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FOREIGN LANGUAGE ANXIETY OF UNIVERSITY STUDENTS
ABSTRACT

Language anxiety has been one of the so-called personal factors that have been considered worth studying once a psychological theory of the process of second/foreign language learning started to develop. 

 
The purpose of this research is to identify the main difference in language anxiety perceived by Austrian and Croatian university students of Economics who are studying Business English as a foreign language.

The author suggests that the findings obtained in this study should be verified in other socio-cultural and language contexts. 
JEL: I21
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INTRODUCTION
For a number of years foreign language educators have hypothesized that anxiety impacts on foreign language learning. Early research suggested that the relation of anxiety to second language achievement was equivocal. Scovel (1978) reviewed a number of studies investigating the relation between anxiety and second language achievement and found evidence for positive, negative, and no relationships. Based on these findings, he proposed that there might be two types of anxiety, which he referred to as facilitating and debilitating anxiety. Other research being conducted at the time, however, found evidence to suggest that anxiety specific to language learning context (i.e. language anxiety) tended to be negatively related to second language achievement (MacIntyre and Gardner, 1989). 
 Some researchers examined students’ self-reports of anxiety in relation to language skill measures, such as final course grades (Muchnick and Wolfe, 1982; Price, 1991) 

Bailey (1983) studied the effects of environmentally induced anxiety on oral communication in a foreign language and found that students experiencing an anxiety-producing situation attempted to convey more concrete messages than those in a non-anxiety-producing setting. Krashen (1987) hypothesized that anxiety contributes negatively to an “affective filter” which makes an individual less responsive to language input.

While many scholars have studied general language anxiety (Horwitz and Young, 1991), Horwitz and Cope (1986) were the first to suggest that foreign language research had neither defined anxiety that is specific to foreign language learning nor described the effects of anxiety on foreign language in classroom settings. According to Horwitz et al. (1986), there are three main interrelated factors that intervene in the foreign language classroom anxiety experience: communication apprehension (McCroskey 1977) or fear about real or anticipated communication with other people, test anxiety or fear of failing in test situations and fear of negative evaluation.  The uniqueness of this experience in comparison with other academic anxieties, such as math’s anxiety, lies in the special requirements of the language classroom context: on the one hand, the student is continuously required to communicate by means of an instrument that s/he only knows imperfectly, which is very likely to provoke a feeling of insecurity inside the learner; on the other hand, the difficulties perceived at trying to communicate are likely to challenge the concept that the individual has of him/herself as a competent communicator and result in his/her self-consciousness, fear or reticence (Young 1992). The learner’s self-consciousness is usually associated with his/her worry about not being able to transmit an image of him/herself that corresponds to his/her true personality, but a basically incompetent self instead (Schumann 1978; Tsui 1996). 
All these considerations seem to indicate that the interactive nature of language classrooms and their continual requests on learners to communicate are likely to make language classrooms more anxiety inducing than other classroom contexts. In fact, communicating orally in the foreign language has often been considered by both teachers and learners as more anxiety inducing than the practice of other language skills (Horwitz et al. 1986; Koch and Terrell 1991; MacIntyre and Gardner 1991; Young 1992).

 This above mentioned may have more or less unconsciously impelled most researchers to study the problem of language anxiety with reference to groups of students of foreign languages at an elementary level. But the problem of language anxiety is not exclusive to beginners. University students with an extensive language learning background can also perceive considerable levels of language anxiety, as the results of this study indicate. 

Department of Economics and Tourism “Dr. Mijo Mirković” as a part of Juraj Dobrila University in Pula puts special emphasis on international exchange programme within which our students and teachers co-operate with their colleagues from University of Applied Sciences in Eisenstadt, Austria.
In this research we would present the main difference in language anxiety perceived by Austrian and Croatian university students of Economics who are studying Business English as a foreign language.  
METHODS
Measures

The research instrument used for this study was the Foreign Language Classroom Anxiety Scale (FLCAS) designed by Horwitz et al. (1986). After forming a support group for students who were having difficulties in learning languages, and on the basis of students’ reported experiences, Horwitz et al. (1986) devised a Likert scale of five points which consisted of 33 items and was aimed at probing students’ experiences of anxiety related to the learning of a foreign language in the classroom context. Several reasons encouraged the researcher to use the FLCAS in her study: on the one hand, this scale had been designed on the basis of previous in-depth qualitative research, which rendered it as one of the most comprehensive and valid instruments that were available for measuring the situational anxiety directly associated to the specific context of the foreign language classroom; on the other hand, the scale had demonstrated satisfactory reliability coefficients with the first samples of population to which it had been administered (Horwitz 1991); in fact, nowadays it is the most frequently scale used  often shortened or adapted in other research studies concerned with similar purposes.
This self-report measure assesses the degree of anxiety, as evidenced by negative performance expectancies and social comparisons, psycho physiological symptoms and avoidance behaviors. 

Participants
The research was carried out on total of 200 subjects: 100 students were attending the University of Applied Sciences in Eisenstadt, Austria, and 100 students were studying at the Juraj Dobrila University in Pula. All the subjects were freshmen studying Economics. They were full time students, attending lectures in Business English as a foreign language. Participation was voluntary and took place during regular class time. 
Data analysis
The results from the questionnaires were processed using SPSS for Windows (Statistical Package for Social Sciences).

RESULTS AND DISCUSSION
After administering the FLCAS to our group of subjects, the resulting data revealed interesting information about their anxiety levels. The thematic relationships among the different items of the scale have allowed us to organize the presentation of the resulting data in four groups regarding their relationship with the following different sub-topics of foreign language classroom anxiety: speaking anxiety, listening anxiety, test anxiety and general anxiety reactions towards the foreign language classroom.
Speaking anxiety

Speaking the foreign language seemed to be rather difficult for some of students since item 30 indicated that 25% of Croatian and the same number of Austrian students felt overwhelmed by the number of rules they had to learn to speak a foreign language. 

Students’ lack of self – confidence when speaking English language was revealed by the fact that 39% of Austrian and 45% of Croatian students agreed with item 1 (I never feel quite sure on myself when I am speaking in my foreign language class) and 30% of Austrian and 27% of Croatian students disagreed with item 18 I feel confident when I speak in foreign language class. Still in connection with the self – confidence factor, 27 % of Austrian students and 31% of Croatian students showed reticence to volunteer answers in the language class (item 13) and 20% of Austrian students and 25% of Croatian students said that they tremble when they know that they are going to be called on in language class. (item 3).

As far as speaking anxiety is concerned item 27 revealed that 15% of Austrian students and 38% of Croatian students got nervous and confused when they spoke in the foreign language classroom. Still, feeling one’s heart pounding when being called on in class was a much more frequent sensation among students since, according, to item 20, 23% of  Austrian students and 46% of  Croatian students actually had this experience.

With regard to the intervening factors, we found that not feeling prepared made a larger amount of students anxious since item 33 indicated that 44% of Croatian and 20% of Austrian students got nervous when the language teacher asked questions which they had not prepared in advance. Students’ fear of making mistakes was involved as an important factor, since there were 44% of Croatian and 25% of Austrian students who showed that they were worried about making mistakes in the language class item 2 (I don’t worry about making about mistakes in language class). 
The fear of being evaluated by others could have been involved in the process to some extent. In this regard, we could appreciate among the students of this group that their fear of being evaluated by the teacher was bigger than their fear of being evaluated by their classroom mates: whereas 15% of Austrian and 32% of Croatian students were afraid that their language teacher was ready to correct every mistakes they made (item 19),  25% of Austrian and 32% of Croatian students felt very self conscious about speaking the foreign language in front of other students (item 24)  and 15% of Austrian students and 25% Croatian students were afraid that the other students would laugh at them when they spoke the foreign language (item 31).A lot of Austrian 22% and even more of Croatian students 39% start to panic when they have to speak without preparation in language class (item 9). Comparing themselves with the other students could also have been involved to some extent in the process, since 47% of Austrian students and 30% of Croatian students had a permanent feeling that the other students spoke the foreign language better than they did item 23  (I always feel that the other students speak the foreign language better than I do) and 52% of Austrian students and 40% of Croatian students, thought that the other students were better at languages than they were item 7 (I keep thinking that the other students are better at languages than I am). Along with the factors already mentioned, the presence of native speakers of English seemed to be intimidating for some students in our group of subject: on the one hand, 25% of Austrian and 23% of Croatian students denied they would probably feel comfortable around native speakers of the foreign language item 32 (I would probably feel comfortable around native speakers of the foreign language).  On the other hand 40% of Austrian and 53% of Croatian students would be nervous speaking the foreign language with native speaker (item 14).
Listening anxiety

With regard to listening anxiety, reactions were almost as frequent as those corresponding to speaking anxiety, since items 29 (I get nervous when I don't understand every word the language teachers says) and 4 (It frightens me when I don't understand when the teacher is teaching in the foreign language) showed that 32% of Austrian and 27% of Croatian students felt restless when they didn't understand what the teacher said in the foreign language.  According to the results of our study, we found that the level of listening anxiety increased when error correction was involved in the process, about 37% of Austrian and 31% Croatian students said that they got upset when they didn't understand what the teacher was correcting (item 15).

Test anxiety

A high level of classroom anxiety was exhibited by those items related to the phenomenon of test anxiety. A large amount of students, 41% of Croatian and 37% 0f Austrian, were worried about the consequences of failing the subject, as item 10 shows.  As we can see in item 8, 88% of Austrian and 64% of Croatian students denied being usually at ease during tests in their language class.
General reaction of anxiety towards the foreign language classroom

Analyzing the results of our research, we could also contemplate general reactions of anxiety towards the foreign language classroom existing in our group of subjects. Several items revealed that there was a considerable level of concern over foreign language lessons in general, both outside and inside the classroom. 28% of Austrian and 38% of Croatian students revealed that they felt pressure to prepare very well for the foreign language class (item 22); 42% of Austrian and 35% of Croatian students seemed to understand that foreign language classes could be a cause of distress (item 11) and 30% of Austrian and 43% of Croatian students actually said that they worried about the foreign language class even when they were well prepared for it (item16). Besides, 22% of Austrian and 27%of Croatian students denied feeling sure and relaxed when they were going to the English class (item 28); 19% of Austrian and 25% of Croatian students often felt like not going to the language class (item 17) and 12% of Austrian and 17% of Croatian students denied that it wouldn’t bother them at all to take more foreign language classes (item 5). 

As regards the anxiety experiences lived inside the classroom, 22% Austrian and 18% of Croatian of the students worried about being left behind because of the lesson’s pace (item 25) ; 18% of Austrian and 32%of Croatian students showed that they felt more tense and nervous in the foreign language class than in other classes (item 26); 22% of Austrian and 36% of Croatian students also said that in class they could get so nervous that they forgot things they knew (item 12). Finally, almost the same number of students (39% of Austrian and 35%of Croatian) normally found themselves in class thinking of things that had nothing to do with it (item 6).

CONCLUSION
Learning a language implicates self-concept in a way that does not occur in other disciplines, and to entail a particular kind of anxiety related only to language situations. Indications of students having considerable levels of anxiety in the classroom were observed as an experience that is more likely to appear in foreign language lessons than in lessons on other subjects. A reason of this perceiving anxiety is the fact that in foreign language classrooms the students have to cope with the demands of being able to sustain communications in a language they are not completely familiar with. So, they get nervous and feel different levels of anxiety during classes. The symptoms of anxiety are different among individuals and can occur as physiological or behavioral manifestations.
Some of the most outstanding differences between Austrian and Croatian students were shown in the following items: 2, 3, 27 and 33 (see appendix). They are all in relation to speaking anxiety. Austrian students worry much more than Croatian ones about making mistakes in language class. On the other hand, a great number of Croatian students tremble when they know that they are going to be called on in a language class. A higher number of Croatian students get nervous and confused when they are speaking in their language class. There is also a great difference between Croatian and Austrian students in being nervous when the language teachers ask questions which they haven’t prepared in advance; Croatian students feel more nervous than their Austrian colleagues. The same amount of students agrees that they get nervous when they don’t understand every word the language teacher says. They also agree that they feel overwhelmed by the number of rules they have to learn to speak the foreign language. In examining the results, we must not overlook the fact that contextual circumstances are likely to influence the levels of students’ perceived anxiety.

Consequently, we could make use of contextual factors e.g. cultural diversity, classroom factors represented by rules and routines, grouping patterns, scheduling and classroom arrangement in order to try to speculate about the most outstanding differences observed between the two groups.

The findings obtained in this study should be verified in other contexts both socio-cultural and language. 
We might state that the first step to take in order to overcome students’ anxiety is to detect its presence among our students beyond mere intuition and diagnose which are the most influential causes of this experience in a particular classroom context. Therefore, it is suggested that awareness of foreign language anxiety be heightened and taken seriously by teachers and students alike. This may be accomplished by means of workshops or presentations elaborating foreign language anxiety and exploring the positive motivational aspects of anxiety reduction.
REFERENCES
Bailey, K.M. (1983) Competitiveness and anxiety in adult second language learning: Looking at and through the diary studies. In H.W. Seliger and M.H. Long (Eds.), Classroom oriented research in second language acquisition. Rowley, MA: Newbury House.
Horwitz, E.K. (1991) “Preliminary Evidence for the Reliability and Validity of a Foreign Language Anxiety Scale." Language Anxiety: From Theory and Research to Classroom Implications. Eds. E.K. Horwitz and D.J. Young. Englewood Cliffs, NJ: Prentice-Hall.
Horwitz, E.K., M.B. Horwitz and J. Cope (1986) “Foreign Language Classroom Anxiety”. The Modern Language Journal 70: 125-132.
Horwitz, E. K. & , Young, D. J. (Eds.). (1991). Language anxiety: From theory and research to classroom implications. Englewood Cliffs, NJ: Prentice Hall.
Koch, A.S. and T.D. Terrell (1991) “Affective Reactions of Foreign Language Students to Natural Approach Activities and Teaching Techniques”. Language Anxiety: FromTheory and Research to Classroom Implications. Eds. E.K. Horwitz and D.J. Young.Englewood Cliffs, NJ: Prentice-Hall. 109-126.
Krashen, S.D. (1987) Principles and Practice in Second Language Acquisition. Englewood-Cliffs, NJ: Prentice-Hall.
MacIntyre, P. D., & Gardner, R. C. (1989). Anxiety and second language learning: Toward a theoretical clarification. Language Learning, 39, 251-275.
MacIntyre, P.D. and R.C. Gardner (1991) “Investigating Language Class Anxiety Using the Focused Essay Technique”. The Modern Language Journal 75: 296-313.

McCroskey, J.C. (1977) “Oral Communication Apprehension: A Summary of Recent Theory and Research”. Human Communication Research 4: 78-96.
Muchnick,  A. G., and Wolfe, D. E. (1982). Attitudes and motivations of American students of  Spanish. The Canadian  Modern Language Review, 38, 730-755.
 Price, M. L. (1991). The subjective Experience of foreign language anxiety: Interviews with highly anxious students. In E. K. Horwitz, & D. J. Young (Eds.), Language anxiety: From theory and research to classroom implications. Englewood Cliffs, NJ: Prentice-Hall.
Schumann, J.H. (1978) The Pidginization Process: A Model for Second Language

Acquisition. Rowley, MA: Newbury House.

Scovel, T. (1978) “The Effect of Affect on Foreign Language Learning: A Review of the Anxiety Research”. Language Learning 28: 129-142.

Tsui, A.B.M. (1996) “Reticence and Anxiety in Second Language Learning”. Voices from the Language Classroom: Qualitative Research in Second Language Education. Eds. K.
M. Bailey and D. Nunan. Cambridge: Cambridge University Press. 145-167.

Young, D.J. (1992) “Language Anxiety from the Foreign Language Specialist's Perspective: Interviews with Krashen, Omaggio Hadley, Terrell, and Rardin”. Foreign Language Annals 25: 157-172.

APPENDIX 

FOREIGN LANGUAGE CLASSROOM ANXIETY SCALE (FLCAS) (Horwitz,
Horwitz & Cope 1986)

1. I never feel quite sure of myself when I am speaking in my foreign language class.

2. I don't worry about making mistakes in language class.

3. I tremble when I know that I'm going to be called on in language class.

4. I frighten me when I don't understand what the teacher is saying in the foreign language.

5. It wouldn't bother me at all to take more foreign language classes.

6. During language class, I find myself thinking about things that have nothing to do with the course.

7. I keep thinking that the other students are better at languages than I am.

8. I am usually at ease during tests in my language class.

9. I start to panic when I have to speak without preparation in language class.

10. I worry about the consequences of failing my foreign language class.

11. I don't understand why some people get so upset over foreign language classes.

12. In language class, I can get so nervous I forget things I know.

13. It embarrasses me to volunteer answers in my language class.

14. I would not be nervous speaking the foreign language with native speakers.

15. I get upset when I don't understand what the teacher is correcting.

16. Even If I am well prepared for language class, I feel anxious about it.

17. I often feel like not going to my language class.

18. I feel confident when I speak in foreign language class.

19. I am afraid that my language teacher is ready to correct every mistake I make.

20. I can feel my heart pounding when I'm going to be called on in language class.

21. The more I study for a language test, the more confused I get.

22. I don't feel pressure to prepare very well for language class.

23. I always feel that the other students speak the foreign language better than I do.

24. I feel very self-conscious about speaking the foreign language in front of other students.

25. Language class moves so quickly I worry about getting left behind.

26. I feel more tense and nervous in my language class than in my other classes.

27. I get nervous and confused when I am speaking in my language class.

28. When I'm on my way to language class, I feel very sure and relaxed.

29. I get nervous when I don't understand every word the language teacher says.

30. I feel overwhelmed by the number of rules you have to learn to speak a foreign language.

31. I am afraid that the other students will laugh at me when I speak the foreign language.

32. I would probably feel comfortable around native speakers of the foreign language.

33. I get nervous when the language teacher asks questions which I haven't prepared in advance.
STRAH OD STRANOG JEZIKA KOD SVEUČILIŠNIH STUDENATA

SAŽETAK


Još od početka razvoja  teorije psihologije i proučavanja procesa usvajanja drugog/stranog jezika, strah od stranog jezika jedan je od takozvanih subjektivnih faktora vrijedan proučavanja.


Cilj ovog istraživanja je identificirati glavne razlike u strahu od stranog jezika među studentima ekonomije austrijskih i hrvatskih sveučilišta koji uče poslovni engleski kao strani jezik.

Autor predlaže da bi rezultati dobiveni ovim istraživanjem trebali biti provjereni u ostalim socio-kulturnim i jezičnim sredinama. 

JEL: I21

Ključne riječi: Strah od jezika, Engleski kao strani jezik, Sveučilišni studenti
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