne interakcije, ponajvise komunikacije. Autor tvrdi da se unutar te
sfere doista odvija interakcija vrijednosnih sustava. Ako se prihvati ova pretpostavka,
fokus rasprave moze se suziti na dvije bitne komponente: metodu i sadrzaj vrijednosne
interakcije medu ljudskim bi¢ima.

U tom kontekstu, autor istrazuje kako ucenje stranoga jezika (S]) potice interakciju
vrijednosnih sustava, s posebnim naglaskom na implikacije za ucenike. Sredi$nji cilj
je pokazati da prateci elementi poucavanja SJ-a - poput ilustracija, kratkih prica,
interpretacije razlicitih ¢injenica, razvoja samopostovanja i slicnih pedagoskih alata
- igraju znacajnu ulogu u oblikovanju i utjecaju na interakciju vrijednosnih sustava.
Navedeni elementi ne samo da podrzavaju jezi¢nu kompetenciju, vec i poti¢u
interkulturalnu svijest i eti¢ku refleksiju.

Vazno pitanje koje se postavlja u ovoj raspravi tice se odnosa izmedu jezika i vrednota.
Na primarnoj razini, ovaj odnos ne treba tumaciti kao proporcionalan. Sofisticiraniji
ili razradeniji jezik ne mora nuzno odgovarati vi$im vrednota, niti jednostavniji ili
manje razvijen jezik ukazuje na nize moralne ili eticke standarde. Neobrazovana osoba,
na primjer, moze biti jednako plemenita - ili ¢ak i plemenitija - od vrlo artikuliranoga
govornika. Moralni integritet i osobne vrednote nisu inherentno odredene jezi¢nim
sposobnostima.

Medutim, na sekundarnoj razini, posebno unutar domene komunikacije, odnos
izmedu jezika i vrednota postaje nijansiraniji. Bogatiji i precizniji jezi¢ni repertoar
omogucuje pojedincima da u¢inkovitije artikuliraju vrednote. Takve osobe su bolje
opremljene za jasno i suptilno opisivanje iskustava, emocija i moralnih stavova.
Nasuprot tome, ogranic¢en vokabular ili nespretne jezicne konstrukcije mogu ometati
izrazavanje, Cesto prisiljavajuci oslanjanje na neverbalne oblike komunikacije poput
izraza lica ili gestikulacije. Iako neverbalna komunikacija moze biti mo¢na, ona ne
moze uvijek zamijeniti preciznost koju pruza jezik.

Ono $to Pasini primjecuje o ucenju hrvatskoga kao stranoga jezika moze se
prosiriti na ucenje bilo kojega stranog jezika. Poucavanje stranoga jezika sloZen je i
viSestruki proces u kojem staticke jezi¢ne strukture kontinuirano medusobno djeluju s
dinami¢nim kulturnim i vrijednosnim elementima. Zajedno, te komponente oblikuju
$iru sociokulturnu dimenziju stranoga jezika i doprinose njegovom kulturnom
identitetu (Pasini, 2010).

Sukladno tome, cilj ovoga istrazivanja bio je istraziti stavove hrvatskih sveucilisnih
studenata koji se pripremaju za ucitelje u osnovnim $kolama ili za odgojitelje u
dje¢jim vrti¢ima o vaznosti specifi¢nih vrednota te ispitati smatraju li se te vrednote
prikladnima i izvedivima za prenosenje ucenicima putem nastave stranih jezika i
interkulturalnih sadrZaja.

Vrednote i vrijednosni sustavi

Filozofska disciplina koja ispituje vrednote naziva se aksiologija (Kutlesa, 2012: 14).
Vrednote su svojevrsni ,kdd” koji kontrolira ljudsko ponasanje: Poznavanjem vrednota,
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ocekivanja i reakcija moguce ih je predvidjeti, a to omogucuje osobi da odredi razinu
tolerancije pojedinca ili zajednice. Problem s vrednotame jest u tome §to one nisu
vidljivi dio spektra elemenata kulture. Sve proizlazi iz njih, ali nisu vidljive na prvi
pogled. Kultura je poredak ostvarenih vrednota (Katunari¢, 1996: 845).

Vrednote se u ovom kontekstu shvacaju kao snazne ideje koje privlace i motiviraju
pojedince na djelovanje te koje humaniziraju ljude kada se prakticiraju (Hoblaj, 2006.).
One predstavljaju ciljeve koje treba postici i internalizirati, znacenje koje pojedinci zele
dati svojim aktivnostima i le¢e kroz koje se procjenjuje svijet. Vrednote pruzaju okvir
za razmiSljanje i emocionalno ponasanje, oblikujuci i osobno i drustveno djelovanje.
One odgovaraju na psiholoske, socioloske, a u nekim slucajevima i bioloske potrebe,
povezuju i homogeniziraju ljude, a istovremeno ih razlikuju i razdvajaju. Nadalje,
vrednote definiraju $to je drustveno prihvatljivo, a $to neprihvatljivo, ¢ime utje¢u na
o0dgoj, obrazovanje, osposobljavanje i profesionalni razvoj (Bajzek, 1985; Baricevic, 1987).

Iako se vrednote mogu ¢initi staticnima ili ,,okamenjenima® na apstraktnoj razini,
one su zapravo pluralne i dinamicne te ne postoje neovisno o drustvenim procesima.
Komunikacija predstavlja klju¢ni mehanizam kojim se vrijednosti stvaraju, izrazavaju,
transformiraju, a ponekad i nestaju. Kao $to su naglasili Bajzek i drugi, vrijednosti su
stoga promjenjive i ovisne o povijesnom kontekstu i drustvenim okolnostima (Bajzek,
1985.; Baloban, 2014). Ipak, vrijednosti takoder pokazuju odredeni stupanj stabilnosti.
Istrazivanje Europske studije vrednota (1981) ukazuje na snazan generacijski kontinuitet
u podrudjima kao $to su obiteljski zivot, individualna etika i drustveni moral (Baricevi¢,
1987; Corié, 2002.; Sunjic’, 2012). Diskontinuiteti su izraZeniji u podrucjima kao §to
su seksualnost, brak i religija (Baloban, 1999; Baloban, 2014).

Vrednote su inherentno selektivne: ne mogu se sve vrednote ostvariti istovremeno, a
odabir jedne ¢esto znaci podredivanje drugih. Ta isklju¢ivost postaje jo$ ocitija unutar
strukturiranih sustava vrednota. Svaka zajednica posjeduje vlastiti sustav vrednota,
a veli¢ina zajednice Cesto utjece na fleksibilnost sustava. Pojedinci koji djeluju prema
alternativnim obrascima vrednota mogu se dozivljavati kao marginalizirani pojedinci,
ekscentrici ili ¢ak drustveno devijantni. Posljedi¢no, razumijevanje i u¢inkovita
komunikacija izmedu pojedinaca i skupina uvelike ovise o prepoznavanju razli¢itih
sustava vrednota. Katunari¢ nudi pesimisti¢nu perspektivu, sugerirajuci da istinsko
razumijevanje izmedu fundamentalno razlicitih sustava vrednota u konacnici moze biti
nedostizno. On tvrdi da zapadni univerzalizam nije rezultat uskladivanja vrednota, ve¢
dominacije jedne vrrednote nametnute ekonomskom i vojnom mo¢i (Katunaric, 1996).

Komunikacija je stoga bitan oblik reciprociteta i interakcije izmedu vrijednosnih
sustava i izrazava se prihvacanjem, ravnodu$nos$cu ili odbacivanjem. Bududi da
pojedinci istovremeno pripadaju viSestrukim vrijednosnim (pod)sustavima, kultura
komunikacije izmedu vrijednosnih entiteta klju¢na je za sprjecavanje sukoba i
suzivot. Dok je neverbalna komunikacija uglavnom univerzalna, ali ograni¢enoga
opsega, verbalna komunikacija omogucuje vecu preciznost i slozenost, iako zahtijeva
poznavanje specifi¢noga jezi¢nog sustava.
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Vrijednosni sustavi prozimaju sve dimenzije ljudskoga zivota, ukljucujudi i jezik.
Vrednote oblikuju ono §to se smatra prikladnim re¢i ili napisati, uvode¢i red u
svakodnevnu upotrebu jezika, a istovremeno oznacavaju drustveni identitet. Jezik
izrazava vrijednosnu stvarnost i verbalnim i neverbalnim oblicima. Usvajanje stranoga
jezika (S]) moze utjecati na ljestvicu vrijednosti pojedinca, olaksavajudi razumijevanje i
otvorenost prema razli¢itim vrijednosnim sustavima. Kao §to Pasini primjecuje, ucenici
SJ-a postupno i ¢esto nesvjesno usvajaju vrednote ugradene u ciljnu kulturu tijekom
procesa ucenja (Pasini, 2010). Bez kulture, jezik postaje bezli¢an i stati¢an; obrnuto,
kultura se moze promatrati kao jezik samoga ljudskog postojanja (Legac, 2005).

Uloga vrijednosnih sustava u drustvu i posebno u ucenju jezika

Jezik izrazava vrijednost stvarnosti putem svojih verbalnih i neverbalnih aspekata.
Usvajanje stranoga jezika moze doprinijeti promjenama u Jjestvici vrednota. Usvanje
stranoga jezika doprinosi boljem razumijevanju, pa ¢ak i formiranju drugacijega sustava
vrednota. Pasini kaze da putem jezika govornici kojima strani jezik nije materinski
uce i spontano usvajaju vrednote drugih kultura i okruzja. To pocinje u najranijoj
dobi i nastavlja se tijekom cijeloga procesa ucenja stranoga jezika (Pasini, 2010: 190).
Jezik bez kulture je bezli¢an, beZivotan i statican, a kultura je, zapravo, metaforicki
receno, jezik ljudskoga oblika.

Cini se da jezik funkcionira kao svojevrsni drustveni zakon: vece zajednice i nacije
nastoje $to vise prosiriti svoje sfere utjecaja, ukljucujuci i putem jezika, vrednota i
$irega kulturnog sadrzaja. Nasuprot tome, manje zajednice i nacije prvenstveno su
usmjerene na zastitu svojega jezika, kulture i vrijednosnih sustava. Pritom su, medutim,
Cesto manje svjesne svoje ovisnosti o ve¢im entitetima i kontinuiranih tranzicijskih
procesa kroz koje prolaze, a koji istovremeno doprinose globalizaciji koju uvelike
oblikuju dominantne kulture. Pozivaju¢i se na relevantnu literaturu, Katunari¢ tvrdi
da su velike nacije ¢esto sklone provincijalizmu i rigidnosti, dok manja, viSejezi¢na
drustva teze spontanijem obliku kozmopolitizma (Katunari¢, 1996).

U podrucdju ucenja stranoga jezika, literature je znatno vi$e usmjerena na kulturne
elemente nego na vrijednosnu dimenziju. Ipak, taj jaz ne bi trebao dovesti do odbacivanja
vrednota, buduci da se one sve vi$e shvacaju kao sastavni dio kulture. Stovise, Cesto
spominjana ,,kriza vrednota® usko je povezana sa $irim kulturnim promjenama
(Supci¢, 2002).

Drustva koja nastoje o¢uvati kompaktnost svojih vrijednosnih sustava sklona su
pazljivo pratiti sav sadrzaj vezan uz vrednote, uklju¢ujuéi materijale koji se koriste
u nastavi stranoga jezika. Alternativni ili nepoznati vrijednosni sadrzaji cesto se
izbjegavaju ili ¢ak dozivljavaju kao prijetnja kolektivnom identitetu (Tomi¢, 2014).
Kao rezultat toga, ucenje stranoga jezika cesto se odvija unutar granica dominantnoga
vrijednosnog sustava i usredotocuje se na povijesne dogadaje ili drustvene situacije
koje ga pojacavaju. U takvim kontekstima, ucenje stranoga jezika moze se svesti na
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svladavanje gramatickih struktura, usvajanje vokabulara putem razlicitih glasovnih
sustava i stjecanje osnovnih ¢injeni¢nih znanja o stranoj zemlji i njezinom narodu.
Kulturni sadrzaj ¢esto je ogranicen na informacije o tradicijama, nacionalnim praznicima,
nacinima Zivota i povremeno izlaganje autenti¢nim pjesmama ili tekstovima (Bili¢
Stefan, 2006.). Ovaj pristup uvelike odgovara strukturalistickim i funkcionalnim
pogledima na jezik, koji naglasavaju jezik kao sustav kodiranih jedinica ili kao alat za
obavljanje komunikacijskih funkcija (Mihaljevi¢ Djigunovié, 2009).

Nasuprot tome, drustva s manje krutim i otvorenijim sustavima vrednota pokazuju
vecu toleranciju prema raznolikom vrijednosnom sadrzaju, uklju¢ujuéi i onaj koji se
uvodi putem nastavnih materijala iz stranog jezika. U takvim kontekstima, otvorenost
prema drugim sustavima vrijednost ne mora nuzno ukazivati na krizu vrednota,
ve¢ moze odrazavati drustvenu zrelost. Umjesto da umanjuje razlike u vrednotama,
ova otvorenost omogucuje pojedincima da svjesno usvoje alternativne perspektive,
olaksavajudi integraciju i kompetenciju u razli¢itim vrijednosnim okvirima. U ucenju
stranoga jezika to se odrazava u izloZenosti temama kao $to su drustvena organizacija,
stavovi prema autoritetu i radu, povijesna iskustva, obiteljske strukture, prava manjina,
religija i postupanje s marginaliziranim skupinama. Ovaj pristup uskladen je s
interaktivnim pogledom na jezik, koji jezik vidi kao sredstvo izgradnje meduljudskih
odnosa i provodenja drustvene interakcije (Mihaljevi¢ Djigunovi¢, 2009).

Svaki jezik proizlazi iz specifi¢ne vrijednosne baze, a uvodenje ove dimenzije u nastavu
stranoga jezika poboljsava svijest o toleranciji, kritickoj refleksiji i postovanju Drugog
i Drugacijeg - klju¢nim komponentama pune komunikacijske kompetencije (Mader i
Camerer, 2010). Istodobno, jasno razumijevanje vlastitih vrednota ostaje preduvjet za
prihvacanje tudih vrednota. Moderne komunikacijske tehnologije, interaktivni mediji
i audiovizualni materijali u¢inili su pristup svakodnevnom zivotu izvornih govornika
dostupnijim, ¢ime se ucenje stranoga jezika pretvara u proces susreta s razli¢itim
vrijednosnim sustavima, kulturama i obi¢ajima. Bili¢ Stefan naglasava da ucenike
osnovnoskolske dobi treba voditi dalje od etnocentrizma, a istovremeno jacati vlastite
jezi¢ne, kulturne i identitetske vrijednosti (Bili¢ Stefan, 2008). U skladu s Cavarom
i Pasinijem, nagladavamo da je relativizacija vlastitih vrijednosnih sudova bitna za
prihvacanje raznolikosti (Cavar i Pasini, 2015). Medutim, takoder treba napomenuti
da pretjerana relativizacija u konacnici moze riskirati fragmentaciju i raspad drustva.

Uz vec raspravljene perspektive, nekoliko suvremenih autora dodatno naglasava
neraskidivu vezu izmedu ucenja jezika, vrednota i interkulturalne kompetencije.
Kramsch (1998) naglasava da jezik nije neutralni sustav znakova, ve¢ simboli¢ki medjj
putem kojeg se stalno konstruiraju i pregovaraju kulturna znacenja i vrednote. S toga
gledista, ucenje stranoga jezika neizbjezno izlaze ucenike alternativnim vrijednosnim
okvirima, ¢ak i kada takvo izlaganje nije eksplicitno planirano unutar nastavnoga
plana i programa. Slicno tome, Byram tvrdi da uspje$ni interkulturalni govornici
ne zahtijevaju samo jezi¢ne vjestine, ve i stavove otvorenosti, znatizelje i kriticke
kulturne svijesti, to su u osnovi komponente temeljene na vrednotama (Byram, 1997).
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Bez bavljenja vrednotama, ucenje i poucavanje stranoga jezika riskira stvaranje jezicno
kompetentnih, ali interkulturalno ograni¢enih govornika.

Nadalje, Bennettov razvojni model interkulturalne osjetljivosti istice da pojedinci
napreduju od etnocentri¢ne do etnorelativne faze putem kontakta s kulturnim i
vrijednosnim razlikama (Bennett, 1993). U¢ionice stranoga jezika mogu posluziti kao
strukturirana okruzja koja poti¢u taj napredak, pod uvjetom da je sadrzaj vezan uz
vrednote namjerno ukljucen i pedagoski posredovan. U tom smislu, nastava stranoga
jezika postaje prostor za vodenu refleksiju, a ne pasivou konzumaciju kulturnih ¢injenica.

Medutim, namjerno uklju¢ivanje vrednota u ucenje ili poucavanje stranoga jezika
zahtijeva ravnotezu. Iako je otvorenost prema raznolikosti bitna, nastavnici moraju
izbjegavati promicanje relativizma vrednota koji potkopava drustvenu koheziju.
Kao $to Taylor primjecuje, prepoznavanje razlika mora biti popraceno dijalogom
ukorijenjenim u zajednickim etickim horizontima, a ne potpunim napustanjem
evaluacijskih okvira (Taylor, 1994.). Stoga bi cilj nastave stranoga jezika trebao biti
ne samo izloziti u¢enike razli¢itim vrijednosnim sustavima, ve¢ i razviti njihovu
sposobnost kritickoga vrednovanja, dijaloga i odgovornoga prosudivanja unutar
lokalnoga i globalnoga konteksta.

Dinamika vrijednosnih sustava u ucenju stranih jezika

U ovome radu do sada je naglasavano da je cilj suvremene nastave stranih jezika
(SJ) omoguciti u¢enicima da razumiju vrednote i kulturni kontekst zajednice iz koje
ciljni jezik potjece, cilj koji se obi¢no opisuje kao interkulturalna komunikacijska
kompetencija (Filipan-Zigni¢, 2005). Ovaj cilj takoder izri¢ito promice Vije¢e Europe
putem Zajednic¢kog europskog referentnog okvira za jezike (CEFR), koji definira
interkulturalnu kompetenciju kao sposobnost uspostavljanja smislenih i u¢inkovitih
odnosa izmedu vlastite i strane kulture (CEFR, 2005). Takva kompetencija podrazumijeva
kulturnu osjetljivost, svijest o razlikama i sposobnost kori$tenja odgovarajucih strategija
u interakciji s pripadnicima drugih kultura.

Interkulturalna komunikacijska kompetencija ne uklju¢uje samo usvajanje jezi¢noga
sadrzaja, ve¢ i nacin na koji se taj sadrzaj prezentira i interpretira. Uklju¢uje znanje
o drustvenim zajednicama, interakcijskim normama i komunikacijskim praksama
u vlastitom i sugovornikovom kulturnom okruzju. Jednako vazne su interpretativne
vjestine i kriticka svijest o kulturnim sli¢nostima i razlikama. Na razvoj interkulturalne
kompetencije utje¢u osobni ¢imbenici poput otvorenosti, znatiZelje, kognitivnih sposobnosti,
spremnosti na distanciranje od vlastitoga vrijednosnog okvira, prihvacanja kulturne
raznolikosti bez predrasuda i odbacivanja stereotipa (Bili¢ Stefan, 2008). Posljedi¢no,
sama jezi¢na kompetencija - shvaéena samo kao prijenos informacija - vi$e nije dovoljna
da bi se ucenika smatralo kompetentnim govornikom. Od ucenika se o¢ekuje najmanje
da ovladaju kulturno prikladnim oblicima pristojnosti i drustvenoga ponasanja.

Sve veca prisutnost multikulturalizma dodatno pojacava vaznost interkulturalne
kompetencije u poucavanju stranoga jezika. Medutim, kako Okuniewskieva primje¢uje,
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mnoge ucenike u pocetku motiviraju prakti¢na razmatranja, poput komunikacijskih
potreba, obiteljskih veza ili ekonomskih prilika, a ne intrinzi¢ni interes za kulturna ili
vrijednosna pitanja (Okuniewski, 2012). To stavlja dodatnu odgovornost na uditelje
da integriraju interkulturalne i vrijednosno orijentirane dimenzije u nastavu jezika.

U tom kontekstu, uloga nastavnika stranoga jezika prosirila se izvan uloge jezi¢noga
instruktora i ukljucivala posredovanje kulturnih znacenja i vrednota. Ti su izazovi
usko povezani s raznoliko$¢u vrijednosnih sustava koji se susre¢u u nastavi stranoga
jezika i Cesto ih oblikuju sadrzaj udzbenika i vlastito iskustvo nastavnika. Istrazivanja
pokazuju da ucenici i na osnovnoskolskoj i na srednjoskolskoj razini opéenito izrazavaju
zadovoljstvo svojim udzbenicima, medutim, nastavnik se cesto identificira kao
klju¢ni ¢imbenik koji utjece na ukupno zadovoljstvo ucenika nastavom stranog jezika
(Mihaljevi¢ Djigunovi¢, 2007). Za mlade ucenike, osobnost nastavnika i metodicke
vjestine su najutjecajnije, dok stariji ucenici vise naglasavaju jezi¢nu kompetenciju i
stru¢nost u poucavanju. To sugerira da nastavnici uvelike imaju koristi od izravnoga
iskustva s ciljnom jezi¢nom zajednicom i njezinim kulturnim i vrijednosnim sustavima.
Sukladno tome, obrazovne vlasti trebale bi podrzavati kontinuirani profesionalni
razvoj i moguénosti cjelozZivotnoga ucenja.

Jedan od sredi$njih zadataka ucitelja i nastavnika jest istaknuti razlike u vrednotama
izmedu kulture ucenika i kulture jezika cilje te pomoc¢i u¢enicimau njihovu razumijevanju
I snalazenju. Autenti¢ni materijali iz kulture ciljnoga jezika mogu olaksati razumijevanje,
ali ucitelji i nastavnici moraju biti svjesni da takvi materijali Cesto previdaju politicka,
ekonomska i drustvena pitanja. U¢inkovita nastava stranoga jezika stoga zahtijeva
sustavnu usporedbu vrijednosnih sustava, s naglaskom na stvarne zivotne kontekste
poput socijalnih prava i statusa marginaliziranih skupina. Vaznost uloge nastavnika
u prenosenju vrednota temelj je fokusa ove studije na stavove ucitelja i nastavnika jer
je svijest o toj odgovornosti bitna za postizanje optimalnoga ishoda ucenja.

Nedavna istrazivanja dodatno podupiru stav da ucionice stranih jezika predstavljaju
dinamic¢ne prostore u kojima se vrednote pregovaraju interakcijom, a ne prenose
jednosmjerno. Kramsch (1993) objasnjava kako jezi¢ne ucionice funkcioniraju kao
simbolicki prostori u kojima se stalno pregovara o kulturnim znacenjima i vrednotama,
pojacavajuci ideju da ucenje stranoga jezika uklju¢uje dinami¢nu interakciju vrednota,
a ne staticki kulturni prijenos. Risager (2007) uvodi dinami¢nu, transnacionalnu
perspektivu jezika i kulture, naglasavajuci fluidnost sustava vrijednosti te uloge ucenika
i u¢itelja kao aktivnih sudionika u izgradnji vrijednosti. Holliday (2011) se bavi mo¢i,
ideologijom i ,,malim kulturama®, nudeci snaznu teorijsku osnovu za razumijevanje kako
se sustavi vrijednosti oblikuju, osporavaju i pregovaraju u uc¢ionicama stranoga jezika.

Metodologija
Ciljistrazivanja
Istrazivanje predstavljeno u ovom radu imalo je dva cilja:

o utvrditi u kojoj su mjeri bududi uditelji svjesni vaznosti odredenih vrednota i
o u kojoj su mjeri svjesni vrednota koje se mogu prenijeti putem nastave stranoga
jezika i medukulturalne sadrzaje
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Uzorak ispitanika

Podatci su prikupljeni od 123 redovita studenta Uciteljskog fakulteta u Zagrebu
koji studiraju na dvije lokacije izvan Zagreba: Cakovcu i Petrinji. Samo troje od njih
(2,4 %) bili su muskarci, a 120 (97,6 %) Zene.

U uzorku uvjerljivo dominiraju studenti zavr$ne godine U¢iteljskog studija iz
Cakovca. Najvedi udio ispitanika ¢ine studenti 4. godine U¢iteljskog studija (Utiteljski
studij) na Odsjeku u Cakovcu, koji ¢ine 31,7 % uzorka. Ostali zna¢ajni udjeli: studenti
2. godine Utiteljskog studija u Cakovcu takoder imaju znacajnu prisutnost (16,3 %),
dok su studenti 3. i 5. godine istoga smjera podjednako zastupljeni s po 11,4 %. Manje
zastupljene skupine su studenti smjera Rani i predskolski odgoj i obrazovanje (RPOO),
a oni s Odsjeka u Petrinji ¢ine manje segmente uzorka, s udjelom 2. godine RPOO-a
u Cakovcu od 10,6 %. Tocan sastav studenata je sljede¢i: Utiteljski studij (Utiteljski
studij) - Odsjek u Cakovcu: 4. godina: 31,7 %, 2. godina: 16,3 %, 3. godina: 11,4 %.

5. godina: 11,4 %. RPOO: 2. godina (Cakovec): 10,6 %, 3. godina (Cakovec): tri
kategorije (3. godina RVP Cakovec te 2. i 3. godina RVP Petrinja) ¢ine preostalih
18,6 % udjela, a pojedinacne vrijednosti su: RPOO Petrinja 3. godina - 4,1 %, 5 %
RPOO Petrinja 2. godina - 6,5 %

U istrazivackom uzorku dominantno je vi$e ispitanica (96,7 %) nego ispitanika
(2,4 %), ali to ne ukazuje na neku abnormalnost. U Republici Hrvatskoj profesionalne
karijere u ranom djetinjstvu, predskolskom odgoju i osnovnoskolskom obrazovanju
tradicionalno su rezervirane za Zene.

Svi ispitanici bili su prili¢no uspjesni studenti: 15 (12,2 %) bili su izvrsni studenti,
89 (72,4 %) moglo bi se opisati kao vrlo dobri studenti, 18 (14,6 %) prosjecni studenti,
a samo njih dvoje (0,8 %) polozilo je s prosjecno najnizom prolaznom ocjenom.

Gotovo polovica njih (56 studenata ili 45,5 %) imala je najvi$u ocjenu odlic¢an iz
svog prvog stranog jezika, blizu jedne trecine (37 ili 30,1 %) ocjenu vrlo dobar, viSe
od jedne petine (27 ili 22 %) ocjenu dobar i njih 3 ili 2,4 % ocjenu dovoljan.

Sto se ti¢e motivacije, samo jedan student (0,8 %) uopce nije motiviran za ucenje
stranih jezika. 13 studenata (10,6 %) zaokruzilo je vrijednost 2 $to znaci da im je
motivacija niska. Niti su motivirani niti su nemotivirani nesto vise od Cetvrtine
studenata u uzorku (34 ili 27,6 %). ViSe od treéine uzorka (42 studenata ili 34,1 %)
je motivirano, a 33 ili 26,8 % je vrlo motivirano jer se u potpunosti slazu s tvrdnjom
da su motivirani za uéenje stranih jezika. Prosje¢na vrijednost u stavici motivacije je
3,67 %, §to znaci da su studenti u uzorku priliéno motivirani.

Instrument

Autor je za prikupljanje podataka koristio samostalno sastavljen online upitnik (Google
Forms). Sastojao se od jednog instrumenta: samostalno sastavljenoga, anonimnoga,
online upitnika na hrvatskome jeziku, koji se sastojao od 36 pitanja, uz op¢i profil
studenta. Obrazac opcega profila studenta ukljucivao je demografske stavke poput
spola (zenski, muski ili ne Zelim otkriti), fakulteta, vrste studija, naziva studijskoga
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programa i godine studija, op¢ih ocjena studenata i njihovih ocjena iz stranoga jezika te
njihove motivacije za ucenje stranih jezika. Podatci iz obrasca opcega profila studenta
opisani su gore u odjeljku o uzorku.

Bilo je 37 pitanja o na¢inima na koje ispitanici nose s vrednotama, pri ¢emu se Sest
pitanja odnosilo na slaganje ili neslaganje studenata s ponudenim tvrdnjama. Ve¢ina
pitanja (njih 31) bila je Likertova tipa s pet stupnjeva: 1 - uopce se ne slazem, 2 - ne
slazem se, 3 - niti se ne slazem niti se slazem, 4 - slazem se, 5 - potpuno se slazem. Autor
je koristio ta pitanja jer su navedena u gornjim referencama koje se bave vrednotama
u poglavlju o vrednotama u drustvu, ucenju jezika i dinamici vrednota u ucenju
stranoga jezika. Tih 37 pitanja podijeljeno je u $est dijelova. Prvi dio imao je samo
jedno pitanje. Bavio se op¢im misljenjem studenata o vaznosti prenoSenja vrednota
tijekom obrazovanja. Bilo je to pitanje: Kako biste ocijenili svoje misljenje o vaznosti
preno$enja vrednota u nastavi op¢enito? Drugi dio takoder je sadrzavao samo jedno
pitanje. Bilo je to opéenito uvodno pitanje: Mislite li da da se putem nastave stranih
jezika takoder prenose odredene vrednoe na ucenike? Treci dio sastojao se od pet
stavki, pri ¢emu je svaka obuhvacala odredenu skupinu vrednota. Pitanje za njih je
bilo: Koje se od sljedecih vrednota opéenito mogu prenijeti nastavom stranih jezika:
obrazovne vrijednosti, eticke vrijednosti, osobne i prijateljske vrijednosti, estetske
vrijednosti i nacionalne vrijednosti? Cetvrti dio zapo&eo je pitanjem: Koje su od
sljede¢ih vrednota vasi nastavnici stranih jezika prenijeli tijekom svoje nastave stranih
jezika? Odnosilo se na sljedecih 22 stavke: tradicija, kultura, marljivost, poslu$nost,
postenje, odgovornost, solidarnost, znanje, religija, identitet, tolerancija, kriti¢nost,
otvorenost, briga za okolis, pravda, savjesnost, sloboda, odgovornost, domoljublje,
prijateljstvo, iskrenost, iskrenost ili postenje. Peti dio imao je samo jednu stavku koja
je ukljucivala pitanje: Mislite li da se uz pomo¢ interkulturalnoga sadrZaja u nastavi
stranih jezika mogu posredovati neke specifi¢ne vrednote? Sesti dio sadrzavao je osam
stavki. Poceo je pitanjem: Mislite li da se uz pomo¢ interkulturalnoga sadrzaja u nastavi
stranih jezika mogu posredovati ili prenijeti neke specifi¢ne vrednote? A zatim su
navedene sljedeci elementi: izbjegavanje etnocentrizma, izbjegavanje diskriminacije,
izbjegavanje rasizma, izbjegavanje ksenofobije, suzbijanje predrasuda i stereotipa,
prihvacanje razlicitosti, otvorenost i kritika.

Postupak

Studenti s obje lokacije Utiteljskog fakulteta (Cakovec i Petrinja) bili su pozvani da
dobrovoljno i anonimno sudjeluju u anketi. Studente je trebalo jednom podsjetiti da
ispune upitnik. Neki studenti su pozvani da ispune upitnik u predavaonicama svojih
profesora na pocetku nastave. Ostale studente kontaktirali su njihovi predstavnici
(jedan sa svake godine za svaki studijski program na svakoj od dviju lokacija).

Anketa je provedena istovremeno na obje lokacije. Zadatak ispitanika bio je
ispuniti online upitnik (Google Forms) dostupan na https://docs.google.com/forms/
d/1UbfPKI1zK42gom2grQWKfYBvCBF31 . Prije ispunjavanja upitnika, ispitanici su mogli
ukratko procitati upute i svrhu istrazivanja te su bili obavijesteni o anonimnosti
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prikupljanja podataka i moguc¢nosti odbijanja sudjelovanja. Nije bilo vremenskoga
ogranicenja. Autor pretpostavlja da je za ispunjavanje upitnika trebalo manje od
10 minuta.

Metode

U statistickoj obradi podataka koriStene su neparametrijske statisticke metode jer
su podatci ordinalni:
o Likertova skala od pet stupnjeva: 1 - uopce se ne slazem, 2 - ne slazem se, 3 - niti
se ne slazem niti se slazem, 4 - slazem se, 5 - potpuno se slazem
o ocjena: 1 - nedovoljna, 2 - zadovoljavajuca, 3 - dobra, 4 - vrlo dobrai 5 - izvrsna
Za analizu rezultata testa i njihovu raspravu koristeni su podatci deskriptivne statistike.

Rezultati

Podatci deskriptivne statistike dali su sljedece rezultate.

a) Prvi dio: op¢a vaznost preno$enja vrednota u nastavi (svi predmeti)

Prosjec¢na vrijednost za jedinu stavku u prvom dijelu bila je 4,49, §to znaci da ispitanic
studenti smatraju da je preno$enje vrijednosti u nastavi opéenito vazno. To¢ni podatci
za ovu pokazuju da je viSe od polovice studenata (58,5 %) dodijelilo najvi$u ocjenu 5,
dok ju je to¢no jedna trecina ocijenila ocjenom 4. Nadalje, osam studenata (ili 6,5 %)
ocijenilo ju je ocjenom 3, a dva ucenika (1,6 %) ocjenom 2.

b) Drugi dio: op¢éa moguénost prenosenja vrednota u nastavi stranih jezika

U ovom je odjeljku takoder bila samo jedna stavka. Velika vecina ispitanih studenata
(114 1ili 92,2 %) smatra da se u nastavi stranih jezika vrednote prenose na studente.

c) Tre¢i dio: 5 skupina vrednota

Prema migljenju ispitanika, najlakse je prenijeti odgojno-obrazovne i osobne vrednote

te prijateljstvo. S tom tvrdnjom slozilo se 92,7 % studenata (114). Slijede nacionalne
vrednote s kojima se slaze 111 studenata (90,2 %). Nadalje, 104 studenta (84,6 %
ispitanika u uzorku) slaze se s moguc¢nos$cu prenosenja etickih vrijednosti. Najmanji
postotak (80,5 %, 99 studenata) smatra da se estetske vrijednosti mogu prenijeti putem
nastave stranoga jezika. Moze se zakljuciti da bududi uditelji iz promatranoga uzorka
istinski vjeruju da se putem nastave stranoga jezika svih pet vrednota spomenutih u
trecem dijelu upitnika moze prenijeti na ucenike.

d) Cetvrti dio: vrednote koje su im prenijeli njihovi ucitelji stranoga jezika

Koje od sljedecih vrednota su vasi nastavnici stranih jezika uspjesno prenijeli vama
i va$im kolegama

Ocjene ispitanika za sve stavke u ovom odjeljku prikazane su u nastavku na slikama
1 do 21.

Izra¢unate su srednje vrijednosti za sve stavke. Redoslijed od najviSega do najnize
prosjeka srednje vrijednosti je sljededi:

odgovornost (4,11), 2. iskrenost (4,08), 3. solidarnost i prijateljstvo (4,07), 4. postenje

(4,03), 5. marljivost (3,96), 6. kultura (3,95), 7. sloboda (3,91), 8. tolerancija (3,9) 9.
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savjesnost i iskrenost (3,89), 10. poslusnost (3,86), 11. znanje i pravednost (3,85), 12.
iskrenost (3,78), 13. kriticko misljenje (3,72), 14. identitet (3,47), 15. tradicija (3,46),
16. briga za okoli$ (3,24) 17. patriotizam (2,93), 18. religija (2,87).

Slika 1 do 21

e) Peti dio: opéa mogucnost prenosenja specifi¢nih vrijednosti u nastavi stranoga
jezika putem interkulturalnoga sadrzaja
Ovdje je bila samo jedna stavka koja se sastojala od sljedeceg pitanja: 4. Smatrate
li da se pomocu interkulturalnih sadrzaja u nastavi stranih jezika mogu posredovati
neke specifi¢ne vrijednosti? S tom moguénoscu slozilo se 110 studenata (89,4 %), a
13 ispitanika (10,6 %) nije se slozilo.

f) Sesti dio: moguénost prenosenja osam posebnih vrijednosti putem interkulturalnoga
sadrzaja u nastavi stranoga jezika

Tvrdnje su se odnosile na sljedece vrednote: izbjegavanje etnocentrizma, izbjegavanje
diskriminacije, izbjegavanje rasizma, izbjegavanje ksenofobije, suzbijanje predrasuda
i stereotipa, prihvacanje razlicitosti, otvorenost i kritika. Srednje vrijednosti slaganja s
tvrdnjama pokazale su sljedeci poredak od najvisega do najnizega prosjeka: 1. izbjegavanje
rasizma (4,36), 2. prihvacanje razli¢itosti (4,31), 3. iskrenost (4,18), 4. izbjegavanje
diskriminacije (4,03), 5. kriticko misljenje (3,99), 6. suzbijanje predrasuda i stereotipa
(3,98), 7. izbjegavanje ksenofobije (3,59), 8. izbjegavanje etnocentrizma (3,36).

Slika 22 do 29

Diskusija

Rezultati deskriptivne analize ukazuju na visok stupanj slaganja medu ispitanim
studentima o vaznosti i izvedivosti prenoSenja vrednota u nastavi opcenito, a posebno
u nastavi stranih jezika. Vrlo visoka prosjecna vrijednost u prvom dijelu (M = 4,49)
jasno pokazuje da studenti u velikoj mjeri percipiraju prenosenje vrijednosti kao
bitnu komponentu obrazovanja u svim predmetima. Ovaj nalaz sugerira da buduci
uditelji prepoznaju nastavu ne samo kao prijenos znanja, ve¢ i kao formativni proces
koji oblikuje stavove i uvjerenja ucenika.

Ova percepcija dodatno je pojacana u drugom odjeljku, pri ¢emu se vise od 90 %
ispitanika slozilo da se vrednote prenose u nastavi stranoga jezika. Tako visoka razina
slaganja naglasava percipiranu prirodu jezi¢noga obrazovanja opterecenu vrijednostima,
koja inherentno uklju¢uje kulturne, drustvene i meduljudske dimenzije. Tre¢i odjeljak
produbljuje ovaj uvid pokazujuci da ispitanici vjeruju da se svih pet skupina vrednota
ukljucenih u upitnik moze prenijeti nastavom stranoga jezika. Obrazovne, osobne i
vrijednosti povezane s prijateljstvom percipirane su kao one koje je najlakse prenijeti,
dok su estetske vrijednosti dobile najnizu, iako jos uvijek znacajnu, razinu slaganja. Ova
hijerarhija sugerira da se vrednote usko povezane sa svakodnevnom interakcijom u
ucionici i osobnim razvojem smatraju pristupacnijima od apstraktnijih ili subjektivnijih
kategorija vrijednosti.
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Cetvrti odjeljak pruza dokaze iz vlastitih iskustava ucenja studenata. Vrednote
poput odgovornosti, iskrenosti, solidarnosti, postenja i marljivosti postigle su najvise
prosjecne rezultate, $to ukazuje na to da se ucitelji stranoga jezika dozivljavaju kao
uspjesni uzori u poticanju drustveno pozeljnih i radno povezanih vrijednosti. Nasuprot
tome, vrednote povezane s religijom, domoljubljem i brigom za okoli§ dobile su nize
ocjene, $to vjerojatno odrazava oprezniji ili neutralniji pristup ucitelja stranoga jezika
prema ideoloski osjetljivim temama.

Konacno, peti i $esti odjeljak naglasavaju uoceni potencijal interkulturalnoga sadrzaja
u posredovanju specifi¢nih vrednota. Snazno slaganje oko prenoSenja vrednota poput
izbjegavanja rasizma, prihvacanja razli¢itosti i otvorenosti sugerira da se nastava
stranoga jezika smatra posebno prikladnom za promicanje interkulturalne svjesnosti i
drustvene odgovornosti. Sveukupno, nalazi pokazuju da bududi ucitelji snazno vjeruju
u eticku i interkulturalnu dimenziju poudavanja stranih jezika.

Ogranicenja

U ovom uzorku velika vecina ispitanika bile su studentice.

Implikacije za praksu i daljnja istrazivanja

Nalazi ukazuju na nekoliko vaznih implikacija za praksu poucavanja stranih jezika
(S]). Prvo, s obzirom na snazno uvjerenje medu buducim uciteljima da su vrednote i
vazne i prenosive u nastavi SJ-a, programi obrazovanja ucitelja trebali bi se eksplicitno
baviti obrazovanjem o vrednotama kao sastavnim dijelom jezi¢ne pedagogije. Nastavni
programi mogli bi pridonijeti osvje$tavanju buducih uciteljao nacinima na koje se
vrednote implicitno i eksplicitno prenose putem interakcije u u¢ionici, nastavnih
materijala i oblikovanju nastavnih zadataka.

Drugo, bududi da ucenici percipiraju obrazovne, osobne i drustvene vrednote (npr.
odgovornost, iskrenost, solidarnost, toleranciju) kao najuspjesnije prenesene, ucitelji
stranoga jezika mogu namjerno graditi na toj snazi oblikovanjem suradnickih zadataka,
ucenja temeljenoga na projektima i refleksivnih aktivnosti koje poticu te vrednote.
Nize ocjene za vrednote poput brige za okoli§, domoljublja i religije sugeriraju da
ucitelji mogu izbjegavati ili nedovoljno naglasavati osjetljive teme; medutim, pazljivo
odabrani medukulturni materijali mogli bi pruziti sigurne i pedagoski ispravne prilike
za prenoSenje takvih vrednota na uravnotezen i ukljuciv nacin.

Konac¢no, snazno zagovaranje interkulturalnoga sadrzaja kao medija za prenosenje
vrednota povezanih s raznoliko$c¢u, antirasizmom i otvoreno$¢u naglasava potrebu da
kreatori kurikula sustavnije integriraju interkulturalnu kompetenciju u nastavne planove
i programe stranoga jezika. Autenti¢ni tekstovi, multikulturalne perspektive i kriticke
rasprave mogu podrzati razvoj eticke svjesnosti studenata uz jezi¢nu kompetenciju.

Studija takoder otvara nekoliko puteva za daljnja istrazivanja. Buduca istrazivanja
mogla bi koristiti kvalitativne metode, poput intervjua ili promatranja nastave, kako
bi se istrazilo kako se vrednote zapravo prenose u u¢ionicama stranoga jezika i kako
uditelji svjesno ili nesvjesno ispunjavaju tu ulogu. Longitudinalno istrazivanje moglo
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bi ispitati dovodi li percipirani prijenos vrednota do mjerljivih promjena u stavovima
studenata tijekom vremena.

Osim toga, komparativne studije koje uklju¢uju nastavnike na radnom mjestu,
ucenike iz razli¢itih obrazovnih konteksta ili u¢enike razli¢itih dobnih skupina mogle
bi pruziti dublji uvid u kontekstualne utjecaje na obrazovanje o vrednotama. Konacno,
buduca istrazivanja mogla bi se usredotociti na specifi¢ne kategorije vrednota - poput
ekoloske osvijestenosti ili etnocentrizma - kako bi se istrazilo zasto se one dozivljavaju
kao manje uspjesno prenesene i kako ciljane pedagoske intervencije mogu poboljsati
njihovu integraciju u nastavu stranoga jezika.

Zaklju¢ak

Utvrdeno je da usvajanje stranoga jezika moze doprinijeti promjenama u vrijednosnim
ljestvicama studenata. Uvodenje sustava vrednota u nastavu stranoga jezika povecava
svijest o potrebi tolerancije, propitivanja i postovanja sustava vrijednosti Drugoga i
Drugacijega kao jednoga od stupova pune komunikacijske kompetencije.

Prvi preduvjet za sve to je relativizacija vlastitih vrijednosnih sudova i oblika. Drugi
preduvjet za to je prilagodba sadrzaja koje ucenik uci, a zatim i na¢ina na koji se oni
prenose, kao i poznavanje drustvenih zajednica i interakcija kako u vlastitom takoiu
sugovornickom okruzju, vjestine interpretacije i kriticka svijest o kulturnim razlikama.

Vrlo je ohrabrujuce da su rezultati nasega istrazivanja pokazali da velika ve¢ina buducih
uditelja u ovome uzorku vjeruje da se putem nastave stranoga jezika interkulturalni
sadrzaji i interkulturalne vrijednosti mogu prenijeti u¢enicima. Od svih vrednota koje
se mogu prenijeti putem interkulturalnih sadrzaje, prema misljenju u¢enika u ovome
uzorku, rasizam se najlak§e moze suzbiti. Nakon toga slijedi prihvacanje razli¢itosti.
Izbjegavanje etnocentrizma bilo je posljednje, ali prosje¢na vrijednost nije bila niska.

Sve to govori u prilog ¢injenici da se prenos$enje vrednota na studente i uc¢enike
moze postici u nastavi stranoga jezika.

Napomena

Autor ne prijavljuje nikakav sukob interesa.
Rezultati istrazivanja predstavljeni u ovome radu nisu ranije objavljeni.
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